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 Thinking and Reasoning Skills



Developing your own argument

Does a curfew discriminate against young people?

Read the background and case information below, then sort the claims made about the curfew into those which are in favour and those which are against it.

Background 

A legal case that actually came before a high court on 20th July 2006.


The Home Office introduced a law that unaccompanied under-16s found in dispersal zones after 9pm can be held and escorted home, whether badly behaved or not.  The Home Office argued:


 These powers provide the police with a powerful tool to tackle intimidation and anti-social behaviour by groups of people 

The Case

A 15 year old boy said the use of dispersal zones in Richmond, south west London, breached his rights under the European Convention on Human Rights.  


The boy, described as a ‘model student’, said:


· Of course I have no problem with being stopped by the police if I’ve done something wrong, but they shouldn’t be allowed to treat me like a criminal just because I’m under 16. 

His lawyer argued that the curfew zones violated the human rights of ‘wholly innocent’ young people.

The home office dismissed these claims saying the 15 year old could not bring the claim because he had never been stopped by police inside a dispersal area.  


Different claims made about the curfew


· Police are more likely to stop minority or poor children.

· The curfew is an attempt by the city to sort out major problems.  


· It interferes with the freedom of children and denies them equal protection.


· It interferes with their right to association.


· The rate of crimes by youths in Richmond is the highest in the country.


· Children are weak and need special protection because they are unable to make informed decisions.


· The curfew will protect children from the drug trade and other dangers at night time.


· It will protect the community from noise, vandalism and crime.


· The curfew limits their participation in political, religious and economic activities.


· It limits their right to move about freely.


· It will give parents more control over the movement of their children.


· Young people can be arrested without a reason.


· It denies parents the responsibility for their own children’s curfews.
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 Thinking and Reasoning Skills



Topic: If an animal walked up to you in a restaurant and asked you to eat it, would this be better than eating one that hasn’t asked to be eaten?


R1 
 If an animal can talk then it seems similar to humans and we usually don’t eat creatures with similar intelligence to ourselves. For example, Dolphins and chimpanzees are off the menu in civilised societies


R2
 If a fellow human being presented him or herself to be eaten we would probably question their mental state rather than eat them. This is actually similar to an assisted suicide request, which is illegal. It would, therefore, be immoral and uncompassionate to eat a being that could communicate their wish to be eaten


R3
 In addition, the creature may have been bred and conditioned that way simply to make meat eaters feel less guilty about eating living creatures, to boost the meat farming business. This would raise additional moral concerns about the whole thing.

CA
 Although it could be argued that everyone is happy if we eat the animal, because the animal wants to be of use and is prepared to sacrifice himself and the meat eater would get enjoyment and nourishment out of the experience. However, the morally right thing to do is not always the action that keeps everyone happy.


MC 
Therefore, it would be better to eat the animal that does not express a wish to be eaten. 





Thinking and Reasoning Skills



Clearing up


1. The following conclusions are not very clear. See if you can make them clearer and more precise. The first one has been done for you.


a) People should care more for the environment.


All people living in the developed world should try to recycle and cut down on their fuel consumption.

b) Girls are better than boys.


c) Alcohol should be banned.


d) There should be a maximum wage people can earn.


2. Now see if you can come up with two relevant reasons to support the new, clear conclusion. The first one has been done for you.

(a) All people living in the developed world should try to recycle and cut down on their fuel consumption because 

i)
the developed world uses up more of the world’s fuel.


ii)
recycling can make a real difference to the future.

(b) .................................................................................................................................................

..........................................................................................................................because


i) .................................................................................................................................................

....................................................................................................................................................

ii) .................................................................................................................................................

....................................................................................................................................................


(c) ....................................................................................................................................................


...........................................................................................................................
because


i) .................................................................................................................................................

....................................................................................................................................................

ii) .................................................................................................................................................

....................................................................................................................................................

(d) ....................................................................................................................................................


............................................................................................................................
because


i)..................................................................................................................................................

....................................................................................................................................................

ii)..................................................................................................................................................

....................................................................................................................................................
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Skill 3:  
PreSenting and develoPing argumentS
this aspect of the course can be really enjoyable and rewarding. Whilst it is fun working with other 
people’s arguments and picking them apart for flaws and appeals, being able to write your own 
arguments without falling into any of those traps yourself is a different matter! 


By teaching and assessing this skill, the aims and objectives are as follows:


        PreSenting argumentS
    teachers should aim to:
 emphasise/highlight the need for 
students to the importance of 
structure, clarity and relevance in 
presenting their own arguments. 
give students strategies for
 building structured arguments in
  support of a conclusion. 
     guide students in their wording
         of conclusions to encourage
                  precision.


  StudentS Should 
Be aBle to:


Come up with reasons to support 
specific conclusions, using indicator 
words to make your structure clear.
use evidence/example to support 
your reasons.


