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Unit description
Unit aims
The aim of this unit is to develop knowledge and understanding of the issues and
implementation of inclusive practice in the curriculum offer of literacy teaching and
learning.

Credit value 15

Unit synopsis
This unit is about:
•
•
•
•
•

Issues of equal opportunity and diversity in the curriculum offer (literacy)
Theories, models and principles of curriculum design (literacy)
Impact of social, economic and cultural differences on teaching, learning and
achievement in the subject specialism of literacy
Self evaluation of implementation of inclusive practice in own curriculum
design and delivery
Planning own professional development in respect of these issues.

Examples of teaching and learning strategies
The following teaching methods and learning strategies are appropriate to the
delivery and development of the knowledge, understanding and skills covered in this
unit. A variety of these should be used to provide a model of good practice to the
candidate. This list is not exhaustive:

•
•
•
•
•
•
•
•
•
•
•
•

Small group discussion
Directed study and research
Lecture
Resource based learning
Question and answer
Micro teaching session
Role play
Discussion
Lecture and exposition
Presentations
Workshop activities
Tutorials.

Guidance on delivery for centres:
For many candidates this may be the first opportunity to explore in depth the issues
and implementation of exclusivity in the development and implementation of the
literacy curriculum offer.
Appropriate methods of delivery:
•
•
•
•
•
•
•

Provision of individual learning plans
Provision of guidance on the qualification and progression routes to further
development
Provision of opportunities for learning e.g. discussion fora, tutorials, workshop
activities etc
Provision of ongoing mentoring to the candidate, including review and
feedback on learning experiences and development of competence
Observation of peer-to-peer discussions of groups of candidates or of
discussions with colleagues
Observation of candidates working within a partnership
Professional discussion with the assessor will test the knowledge
requirements, where these are not already met through the activities
described above.

Guidance on assessment for centres
The assessment can include:
•
•
•
•
•
•
•

Written assignments
Case studies
Research projects
Student assessments
Individual learning plans
Lesson plans
Written review of students’ progress.

This is a level 5 unit and thus the candidate must demonstrate complex skills and
knowledge in this particular area of curriculum development. The ability to recognise
and develop thinking across these criteria is to be encouraged but it does mean that

written evidence whilst aiming at succinctness and clarity of though will need to be of
sufficient depth and breadth to meet the level 5 standard. There is an expectation
that the written work will be presented at the appropriate level.
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Assessment Criteria, Knowledge and Evidence Linked to Practice
1.
Assessment Criteria
Analyse ways in which the
curriculum offer might differ
according to the educational/
training context.
Analyse ways in which delivery of
curriculum might vary according to
purpose and context, with reference
to examples from own practice.

1.1

1.2

Knowledge
Current contexts for delivery of literacy e.g.
• Work- based learning
• Move on
• E-learning
• Learn Direct
• Train to Gain
• Discrete delivery
• Embedded
• ESOL learners in literacy groups
• LLDD learners.

Evidence Linked to Practice
Carry out a 30 minute presentation to a
group:
• Outlining how the curriculum offer
differs according to purpose and
context, giving examples including
some from own practice
• Produce a suitable handout
summarising the information.

2.
2.1

2.2

Assessment Criteria
Analyse theories, models and
approaches to curriculum design
and their potential influence on
outcomes for individual learners and
groups.
Analyse the appropriateness of a
particular curriculum in relation to
individual learners/ a cohort of
learners.

•
•
•
•
•
•
•
•
•
•

Knowledge
Processes in curriculum development
Discrete delivery
Embedding model
Contextualised model
Student- centred learning
e-learning
Use of modern technologies
Virtual learning environments
Schemes of work
Lesson plans

Evidence Linked to Practice
Discuss different curriculum models, taking
into account context and constraints and
discuss how the design and delivery affect
outcomes for individual learners.
Using an example of a curriculum model of
literacy delivery you are familiar with,
analyse its appropriateness for either an
individual learner or a specified cohort. Give
the background of the student/ students and
the context.

•
•
•
•
•
•

Evaluation
Learning styles
Maximising funding
Effective and efficient use of resources
ILPs
Diagnostic and initial assessment.

3.
3.1

3.2

3.3

Assessment Criteria
Analyse and explain ways in which
equality of opportunity and respect
for diversity can be built into
curriculum design.
Analyse and explain the impact of
social, economic and cultural
differences on teaching, learning
and achievement in own specialist
area.
Explain ways to challenge
discriminatory behaviours where
they occur in the learning
environment.

Knowledge
Issues relating to equality of opportunity, e.g.
ethnicity, religion, gender, age, socio-economic
status, learning difficulties and disabilities.
Differentiation in lesson planning.
Equal opportunities policy.
Health and safety policy.
Appeals procedure.
Disability Discrimination Act (1995).

Evidence Linked to Practice
Produce lesson plans for 15 hours of
delivery which incorporate evidence of
equality and diversity. These hours can
count towards the minimum requirement of
75 hours for the whole literacy unit and
should demonstrate delivery at two different
levels, entry level, level 1 or level 2. Deliver
and evaluate the effectiveness of your
sessions, include learners feedback.
Outline social and cultural differences and
discuss in a written assignment how they
can effect planning and delivery of teaching
and learning and achievement.
Document examples from your own practice
of discriminatory behaviour, institutional or
personal/ social and discuss how these can
or have been challenged.

4.
4.1

4.2

Assessment Criteria
Apply theories, principles and
models of inclusive curriculum to the
design and implementation of
programmes of study.
Justify proposals to improve the
curriculum offer and evaluate their
effectiveness where these have
been implemented.

Knowledge
Theories and principles of inclusivity.

Assessment Criteria
Analyse how theories, principles
and models of inclusive curriculum
design and development are used to
inform own practice and the
provision in own specialist area.
Evaluate own approaches, strengths
and development needs, in relation
to inclusive curriculum design and
development.
Plan and take up opportunities to
develop and improve own learning
and practice in curriculum design
and development.

Knowledge
Theories, models and principles of inclusivity in
curriculum design.

Curriculum models incorporating these.
Examples of curriculum offers addressing these
issues.

Evidence Linked to Practice
Take your own curriculum design and
produce a written analysis in the light of
theories and models of inclusive practice.
Justify proposals to improve the curriculum
offer and site examples where these have
been implemented evaluating their
effectiveness.

Awareness of criteria evidencing implementation.

5.
5.1

5.2

5.3

Opportunities available for appropriate professional
development.

Evidence Linked to Practice
Write a report demonstrating how the
theories, models and principles of inclusive
learning have impacted on your own
practice in respect of literacy teaching and
learning.
From your own practice and self reflection
log describe the effectiveness of your own
approach to inclusive curriculum design
outlining your own strengths and areas of
improvement.
Produce an action plan with SMART targets
for your own professional development
needs in this area.

