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Instructions and answers for teachers

These instructions cover the student activity section which can be found on page 7. This Topic Exploration Pack supports OCR AS and A Level English Literature.
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When distributing the activity section to the students either as a printed copy or as a Word file you will need to remove the teacher instructions section.
Introduction
Speech is an area of language study that is likely to be newer to students than some other aspects of the course, and that brings with it its own challenges but also its own rewards. One of the biggest obstacle students seem to face is recognising that the spoken mode has its own rules and conventions; often they try to apply the same approach to a transcript that they might apply to a written text, and this can cause problems. For example, linguists would recognise non-fluency features as being very characteristic of the spoken mode, and would expect voiced pauses, for example, to occur even in relatively formal speech. Sometimes, though, students will interpret the presence of any voiced pauses as evidence of extreme anxiety or mental confusion.

Accustoming students to the typical features of everyday speech is, therefore, an important starting point. As with other areas of language study, having a wide repertoire of features on which to draw is important, but the prioritising of key elements and the sense of perspective that comes from a genuine engagement with the textual content and context is, arguably, more important still.

The underpinning theoretical knowledge about speech will need to be covered in more depth as the course goes on but initially students should be introduced to the basic features of speech, using the language levels as a starting point. They should learn the differences between spontaneous and crafted speech, but also need to recognise that even these categories are extremely broad, and each contains a whole range within it. Equally, students need to develop an awareness of multimodal texts, and to recognise that features traditionally associated with the spoken word have been adopted, often very creatively, within written and electronic texts. 

As the course goes on they should learn about accent and dialect, and should encounter a range of spoken texts as well as texts containing spoken word elements; all of these should be increasingly sophisticated. Students should gradually become more adept at recognising the influence that context may exert over language choices. Pragmatics is thus particularly important, and is one of the areas of focus for this Topic Exploration Pack. 

A theoretical awareness of topical issues is needed, in order to equip students to write critically and informatively; this would be expected to be broader and also more detailed at A Level than at AS. 

Activity One

Teacher Summary

An obvious place to start is with students’ own speech. It may seem, though, as if this is a little too obvious. This activity is designed to include a couple of variations that will hopefully make this task more engaging as a potential means of introducing students to the topic of spoken word texts. 

It requires students to work in groups of three (four if necessary) and for each student within the group to take on a specific role. One of these roles will require a private briefing via a separate resource. For the sake of convenience, the students in each group could be designated as A, B or C; their roles are outlined in Resource 1 and Resource 2.

In introducing the task, it may be useful to gather some initial thoughts on the board  about the various forms of speech that students could be exposed to, eg Skype, Whatsapp, Facetime, TV, radio, online viewing, journeys, phone conversations, appointments, lessons, free time, and so on.

Students could categorise these in various ways too, eg degree of interactivity/ duration/technology used (if any), etc.
Student C needs to be made aware that they need to read through their instructions carefully before recording their notes on the conversations between Students A and B.
Aims and Objectives

· To introduce the topic of spoken word in a way that students would find accessible and engaging

· To alert students to the rich diversity of speech types to which they are likely to be exposed on a daily basis

· To make students aware that it is possible to observe speech in a more critical/analytical way than they have experienced at GCSE level.

Resources

· Whiteboard

· Resource 1 (for all students)

· Resource 2 (for group-member C only)

· Duration

The activity could last for a couple of lessons, (depending on lesson length). It could be extended by getting students to switch roles and repeat the process – they could then discuss what change, if any, occurred in how they might approach the task, once they knew the remit for student C. Ideally all students would have the chance to experience all roles. 

As the activity progressed, interim feedback sessions could make it possible for the central list of spoken word types to be expanded. Students would, ideally, record these as they could be returned to later in the course.

Activity Two

Teacher Summary

Sometimes when analysing speech, students can focus so much on spoken word elements that they lose sight of purpose and meaning. This activity involves looking at a specific transcript (the original ‘live’ source can be found quite readily online by searching for the title words) in order to practise the process of selecting the most useful features on which to concentrate. 

Students should be issued with Learner Resource 3, a sheet of sugar-paper, and should have access to different coloured pens. They will need to glue the resource on to the sugar-paper, positioning it centrally.

Once students have done this (it is useful to do it first so that the glue can be drying), and have read/watched the material, they should be given the task of deciding which features of which language level will be most useful in analysing it. They should write the name of the language levels/features around the text, with proximity to it signifying importance; the less useful a level/feature would be as part of a linguistic analysis, the further from the text it should be placed. (The relevant terms could be written on the squares of scrap paper could be used while they were finalising their decisions.)  

