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Introduction

Our examiners’ reports are produced to offer constructive feedback on candidates’ performance in the
examinations. They provide useful guidance for future candidates. The reports will include a general
commentary on candidates’ performance, identify technical aspects examined in the questions and
highlight good performance and where performance could be improved. The reports will also explain
aspects which caused difficulty and why the difficulties arose, whether through a lack of knowledge, poor
examination technigue, or any other identifiable and explainable reason.

Where overall performance on a question/question part was considered good, with no particular areas to
highlight, these questions have not been included in the report. A full copy of the question paper can be
downloaded from OCR.
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Paper 4 series overview

It was evident this year that most centres had prepared candidates thoroughly for this for exam and
centres and candidates are again to be congratulated on their approach. There was an overall increase
in the quality of candidate responses and it was clear that most centres had responded well to the areas
for improvement highlighted in the 2018 Examiners’ report. Examiners once again commented very
favourably on the quality of the work presented for examination in all nine questions. Most candidates
were organised and had prepared well for the examination. Examiners reported that it was evident that
most candidates were well informed and often highly detailed in their responses and it was clear that
many centres had engaged in much excellent preparation and exploratory work in order to develop the
candidates’ knowledge and understanding of their chosen text. It was also evident that the majority of
candidates knew their texts well and they had risen to the challenges of the component, especially in
relation to planning and preparing for this exam.

In general, many candidates had performed effectively and there were more candidates who performed
well this year and fewer candidates who scored very low marks. All examiners noted that as most
candidates had been prepared well for the examination element, they therefore wanted to give full and
precise answers to demonstrate their knowledge and understanding. It was pleasing to see how
knowledgeable some candidates were in using specialist terminology and examiners reported how
encouraged they were with the way centres had prepared candidates to be able to meet the variety of
requirements in this paper. It was also noted many times by all examiners that most candidates had
coped well with the requirements of this examination and were very well prepared for most aspects of
the paper. It was also pleasing that all seven set texts had once again been utilised by centres in the
exam. This was reflected in the wide range of responses to the paper.

Guidance for centres on key areas for improvement

Practical exploration of the text aids candidate understanding. Candidates who had clearly explored the
text from different perspectives were able to write confidently and creatively, demonstrating their
knowledge and understanding. Candidates who did not, tended to rely on seen live performances of the
text, which can prevent candidates from giving fully justified responses or drawing on their own practical
exploration.

Understanding of key terminology as outlined in the specification needs to be addressed throughout the
course to aid candidates understanding of the demands of the questions.

Make sure that candidates are familiar with all theatrical terms and concepts and that they are aware of
the context/rationale/intentions of the play. It is advisable that some centres review the specification and
familiarise themselves and candidates with key terminology.

Encourage candidates to use the keywords from exam questions to make sure that candidates are
answering the question’s focus. (Centres should emphasise to all candidates to read the questions very
carefully and underlined the key words in the question.)

Encourage candidates to better understand the difference between description and analysis.

Examiners reported that a number of candidates had poor handwriting which was often aggravated by
the use of a thick pen. Centres should impress on candidates that their writing must be legible and use
an appropriate pen, as this can only enhance understanding for the examiner.
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Section A overview

This section of the examination requires candidates to study and explore one chosen text from a list of
seven identified within the specification. There are eight questions, each requiring a different response to
a variety of skills needed to explore, develop and perform their chosen text. Candidates need to develop
a good knowledge of the whole of the play from a director, actor and designer perspective with
understanding informed by the original intentions of the playwright; the context of when it was written in
relation to the social, cultural and political context; the creative challenges of the text for the director,
actor and designers and how they could be met; the impact of the text on an audience and the potential
responses to key moments; the role and impact of characters within the piece and how characterisation
can be explored, developed and presented in performance.

It was evident that centres had taken on board advice from last year’s report and advised candidates to
be more concise with their responses to early questions in this section. Candidates were better at
offering a level of detail required to meet the requirements of each question and answers were often
precise, well constructed and informative. All examiners reported on how well candidates had developed
their understanding in most areas of their chosen text, and how the candidate responses within the exam
were often well informed and creative, with many candidates often successfully giving full and developed
answers to most questions. Many candidates demonstrated a clear understanding and
justified/explained their responses in this section. There was a real sense that many candidates were
engaged in the texts chosen by centres and they demonstrated a clear understanding of the social,
political contexts of their chosen texts.
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Blood Brothers — Willy Russell
Death of a Salesman — Arthur Miller
Find Me — Olwen Wymark
Gizmo — Alan Ayckbourn
Kindertransport — Diane Samuels
Missing Dan Nolan — Mark Wheeller
Misterman — Enda Walsh

State the performance text you have studied: ...

