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Checkpoint Task
Reading Texts: Responding to texts 
Instructions and answers for teachers
These instructions cover the student activity section which can be found on page 5. This Checkpoint Task should be used in conjunction with the KS3–4 English Language Transition Guide: Reading Texts: Responding to texts, which supports OCR GCSE (9-1) English Language.

When distributing the activity section to the students either as a printed copy or as a Word file you will need to remove the teacher instructions section.
Introduction

The aim of this checkpoint task is to provide formative assessment of whether students are able to independently question, annotate and analytically write about an unseen text. 

Task 1 is designed to scaffold students into their task 2 response. It allows teachers the opportunity to assess the method students are using when approaching unseen texts. 

Task 2 allows teachers to assess if students can convert their annotations successfully into a written response similar to those required in the assessment of component 01 and 02 . 

A fiction text has been selected to allow students to empathise quickly. However, the extension tasks provide opportunity for development and comparison with a non-fiction text. 

Students who have developed a deep conceptual understanding of responding to texts will be able to independently write fluently and articulately about the text. They will demonstrate a sophisticated appreciation of the writer’s use of language, supporting their ideas with relevant quotations and appropriate use of terminology.

Teacher preparation 
This checkpoint task is designed to be used as a formative assessment of students’ skills in responding analytically to texts prior to more detailed study of how to respond to a range of texts independently in examination conditions. 
If students are more confident in these skills, they could be asked to read the extract and provide their written response to the question in silence. However, following the stages below allows teachers to formatively assess students’ abilities to independently use questioning to explore a text and to independently annotate a text prior to writing a response. 
First, establish students’ prior knowledge of how to use reading strategies to annotate a text. Then discuss the types of questions that allow the reader to interrogate a text. Here students could formulate their own question progression chart to allow them to move from ‘knowledge’ to ‘evaluation’. (See http://www.bloomstaxonomy.org/Blooms%20Taxonomy%20questions.pdf for further ideas on question stems). 

Students use question stems to individually annotate the extract. A small group discussion to share annotation ideas could take place before students individually write a response that analyses language and structure.
Task instructions and answers
These two tasks build on each other. Task 1 is designed to allow the teacher to formatively assess the process that the student uses to approach an unseen text. Task 2 is designed to allow the teacher to assess how the student is able to transition from verbal analysis to written analysis of a text. Consequently, teachers will be able to establish at which point in the process students need further intervention. 

Task 1

Students read an extract from Chapter 2 of Great Expectations by Charles Dickens. They then complete the table below, writing a series of questions that will help them to explore the extract in more detail and answer the questions using evidence from the text. Further ideas on question stems can be found at http://www.bloomstaxonomy.org/Blooms%20Taxonomy%20questions.pdf
	Type of Question
	Questions
	Evidence from text and my comments

	Knowledge
	Can you select two quotations to prove...
How would you explain...
	

	Comprehension
	How would you summarise this extract? 
What are the facts about ...
	

	Application
	How would you visualise...
	

	Analysis
	What conclusions can you draw...

What motive is there...
	

	Synthesis
	Can you propose a reason for the character’s behaviour?

How would you classify the characters in this extract?

How would you explain the theme in this extract?
	

	Evaluation
	How is bias used in this extract? 

How effectively has the writer used language to ...

What judgement would you make about...
	


Success criteria:

Students will be able to independently formulate a range of increasingly complex questions in relation to a specific text. 

Students will be able to give their own comments and thoughts to answer the questions. 

Students will be able to support their comments with short relevant quotations. 

Students will be able to analyse the quotations to demonstrate AO2 skills. 

AO2: Explain, comment on and analyse how writers use language and structure to achieve effects and influence readers, using relevant subject terminology to support their views.

This task can be run separately to Task 2 or could be part of a sequence. 

Task 2

Students read an extract from Chapter 2 of Great Expectations by Charles Dickens and respond to the question below.