Having decided on the relative significance of each feature or group of features, and recorded them on their paper, they should then proceed to plan and write their analysis.

Optional Pre-Task Extension

Before reading/ (ideally) watching a recording of the transcript/Q & A session, it might be useful to ask students to make some predictions about the speakers’ language choices. They can be told there are two participants, one with higher status than the other, and encouraged to list the features of the speech of each they might anticipate. These predictions can later be compared with the actual transcript, and used to illustrate the importance of avoiding generalisations and rigid expectations.

Aims and Objectives

· To revise the language levels and a range of features comprising them by studying a spoken word text

· To recognise the importance of selection and prioritising when approaching linguistic analysis

· To challenge preconceptions about use of language in relation to status
Resources

· Learner Resource 3 (1 copy per student)

· Small squares of scrap paper so students can experiment with different placements before committing them to paper

· Scissors and glue

· Projector to show clip if possible
Duration

The activity could last for a couple of lessons, (depending on lesson length). It could be extended by getting students to use the same technique to examine other spoken word texts.
Activity Three
Teacher Summary

Students need to be given some background information about Grice, ie that he was a linguist who identified four distinct maxims that we tend to follow in our conversations. The task involves working out what these maxims are, by breaking them. 
Each student should be given a copy of Learner Resource 4 (task guidance) and Learner Resource 5 (answer grid). With the latter, in the column headed ‘names’, they should write their own name and those of all their classmates. Also print and cut up enough copies of Learner Resource 6 for all students to have one slip of paper each. These should be distributed randomly and they should not discuss the content of their paper with others.
Each slip of paper has the name of one of Grice’s maxims printed on it, together with instructions explaining how to break it. Once every student has spoken with every other student in the class they should try to identify a) what the maxims are and b) who was breaking which one. (The one they break themselves can be a useful starting point, eg those breaking the maxim of relevance will tune in very quickly to others breaking the same maxim.) The activity can be presented as a competition if desired.

Once the activity has ended, and the ‘answers’ (ie the nature of the maxims and who was breaking which one) have been discussed in class, it would be useful to have a follow-up feedback session in which students could explore:

· How we learn the maxims without being taught them explicitly 

· In what circumstances we might break (flout) them 

· How we might signal that we are breaking them
· Whether breaking them is ever useful

· How a consideration of Grice’s maxims might inform an analysis of pragmatics

Aims and Objectives

· To introduce students to Grice’s maxims in a way that is experiential and engaging 

· To extend students’ knowledge of pragmatics
· To enable students to place their understanding of the maxims within a broader theoretical framework
Resources

· Learner Resource 4

· Learner Resource 5

· Learner Resource 6

Duration

The activity could last for a couple of lessons (depending on lesson length). An obvious way to extend it would be by getting students to analyse several spoken word texts using the Grice’s maxim ‘lens’. 
Extension Activity

Students could write a short script in which four characters are talking, each breaking one of the maxims, and could then write a brief analysis of it.
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Student Activity

Learner Resource 1
Introduction

The purpose of this task is to help you to become aware of an important topic in this subject: the spoken word. Your starting point will be the conversations you habitually have on a day-to-day basis.

Task

You will be working in groups of three, A B and C. Each person will have a different role, as follows:

A – the interviewer. Your task is to elicit as much information as possible about the different types of spoken word that B is exposed to in the course of a typical day. It may be helpful to use the structure of B’s day as a way of structuring your interview. 

B – the interviewee. Your task is to co-operate with A.

C – the observer. Your task is to jot down, in note form, the different forms of spoken word that A and B discuss. You should also receive an additional briefing sheet from your teacher. Do not communicate the contents of this additional sheet to the rest of your group!

Space for notes

Learner Resource 2 (for group-member C only)

As well as observing/noting down the content of the discussion between A and B, you should also try to observe the ways in which they communicate. The bullet points below should help you:

1. Who speaks most? (Normally this will be B, ie the interviewee – but not always!)

2. Who structures the conversation? How do they do this, ie what language features do they use?

3. Who signals movement on to the next question?

4. Is turn-taking evenly balanced or not?

5. Who uses the most formal register? Does that link with their role?

6. Is there anything in the way A and B communicate that you might feel could be linked with gender?

7. Do they stay on topic? Who initiates off-topic utterances?
8. Does A prompt B? If so, how?

9. What forms of back-channelling are used and by which speaker?

10. Is there any use of confirmation checks? When/why/how?
Learner Resource 3 

George Bush ‒ Military Contractors Question

President Bush (PB): Er…yeah (.) please (1.0)

