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 Thinking and Reasoning Skills



The Rival Claimants to the Princess Baarmii Fortune

PERSON ONE:


“Hi. I am definitely Princess Baarmii. The name ‘Baarmii’ is taken from my Nana, my father’s mum. Growing up, I had 2 brothers who I got on with quite well. I was born in June 2007. I have blue eyes and am currently working as a doctor.


At school, I was good at the science subjects but always had a knack for foreign languages. I also used to play hockey for my high school and was really good at it!


Whilst growing up, my hobbies included going to tap and ballet classes and I also went to the Brownies!  I also really enjoyed going on holidays to Paris with my family.”


PERSON TWO:

“Hi. I think you will find that I am Princess Baarmii. I was actually named after my mother’s mum and I only have 1 brother, who I got on with very well. I was born in June 2007, have brunette hair and am a nurse, not a doctor. 

At school, I was good at Maths, Biology and Chemistry but was not very good at English. However, I passed all of my GCSEs. 

In my spare time, I used to go to ballet and I had a huge crush on the boy band ‘Boyz’.


One of my fondest memories is going to Normandy, in France, with my family.”


PERSON THREE:


“Hello. I am Princess Baarmii. I was actually named after a mixture of my both my grandmas from each side of my parents’ families. I have 2 brothers, was born in June 2007, have brown hair and blue eyes and I am left-handed.

I was best at Maths and Science at school but failed my French GCSE. This didn’t stop me going on to become a doctor, though.


At school, I enjoyed debating and was on the netball team too.


Growing up, my hobbies included learning ballet and going to my local Brownies. I also used to love the boy band ‘Boyz’.


My favourite place to visit is Paris, where I have been with my family before. The place I like to go to the most is the Louvre.”


PERSON FOUR:


“Hello. I am the real Princess Baarmii. I have 2 brothers, I was born in June 2007, I have blue eyes and blonde hair and am currently a glamour model.

I was not very good at science at school. I was much better at English. I loved playing netball in PE but never made the team. As a teen, I was in love with the boy band ‘Boyz’ although I really wish I could have gone to see them in concert. 


I have been to France before, with my family, and I saw the Eiffel Tower, which was amazing.”
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Evidence from friends of Princess Baarmii

Bluebell Madonna Horlicks, former friend

“Princess Baarmii was one of my best friends at school. All the kids used to call her Baa because she hated being called ‘Princess’. We both went to ballet classes together, right up until we were half way through high school, then she wanted to concentrate on her studies so she quit. The one thing I remember most about Baa is that she had big, bright blue eyes.”

Kerry Kantona, former next door neighbour 


“I can remember when Princess Baarmii was born in June 2007. She was a very pretty baby. I watched her grow up as she used to play with my children. Her mum was very upset when Princess decided she didn’t want to be a supermodel. Her parents didn’t think she was clever enough for medical school. She proved them wrong! I remember the day she got her A-level results – straight As in Chemistry, Biology and Maths! Barbie and Ronnie were gob smacked!”
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The Fateful Ice Warnings that Could Have Saved the Titanic


At 7:50 on the night of April 14, 1912, the MV Mesaba of the Atlantic Transport Line sent the following telegram to the Titanic:


“In lat 42N to 41.25N long 49W to long 50.30W saw much heavy pack ice and great number of large icebergs also field ice. Weather good, clear.”


This telegram gave precise details of the massive ice field already in the path of the Titanic. The surviving officers of the Titanic claimed that they had never seen the signal. Various theories have been advanced over the years as to why this terrible oversight occurred.  


One suggestion was that as the Titanic had come within range of Cape Race coast station, Jack Phillips, Telegram Operator on the Titanic, was attempting to clear a huge backlog of telegrams for the United States, and this vital warning was overlooked.  


A study of the ice warnings received by the Titanic indicates that WITH THIS ONE EXCEPTION, all had been sent with the MSG prefix, indicating a personal message for the Titanic’s Captain – which he was required by regulations then in force to personally acknowledge.  