Word conclusions carefully so  
that it is clear what exactly is  


being argued for.


                  reCogniSing    
         Counter-argumentS


     teachers should aim to: 
  explain the nature of a counter- 
 argument and how it should be 
used to enhance, rather than 
 weaken, reasoning.
  expose students to examples
      of counter-arguments
           and give guidance on how
                  to recognise them.


              StudentS Should 
        Be aBle to:
Spot a counter-argument when 
it appears within an argument 
and tell it apart from other 
argument elements, such as 


reasons.


      develoPing Counter- 
  argumentS
  teachers should aim to: 
 explain the nature of basic, 
irrelevant  appeals in reasoning 
 (emotion,  history, tradition, 
  popularity). 
  guide students to recognise and 
      understand these and give them 
           strategies for telling them apart. 


  StudentS Should 
    Be aBle to:
add reasons (and maybe 
evidence/examples) of your own 
to build up a counter-argument.
 


             reSPonding to  | 
       Counter-argumentS
   teachers should aim to:
 teach students the importance of 
directly challenging the specific 
 reasoning given in a counter- 
  argument. 
   give students practice and 
       guidance in writing responses to 
            given counter-arguments.


  StudentS Should 
noW Be aBle to:
Come up with reasons of your 
own that would challenge the 
reasoning given in a counter-


argument. 
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a carefully crafted and skilful argument can be very persuasive. now that we have learned to 
avoid relying on false appeals, flaws and loaded language, it should be clear that an argument is 
only as good as its reasons. they should, at the very least, be relevant, but we want to do more 
than simply give a bland list of reasons and a conclusion. that would be boring and it wouldn’t 
have much of an impact!


the most basic building blocks of an argument are reasons and conclusion, so we’ll start there. 
Firstly, coming up with a clear conclusion is essential. if you want to argue against animal testing, 
for example, you could just say:


We should not test on animals. 


however, this is not very clear at all. it leaves us wondering:


•	 Who	shouldn’t	test	on	animals?	Me	and	you?	Human	beings?	Scientists?	School	children?	
Teachers?	


•	 What	type	of	animals?	Any	animals?	Just	animals	with	a	certain	level	of	intelligence?	Just	
animals	with	feelings?	


•	 What	type	of	testing?	All	types?	Just	for	cosmetics	or	testing	medicines?


Be clear about what you mean! a more precise and clear conclusion might look like this:


Scientists should not test cosmetic products on animals that can feel pain. 


PreSenting argumentS


3.01 Clearing up printable worksheet.docx


having a clearly worded conclusion makes it easier to think of relevant reasons to support your 
conclusion. a good way of practising this skill is to start with a conclusion that is random and 
farfetched. this helps because you are less likely to have a view one way or another and so you 
have to think more carefully about the relevance of any reasons you give.  Consider the following 
conclusions, and think of at least two relevant reasons that would support each one:


Every child born from now on in this country should be named Bob.


Cheese and onion crisps should be banned in the UK.


once you have a conclusion and some reasons to support it, your next step is to develop each 
reason to make it more persuasive. there are a few ways of doing this:


give evidence to back up the reason


give an example that backs up your reason


go on to explain your reason further


the following support materials can be found within the Skill 3 pdf 
portfolio.
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to illustrate this, we’ll use one of the examples from the last exercise. See if you can work out 
which is the evidence, example and further explanation:


Conclusion: Every child born from now on in this country should be named Bob


Reason: If everyone had the same name, it would encourage people to talk to each  
other more.


(a)  When asked in a survey, the majority of people said that they would be more likely to  
approach a stranger to chat if they knew their name.


(b)  My friend Bob can’t go anywhere without strangers coming up to him and starting up a 
conversation. 


(c)  Because people would be less worried about forgetting the other person’s name and also they 
would have something in common already – their names! 


•	 Don’t use evidence or examples instead of reasons – they are supposed to back up 
reasons, not replace them!


•	 Try to develop every reason you give using one of these methods (you don’t need  
to do them all for every reason!)


•	 Don’t make up evidence or examples just for the sake of it – if there is no evidence, 
then your reason might not be such a good one after all!


•	 Don’t forget to use indicator words to make your reasoning crystal clear!


•	 Make sure you don’t appeal to popularity or make generalisations when you refer  
to certain types of evidence!


3.02 Sorting relevant claims printable worksheet.doc


Examiner 


tips the following support materials can be found within the Skill 3 pdf 
portfolio.
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reCogniSing Counter-argumentS


Counter-arguments are often easy to spot because of the words that people use to 
introduce them. it should also be easy to tell apart from the real argument from its 
meaning, because it is saying something that challenges it! Consider the following 
argument:


Although it could be argued that we should travel by car because it is quicker and more 
convenient,I think everyone should travel by bicycle. This is because it saves money 
and because it is better for the environment. 


Counter-argument


Conclusion


Reasons


the following phrases are common indicators of a counter-argument, though there are 
many different ones:


•	 Although	people	might	say	.	.	.


•	 Whilst	it	could	be	argued	.	.	.


•	 Some	might	say	.	.	.