Explore how Charles Dickens uses language and structure in this fictional narrative to present the character of Mrs Joe Gargery.

Support your ideas by referring to the text, using relevant subject terminology. 

Success criteria:

Level 6

· A skilled analysis which demonstrates a sophisticated appreciation of how the writer has used language and structure to achieve effects and influence the reader. Candidates’ analysis of both language and structure is consistent and detailed. 

· Precisely-selected and integrated subject terminology deployed to enhance the response. 

Students will have used linking phrases (such as those found in the PETER guides http://www.ocr.org.uk/Images/170386-approaching-unseen-20th-and-21st-century-literary-texts-delivery-guide.pdf)   to writer fluently and clearly. 

This task can be run separately to Task 1 or could be part of a sequence.
Supporting/further information 
The same process used in Task 1 and Task 2 could then be extended to a 19th century non-fiction text, see Extension Task 1.

Students could use the question progression chart to devise suitable questions for the 19th century non-fiction extract. They could then write and respond to their own ‘explore’ question in the style of Task 2. 

This extract also provides opportunities to explore strategies for dealing with unfamiliar vocabulary. Furthermore, comparison skills could be developed to compare the style of language in the letter to the extract from Chapter 2 of Great Expectations.
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Checkpoint Task
Reading Texts: Responding to texts
Student Activity

Introduction 
These checkpoint tasks will allow you to demonstrate your ability to independently:

· use questioning to explore a text,

· use reading strategies to annotate a text

· write an analytical response to an extract from a text.

The checkpoint tasks are designed to test your readiness for Section A of component 01 and 02

Task 1

Read the following extract from Chapter 2 of Great Expectations by Charles Dickens.

The extract is narrated by young Pip. In this extract, Mrs Joe Gargery is introduced.


My sister, Mrs Joe Gargery, was more than twenty years older than I, and had established a great reputation with herself and the neighbours because she had brought me up `by hand`. Having at that time to find out for myself what the expression meant, and knowing her to have a hard and heavy hand, and to be much in the habit of laying it upon her husband as well as upon me, I supposed that Joe Gargery and I were both brought up by hand. 


She was not a good-looking woman, my sister; and I had a general impression that she must have made Joe Gargery marry her by hand. Joe was a fair man, with curls of flaxen hair on each side of his smooth face, and with eyes of such a very undecided blue that they seemed to have somehow got mixed with their own whites. He was a mild, good-natured, sweet-tempered, easy-going, foolish, dear fellow -- a sort of Hercules in strength, and also in weakness. 



My sister, Mrs Joe, with black hair and eyes, had such a pre-vailing redness of skin that I sometimes used to wonder whether it was possible she washed herself with a nutmeg-grater instead of soap. She was tall and bony, and almost always wore a coarse apron, fastened over her figure behind with two loops, and having a square impregnable bib in front, that was stuck full of pins and needles. She made it a powerful merit in herself, and a strong re- proach against Joe, that she wore this apron so much. Though I really see no reason why she should have worn it at all: or why, if she did wear it at all, she should not have taken it off, every day of her life. 


Joe's forge adjoined our house, which was a wooden house, as many of the dwellings in our country were -- most of them, at that time. When I ran home from the churchyard, the forge was shut up, and Joe was sitting alone in the kitchen. Joe and I being fellow- sufferers, and having confidences as such, Joe imparted a confidence to me, the moment I raised the latch of the door and peeped in at him opposite to it, sitting in the chimney corner. 


`Mrs Joe has been out a dozen times, looking for you, Pip. And she's out now, making it a baker's dozen.' 


`Is she?' 


`Yes, Pip,' said Joe; `and what's worse, she's got Tickler with her.' 


At this dismal intelligence, I twisted the only button on my waistcoat round and round, and looked in great depression at the fire. Tickler was a wax-ended piece of cane, worn smooth by collision with my tickled frame. 