1 From the list below, select the character from the performance text you have studied. Describe
two ways an actor playing this role could deliver the line effectively in performance.

Blood Brothers
Mrs Lyons: ‘They ... they say that if either twin learns that he was once a pair, they shall both
immediately die.’

Death of a Salesman
Linda: ‘l love him. He’s the dearest man in the world to me, and | won’t have anyone making him
feel unwanted and low and blue.’

Find Me
Mark: ‘I wish | didn’t have to live at home. You never know what she’s going to do next. | can’t
bring my friends to our house.’

Gizmo
Ben: ‘And he smiles. It was the most frightening smile I've ever seen in my life. And then he turns
and looks straight at me.’

Kindertransport
Helga: ‘We all die one day, but jewels never fade or perish. Through our children we live. That's
how we cheat death.’

Missing Dan Nolan
Pauline: 'l find myself feeling guilty if | enjoy myself ... feeling guilty about getting into a warm bed
... feeling guilty about having a hot meal.’

Misterman
Thomas: ‘And | run! And run fast up over the hill and past the church! My good words sent burning
about me. Inishfree once more all bad and diseased.’
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Question 1
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This question was answered well by most candidates. Candidates often accurately identified two clear
ways of delivering the line as well as describing how and why this is effective in performance. Exemplar
1 exemplifies this, with the candidate being very clear on how they could deliver the line and the
reaction/effect that this will have on all characters in the scene and the overall potential dramatic impact.

What did candidates do well?

Examiners reported many candidates structured their response in good detail, the most successful
addressing the question in a way which allowed them to clearly state how they would deliver the line and
then describing concisely the dramatic impact this would have. The majority of candidates focused on
the delivery in terms of vocal skills and some successful responses referred to the use of physicality in
order to bring an attitude to the forefront or a particular response from the audience. It was noted by
examiners that most candidates were concise in their detail on this question for the marks available.

What did candidates find a challenge?

Some candidates did not address what was asked for by the question and did not offer a way of
delivering the line or any description of how they could make the line effective in performance. Some
candidates were not specific about the way in which the line could be delivered or simply stated a way of
delivery with no description of how this would be effective. Some weaker responses suggested a vocal
response but did not give any indication of the impact it might create or an understanding of the
importance of the line and the character’s situation when delivering it.
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Examiners’ report

Exemplar 1
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Question 2
2 Describe two ways lighting and/or sound could be used to show tension at one moment in the

performance text you have studied.

1Y (0T 2 1=] o | SO R TTTRRTRSUS SO

This question was answered well by most candidates. Most candidates clearly identified a specific
moment and then described a lighting/sound effect suitable to enhance/show the tension this would
create, with many candidates offering an understanding of the potential impact their chosen effect will
have on the moment. Exemplar 2 exemplifies this with the candidate being very clear on what lighting (a
spotlight), and sound effect (a heartbeat), they would use and how this would enhance tension/
reaction/effect within their chosen moment.

What did candidates do well?

Most candidates structured their response in good detail, the most successful addressing the question in
a way which allowed them to clearly state their chosen moment and then describe the lighting/sound
effect they would use to enhance the moment of tension. Examiners noted that there were some strong
responses as to how the candidates chosen technical element would bring out tension and even move
the action forward, with a good understanding of how lighting and sound can create mood and
atmosphere. The best responses were often where candidates clearly justified how and why lighting and
sound would be used in the moment chosen to successfully add tension.

What did candidates find a challenge?

Some candidates did not state their chosen moment or offered a response that addressed how lighting
and sound could be used in two separate moments. Also, some stated the lighting/sound they would use
but did not state how they could be used to show tension.
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Exemplar 2

Moment: . The rEI"]d Whefﬁ ﬁtﬂheg shoots. E.dd*ﬁ

 L_would_hove_a_spatlight on_both. fwiss ond. Hf hghls
dion the.est :of the. lage. 1o show...that they_hae...
_been _broken apart. I} weild.. foire yom. o look _at. e and
jbcm on. the achion,creating . fer’lsmn 45 Yon_canvet

2.l wovﬂd use.._recorced. o sonnd. of.a hmr fbeaf

EHM lovioler and lovder..to. show.._pani.. rjimg n__
................ Fwo._ba sar\dcreafefemwna,aihcsw:reas'ng
Voﬁﬂmﬂ leads. foa_climax..