•	 On	the	other	hand	.	.	.
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develoPing Counter-argumentS


if you were referring to a counter-argument as part of your argument (which is a good thing 
to do, by the way!), it is better to develop it in some way. it might seem strange to do this, as 
it is arguing against yourself, but it shows that you have thought about the reasons for the 
opposing viewpoint and have rejected them (which makes your own argument stronger). 


Consider the following argument:


Violent computer games should be banned, because they expose children to unrealistic 
violence and give them a false impression about the dangers of physical violence. 


Conclusion


Reasons


there are several counter-assertions that we could now add. For example:


•	 They	don’t	need	to	be	banned


•	 Banning	them	would	make	it	worse


•	 Banning	them	is	unfair	on	adults	who	like	to	play	them


these are all undeveloped points that would challenge the conclusion ‘violent computer 
games should be banned. let’s try developing the first one:


Some people say that they don’t need to be banned, because violent games have age 
restrictions on them anyway. For example, Call of Duty has an age rating of 18, therefore 
making a ban extreme and unnecessary.


now our counter-assertion has a reason (violent games have age restrictions on them), 
an example (Call of duty) and an intermediate conclusion (a ban would be extreme and 
unnecessary). it also has indicator words (because, for example, therefore). it is now a 
developed counter-argument.


Task: try developing the other two counter-assertions above in the same way.
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3.06 Developing your own argument printable worksheet.docx


reSPonding to Counter-argumentS


unless we respond to the counter-argument, it makes our original argument look bad.  
let’s take a look at what we have so far:


Violent computer games should be banned, because they expose children to unrealistic 
violence and give them a false impression about the dangers of physical violence. 


Some people say that they don’t need to be banned, because violent games have 
age restrictions on them anyway. For example, Call of Duty has an age rating of 18, 
therefore making a ban extreme and unnecessary.


We need some way of challenging the counter-argument so that we can return to the 
opposing argument and make it stronger than the counter-argument. ‘However’ or ‘But’ can  
be used to introduce this response. here are three attempts, but one of them is better than 
the others:


 (a) However, this is incorrect.


 (b) However, this ignores the fact that a lot of parents don’t pay attention to the  
 age ratings on games, so unless they are banned children are at risk.


 (c) However, another reason they should be banned is because they distract   
 children from school work.


3.03 Argument chess printable worksheet.doc


Examiner 


tips


•	 Develop	counter-arguments	– the clearer they are the easier they 
are to challenge. 


•	 Make	sure	that	you	challenge	the	point	that	the	counter-
argument is making.


•	 Make	sure	you	return	to	your	own	argument


3.04 how to win an argument.ppt


in an exam, you are likely to be asked to write at least one longer argument on 
a particular topic. For this, you will need to put into practice everything we have 
covered here. in the specimen paper, for example, there is a question related to 
Douglas Adams’ ‘The Restaurant at the End of the Universe’. here is an exemplar 
answer to this question, plus a blank worksheet for you to practice longer 
arguments of your own on:


3.05 The restaurant at the end of the universe exemplar 
argument.docx


the following support materials can be found within the Skill 3 pdf 
portfolio.
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Thinking and Reasoning Skills



Developing your own argument


Argument Chess


Some suggested topics for an argument

· Girls are brighter than boys.


· Reality TV shows do more harm than good.

· Britain should reduce the voting age to sixteen.


· The school leaving age should be lowered to fourteen.

· Hands are better than feet.


Argument chess activity for pairs

1. Pick one of the above topics and write a short argument with at least two developed reasons in support of the conclusion.

2. Swap arguments with your partner and list as many objections as you can think of to your partner’s argument. Return their argument together with your list of objections.

3. Provide brief answers to each of your partner’s objections to your own argument.


4. Now write a more complex argument which includes both some of the objections made to your original argument and with your responses.

If you have time you can now repeat this process with the more complex argument.

Or play another game of argument chess, picking another topic.
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Thinking and Reasoning Skills



Developing Your Own Argument


Topic...................................................................................................................................................

R1 …………………………………………………………………………………………………………….

…………………………………………………………………………………………………………………..

…………………………………………………………………………………………………………………..

R2 ……….……………………………………………………………………………………………………


…………………………………………………………………………………………………………………..

…………………………………………………………………………………………………………………..

R3 ………………………………………………………………………………………………………………


…………………………………………………………………………………………………………………..

…………………………………………………………………………………………………………………..

Counter argument: …………………………………………………………………………………………………………………..

…………………………………………………………………………………………………………………..

…………………………………………………………………………………………………………………..

Response to counter-argument: …………………………………………………………………………………………………………………..

…………………………………………………………………………………………………………………..

…………………………………………………………………………………………………………………..

…………………………………………………………………………………………………………………..

Conclusion:


…………………………………………………………………………………………………………………..

…………………………………………………………………………………………………………………..

…………………………………………………………………………………………………………………..

Remember to develop each reason with evidence, examples or further reasoning/explanation.


Skill 3: Presenting and Developing Arguments




