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Introduction

Background

A new structure of assessment for A Level has been introduced, for first teaching from September 2008. Some of the changes include:

· The introduction of stretch and challenge (including the new A* grade at A2) – to ensure that every young person has the opportunity to reach their full potential

· The reduction or removal of coursework components for many qualifications – to lessen the volume of marking for teachers

· A reduction in the number of units for many qualifications – to lessen the amount of assessment for learners

· Amendments to the content of specifications – to ensure that content is up-to-date and relevant.

OCR has produced an overview document, which summarises the changes to History B. This can be found at www.ocr.org.uk, along with the new specification.
In order to help you plan effectively for the implementation of the new specification we have produced this Scheme of Work and sample Lesson Plans for History B. These Support Materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos

All our Support Materials were produced ‘by teachers for teachers’ in order to capture real life current teaching practices and they are based around OCR’s revised specifications. The aim is for the support materials to inspire teachers and facilitate different ideas and teaching practices.
Each Scheme of Work and set of sample Lesson Plans is provided in:

· PDF format – for immediate use

· Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and sample Lesson Plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work

 SHAPE  \* MERGEFORMAT 



	GCE History A: H508. F986 Different approaches to the crusades 1095-1272

	Suggested teaching time
	4 hours
	Topic
	Introduction

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Basic Study Skills

	· A level note making skills.

· Discuss an example of A level notes.

· The method of assessment and basic essay composition techniques. Special emphasis needs to be placed on the key role played by historical interpretation in the final examination.
	· Example of class notes.

· Extract from a book with an example of notes.

· Copy of the specification.

· J. Phillips The Crusades 1095-1197 is a good text book but ends with the third Crusade.  Phillips is especially useful because he summarises historiography and provides an easy route to the literature that is at the heart of the assessment regime of this module. For example, see pp.109-111 where he provides clear pointers to the historical debate surrounding the relationship between the Latin kings of the East and their nobility.
	· Note: it is important that these two activities are closely related in order that candidates can target their class and reading notes for the final examination.



	Interpretations
	· Select two different interpretations of the concept of crusading drawing extracts from some of the works cited below. Issue extracts from each and in pairs précis the arguments.

· A class discussion can now take place explaining why different interpretations of the same concept have been arrived at by historians.
	· The concept of crusading is a good example from which to draw resources for this exercise.
	· Refer to the relevant page of the specification and the possibility of different approaches and interpretations of the crusades. It might be worthwhile drawing from AS level work to illustrate points.
· This aspect of the introductory topic must be given great emphasis.

	The Sources
	· Types of sources.

· Provenance.

· Islamic sources.

· Latin sources.

· Sources and their use in the examination.

· Latin rhetoric.
	· For sources see below.

· F. Gabrieli Arab Historians of the Crusades – obviously an Islamic perspective.

· OCR’s present AS qualification has a document paper on the Crusades (2580). The past papers for this qualification are full of document examples.

· http://www.fordham.edu/halsall/sbook1k.html
· E. Hallam Chronicles of the Crusades.

· J.A. Brundage (ed.) The Crusades: A Documentary Survey.
· L. & J.S.C. Riley-Smith The Crusades: Idea & Reality 1095-1274.
· For analysis  of the sources see:

· G. Constable ‘Medieval Charters as a Source for the History of the Crusades’  in Crusade & Settlement ed. P.W. Edbury.

· S.B. Edgington ‘The First Crusade: Reviewing the Evidence’ in The First Crusade: Origins & Impact ed. J.P. Phillips.

· For different modern interpretations see:
· J. Riley-Smith's excellent chapter in the Oxford Illustrated History of the Crusades. 
· Some useful essays in The Crusades ed. Helen Nicholson.

· The writings of Thomas F Madden - he has produced useful discussions of different interpretations some of which are on the web, see The Crusades: The Essential Readings.
	· As the sources are the basis of the historiography that is at the heart of this module this section is important.

	The Concept of Crusading
	· Christian attitudes to war, a pacifist religion and war.

· Crusading as a product of the papal reform movement.

· Precursors to the First Crusade, good examples are war in Spain prior to the [image: image2.png]1095 & Charlemagne’s Saxon Wars.

· The concept of the just war.

· Medieval – include Byzantine – concepts of the just war.

· Medieval theology and crusading.

· The crusade as a means to extend the Papacy’s temporal power.

· Islamic concepts of war and the idea of jihad.

· Class discussion: is there ever a situation when a Christian can kill?

· Teacher led discussion; builds on the former as candidates are given access to medieval views on the question above.

· Class discussion: with the above in mind, is there such a thing as a ‘just war’?

· Teacher led discussion: medieval views of the ‘just war’.

· Place Urban II in the hot seat.

	· An excellent study is J. Riley-Smith What were the crusades.
· A view that questions the development of crusading in the 12th century is in C.J. Tyerman Were there any Crusades in the Twelfth Century?
· For medieval excerpts see http://www.fordham.edu/halsall/sbook1k.html and follow the link to background.

· J. Phillips The Crusades 1095-1197 pp.159ff. has a good selection of sources.