GCSE (9-1) Drama - J316/04 - Summer 2019

Question 3

3

Examiners’ report

Select and name a different character from the performance text you have studied to the one you

wrote about in Question 1.

NAME OF CRATACIEL: ... e oo et e e et et et e e e e et e e e e e ae tee e e s se e e aa aeannanaans

Complete the boxes below to briefly describe three ways an actor playing this character could use
physicality for their performance. Give a justified example for each, using the selected character.

Use of physicality

Justified example

(6]



GCSE (9-1) Drama - J316/04 - Summer 2019 Examiners’ report

This question was answered well by most candidates. Most clearly identified specific aspects of
physicality for their chosen character and were able to offer some very sound justification of how this
may be used/communicated in performance. Exemplar 3 exemplifies this with the candidate being clear
on how an actor could use three aspects of physicality with justification of the reasons and effect that this
will have on the character in performance.

What did candidates do well?

Most candidates used the table to good effect and were concise in their responses, listing the aspect of
physicality clearly and justifying how this would be communicated by the character, in a precise manner.
Strong answers often revealed that the candidate knew the character concerned well and had good
suggestions as to how they might use physicality to convey meaning. Candidates were able to draw on
their practical exploration of the text and this was evident in high scoring candidate responses, who
could clearly explain and link physicality to their chosen character. The best responses were often where
candidates had clearly explored characterisation in a practical way and could successfully demonstrate
the elements they had used to develop the character.

What did candidates find a challenge?

Some candidates did not respond to this question from an ‘actor’ perspective. There were some
responses which focused on how costume, staging and lighting could be used, rather than how the actor
would use physicality. Some candidates also discussed voice and proxemics and although the question
is an acting question and is looking for a response from an actor perspective, voice and proxemics are
not physicality. A few candidates did not read the question fully and had used the same character listed
in Question 1.
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Exemplar 3
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Question 4

4 Imagine the performance text you have studied is to be staged in a promenade performance
style.

Explain three advantages and/or disadvantages of staging the performance text in this style.

Advantage/Disadvantage T ... ee e e et e e e e e et neeeserate e e eeenrnaeeeennns

There was a mixed response to this question. Examiners commented that some candidates did not
understanding what a Promenade performance style was. Those who did had answered with good
knowledge and understanding and clearly identified the key aspects of this performance style and were
able to offer very practical advantages/disadvantages, with very sound explanation. This question clearly
outlined those candidates who were fully prepared for the examination and their understanding of key
terminology as outlined in the specification. Exemplar 4 exemplifies this with the candidate being very
clear on what Promenade style is and offering three clear aspects of this style which they explain in
relation to their chosen performance text. It should be noted that the candidate’s response for 1 and 3
are almost contradictory. Credit was given as the explanations for the advantage and disadvantage were
different and clearly reflected the candidates reasoning.

What did candidates do well?

The best responses were often where candidates had explored the use of a Promenade style practically
in rehearsal and given three full justifications of advantages/disadvantages for this performance style.
Strong responses often revealed that candidates were able to use technical vocabulary well and were
able to identify the impact on the audience of moving from location to location as well as challenges for
the set and lighting designs.
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What did candidates find a challenge?

Candidates’ not understanding what Promenade style is was an issue. Several candidates confused
Promenade with a Thrust style, whilst others focused on the performance style they had seen the text
performed in. Some candidates did identify advantages/disadvantages but then did not explain or
justifying the reasoning behind this. Weaker responses often identified simple possible issues that could
often relate to more than one staging idea and could not provide an explanation to support what they had
identified.

Exemplar 4
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Question 5

5 Describe briefly three suitable stage (prop) items for one character from the performance text you
have studied. Explain how each prop helps to reveal things about the character to the audience.

NAIME OF CRAIACTEI: ... .o ettt e e et e e e e e e e e e et e e et ee e e e e sananaaas

This question was answered with good knowledge and understanding by most candidates. Candidates
clearly identified the character and discussed suitable props; either used or could be used in
performance, and were able to offer very practical ways of how each would help reveal aspects of
character to the audience, often with very sound explanation/justification. Exemplar 5 exemplifies this
with the candidate being clear on what props would be suitable for their chosen character (Verity), as
well as offering three clear explanations of what each will say/reveal to the audience in relation to their
chosen performance text.