Student: Thank you Mr President (.) it’s an honour to have you here  

PB: Thanks

Student: I’m a first year student in South Asian studies (.) My question is in regards to private military contractors (.) The uniform code of military justice does not apply to these contractors in Iraq (.) I asked your Secretary of Defence, a couple of months ago, what law governs their actions//

PB: (interrupts)// I was going to ask him, go ahead (both laugh)...Help

Student: I was hoping your answer was going to be a little more specific (.) Mr Rumsfeld answered that Iraq has its own domestic laws which he assumed applied to those private military contractors (.) However Iraq is clearly not currently capable of enforcing its laws much less against (.) you know (.) over (.) our American military contractors (.) I would submit to you in this case (.) this is one case that privatisation is not a solution (.) Mr President how do you propose to bring private military contractors under a system of law (.)

P B: Yeah (.)I appreciate that very much; I wadn’t kidding (laughs) I was going to (.) I pick up the phone and I say “Mr Secretary, I got an interesting question” (1.0) This is what delegation (.) I don’t mean to be dodging the question, although it’s kind of convenient in this case (.) whatever (.) I really will (.) I’m going to call up the Secretary and say you brought up a very valid question and say “What we are doing about it” (.) It’s how I work (.) I’m (.) er (.) erm (.) thanks (laughs) (2.0)

(Breaks eye contact/addresses different speaker) Yes ma’am
This interview can be viewed on line at : https://www.youtube.com/watch?v=VvvPzVdP-DM
Learner Resource 4
Introduction
A linguist called Grice believed that there are rules we normally follow when we have conversations. You are about to learn what these rules are, by breaking them!

Task

Your task is to find out what Grice’s four conversational maxims (rules) are, and to write them in the four column headings at the top of the table. You then need to work out which of your fellow students is breaking which of these four maxims. 
You will only know what one of the maxims is to start with, but you will be able to work out the rest from the way that others talk to you. The more conversations you have, the easier the task will become. 

First, list the names of everyone in your class in the left hand column of the table, starting with yourself. 

Next, you will need to talk to everyone else in your class, on a subject of your choice. Like you, they will break one of Grice’s maxims in what they say. Record the name/area for each maxim as you encounter it in one of the top four columns. Then put a tick against the name of anyone you believe to be breaking that maxim.

Hint: If there are twenty students in your class, there will probably be five breaking each maxim.
	Try not to make it too obvious which maxim you are breaking. The guidance slip should help you.


Learner Resource 5
	Name
	Maxim (rule) broken:
	Maxim (rule) broken:
	Maxim (rule) broken:
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Learner Resource 6
The maxim of quantity

You must break this by talking too much or too little every time you are spoken to. Either go into lots of unnecessary detail or do not go into any detail at all. Do different things with different people so that with some people you talk a lot and with others you hardly speak.

(--------------------------------------------------------------------------------------------------------------------------------
The maxim of relevance

You must break this by saying random things that are totally irrelevant to the conversation every time you are spoken to. Don’t go too over-the-top too soon or people will guess too easily.

(---------------------------------------------------------------------------------------------------------------------------------
The maxim of manner (clarity)

You must break this by being unclear in what you say. Give information in a confusing sequence, or keep contradicting yourself. Eg “I was really ill last night. Well, not really ill. Well, sort of ill” etc.

(--------------------------------------------------------------------------------------------------------------------------------
The maxim of quality

You must break this by telling lies. Exaggerate. Make things up. Don’t go too over the top too soon or people will guess.
(--------------------------------------------------------------------------------------------------------------------------------
The maxim of quantity

You must break this by talking too much or too little every time you are spoken to. Either go into lots of unnecessary detail or do not go into any detail at all. Do different things with different people so that with some people you talk a lot and with others you hardly speak.

(-------------------------------------------------------------------------------------------------------------------------------
The maxim of relevance

You must break this by saying random things that are totally irrelevant to the conversation every time you are spoken to. Don’t go too over-the-top too soon or people will guess too easily.

(-------------------------------------------------------------------------------------------------------------------------------
The maxim of manner (clarity)

You must break this by being unclear in what you say. Give information in a confusing sequence, or keep contradicting yourself. Eg “I was really ill last night. Well, not really ill. Well, sort of ill” etc.

( -------------------------------------------------------------------------------------------------------------------------------
The maxim of quality

You must break this by telling lies. Exaggerate. Make things up. Don’t go too over the top too soon or people will guess.
ABC – This activity offers an opportunity for English skills development.





123 – This activity offers an opportunity for maths skills development.
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