· S. Runciman A History of the Crusades Vol.1 Book 2 Chapter 1.

· For the position of the papacy see I.S. Robinson The Papacy 1073-1198 Chapter 9.
	· These issues will be returned to time and again. It is important that students understand the theological underpinning of the concept of Crusading and are able to discuss it in a medieval context.

· Note the concept of Crusading will develop over time.

	The Political Situation in the Near East on the eve of the First Crusade


	· The rise of Islam and the establishment of the caliphate.
· The role of Turkish mercenaries/slaves in the military and political structures of the Islamic near east.
· The establishment of the Seljuk Sultanate.
· The structure of the Seljuk Sultanate.

· The structure of Fatimid Egypt.
· Political disunity in the Islamic world.
· The structure of the Byzantine empire.
· The effects of Manzikert.

· The economic value of the Levant.

· The Schism of 1054 and its political effects.

· Teacher led introduction discussion.

· Emphasis on links with the key issues, especially the outbreak of the crusade and the subsequent crusader victory.

· Students to read relevant pages in notes for discussion.
	· OHP map of the Middle East (n.b. Might be presented on the interactive whiteboard).

· J. Phillips The Crusades 1095-1197 pp.21-22.

· S. Runciman A History of the Crusades Vol.1 Book 1 Chapter 4 & 5.


	· There are obvious modern parallels to be drawn.

· This is an opportunity to teach medieval history in an Islamic context.


	GCE History A: H508. F986 Different approaches to the crusades 1095-1272

	Suggested teaching time
	6 hours
	Topic
	The Second Crusade

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The causes of the Second Crusade

	· Political divisions within the Latin states.

· Byzantine attempts at expansion in the Levant under John II.

· The rise of Zengi.

· The fall of Edessa.

· Crusading zeal in the west.

· The personal contributions of Louis VII of France and Bernard of Clairvaux.

· Card sort exercise using the above. Cards are organised around three themes:

· The Second Crusade being motivated by religion.

· The Second Crusade being an act of aggression.

· The Second Crusade being an essentially defensive reaction to Muslim attacks.

· Homework exercise based on an extract with a single approach to the interpretation of the reasons for the Second Crusade. Students evaluate the extract in the light of its content and own knowledge.  
	· J. Phillips The Crusades 1095-1197 pp.37 (Zengi & edessa); 37-39 (politics).

· In general see J. Phillips & M. Hoch (eds.) The Second Crusade: Scope and Consequences.
· J. Phillips The Crusades 1095-1197 Chapter 6.
· J. Riley-Smith The Crusades: A Short History pp.93-107.

· S. Runciman A History of the Crusades Vol.2 Book 2 Chapter 4 & Book 3.

· Use the above to create the extract for the assessment.
	

	The military contingents of the Second Crusade
	· The French.

· The Germans.

· Pairs exercise: to what extent was the calling and organisation of the Second Crusade radically different from the First? 
	
	

	Organisation of the Second Crusade
	· Group discussion based on extract: ‘To what extent had the organisation of crusading advanced by the middle 12th century?
	· Extract for the papal bull calling the crusade.
	· The exercise should be placed in a broader context regarding the development of crusading over a period of time.

	The German Crusade
	· Problems with German/Byzantine relations.

· The failure of the German crusade.

· Pairs exercise: ‘Why did the German crusade fail?’
	· Map of the Second Crusade.
	· Encourage students to compare the German crusade to the First crusade. Both followed virtually the same route. 
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The French Crusade
	· Group work: ‘Why did the French crusade fail?’

· Role play: students break into groups and attempt to legitimise the strategy followed by the Second Crusade. Represented (at least) need to be the Emir of Damascus, Louis VII and a representative of the native lords.

· Homework essay: ‘To what extent was the Second crusade doomed from the start?’

· Hot seat exercise with Louis VII.

· Homework exercise using an extract that attributes the failure of the Second Crusade to failings in individual leadership. Students answer a question based on the extract: ‘Some historians have focused on the leadership and the role of individuals to explain the failure of the Second Crusade. Has this approach any disadvantages or shortcomings?’


	· Map of the campaign in the east.

· Extract from one of the works above that explains the failure of the Second Crusade in terms of the decisions made by individual leaders.
	· Comparisons should be made with the success of the First Crusade.


	GCE History A: H508. F986 Different approaches to the crusades 1095-1272

	Suggested teaching time
	6 hours
	Topic
	The Third Crusade

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note
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What caused the Third crusade?


	· The rise of Saladin.

· Hattin

· The flawed strategy followed by the Guy of Lusignan.

· Internal divisions within the Latin states of the East.

· The inherent military vulnerability of the Latin states of the East.

· Crusading zeal in the West.

· Increasing Byzantine weakness.

· The political pressure for a new Crusade caused by the failure of the Second Crusade.

· Pairs activity: ‘To what extent was the Third Crusade an event waiting to happen?’

· Place Guy of Lusignan in the hot seat.


	· Film: Kingdom of Heaven.

