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Overview
Project Aims
•

To improve students’ attainment through improvements to the quality of feedback.

•

To improve students’ engagement with feedback, encouraging them to take ownership of
their own learning and progress.

•

To promote more effective and efficient use of teachers’ time.

Rationale
•

The project came about as a result of an ongoing frustration that marking students’ books
does not always support students’ progress in a way that is proportionate to the amount of
time spent marking books.

•

It was noted that many of the issues in students’ work, in terms of common mistakes,
literacy and next steps in order to make progress, are common amongst a number of
students. Marking books in the traditional sense can result in repetition on the teacher’s
part, promote a focus only on books as evidence of students’ work and support the notion
that ‘traditional’ marking is the principal form of effective feedback.

Project Outline
•

Students receive generalised written feedback through their class site on literacy and
presentation issues (alternatively this could be shared via email).

•

Videos are made that address students’ misconceptions or next steps.

Impact
•

77% of a Year 11 C/D borderline group made 3 or more levels of progress in mathematics in
their 2013/14 GCSE mathematics examinations, a higher percentage than the national
average of 65%. This is even more impressive given that over 50% of the group arrived at
the academy with KS2 level 3 in mathematics. An important element of the progress made
was the move to a video feedback structure.

•

Action research shows that students engage well with the video and class site feedback
system, irrespective of gender and prior mathematical ability. Many students express a
preference for addressing their feedback in lesson time.

•

As students become more familiar with this feedback system and use it over a prolonged
period of time, their perception of the difference in the quality of feedback in terms of the
progress that it helps them to make becomes starker. The same Year 11 C/D borderline
group responded to a questionnaire as follows:

March 2013
April 2014

On a scale of 0 to 10, how
effective did you find the
'old' style of marking in your
books in terms of helping you
to make progress? (0 = not
effective, 10 = very effective)

On a scale of 0 to 10, how
effective do you find the 'new'
style of feedback using
YouTube in terms of helping
you to make progress? (0 = not
effective, 10 = very effective)

Gap

5.7
4.8

7.2
8.5

1.5
3.7

Student comments
“I have found out the YouTube videos are a lot better than just getting feedback in our books, the
reason for this is because the YouTube videos show examples and how to answer the questions
correctly. It is really clear and easy to understand.”
“I find the YouTube style feedback very effective as I feel that I have made massive progress
watching the videos. Also, if I didn’t understand I would always replay and watch them again in
order to understand the topic.”
“They show you some examples so you can learn from them and then they provide you with hard
and challenging questions which is good, to see if you have been focusing all the way through the
clip.”
Teacher comments
“Students can receive a much more detailed response to any errors made or misconceptions held.”
“I think it's more personalised as each video is tailored to a certain group of pupils. It is also
something live that pupils can refer back to at any point throughout the academic year. I also think
pupils like that they know the person behind the camera.”
“I am able to provide a greater amount of feedback in less time.”

How To...
Setting Up
Resources
•

Computer access for staff, including the ability to record videos

•

YouTube account

•

Microsoft Excel or equivalent

•

Computer access and headphones for students (optional depending on how you wish to
approach the sharing of feedback – in or out of lessons).

•

Mechanism for sharing feedback (class site, email etc.)

Step 1 - Logistics
•

Set up a YouTube account and link this to the camera function on your device.

•

Set up an Excel mark book for your class.

Providing Video Feedback
Step 2 – Identifying Students’ Issues
•

Take a sample of students’ work (approximately 20%), making notes on the general subjectrelated issues, as well as other issues such as literacy and presentation.

Step 3 – Creating the Videos
•

Make separate (usually two or three) YouTube videos that address each of the subjectspecific points identified, ensuring that each one contains at least one example and at least
one question for students.

•

Ensure that you use a marker pen when writing for the videos – this helps to make examples
and questions legible for students.

•

Upload videos to YouTube. Ensure that you upload in High Definition – this helps to make
examples and questions legible for students.

Step 4 – Sharing the Feedback
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•

Once videos are made and uploaded, copy and paste the link to each video into the formula
bar of your Excel mark book.1

•

Go through all students’ books, identifying any further issues arising - make notes on literacy
and presentation issues as you go in a teacher’s exercise book and flag the particular videos
that you have created that students need to watch in your Excel mark book.

•

Create additional videos if required: there is a possibility of a further subject-specific issue
being found once all books are checked.

•

Protect the Excel sheet with a password using the ‘Review’, ‘Protect Sheet’ option in the
ribbon at the top of the page. This will prevent students from amending your feedback.

Technical point: we do this because pasting this link directly into the desired cell can mean that links are not accessible to
students if the Excel sheet is later protected.

•

Students receive generalised feedback on common issues (in terms of subject-specific issues,
literacy and presentation) via their class site, which sits in Office 365/Sharepoint 13. This
generalised feedback could equally be distributed via email.

•

Allocate time in lessons for students to act on their feedback, particularly in relation to the
questions that students are expected to complete from each video – solutions to these
should be discussed in class, with peer support encouraged throughout the process.