Write a series of questions that will help you to explore the extract in more detail. Some question beginnings have been started for you. Then answer your questions using evidence from the text.

	Type of Question
	Questions
	Evidence from text and my comments

	Knowledge
	Can you select two quotations to prove...
How would you explain...
	

	Comprehension
	How would you summarise this extract? 
What are the facts about ...
	

	Application
	How would you visualise...
	

	Analysis
	What conclusions can you draw...

What motive is there...
	

	Synthesis
	Can you propose a reason for the character’s behaviour?

How would you classify the characters in this extract?

How would you explain the theme in this extract?
	

	Evaluation
	How is bias used in this extract? 

How effectively has the writer used language to ...

What judgement would you make about...
	


Task 2

Read the following extract from Chapter 2 of Great Expectations by Charles Dickens and respond to the following question.

Explore how Charles Dickens uses language and structure in this fictional narrative to present the character of Mrs Joe Gargery.

Support your ideas by referring to the text, using relevant subject terminology. 

Extension task 1

Read the following extract taken from a letter written in 1839 by Charlotte Bronte to her sister Emily. Charlotte has recently taken on a governess role at looking after Mr and Mrs Sidgwick’s children.   

TO EMILY J. BRONTE

STONEGAPPE, 
June 8th, 1839
DEAREST LAVINIA,—I am most exceedingly obliged to you for the trouble you have taken in seeking up my things and sending them all right. The box and its contents were most

acceptable. […]

I have striven hard to be pleased with my new situation. The country, the house, and the grounds are, as I have said, divine. But, alack-a-day! there is such a thing as seeing all beautiful around you—pleasant woods, winding white paths, green lawns, and blue sunshiny sky—and not having a free moment or a free thought left to enjoy them in. The children are constantly with me, and more riotous, perverse, unmanageable cubs never grew.

As for correcting them, I soon quickly found that was entirely out of the question: they are to do as they like. A complaint to Mrs. Sidgwick brings only black looks upon oneself, and unjust, partial excuses to screen the children. I have tried that plan once. It succeeded so notably that I shall try it no more. I said in my last letter that Mrs. Sidgwick did not know me. I now begin to find that she does not intend to know me, that she cares nothing in the world about me except to contrive how the greatest possible quantity of labour may be squeezed out of me, and to that end she overwhelms me with oceans of needlework, yards of cambric to hem, muslin nightcaps to make, and, above all things, dolls to dress. I do not think she likes me at all, because I can't help being shy in such an entirely novel scene, surrounded as I have hitherto been by strange and constantly faces. I see now more clearly than I have ever done before that a private governess has no existence, is not considered as a living and rational being except as connected with the wearisome duties she has to fulfil. While she is teaching the children, working for them, amusing them, it is all right. If she steals a moment for herself she is a nuisance. 

Nevertheless, Mrs. Sidgwick is universally considered an amiable woman. Her manners are fussily affable. She talks a great deal, but as it seems to me not much to the purpose. Perhaps I may like her better after a while. At present I have no call to her. Mr. Sidgwick is in my opinion a hundred times better—less profession, less bustling condescension, but a far kinder heart. It is very seldom that he speaks to me, but when he does I always feel happier and more settled for some minutes after. He never asks me to wipe the children's smutty noses or tie their shoes or fetch their pinafores or set them a chair. One of the pleasantest afternoons I have spent here—indeed, the only one at all pleasant—was when Mr. Sidgwick walked out with his children, and I had orders to follow a little behind. 

Now respond to the following question.
Explore how Bronte uses language and structure in this letter to present her feelings about her role as governess. 
Support your ideas by referring to the text, using relevant subject terminology. 
Extension Task 2

Compare the similarities and differences between the presentations of women in these extracts.  This could include how Bronte presents herself.  Refer to the writers’ use of language and structure. Support your response with quotations from both texts.
ABC – This activity offers an opportunity for English skills development.
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