· J. Phillips The Crusades 1095-1197 Chapter 11 for the period up to Hattin; Chapter 12 for the Third Crusade.

· J. Riley-Smith The Crusades: A Short History pp.84-7.

· J. Riley-Smith The Crusades: A Short History pp.109-118.

· S. Runciman A History of the Crusades Vol.2 Book 5 & Vol 3 Book 1.


	· Direct comparisons between the First and Third Crusades are useful.

	Barbarossa’s crusade.
	· To what extent was Barbarossa fulfilling his role as Holy Roman Emperor?

· Eschatological theology surrounding Barbarossa’s crusade.

· Barbarossa’s failure.
	· J. Phillips The Crusades 1095-1197 pp.139-140.
	

	The French and Angevin crusade.
	· How was the crusade raised and financed?
· Political friction between Richard I & Philip Augustus.

· Richard’s personal contribution to continuing friction within the Kingdom of Jerusalem.
	· Extracts from the papal bull calling the crusade.

· J. Phillips The Crusades 1095-1197 pp.140-141; aims 142-144.
	· Note further developments in the organisation of crusading.

	The fighting.
	· The capture of Acre.

· Arsuf.

· Strategic problems facing Richard.

· Pairs exercise: ‘To what extent can Richard’s military leadership of the Third Crusade be seen in a positive light?’
	· Map of Arsouf.

· Map of the fighting in the Third Crusade.

· J. Phillips The Crusades 1095-1197 pp142-145 (Acre); 146 (Arsuf); 146-149 (Mmarch to Jerusalem). 
	· Note Arsuf role play in the War in the Latin East section.
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Why did the 3rd Crusade fail?
	· To what extent was the Third crusade a defeat for the crusaders?

· Military obstacles.

· The leadership of Richard I.

· Political disunity within the crusader camp.

· The leadership of Saladin.

· Group exercise: Compare the success of the First Crusade with the failure of the Third. What differences in events and situations caused the two very different outcomes?

· Continuum exercise.


	· Grid to support activity to organise notes and ideas.

· J. Phillips The Crusades 1095-1197 pp150-1.
	


	GCE History A: H508. F986 Different approaches to the crusades 1095-1272

	Suggested teaching time
	5 hours
	Topic
	The Fourth Crusade

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note
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Causes of the Fourth crusade
	· Unfinished business in the east after the defeat of the Third Crusade.

· Failure of Henry VI of Germany’s crusade.


	· J. Riley-Smith The Crusades: A Short History pp.118-130.
· S. Runciman A History of the Crusades Vol.3 Book 2 Chapter 1.
· J. Godfrey 1204 Unholy Crusade especially Chapter 7.
· T.F. Madden & D.E. Queller The Fourth Crusade.
	· The differences in tradition in the sources make the Fourth Crusade a useful exercise.

· Good opportunities for ‘conspiracy’ theories and role playing here.

	Problems of raising the Crusade
	· The Fourth Crusade was not organised by kings.

· It fell to individual lords to organise each contingent.

· Political support from Innocent III.
	
	

	The initial plan
	· Egypt would be the target.

· Pairs exercise: ‘Why did the crusaders initially choose Egypt as their objective rather than the Holy Land itself?’
	
	

	Why did the Fourth Crusade end up looting Constantinople?
	· Venetian intrigue.

· Internal political weakness within the Byzantine Empire.

· Hohenstaufen plans to place one of their number on the Byzentine throne.

· The cost of theCrusade.
	· Extract from Riley-Smith The Crusades on the cost of the crusade.
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The historiography of the Fourth Crusade

	· Contradictions in the medieval sources.

· Different reconstructions by modern authors.

· Set as a research project for students leading to an essay: ‘Why had modern authors been unable to agree on who was responsible for the attack on Constantinople by the Fourth Crusade in 1204?’


	· Extracts from: Villehardouin; Ernoul of Cyprus; Nicetas; Louis de Mas-Latrie; Hopf;  Hanotaux & Streit; Count Riant & Mayer
	


	GCE History A: H508. F986 Different approaches to the crusades 1095-1272

	Suggested teaching time
	3 hours
	Topic
	The Fifth Crusade

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Reasons for the call to the Fifth Crusade

	· The legacy of the failure of the Third & Fourth Crusades.

· The failure of attempts by Frederick II Hohenstaufen to mount a crusade.

· The influence of Gregory IX.

· Crusading zeal in France & the west.

· The personal contribution of Louis IX.

· The Council of Lyon.
	· Extracts from Joinville.

· J. Riley-Smith The Crusades: A Short History pp.141-149; 157-161.

· S. Runciman A History of the Crusades Vol.3 Book 2 Chapter 2.
	· By now the odds of a crusade succeeding were becoming more remote. Comparison with earlier ventures is important.

· Note also the key role played by the personalities. Emphasis on the individual in history is useful in parts of this section.

	Plans to attack Egypt
	· Pair work: ‘Why did the crusaders choose to attack Egypt?’

· Initial failure in the Holy Land.
	