All the previous ice warnings addressed to Captain Smith had been personally acknowledged by him. How then did this vital telegram fail to reach the Captain?


A study of the Mesaba telegram provides the answer – the vital MSG prefix was not used by the Radio Officer on the Mesaba, who substituted the words “Ice report.”


There can be little doubt that had Jack Phillips, a skilled and experienced operator, been given a MSG prefix when he received the signal, it would have been delivered to the bridge and would have received the necessary acknowledgement from Captain Smith – who would have at once been alerted to the danger ahead…..


In probably the most ironic wireless signal exchange of the whole Titanic saga, Evans, the (inexperienced) Radio Officer on the Californian also failed to use the MSG prefix when instructed by Captain Stanley Lord to inform the Titanic of the ice field. Evans’ informal, chatty message to the Titanic led to the infamous rebuke by the overworked Phillips; “Keep out, I’m working Cape Race!”
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Evidence from Facebook Entry

“I get on very well with my brothers. Mikey still calls me ‘Baa’, which was what I called myself when I was very young. Jerry is very protective over me. I remember when I brought my first boyfriend, Rob, home for tea. Everyone was really nice to him except for Jerry! I could have killed him!


Aren’t my mum and dad really good looking!? I get my shiny, brunette hair from them but have no idea where I get my blue eyes from?”
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The Californian Ship


There was a mysterious ship that some people now think was within a few miles of the Titanic when she sank. Passengers who survived the sinking of the Titanic reported that they saw the lights of another ship in the distance. Many people believe that this ship was the Californian ship.  No one will ever know what the Californian ship knew and when they knew it. The radio operator of the Californian had turned off the radio and went to bed so the Californian ship could not respond when the Titanic sent off their distress signals. It is thought that the crewmen on board of the Californian saw rockets not too far off from their ship and supposedly tried contacting the operator to see if any distress messages had come through. There has been a lot of what seems like a cover-up by the crew of the Californian. The crew subsequently claimed they were at least nineteen miles away but they do admit that they saw the distant flares from the Titanic. Could they have saved the Titanic or helped in any way?  
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Teacher’s Notes


Person One


		Genre of Question

		Set Answer

		True of Princess Baarmii



		FAMILY

		I have 2 brothers

I was named after my father’s mother

		Yes


No (she was named after both parents’ mothers)



		BIRTHDAY

		I was born in June 2007

		Yes



		SCHOOL

		I was good at Science but better at Languages

I played hockey for my school

		No (she was good at Science but failed French)


No (she played netball for her school)



		HOBBIES

		I used to go to ballet and tap lessons

I used to go to Brownies

		No (she used to go to ballet lessons)

Yes



		FEATURES

		I have blue eyes

		Yes



		HOLIDAY

		I have been to Paris

		Yes



		CAREER

		I am a doctor 

		Yes





Person Two

		Genre of Question

		Set Answer

		True of Princess Baarmii



		FAMILY

		I have one brother

I was named after my mother’s mother

		No (she has 2 brothers)

No (she was named after bother parent’s mothers)



		BIRTHDAY

		I was born in June 2007

		Yes



		SCHOOL

		My favourite subjects were Maths, Biology and Chemistry

I was not very good at English


I passed all my GCSEs

		Yes

Yes


No (she failed French)



		HOBBIES

		I started ballet when I was young

My favourite band was “Boyz”

		Yes

Yes



		FEATURES

		I have brunette hair

		Yes



		HOLIDAY

		I have been to France, I stayed in Normandy

		No (she stayed in Paris)



		CAREER

		I am a nurse

		No (she is a doctor)





Person Three


		Genre of Question

		Set Answer

		True of Princess Baarmii



		FAMILY

		I have 2 brothers


I was named after my grandmothers from both my mum and dad’s side of the family

		Yes


Yes



		BIRTHDAY

		I was born in June 2007

		Yes



		SCHOOL

		I was best at Maths and Science


I failed French GCSE


I enjoyed debating

		Yes


Yes


Yes



		HOBBIES

		I played netball at school

I used to do ballet


I was in the Brownies


My favourite band was “Boyz”