What did candidates do well?

Many candidates were highly creative and suggested examples that were not specifically listed in the
text, or used in a ‘seen’ performance, to good effect. In strong responses, candidates displayed their
understanding of the text and explained how ideas are conveyed to an audience. Most candidates were
able to clearly explain how each prop could be used to say something about the character and how
props convey meaning to the audience, in a precise manner. Although not a requirement, strong
responses from candidates also often identified a specific moment when a prop could be used for
maximum audience impact. The best responses were often where candidates had discussed the chosen
prop in a practical way and then suggested clear ways on how this could be used to reveal new aspects
about the character with clear explanation which demonstrated a sound knowledge and understanding of
the character.
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What did candidates find a challenge?

Some candidates did not understand what a prop is or had not read the question fully and listed three
props used by three different characters. Some candidates also discussed in detail how they would use
a piece of set or an item of costume which was clearly not a prop. Credit was given for items of costume
which could be used as a prop, for example Mrs Lyons, ‘new shoes on the table’.

Exemplar 5
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Question 6

6 When rehearsing, explain what improvisation methods could be used by one actor to develop the
maximum impact in the final scenes or final section of the performance text you have studied.

The responses to this question were varied. The wording of the question was highlighted as a potential
issue as some candidates struggled with the term ‘improvisation methods’. Thus, candidates tended to
focus on this term rather than the opening two words, ‘When rehearsing...’, which in essence is what this
question was about (the Improvisation methods an actor could employ in rehearsal to aid their
performance in the final scenes of the play). There was also a clear distinction between candidates who
understood the rehearsal process and those that focused purely on the term ‘improvisation’. This was
acknowledged within the mark scheme, and candidates were rewarded for discussing how/what
improvisation could be used in performance, rather than purely in rehearsal, and credit was given for
this. Candidates who did grasp the essence of this question, answered with good knowledge and
understanding of how an actor can prepare through improvisation/rehearsal, to create impact/mood in
the final scenes of their chosen text. Exemplar 6 shows this, with the candidate being very clear on what
improvisation and rehearsal methods an actor could use to prepare for the final scenes (Stanislavski's
‘Magic If’, Hot Seating, Character research), as well as offering justification/explanation of how this will
aid the actor in performance

What did candidates do well?

The strongest responses came from candidates who focused on the improvisation methods in rehearsal
that an actor can employ to create mood and atmosphere, enhancing their preparation to perform the
final scenes of the play. Some very successful responses were often where candidates had discussed
how they had explored the moments in rehearsal and reflected the practical work they had produced,
focusing clearly on one character and how the candidate would employ a variety of improvisation skills to
create impact.

What did candidates find a challenge?

Some candidates responded to this question from a directorial viewpoint, stating how they would direct
the final scenes with no link to improvisation. Others also focused on a technical and designer
perspective, rather than how an actor can prepare to develop impact. It was also common for candidates
to refer to several actors, not the one the question required.
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Exemplar 6
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Question 7

7  Explain what important challenges there are for the set designer in communicating meaning to an
audience at one key moment in the performance text you have studied.

K BY MOMIBNT: Lo ettt e e e e e e et e e e e enne e e e ae e

The responses to this question were varied and was answered well by some candidates. There was
sometimes a lack of understanding of the role of a set designer, what constituted set and how meaning
is communicated through set design. Those candidates who did understand the role of the set designer
had a vision of what the set should look like and how meaning was to be communicated. Many
candidates answered with very detailed knowledge and understanding in relation to period and
discussed the historical, social, cultural and political context of the text, but did not link this clearly to the
challengers faced by the set designer. Exemplar 7 exemplifies a strong response to this question with
the candidate being very clear on what potential challengers a set designer would face at one key
moment (when Mickey and Eddie first meet), as well as clear justification and explanation of how this will
aid the communication of meaning, especially in relation to the social context of the play, in performance.

What did candidates do well?