	

	Financing and organising the crusade
	· Group work: ‘to what extent did the organisation and financing of the Fifth Crusade mark further developments in crusading in the period studied?’
	· Extract from Riley-Smith Crusading.
	

	Why did Louis IX fail?
	· Military problems fighting in the Nile delta.

· The resistance of Damietta.

· The military strength of Egypt.

· The economic strength of Egypt.

· Pair work: ‘To what extent was Louis IX’s crusade doomed from the start?’ 
	
	

	Consolidation exercise
	· Students revise this sub topic and work done on the Second Crusade.

· Card sort exercise:  prepare 2 sets of differently coloured cards, one detailing individual reasons for the failure of the Second Crusade, the other for the failure of the Fifth Crusades.  Students then sort the cards into groups of reasons for the failure of both crusades and highlight similarities and differences. 

· This is used as an essay plan based on an assessment that focuses on the role of individuals in the failure of both crusades. The students answer the question: ‘Some studies of the failures of the Second and Fifth Crusades concentrate on the role of individuals. Has this approach any shortcomings or disadvantages?’
	· Extract with the role of individuals at the heart of the failure of the Fifth Crusade drawn from one of the books above for the assessment.
	· This links to an assessment previously set in the Second Crusade topic and is designed to broaden students understanding of the Crusades as a historical phenomenon.


	GCE History A: H508. F986 Different approaches to the crusades 1095-1272

	Suggested teaching time
	3 hours
	Topic
	The Louis IX’s Second Crusade

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Louis IX’s Second Crusade as a continuation of the Fifth Crusade 


	· European funding of the Latin East.

· The influence of Urban IV.

· The influence of Louis IX

· The role of the Aragonese.


	· J. Riley-Smith The Crusades: A Short History pp.173-178.
· S. Runciman A History of the Crusades Vol.3 Book 3 Chapter 2.
	· This section should be followed by revision. 

	Why were the French so unenthusiastic about this Second Crusade?
	· Research project: why had crusading lost its impetus by the end of the 13th century?

· Students consolidate and revise all learning to this point.

· A card sort or Venn diagram exercise with a view to completing an essay plan would be useful here.
	
	· This consolidates previous study and introduces the next five sub topics of the module.

	The Crusade
	· The influence of Charles of Anjou on planning.

· Reasons for the attack on Tunis.

· Why did this Crusade fail?
	· Extract from Geoffrey of Beaulieu.
	


	A Unit F986 Different approaches to the crusades 1095-1272 Topic 1

	Suggested teaching time
	2 Hours
	Topic
	The Latin States of the East

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The geography of the region

	· Settlement patterns.

· Rural settlement.

· Urban Settlement.

· The climate.

· The coastal plain.

· The interior.

· Short homework: students research and present a definition of the terms colonisation and colony.

· Pairs work: ‘To what extent can the evidence for European settlement patterns in the Latin States of the east be interpreted as colonisation?’
	· Map of the Latin states (Riley-Smith Atlas pp36-7).

· Plan of Caesarea (Riley-Smith Atlas pp.38-9).

· Plan & map of settler villages (Riley-Smith Atlas pp.40-41).
· J. Phillips The Crusades 1095-1197 Chapter 4.
· J. Riley-Smith The Crusades: A Short History Chapters 3 & 4.
· S. Runciman A History of the Crusades Vol.1 Book 4 Chapter  4; Vol.2  Book 1 Chapters 1 to 5.
	· Emphasis here on the government structures of the East and the extent of European settlement.

	Economy
	· Agriculture.

· Trade and commerce.

· Manufacturing.


	· J. Riley-Smith The Crusades: A Short History pp.61-64.
	

	Colonisation
	· How many Europeans settled in the Levant?
	· J. Phillips The Crusades 1095-1197 pp.28-30 (conquests after the 1st Crusade); 43-47 (Frankish settlement).
· J. Riley-Smith The Crusades: A Short History pp.40-43.
	

	Politics
	· To what extent did the Latin rulers of the East and their vassals co-operate?
	· J. Phillips The Crusades 1095-1197 pp.31-36; Chapter 9.

· J. Riley-Smith The Crusades: A Short History pp.69-77.
	

	Administration
	· To what extent did the Latin States of the East duplicate feudal structures in Western Europe?

· What was the extent of Islamic influence on Latin administration in the East?
	· J. Riley-Smith The Crusades: A Short History pp.64-77.
	

	Religious Life
	· The organisation of the Latin Church in the East.

· Pilgrimages.
	· J. Phillips The Crusades 1095-1197 Chapter 10.

· J. Riley-Smith The Crusades: A Short History pp.43-60.
	

	Defence
	· Castles.

· Fortified town.

· Fortified villages.

· Strategy.

· Sources of military manpower:

· The military orders.

· Feudal contingents.

· Town militias.

· New crusaders for the west.

· Mercenaries.
	· Map of castles and potential invasion routes.

· See section of War in the Latin East.
	

	Consolidation activity
	· Prepare a grid exercise for each sub topic above. The sub topics for the horizontal rows. Columns should be a summary of each sub topic, the effectiveness of said in a positive and negative column.