		Yes

Yes


Yes


Yes



		FEATURES

		I have brown hair and blue eyes

I am left-handed

		Yes

Yes



		HOLIDAY

		I have seen the Louvre in France

		Yes



		CAREER

		I am doctor

		Yes





Person Four


		Genre of Question

		Set Answer

		True of Princess Baarmii



		FAMILY

		I have 2 brothers

		Yes



		BIRTHDAY

		I was born in June 2007

		Yes



		SCHOOL

		I was not very good at Science at school

I was better at English

		Yes

No (she was not good at English)



		HOBBIES

		I liked netball at school but never made the team

I liked “Boyz” although I wish I could have seen them in concert

		No (she was on the team)

No (she went to see them in concert twice)



		FEATURES

		I have blue eyes and blonde hair

		No (she has brown hair)



		HOLIDAY

		I have seen the Eiffel Tower

		Yes



		CAREER

		I am a supermodel

		No (she is a doctor)
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Skill 5:  
Evaluating EvidEncE
an important aspect of problem solving is the interpretation and evaluation of evidence. all too often, 
we see evidence in the form of poll results, photographs, statistics and facts claiming to show things 
that, on closer analysis, they don’t actually show. Being able to tell the difference between a fact and 
an opinion, for example, is a useful starting point in evaluating the quality of a judgement, and being 
able to judge the use of poll results and other types of evidence in terms of their relevance to and 
significance for the conclusions drawn is an invaluable thinking skill. 


By teaching and assessing this skill, the aims and objectives are as follows:


        WEaknESSES in POllS
      Explain the nature of opinion polls 
  as a way of gathering information  
 to use as evidence.
Expose students to a range 
of polls demonstrating common 
weaknesses (size and representation 
 of sample, bias in framing of 
  questions), and give opportunities 
     and guidance in practising 
           spotting these and explaining 
                  why they are weaknesses. 


  StudEntS ShOuld 
BE aBlE tO:


Spot and explain when the sample 
used in a poll is too small or limited 
to support its conclusions.
Make and explain judgements 
about the types of questions used 


in polls, especially when they are 
biased.


              diStinguiShing  
      BEtWEEn Fact and   
     OPiniOn


 teachers should aim to: 
 Expose students to a range of 
  facts and opinions and give 
    them strategies for telling  
        them apart. 


              StudEntS ShOuld 
BE aBlE tO:
tell the difference between a 
fact and an opinion. 


                  Evaluating thE uSE OF EvidEncE
               teachers should aim to: 
          Expose students to a range of different types of  
      evidence (e.g. statistics, images, facts). 
    Explain the importance of relevance in using evidence to  
  support a particular conclusion and give examples of  
 evidence with limited relevance to its conclusion.
Expose students to selective use of evidence and 
 guide them on how to recognise this. 
  Explain ‘significance’ as a criterion for evaluating the 
    use of evidence, and guide students of how to 
      question this through considering alternative
         explanations. 


  StudEntS ShOuld 
    BE aBlE tO:
Make judgements about how well a piece 
of evidence fits with what it is supposed to 
support.
Spot when only part of the evidence is used 
so that it gives a particular impression. 


think of different ways of explaining 
evidence, when this would change what it 


supports. 
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WEaknESSES in POllS
how you present the information gathered from polls may change how it is interpreted. a poll 
that does not reflect the truth cannot be considered a sound piece of evidence, and a good 
critical thinker should be able to see through it!


Evidence can come in a variety of forms. consider these reasons used in argument against 
abolishing school uniform and the types of evidence they use:


•	 When	asked	about	their	views	on	the	school	dress	code,	75%	of	students	said	they	would	
prefer wearing a uniform. this shows that students are in against changing the school  
dress code. 


•	 Changing	the	school	dress	code	would	have	a	negative	effect	on	student	performance.		In	
1995 the school abolished the uniform, but the gcSE results for that year were significantly 
worse than any other year in that decade. 