Some candidates clearly discussed set design in relation to how meaning is communicated, often in
relation to the period of their chosen text and justified the impact this would have on set design aspects.
The best responses were often where candidates had highlighted one key moment from the text and
discussed the challengers/potential set design with the meanings clearly highlighted. Strong responses
were also often given by candidates who were able to highlight problems with set design and the most
effective answers were able to convey a coherent, logical and effective design idea, with clear
justification. Candidates who scored well on this question were able to identify a few challenges and
were explicit about the challenges that faced the set designer. Clear examples of key moments within
the moment were identified and discussed. Examples of how the challenge could be overcome were
often provided and were fully justified.

What did candidates find a challenge?

Some candidates construed this question as one asking for an insight into the social context of the text
and responded by detailing the amount of knowledge they had for the period in which the play was
written or set. They negated to link this to potential challengers with set design elements and often
offered only brief or no response to this. Some candidates’ understanding of the role of a set designer
was lacking which made it very difficult for candidates to do this question justice. There was often no
discussion of set design ideas in relation to their knowledge and many candidates provided ideas that
were not set design based at all. Candidates who struggled to attain higher marks for this question had
usually did not answer the question in relation to set design.
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Exemplar 7
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Question 8

8 Asadirector, justify how you would direct the actors to highlight social context at two key moments
in the performance text you have studied.

This question was answered with good knowledge and understanding by most candidates. Many
candidate responses justified clearly how a director could explore and highlight social context through
direction of the actors in performance and identified two key moments within the text where they would
do this to very good effect. Exemplar 8 exemplifies this, with the candidate being clear on what decisions
a director could make towards highlighting social context, explaining how they would direct the actors to
enhance this. Credit was given for the suggested costumes as it was deemed relevant to the directorial
and social context impact and there was also reference to how this could/would be used to enhance this
impact on the audience.

What did candidates do well?

Candidates who did well on the is question had thought carefully about the decisions a director could
make in relation to proxemics, use of voice, body language, gesture and other directorial aspects. These
candidates had also discussed in sound depth how directorial decisions can highlight social context and
had identified what social context was. Many candidates clearly discussed positioning of characters on
stage and the decisions a director would make in relation to characterisation at two key moments within
the play and justified the impact this would have on the social context, often from both an actor and
audience perspective. The best responses were often where candidates had highlighted clearly the
social context and then had discussed how this could be conveyed in relation to directorial decisions,
with justification of what and how a director would achieve this practically. Candidates who scored well
on this question were able to identify two key moments and provide clear ideas on how they would direct
the actors to explore the social context. They would be consistent in their approach for both key
moments.

What did candidates find a challenge?

Some candidates focused solely on proxemics or levels and negated to discuss other aspects a director
could employ to help to highlight social context, their response often in relation to one moment only.
There was little discussion of the role of the director within this. There was a tendency from some
candidates to focus on character costumes also and not discuss or justify the potential importance of this
in highlighting social context. Some candidates also responded to this question in relation to the social
historical and cultural elements of the text only, and this led to a number of candidates providing often
detailed information about the events, time and period of the text, but little or no response of how/why a
director could convey these elements through their directorial decisions toward the actors. Several
potentially strong candidate responses also only focused on one key moment, rather than the two
required for this question.




GCSE (9-1) Drama - J316/04 - Summer 2019

Dcurmgé&um .the.. Shoal... plagggrom
| '.;.” =k drech adl.. Bha. motfes..

Bing..ter Lhai..cha (et mmm@mﬂmm
ad.g dawi hai.. w%}:«.(;rm.}... ding. gty apard..
&{/Wag a.(. JRIA) 1UCC. JABSS. . DUl Wh.....
. 4. Woué.....z%e_.wf/w bl i
fopeth and.... barn. s émwﬁwfuﬁn%/&x
W woudd... raee W&‘M exgectadion.

Amﬁﬁgr wm%%dm am wm M&/?

/a%

4 SR |-

“’%

way Mwﬁw (s fm
fa)oww( dirert ’f/@*’l/ Co aJﬂWLM@ |
W:ﬂ LOW Vr?bcﬁ, o )mf‘émﬁ

{—J/\.O, Mwe., WQM&LT L or"o(@r
60 ﬁ\w o at,mwﬁtcﬁam&mé



GCSE (9-1) Drama - J316/04 - Summer 2019 Examiners’ report

Section B overview

This section of the examination requires candidates to evaluate the impact of the artistic intention in a
piece of live theatre chosen by the centre or candidate.

The question is asking the candidate to analyse how successfully the artistic intention was
communicated and the impact it had on them as an audience member.