· Homework exercise based on the above. Select an extract with an interpretation that argues much of the structure of the Latin States of the East was drawn from local Muslim traditions, government would be an obvious choice but there are others. Then invite students to challenge the approach of the specification that the Crusades brought benefits to ‘a heathen world’.
	· Grid.

· Extract for assessment
	· This focuses students on the specific requirements of the final assessment and consolidates the above.

	Diplomacy between the Latins and the Islamic World
	· How the Latin states of the East became an integral part of the power politics of the Levant.


	· J. Phillips The Crusades 1095-1197 pp.30-31.
	


	A Unit F986 Different approaches to the crusades 1095-1272 Topic 1

	Suggested teaching time
	5 hours
	Topic
	War in the Latin East

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Different approaches to warfare and its impact on the Crusades
	· Two approaches from the specification should drive this section:

· Revisions of views on warfare from romantic, chivalric and heroic representations of the 19th century to the present.

· The defence of the Latin East against neighbouring Muslim states – to what extent was the strategy of the crusader states essentially defensive.   
	
	· It is important that these concepts drive this topic in order to meet the demands of the specification and final assessment.

	Latin military systems


	· The knights and sergeants.
· Crossbowmen and spearmen.
· Other troops

· Tactical use on the battlefield.
	· PowerPoint presentation of different troop types. Osprey publications produce a number of top quality books with good illustrations of Crusader warfare. 
· J. Riley-Smith The Crusades: A Short History pp.77-84.
· In general J. France Victory in the East; Western Warfare in the Age of the Crusades 1000-1300.
· In general see C. Marshall Warfare in the Latin East.
· In general see R. C. Smail Crusading warfare 1097-1193
	· This section will support much of the rest of the course.


	Socio-economic origins of the Latin system – feudalism.

	· The military orders.

· Student research project: ‘To what extent were the military orders a logical outcome of the ideology and theology underpinning the concept of crusading?’ 
	· J. Phillips The Crusades 1095-1197 Chapter 5 (the military orders).
	

	Islamic military systems,

	· Horse archers.
· Heavy cavalry.
· Spear/bow infantry combinations.

· Comparison of Seljuk and Fatimid military systems.
	· See above.


	

	Socio-economic origins of the Islamic system – ghulams and askari.

	· i.e. slave soldiers.
· Place in a firm cultural context.
· Examine the phenomena from a Seljuk and Fatimid perspective.
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Comparison
	· Class discussion: what were the strengths and weaknesses of both military systems?

· Teacher led discussion:  which was the superior military system, Latin or Islamic?

· Source based activity: class discussion a Latin and Islamic account of a battle, followed by a short written assignment. Arsuf is recommended.
· Arsuf role play.


	· See above.
	

	Siege warfare and Castles.
	· Defensive function of castles.

· Numbers and positioning.

· Did the Latin states have an effective defensive strategy based on fortifications?
	· J. Phillips The Crusades 1095-1197 pp.81-87.

· Distribution map of castles.
	

	Strategy and Generalship
	· Evaluate battlefield leadership.

· Evaluative the defensive strategy of the Latin states.

· Evaluate various Islamic military leaders, suggestions are Zengi and Saladin.

· Homework exercise based on two extracts, each with a different interpretation of an aspects of this sub topic. Students evaluate each extract in relation to the other.

· Suggestion 1: two views of warfare from romantic, chivalric and heroic representations of the 19th century to the present.

· Suggestion 2: two views of the organisation of war in the Latin East. To what extent was the strategy of the crusader states essentially defensive? 
	· J. Phillips The Crusades 1095-1197 pp.77-81.

· A good analysis of the First Crusade from this perspective see J. France Victory in the East Chapters 1 to 3.

· A. Jones The Art of War in the Western World pp.95-102 (Byzantine warfare); 134-142 (crusaders).

· 2 extracts for the assessment.
	


Sample GCE Lesson Plan

GCE History A: H508. F986 Different approaches to the crusades 1095-1272 

Course of the First Crusade – Matrix game

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson

	Objective 1
	Students should understand the course of the First Crusade – its characters, geography etc.

	Objective 2
	Students should understand the difficulties facing the First Crusade.

	Objective 3
	Students should understand the different historical interpretations as to why the First Crusade succeeded. 


Recap of previous experience and prior knowledge

· This activity should take place at the end of the First Crusade part of the scheme of work.  

· The students will play a matrix game with a series of groups representing the Crusaders, the Byzantines and the Islamic emirs of the Middle. The tutor will act as umpire. The basic rules of the game need to have been distributed in advance. The concept of matrix games can be found at the Yahoo Group: http://games.groups.yahoo.com/group/MatrixGame2/ 

· The tutor will need to produce several props to play the game. A map of the Balkans, Asia Minor and the Levant with certain key features such as Jerusalem, Constantinople & Antioch represented. The map should be of a size that the Crusaders can move from Italy & Hungary to the Holy City in about 5 actions (see below). The more effort that goes into producing the map the better. A series of props will be needed, armies, characters, fortified towns, controlled regions, special events, etc. These can be produced on a PC and stuck to card or toys could be recycled, again the more effort the better. Each team then needs a series of blank cards, each divided into 5 sections, an objective and three reasons why it should be successfully achieved & an outcome box. A time line is needed to run the game with three month moves regulating activity. It would help if this was very obvious perhaps projected as a power point. The timeline has only has dates no other information is communicated to the players by this means.