•	 Changing	the	school	dress	code	would	have	a	negative	effect	on	student	behaviour.	
Scientific studies have shown that people are more likely to follow instructions when they 
are wearing a uniform than when they have chosen their own clothes. 


We’ll return to each of these examples as we learn more about how to evaluate the use of 
evidence. 


Polls are a very common way of gathering information to inform a particular decision or to help 
in reaching a conclusion on a matter. the whole point of a poll is to find out what people think, 
so ideally the conclusion will be drawn from the results of the poll – not the other way around! 
the way the questions are worded, who we ask and how many people we include are all 
crucial to the success of the poll. if, for example, we ask questions that lead people to answer a 
certain way or give people fixed options that are limited, then our results will not reflect what 
people really think.


imagine that you are trying to gather information on what people think about school meals, so 
that you can propose some changes to the catering in school. You ask the following questions:


1. Which one of the following would you like to see more of on the menu?


(a) Chips


(b) Overcooked broccoli


(c) Stewed cabbage


2. If chips were taken off the menu, would you be:


(a) Angry


(b) Disappointed


(c) Sad


Both of these questions are flawed, and would lead to unreliable results. 







Skill 5: Evaluating EvidEncE 3


Question 1 asks a very broad question, but only gives three very specific options , which 
limits how honest someone could be in their answer. Out of the three options, it is quite likely 
that	many	people	would	go	for	option	(a),	which	may	well	lead	to	results	saying	that	100%	of	
people asked want to see more chips on the menu! 


Question 2 leads people to choose a negative response to the removal of chips from the 
school menu, when in reality they may be pleased about this or not really that bothered either 
way! again, this would lead to unreliable and inaccurate results. 


clearly, both of these questions reflect the bias of the interviewer – it doesn’t take a rocket 
scientist to work out that the interviewer likes chips! 


Once the wording of the questions has been decided, we then need to decide on who to ask. 
the more people’s opinions we can collect, the more reliable and useful the results are likely 
to be. however, it would be difficult, if not impossible, to question every single student in the 
school, so we select a sample. consider the problems with selecting the following samples to 
represent the school’s student population:


1. The Year 11 students who gather outside the local chippy at lunchtimes.


2. The students queuing for school meals.


3. Students in the lower school assembly. 


4. The interviewer’s friendship group.


neither of these three samples would give us reliable results, because none of them would 
accurately represent (speak for) the full range of different views held by the student population 
as a whole. it would be a bit like trying to work out the percentage of chocolate in a chocolate 
cake, by analysing a sample taken only from the melted chocolate coating!


Sample 1 would give us a biased sample, because the students outside the chippy are likely to 
be fans of chips and have chosen to leave school at lunchtimes to get them. 


Sample 2 might also give us a biased sample, because the students queuing for meals are 
likely to be the happiest with the menu currently offered, as they have not brought a packed 
lunch or gone outside school grounds for lunch.


Sample 3 would give us a limited range of views, as it would only get results from younger 
students, neglecting the views of older students, which may well be different. 
Sample 4 would give both a limited and potentially biased results, as it would be only a 
handful of students and they may share the same views as their friend. 


the sample chosen needs to be:


(a) Big enough to represent the full range of views.


(b) varied enough to represent the full range of views. 


different ways of doing this might include:


• asking two students from every form in school.


• asking a set number of randomly selected students as they enter school in the morning.


Questions on this topic in the examination may focus on the results of the survey and the 
questions and sample used to get them. a really good way of understanding the strengths 
and weaknesses of using polls is to have a go yourself – a group project designing and 
carrying out a poll on a topic that interests you could lead to a good class presentation on  
the conclusions you draw from the results.


the following support materials can be found within the 
Skill 5 pdf portfolio.


5.01 Problems with polls.ppt
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Task: Which of the following are facts and which are opinions?


a) it is obvious that longer prison sentences cut crime.  


b)	The	weather	forecast	says	that	there	is	an	80%	chance	of	it	raining	today.


c) clouds are necessary for it to rain.


d) taxes are too high in this country.


diStinguiShing BEtWEEn  
Fact and OPiniOn
consider these two statements:


1.	 If	we	were	to	ask	government	officials	for	their	opinion,	100%	would	admit	that	 
aliens exist.


2.	 We	asked	100	government	officials	for	their	opinion,	and	100%	admit	that	aliens	exist.


One of these is a fact and the other an opinion. although statement 2 gives the opinion of 
government officials as evidence, it is reporting the fact that this is what they think. 