It was noted by examiners that there were more candidates who did well on this question this year and
far fewer candidates who scored very low marks. All examiners stated that it was clearly evident that
most candidates had been taught and prepared really well for this aspect of the examination and
therefore wanted to give full, informative responses, demonstrating a detailed knowledge and
understanding. Most candidates had analysed from a personal perspective whilst demonstrating that
they had a clear understanding of many key aspects of a live theatrical performance. Many candidate
responses were insightful and balanced often revealing the candidate’s detailed understanding of how
drama and theatre are developed and performed and offering concise and thoughtful evaluation of the
success of the artistic intention in performance.

It was again pleasing to note that only a handful of candidates had answered this question referring to
the same performance text to the one they had studied for Section A. Also, nearly all candidates
completed the ‘Live performance information box’ at the start of this question, writing the name, venue
and date (month and year) of the live performance they have seen at the start of their response.

The variety and style of live performances offered was again immense, ranging from Pantomime to
Greek tragedy, which is strength of this question. All pieces used had clear artistic intentions which could
be discussed by the candidate. Examiners noted that most candidates seemed to have engaged with the
productions seen, and often responded well as members of the audience. There were many very good
examples of candidate responses this year and the knowledge and understanding of the performances
artistic intentions, were clearly discussed and evaluated in many candidates answers. Some of the best
responses revealed clear planning evidence, which although does not score marks, demonstrated that
some thought into the structure and meeting the demands of the question has taken place, ensuring a
more concise response.

It was also noted that there were a few prepared theatre reviews where candidates did not focus on the
specifics of the question, rather offering an overall review of the performance. This was often prevalent
when the candidate did not state what they thought the artistic intention was but just evaluated the
performance.
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Question 9

You must answer this question referring to a different performance text to the one you have
studied for Section A.

Write the name, venue and date (month and year) of the live performance you have seen below.
Include examples from this performance in your answer.

Name of live PerfOrmMaNnCE ... o et e

9* Evaluate how successfully the artistic intention was communicated to you in the live performance
you have seen.

In your answer, you should consider:

* what you felt the artistic intention was

*  how effectively the actors communicated meaning to you in relation to the artistic intention

*  how successful the directing and design were in helping you understand the artistic intention.

You should use appropriate drama and theatre terminology. [30]

Exemplar 9 exemplifies a high level response with the candidate being very clear on what the artistic
intention was and evaluating the decisions the director and designers have made towards
communicating the meaning of the play. There discussion of how the actors were used, with
accomplished description of acting techniques and key directorial decisions made to enhance the impact
of the artistic intention, was consistent throughout this response, as well as the candidate explaining in
depth how this has impacted on them, as an audience member.

What did candidates do well?

The most successful responses from candidates were those rooted in the question and which clearly
discussed and evaluated the performances artistic intentions in relation to how meaning was
communicated to them, as an audience member, rather than simply listing all aspects of potential
intentions within the performance with no analysis. The best responses were often those that had a good
blend of describing the key decisions made by the director, actors and designers to create meaning for
the audience and were able to offer very strong, creative analysis of these decisions, both those which
were effective and those that were unsuccessful in the production. Candidates who scored highly on this
guestion were concise and had a clear structure, providing examples and analysis throughout whilst
referring back to what they felt the artistic intentions was, throughout. It was evident that most centres
had encouraged their candidates to write in a very positive manner about their experiences and this
often revealed that candidates had genuinely enjoyed their live performance experience. Examiners
commented that the technical vocabulary and line of reasoning offered by many candidates this year
was pleasing and often revealed a strong sense of knowledge and understanding towards the overall
evaluation.
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Candidates who scored well in this question discussed and evaluated many of the following aspects:
* The impact the performance had on the candidate as an audience member.

* The impact of the artistic intentions on the audience was discussed in detail and showed an
interpretation of themes and meanings for the audience.

» Clear evaluation of the decisions made by the director/designers/actors in relation to the style of the
performance and the impact this had on the meaning of key themes/issues in communicating this to the
audience.

« Clear evaluation of the strengths and weaknesses of how the artistic intentions were conveyed in the
performance and the impact this had on them as an audience member with specific and detailed
reference to the production.

*» The positive and/or negative impacts of the artistic intentions within the performance were discussed
with focus.