· To play the game the divide the class into a number of teams. A number of crusaders are needed, a number of Islamic leaders (perhaps, three the emirs of Rum, Mosul & Aleppo – perhaps a Fatimid player) & the Byzantines. Tailor the number of factions to meet the size of the class. Each player is given a goal, this is easy for the crusaders, be the first into Jerusalem, but the Byzantine might need to get the crusaders through their empire as fast as possible & capture some land. Try to make the objectives of the Muslims contradictory, stop the crusade but not at the expense of giving up territory. Produce cards with faction details on them, pictures etc. would also help.

· The sides achieve their goals by completing actions successfully.  Announce the turn and give each team in turn a little time to compose an action and three reasons why it should succeed – fill in the appropriate form. The factions then announce the turn’s objective and read out the reasons. When all factions have done this the umpire then decides how convincing the reason for success is from very good, thro’ convincing to unconvincing. The outcome is then determined by a die roll, very convincing a roll of 1 to 5, convincing 1-3, unconvincing a 1. The roll may be modified the actions of other factions. 

· A crusading faction’s turn might run like this:

1.1 Our objective is to move from Constantinople to Nicaea. The reason why we will succeed in this is:

1.1.1. 1. Our army of hardened soldiers marches quickly. 

1.1.2. 2. We are already on the Asian Side of the Bosporus. 

1.1.3. 3. The Seljuk emir of Rum is away fighting his brother. 

1.2 The umpire has to take into account two other actions:

1.2.1.  The emir of Rum has stated his objective is to stop the advance of the Crusade by military means.

1.2.2. The Byzantine have said they will help the movement of the crusaders by giving logistics support and scouts to lead the way. 

1.3 The umpire decides that crusader argument is convincing and they succeed on a roll of 1 to 3. 

· The game is played through turn by turn until the end of the lesson conclusion. Note that good knowledge of the period gives an edge to a faction. The props are used to flavour the game – so in this example the crusader factions military contingent is represent by a counter.

· Write down the outcome of the action on the cards.

Content


	Time
	Content

	5 minutes
	Introduce the activity and divide the class into factions – up to 8 teams can play the game comfortably.

	45 minutes 
	Play the game, the administration of each turn needs timing try to cycle thro’ one every 5 minutes.


Consolidation

	Time
	Content

	10 minutes
	Group discussion about how the game went for each side. The outcome box on the cards will support this activity.


Sample GCE Lesson Plan

GCE History A: H508. F986 Different approaches to the crusades 1095-1272 

Pope Urban II in the Hot Seat
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 
Learning Objectives for the lesson

	Objective 1
	The students should understand the different interpretations of the motives of the papacy in launching the First Crusade.

	Objective 2
	Students should understand the personal impact Urban had on the launching of the First Crusade.

	Objective 3
	Students should understand the theological, political and economic factors that under pinned the First Crusade.


Recap of previous experience and prior knowledge

· This exercise should come at the end of the cause of the outbreak of the First Crusade section of the scheme of work. 

· Students should have a strong grounding in the various motives for crusading and the different approaches historians have followed to explain said.

· Students should have access to a number of sources - medieval and modern - to support their cases. See the scheme of work for collections of sources. If possible students questioning Urban should take on the persona of a historical interpretation.

· The lesson will take the form of a hot seat exercise with Urban II as the subject. A short handout on ‘hot seating’ as a method of historical  investigation will need to be drafted prior to the lesson with objectives laid out and clear instructions on etiquette. Urban will be cross questioned about his motives in calling the First Crusade. 

· Some props really help this activity.

· For more information see: http://www.thinkinghistory.co.uk/ActivityModel/ActModHotSeat.html 

Content

	Time
	Content

	5 minutes
	Outline to class the purpose of the exercise and how it will be organised – see below. Clarify any confusion individuals may have.

	Time
	Content

	10 minutes
	Divide the class into groups of 6 students. Each group will be composed of two students to represent Urban – allow them to confer & support each other during the exercise as their task is the most challenging. The remaining 4 will cross question Urban. It is important that one of these four is appointed as a scribe, who will ensure that a detailed set of notes is taken, and a spokes person for the final part of the lesson. Allow the groups 10 minutes to formulate their positions. Encourage everyone to make some notes.

	10 minutes
	Reform the original groups. Urban now has up to 10 minutes to present a case why he called the First Crusade. Time this part of the lesson carefully. The other members of each group are not allowed to interrupt at this point but they should be encouraged to take notes.

	15 minutes
	The rest of the group are now allowed to cross examine Urban. Ensure this is done in accord with the rules of etiquette and that each group member participates. The scribe should ensure that a written record of the proceedings is completed. The group members should use the historical interpretations prepared in advance to question the pope. 