Statement 1, on the other hand, expresses the opinion that this is what government 
officials would say if asked. When offered as evidence, facts are more useful than opinions 
(though the facts, as we‘ll see in the next section, should not necessarily be taken at face 
value!)


Opinions cannot be used as evidence – they can be used as reasons, but they should 
ideally be supported with evidence. 


Facts can be used as evidence to support a reason. 
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Evaluating thE uSE OF EvidEncE


as we have seen, evidence comes in a variety of forms. anything that is factual can be used 
as evidence to support reasoning. however, just because something is a fact, it does not 
necessarily support what it is supposed to! consider the way in which this argument uses 
evidence:


There are five bananas and no apples in my fruit bowl at home. This shows that  
people prefer bananas to apples. Therefore we should serve more fruit at school.


 this is a fact, being used here as evidence.


 this is a reason.


 this is the conclusion.


Firstly, the types of fruit in my fruit bowl at home are irrelevant to the argument about serving 
fruit at school – the two things are unrelated, except for the loose connection that they are 
both about fruit!  Secondly, i have only selected the fruit in my fruit bowl as evidence, but i 
also have a bag of apples in a cupboard that i haven’t told you about – i have been selective 
in my use of evidence. also, this is being used to show that people prefer bananas to apples, 
but this is not necessarily true based on this evidence – there are other ways of explaining the 
five bananas/zero apples in my fruit bowl scenario e.g. i like apples better, which is why there 
are none left! this tells us that the evidence is not significant – in other words, it does not carry 
much weight as evidence of a banana preference. 


three important questions to ask about the way evidence is used in an 
argument are:


•	 Is	it	relevant?
 Does it fit well with the reasoning?


•	 Has	it	been	used	selectively?
 Are we only seeing part of the evidence? If we saw all of it would it show 


something different?


•	 Is	it	significant?
 Does it actually make a difference to the reasoning? Are there different ways it 


could be seen?
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For example, look at the following photograph. it was used as evidence in 1969 to show 
that apollo 11 astronauts landed on the moon:


Is it relevant?
not really, because we have no way of knowing if the photograph was actually taken on 
the moon.


Is it selective?
Yes, we can only see the area of ground around the footprint itself. if we could see the 
bigger picture it might help us to decide whether or not this was taken on the moon by 
apollo 11 astronauts in 1969 as they claim. 


Is it significant?
not really. there are other possible explanations for the existence of this photograph. For 
example, it could be mocked up in a lab. it could have been taken by Russians and leaked to 
the american government. it could have been taken on a part of Earth with a similar terrain.


So, what seems at first to be very convincing evidence is actually quite weak in doing what it 
is supposed to do!


Task: take a look at the following clip and make notes on its strengths and weaknesses 
using the three criteria above. Remember, the key question is ‘does it actually show that 
apollo 11 astronauts landed on the moon in 1969?’.


5.02	Aldrinfootprint.jpg


the following support materials can be found within the 
Skill 5 pdf portfolio.
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5.04	Information	about	Bruce	Ismay.doc


5.03 Titanic task instructions.ppt


the following links make up a task that involves selecting and evaluating evidence to 
reach a conclusion about who was to blame for the sinking of the titanic. it could also be 
used as part of a bigger project to practice your credibility skills too:


5.05 Information about Captain Smith.doc


5.06 Information about the Californian ship.doc


5.07 Information about the collision and its aftermath.doc


5.08	Information	about	the	Ice	Warnings.doc


5.09 Newspaper article about the use of cheap rivets.doc


the following support materials can be found within the Skill 5 
pdf portfolio.
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another task that can be turned into a project on credibility and evidence is the case of 
Princess Baarmi. the documents provide a body of evidence that can be used to reach a 
conclusion about whether she should inherit her parents’ fortune;