« Clear identification of the main artistic intentions and understanding of how some meaning could be
conveyed to them as an audience member. High level responses constantly referred back to the artistic
intention.

« What the actors did to enhance the communication of meaning in relation to the artistic intention by
actions, voice, gestures, presence, costume, make up, etc.

« Clear examples used to support their evaluative statements about the performances artistic intentions
and the impact of these on them, as an audience member and the overall impact in general.

* Clear examples used which were relevant to the performance seen, not dependent on the script.

« Higher grade responses from candidates offered effective examples throughout their response with
detailed reference to the impact of many theatrical elements in creating meaning.

» The candidate’s use of specialist drama and theatre terminology was highly developed and integrated
throughout their response.

» Candidates offered a highly developed understanding of how the artistic intentions/meaning was
communicated to an audience in a live performance and their line of reasoning throughout their response
was well-developed, sustained, relevant and logically structured.

What did candidates find a challenge?

Some candidates did not respond to the question in a meaningful manner. Several candidates had also
clearly responded to last year’s question, ‘the impact of one actor’, with no reference to the artistic
intentions. Their use of subject specific language and terminology was also often highly limited. Lower
level responses tended to be more descriptive rather than analytical and evaluative and tended to
present basic or limited opinions on the impacts of the artistic intentions in the production which focused
on description. The examples given to support the candidates analysis lacked specific detail and tended
to focus on only one or two aspects of the performance only and there was usually only a very tentative
link made between the potential impact of the artistic intention and the audience’s response.
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Exemplar 9
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Supporting you

For further details of this qualification please visit the subject webpage.

Review of results

If any of your students’ results are not as expected, you may wish to consider one of our review of results
services. For full information about the options available visit the OCR website. If university places are
at stake you may wish to consider priority service 2 reviews of marking which have an earlier deadline to
ensure your reviews are processed in time for university applications.

Review students' exam performance with our free online results analysis tool. Available for GCSE, A Level
and Cambridge Nationals.

It allows you to:

« review and run analysis reports on exam performance

« analyse results at question and/or topic level*

« compare your centre with OCR national averages

. identify trends across the centre

« facilitate effective planning and delivery of courses

« identify areas of the curriculum where students excel or struggle

+ help pinpoint strengths and weaknesses of students and teaching departments.

*To find out which reports are available for a specific subject, please visit ocr.org.uk/administration/
support-and-tools/active-results/

Find out more at ocr.org.uk/activeresults

Training

Attend one of our popular CPD courses to hear exam feedback directly from a senior assessor or drop in
to an online Q&A session.

Please find details for all our courses on the relevant subject page on our website.

www.ocr.org.uk
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OCR Resources: the small print

OCR'’s resources are provided to support the delivery of OCR
qualifications, but in no way constitute an endorsed teaching
method that is required by OCR. Whilst every effort is made

to ensure the accuracy of the content, OCR cannot be held
responsible for any errors or omissions within these resources.
We update our resources on a regular basis, so please check the
OCR website to ensure you have the most up to date version.

This resource may be freely copied and distributed, as long as
the OCR logo and this small print remain intact and OCR is
acknowledged as the originator of this work.

Our documents are updated over time. Whilst every effort is made
to check all documents, there may be contradictions between
published support and the specification, therefore please use the
information on the latest specification at all times. Where changes
are made to specifications these will be indicated within the
document, there will be a new version number indicated, and a
summary of the changes. If you do notice a discrepancy between
the specification and a resource please contact us at:
resources.feedback@ocr.org.uk.

Whether you already offer OCR quialifications, are new to OCR, or
are considering switching from your current provider/awarding
organisation, you can request more information by completing the
Expression of Interest form which can be found here:
www.ocrorg.uk/expression-of-interest

Please get in touch if you want to discuss the accessibility of
resources we offer to support delivery of our qualifications:
resources.feedback@ocr.org.uk

Looking for a resource?

There is now a quick and easy search tool to help find free resources
for your qualification:

www.ocr.org.uk/i-want-to/find-resources/

www.ocr.org.uk

OCR Customer Support Centre

General qualifications

Telephone 01223 553998

Facsimile 01223 552627

Email general.qualifications@ocr.org.uk

OCR is part of Cambridge Assessment, a department of the University of
Cambridge. For staff training purposes and as part of our quality assurance
programme your call may be recorded or monitored.

© OCR 2019 Oxford Cambridge and RSA Examinations is a Company
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