	10 minutes
	The tutor now brings the class back together and each spokesperson in turn makes an assessment of the activity and why Urban acted as he did. Encourage short question and answer opportunities at the end of each spokespersons presentation. Note some care with time will be needed here.


Consolidation

	Time
	Content

	5 minutes
	Ensure photocopies of each scribe’s work are available asap for the rest of the group. The scribes may have worked on lap tops and the notes distributed by email. Discuss the lesson in the context of the homework – below – and answer any questions.

	5 minutes
	Set homework – Why have historians reached different conclusions about the motives to call the First Crusade in 1095?


Sample GCE Lesson Plan

GCE History A: H508. F986 Different approaches to the crusades 1095-1272 

The Failure of the Third Crusade – A Continuum Activity
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson

	Objective 1
	Students should be able to plan an essay.

	Objective 2
	Students should understand the different interpretations of the failure of the 3rd Crusade.

	Objective 3
	Students should be able to write an essay discussing various historiographic positions. 


Recap of previous experience and prior knowledge

· This exercise should take place at the end of the Third Crusade section of the scheme of work.

· Students should have been exposed to a series of historical interpretations regarding the course and outcome of the Third Crusade. Students will also need a grid with each interpretation laid out and a section for writing a short evaluation. This should be issued in advance so that each group can become familiar with the material.

· The teacher will need to design a set of prompt cards each containing part of the argument that is laid out in the scheme of work. Cards should also be produced that refer to specific events and which have extracts from sources. Produce a pack of cards for each group. 

· The objective of the exercise is to link the cards together on a flat surface to produce a structure for an essay.

Content

	Time
	Content

	5 minutes
	Introduction of task and outline of activity. Why have there been different historical interpretations of the outcome of the Third Crusade?

	5 minutes
	Break the class into groups of 4-5 students appointing one as a scribe. Issue each group’s pack of cards and have the scribe shuffle them. Issues each groups with as large a piece of paper as possible (this will be marked later) and coloured pens. The scribe then deals the cards face down to the group to distribute the pack as evenly as possible.

	Time
	Content

	10 minutes
	Each member of the group in turn places one card face up on the piece of paper. The groups as a whole attempt of organise the cards into the component parts of single factors or as interlinked factors. Encourage as much discussion as possible during this part of the activity. Once the cards are arrayed on the sheet of paper in a ‘shape’ most of the groups agree on fix them down with blue tack move to the next section.

	10 minutes
	The scribe now uses the pens to link each card with lines. The group advances the reasons for the position of each of the cards & how each links to others. This is recorded on the paper with the coloured pens. The groups must make reference to different historical explanations and hypotheses in explaining the failure or extent of failure of the Third Crusade.

	15 minutes
	The sheets can no be shown to the class by fixing each to the wall/white board. Oral feedback by each group as to their reasoning for the position of each card and how they are linked.


Consolidation

	Time
	Content

	5 minutes
	Set the initial question as a written homework essay.

	10 minutes
	The groups now establish a line of debate they might follow and convert the card grid into an essay plan. 


Sample GCE Lesson Plan

GCE History A: H508. F986 Different approaches to the crusades 1095-1272 
The Battle of Arsuf 7th September 1191 – Role Play
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson

	Objective 1
	Students should understand the nature of warfare in the Latin east.

	Objective 2
	Students should understand the reasons for the outcome of a specific historical debate and how historians have explained a historical event.

	Objective 3
	Students should understand the motive of specific historical characters.


Recap of previous experience and prior knowledge

· Students should have a good working knowledge of the battle of Arsuf and the nature of warfare at the time of the 3rd Crusade. This activity should be completed after the warfare in the Latin East section of the scheme of work has been completed. 

· For instructions how to design and conduct a role play see: http://www.thinkinghistory.co.uk/ActivityModel/ActModRolePlays.html 

· For this exercise two teams are represented: Richard and his Crusaders, and Saladin and his army. The crusaders objectives should be designed to make co-operation difficult. Each character will need a card detailing background, motives, goals and some indication of how to play the role. Goals for each part of the activity – see below – might be different. For example, in the first exercise Saladin must slow down the crusaders, in the second he must defeat them. Preparation of these cards can be done either by tutors or by students as a form of research work. If you choose the latter course then you are strongly advised to vet the cards before the action starts.  Suggested characters are Saladin and perhaps three Muslim generals – perhaps the commanders of the left, centre and right. A similar mix for the crusaders - Richard and the commanders of the van, main body and rear. The grand masters of the military orders should be represented with their impetuous contingents of high quality troops. The baggage train of the crusader army could also provide characters, camp followers, wounded soldiers and the like to cause confusion at key moments.

· Some pictorial representation of the terrain the battle was fought over is needed. Ideally one for the march phase of the activity, another for the battle near Arsuf. Counters for the various contingents of the armies will also help participants visualise the action. These could be as simple as left, centre and right (or van, main body and rear) with a baggage train for the crusaders. A good map for the battle can be found in J. Macdonald, Great Battlefields of the World pp.18-21 or use Google images to search the web.  