5.10	Princess	Baarmii	case	background	information.ppt


5.11 Letter from the headmaster.doc


5.12	Article	about	the	naming	of	Princess	Baarmii.doc


5.13	Facebook	entry.doc


5.14 List of possessions.doc


5.15 Testimonies from friends.doc


5.16 Testimonies of rival claimants.doc


5.17 Teacher notes.doc


the following support materials can be found within the Skill 5 pdf 
portfolio.
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J. Bruce Ismay


Bruce Ismay, chairman of the White Star Line (his father owned the company at one time), was the driving force behind the building of the Titanic. Legend has it that he sketched his original ideas for the ship on a napkin.  


Passengers have stated that during the voyage they heard him pressuring Captain Smith to go faster, in order to arrive in New York ahead of schedule, so as to generate some free press about the new liner. One passenger claimed to have seen Ismay flaunting one of the iceberg warnings at dinner time, waving it around, and then placing it back in his pocket. During the sinking, Ismay boarded a lifeboat before all the women and children had been evacuated from the ship, an act that would haunt him for the rest of his life. In doing so, he left his own (female) secretary still on board. After being picked up by the Carpathia, Ismay secured a room belonging to the Carpathia’s doctor, and never left until arriving in New York. During the trip to New York, Ismay supposedly was under the influence of opium the entire time.  

After the disaster, he was savaged by both the American and the English press for deserting the ship while women and children were still on board. Some papers called him ‘J. Brute Ismay’; some ran negative cartoons of him deserting the ship.  


In 1937, after retiring and moving to Ireland with his American wife, Julia Florence, he died of a stroke.      


PAGE  

Skill 5: Evaluating Evidence




































































 Thinking and Reasoning Skills



“Cheap Rivets Blamed for the Sinking of the Titanic”


(Newspaper Article, 1998)


The iceberg was only partly to blame. American scientists have discovered new evidence suggesting that the Titanic sank in little more than two hours because some of the iron rivets that held its hull together were made from flawed metal.  


Experts at the Government-run National Institute of Standards and Technology say wrought-iron rivets recovered from the wreck are so impure that they would have snapped after the 46,000 tonne luxury liner collided with an iceberg during its maiden voyage in 1912.


If better quality metal had been used, the scientists claim, the Titanic might have been able to stay afloat for 12 hours, or even to have limped back to port, saving many of the 1,500 lives lost when it went down.  


“If the rivets we have studied so far are representative of the quality of the material and installation of the majority of the rivets in the hull, then it was a likely contributory factor to the sinking” said Timothy Foecke, a metallurgist at the Institute.   
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Letter from the Headmaster


Celebrity School of the Rich and Famous


London Road 

London


Head Teacher – Mr I. R. Famous


Dear Whomever it May Concern,


I am very pleased to write in support of Princess Baarmii Dribble, who was a pupil at Celebrity School of the Rich and Famous for five years. She was a hardworking and conscientious girl, although she tended to put less effort into English Language and Literature. She achieved very satisfactory examination results at the end of Year 11, securing high grades in Maths, Biology and Chemistry.


Princess Baarmii contributed a great deal to school life. She played netball for the school through all five years and PE staff often remarked that she scored many more goals than one would expect from a left-handed shooter.


Her captaincy of the debate team showed her leadership qualities and the debate co-ordinator, Mr Willis, speaks warmly of Princess Baarmii’s contribution.


Princess Baarmii has many attributes and talents. She would, I am sure, be an asset to any company or organisation. Her failure to secure a qualification in French is something that inhibited her a little but she has my strong support in whatever her future plans may be.

I.R. Famous


(Headmaster)
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Barbie Smith tot is Princess Baarmii

Published July 2007


PROUD parents BARBIE and RONNIE DRIBBLE have landed their new child with a mouthful of a moniker.


I thought I'd heard it all after GERI HALLIWELL named her daughter BLUEBELL and GWYNETH PALTROW called her tot APPLE.


