
 
Unit Title:  Understanding inclusive learning and teaching in lifelong 

learning 

OCR unit number: 6 

Level:   Level 4 

Credit value:  3 

Guided learning hours:  12 

Unit reference number: F/503/1235 

Unit purpose and aim 

The purpose of the unit is to enable the learner to understand teaching and learning strategies and 
approaches in lifelong learning, and how to use these to meet the needs of learners.  It includes 
how to create a learning environment that engages and motivates learners. 

 

Learning Outcomes Assessment Criteria Teaching Content 

The Learner will: 
1 Understand learning and 

teaching strategies in 
lifelong learning 

The Learner can: 
1.1 Analyse learning and 

teaching strategies used in 
own specialism 

1.2 Evaluate the effectiveness of 
approaches to learning and 
teaching in own specialist 
area in meeting needs of 
learners 

1.3 Evaluate aspects of inclusive 
learning 

Learners should be 
encouraged to develop 
teaching and learning 
strategies that can 
recognise, accommodate 
and meet the learning needs 
of all their students 

Learners can look at 
developing inclusive 
teaching and learning that 
creates opportunities for 
delivering equal 
opportunities and diversity   
Learners should be 
encouraged to develop 
inclusive teaching and 
learning strategies that 
involves the whole institution 
Learners should be able to 
develop inclusive teaching 
and learning strategies that 
incorporate regular 
reflection, review and 
refinement of strategies and 
methods that actively involve 
disabled students 

Learners should be 
encouraged to reassess the 
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Learning Outcomes Assessment Criteria Teaching Content 

material they use in their 
teaching and the way in 
which it is delivered and 
assessed and reflect on 
ways it could be adapted for 
purpose; several strategies 
may be required to ensure 
that the specific needs of an 
individual are met 

Learners should be 
encouraged to reassess the 
material they use in their 
teaching to avoid 
discrimination and to provide 
equality of opportunity for 
disabled students (Disability 
Discrimination Act) 

2 Understand how to create 
inclusive learning and 
teaching in lifelong 
learning 

2.1 Analyse inclusive approaches 
to learning and teaching 

2.2 Analyse how to select 
resources to meet the needs 
of learners 

2.3 Explain how to create 
assessment opportunities 
that meet the needs of 
learners 

2.4 Review how to provide 
opportunities for learners to 
practice their literacy, 
language, numeracy and ICT 
skills 

Learners should reflect on 
practice that avoids 
pigeonholing students into 
specific groups with 
predictable and fixed 
approaches to learning 

Learners should be able to  
explore the types of learning 
support available, including 
assistive technologies and 
specialist support staff 

Learners could develop, 
through their planning, 
opportunities for their 
learners to practice their 
literacy, language, numeracy 
and ICT skills 
 

3 Understand how to create 
a motivating learning 
environment 

3.1 Explain how to engage and 
motivate learners in an 
inclusive learning 
environment 

3.2 Explain how to establish 
ground rules with learners to 
promote respect for others 

3.3 Review ways to give 
constructive feedback to 
motivate learners 

Learners can develop 
inclusive teaching and 
learning strategies that 
incorporate regular 
reflection, review and 
refinement of strategies and 
methods that actively 
engage and motivate 
learners 

Learners can review ground 
rules with their own learners 
to promote respect for 
others; by communicating 
expectations for success, 
communicating how diversity 
will be valued, responding 
promptly to discriminatory 
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remarks and creating 
environments to deal with 
potentially sensitive material  

Learners should look at  
feedback that motivates their 
own and other  learners by 
reviewing good practice in 
theirs and other 
teachers’/tutors’ sessions, 
piloting methods themselves 
with their learners and 
highlighting areas for 
improvement 
 

Assessment 

This unit will be assessed in the centre and externally verified by OCR assessors. 
 
To successfully achieve the unit candidates must produce evidence that meets all of the 
assessment criteria in the unit. 

Evidence requirements 

This is a knowledge based unit so no specific evidence requirements apply.  Candidates only need 
to demonstrate they meet the assessment criteria. 

Guidance on assessment and evidence requirements 

This is a level 4 unit and therefore the assessment criteria require the candidate to utilise higher 
order thinking in order to meet the assessment requirements.  Tutors are encouraged to be mindful 
of the taxonomies of learning and concentrate on the verbs used within the assessment criteria in 
their delivery, learner support, feedback and assessment in ensuring candidates are working at the 
level required and producing evidence for assessment that is of a level 4 standard. 
 
Centres are encouraged to demonstrate best practice within their own initial teacher training 
programmes and where possible encourage their learners to reflect and critique on how the 
learning outcomes have been met within their programme of study and then apply this to their own 
teaching practice.   
 

Possible evidence to demonstrate the meeting of learning outcomes and assessment criteria for 
this unit could consist of the following: 

 Schemes of work and associated lesson planning 

 Appropriate resources; such as worksheets/workbooks, e-learning resources (VLE), online 
materials 

 Lesson evaluations and learner feedback  

 Assignments 

 Observation of teaching 

 Presentation to peers 

 Professional Discussion 

 Projects 



National Occupational Standards (NOS) mapping/signposting 

This unit is underpinned by the overarching professional standards for teachers, tutors and trainers 
in the lifelong learning sector. 

Functional skills signposting 

This section indicates where candidates may have an opportunity to develop their functional skills. 

Functional Skills Standards 

English  Mathematics  ICT  

Speaking and 
Listening 

 √   Representing   Use ICT 
systems 

√ 

Reading √ Analysing  Find and 
select 
information 

√    

Writing √ Interpreting  Develop, 
present and 
communicate 
information 

  √   
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Additional information 

For further information regarding administration for this qualification, please refer to the OCR 
document ‘Admin Guide: Vocational Qualifications’ (A850) on the OCR website www.ocr.org.uk . 

This unit is a shared unit. It is located within the subject/sector classification system:  
 
1.3 Education and training 
13.1 Teaching and lecturing 
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