· The activity is best conducted in two sections – see below.

· Props really help this activity.

Content

	Time
	Content

	5 minutes
	Explain the activity and that each character has a role to play and very specific goals. Divide the class into groups and allocate roles. Explain the etiquette of the exercise. 

	15 minutes
	The groups then role play the first part of the battle. The crusaders must march their army towards Arsuf maintaining a solid front against Saladin’s army. They have the sea to one side but they can’t leave their wounded etc. Both sides role play the event and the tutor manages any interaction either within each army or between the two sides. For example Saladin launches an all out attack commanded by one of his generals of the van of the advancing crusader army, Richard has to restrain the Grand Master of the Hospital from charging off after Saladin’s horse archers, one of the crusader soldiers is badly wounded what is the reaction of his comrades, etc. The tutor should keep a firm grip on events and steer them to a historical outcome. Flexibility, however, is important.

	5 minutes
	A short group discussion with note being made between both teams about the motives of each side and how well they handled events.

	15 minutes
	Repeat the role play but on the battlefield of Arsuf itself. Now Saladin attempts to stop the crusaders. 

	5 minutes
	A short group discussion with note being made between both teams about the motives of each side and how well they handled events. Note how the details of the role play were different with the goals changed.


Consolidation

	Time
	Content

	10 minutes
	The tutor brings the class back together and sums up the exercise. Any particularly outstanding performances by characters should be rewarded. Discuss the credibility of the two perspectives of the battle.

	5 minutes
	Bring the exercise to a close with a written homework where characters summarise their participation and the reasons why each role play reached its specific outcome


Other forms of Support

In order to help you implement the new History B specification effectively, OCR offers a comprehensive package of support. This includes:

OCR Training
Get Ready…introducing the new specifications
A series of FREE half-day training events are being run during Autumn 2007, to give you an overview of the new specifications.

Get Started…towards successful delivery of the new specifications

These full-day events will run from Spring 2008 and will look at the new specifications in more depth, with emphasis on first delivery.

Visit www.ocr.org.uk for more details.

Mill Wharf Training

Additional events are also available through our partner, Mill Wharf Training. It offers a range of courses on innovative teaching practice and whole-school issues - www.mill-wharf-training.co.uk. 

e-Communities
Over 70 e-Communities offer you a fast, dynamic communication channel to make contact with other subject specialists. Our online mailing list covers a wide range of subjects and enables you to share knowledge and views via email.

Visit https://community.ocr.org.uk, choose your community and join the discussion!

Interchange

OCR Interchange has been developed to help you to carry out day to day administration functions online, quickly and easily. The site allows you to register and enter candidates online. In addition, you can gain immediate free access to candidate information at your convenience. Sign up at https://interchange.ocr.org.uk
Published Resources

OCR offers centres a wealth of quality published support with a fantastic choice of ‘Official Publisher Partner’ and ‘Approved Publication’ resources, all endorsed by OCR for use with OCR specifications.

Publisher partners

OCR works in close collaboration with three Publisher Partners; Hodder, Heinemann and Oxford University Press (OUP) to ensure centres have access to:
· Better published support, available when you need it, tailored to OCR specifications 

· Quality resources produced in consultation with OCR subject teams, which are linked to OCR’s teacher support materials

· More resources for specifications with lower candidate entries

· Materials that are subject to a thorough quality assurance process to achieve endorsement

The publisher partnerships are non-exclusive with the GCE Sciences being the only exception.  Heinemann is the exclusive publisher partner for OCR GCE Sciences.

Heinemann is producing the following resources for OCR GCE History B for first teaching in September 2008 [publication – Spring 2008]
Andrew Field Series editor Martin D W Jones  A2 The theory of Historical Controversy and Historical Significance  ISBN: 978-0435312466

Andrew Watson Series editor Martin D W Jones  A2 Different interpretations of witch-hunting in Early Modern Europe c. 1560- c. 1660  ISBN: 978-0435312497
Andrew Field Series editor Martin D W Jones  A2 The theory of Historical Controversy and Historical Significance Planning and Delivery Resource  ISBN: 978-0435312473

Approved publications

OCR still endorses other publisher materials, which undergo a thorough quality assurance process to achieve endorsement.  By offering a choice of endorsed materials, centres can be assured of quality support for all OCR qualifications.

Endorsement

OCR endorses a range of publisher materials to provide quality support for centres delivering its qualifications. You can be confident that materials branded with OCR’s “Official Publishing Partner” or “Approved publication” logos have undergone a thorough quality assurance process to achieve endorsement. All responsibility for the content of the publisher’s materials rests with the publisher.

These endorsements do not mean that the materials are the only suitable resources available or necessary to achieve an OCR qualification. Any resource lists which are produced by OCR shall include a range of appropriate texts.




































= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.





= Stretch & Challenge Activity 


This icon is added at the end of text when there is an explicit opportunity to offer


Stretch and Challenge.





= Innovative Teaching Idea


The icon is used to highlight exceptionally innovative ideas.
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