But Ronnie and Barbie have gone one better with... drum roll please... PRINCESS BAARMII.


They chose the barmy name as a tribute to their parents.


Ronnie's mother is called Barbara, while Barbie's mother's name is Amy.


Barbie Smith explained to OK! Magazine; "Her name is Princess Baarmii.”

"Princess, because she is our princess and Baarmii was Ronnie's idea because it's taken from our mums' names.
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Captain Smith


Captain Smith was fifty-nine years old when he became Captain of the Titanic and he had planned to retire after sailing the Titanic. He had worked for the White Star Line for thirty-eight years, and he had an excellent safety record with them. Despite his record, there were forewarnings that Captain Smith could not control a ship as big as the Titanic. Right after the Titanic departed the ship came within inches of colliding with another big ship called the New York. The same thing happened in 1911 when Captain Smith was the Captain of the Olympic ship. Both of these ships were much bigger than Captain Smith was used to and there was not an adequate amount of tests run before the ship set sail, to see if the boat could be controlled in a timely manner. Yet in the Titanic movie there were no signs of a near crash and it looked like a smooth sail until the night of the deadly crash. Captain Smith went down with his ship that night.  
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A list of toys/former possessions linked with Princess Baarmii’s Hobbies and Interests


1. A pair of pink ballet shoes.

2. A child’s jewellery box with a night sky background on it. When you open it there is a ballerina twirling around to music.

3. An old teddy bear with one eye missing. The original label, still attached to the bear, gives its name as Bobby.

4. A sticker album containing pictures of a boy band called “Boyz.” There are 2 concert tickets inside from Birmingham NEC and Manchester Apollo.

5. A copy of Barbie’s book ‘How to be a Supermodel’. Inside the cover is written, “to our little angel, love mummy and daddy.”

6. A certificate for first prize in a debating competition.

7. Several copies of “Sugar” magazine. Inside one of them is a subscription letter.

8. An old Brownies jumper and sash with some badges sewn on.

9. An old netball signed by the “Celebrity School of the Rich and Famous” Year 11 team.
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The Collision and its Aftermath

Seven iceberg warnings were received that day and night of the crash yet the Titanic was still going full speed ahead. The weather that night was clear and there was no wind. There was talk between officers that it was difficult to spot icebergs in that kind of weather. Captain Smith ordered an extra careful lookout that night, but the officers on deck did not even have binoculars. The last message warning of icebergs was brushed off by wireless operator Jack Phillips who screamed that he was too busy. That message never got reported. The Californian was at most nineteen miles north of the Titanic. The Californian had stopped for the night because the ship was trapped in a field of ice. Yet no one ever thought to slow the Titanic down or stop for the night because they had a schedule to keep. Fred Fleet was the first officer aboard the Titanic to see the iceberg at about 11:40. The steering wheel was turned as far as it could go, the engine room reversed the engines and the doors to the watertight compartments were closed. But this proved to be too little too late.

No general alarm was sounded, no whistle blown and no systematic warning was given to the endangered passengers, and it was fifteen or twenty minutes after the collision before Captain Smith ordered the Titanic’s wireless operator to send out a distress message.


The Titanic’s crew was only meagrely acquainted with its positions and duties in case of accident, and only one drill was held before the maiden trip. Many of the crew joined the ship only a few hours before she sailed and were in ignorance of their positions until the following Friday.


The full capacity of the Titanic’s lifeboats was not utilised because, while only 706 persons were saved, the ship’s boats could have carried 1176.


After the event the captain and officers of the Californian, controlled by the same concern as the Titanic, claimed that they were nineteen miles away when the Titanic sank. However surviving members of the Titanic reported seeing the lights of the Californian nearby certainly much closer than nineteen miles away. A subsequent independent inquiry concluded that “officers and crew saw the distress signals of the Titanic and failed to respond in accordance with the dictates of humanity, international usage and the requirements of law.”


The committee concluded that the Californian might have saved all the lost passengers and crew from the ship that went down.


PAGE  

Skill 5: Evaluating Evidence




