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Sample Schemes of Work and Lesson Plans

GCSE Drama

OCR GCSE in Drama: J315

Unit A582: Drama in the Making
Version 2 : Updated 4 March 2009

This Support Material booklet is designed to accompany the OCR GCSE Drama specification for teaching from September 2009.
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Introduction

Background

Following a review of 14 – 19 education and the Secondary Curriculum Review, the Qualifications and Curriculum Authority (QCA) has revised the subject criteria for GCSEs, for first teaching in September 2009. This applies to all awarding bodies.

The new GCSEs have more up-to-date content and encourage the development of personal, learning and thinking skills in your students.

We’ve taken this opportunity to redevelop all our GCSEs, to ensure they meet your requirements. These changes will give you greater control of assessment activities and make the assessment process more manageable for you and your students. Controlled assessment will be introduced for most subjects.

OCR has produced a summary brochure, which summarises the changes to Drama. This can be found at www.ocr.org.uk, along with the new specification.
In order to help you plan effectively for the implementation of the new specification we have produced these Schemes of Work and Sample Lesson Plans for Drama. These Support Materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos

OCR involves teachers in the development of new support materials to capture current teaching practices tailored to our new specifications. These support materials are designed to inspire teachers and facilitate different ideas and teaching practices.
Each Scheme of Work and set of sample Lesson Plans is provided in Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and sample Lesson plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work
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	OCR GCSE Drama J315 Unit A582: Drama in the Making

	Suggested teaching time
	10 -15 hours + 10 hrs controlled assessment
	Topic
	The history of the youth service and the rise of youth culture –the ‘creation’ of the teenager

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The focus of this unit will be to explore and develop candidates’ understanding of the devising process using stimulus material based on;

The history of the youth service and the rise of youth culture-the ‘creation’ of the teenager.
They will explore and gain understanding of the key principles and concepts of devising a piece of drama.

This will involve:

· structure and plot

· genre and performance style


	Overview of the social, cultural and historical background to the development of youth services and the ‘rise of the teenager’.

Look at resource material, pictures and articles, for some specific developments, trends, and fashions. Research and discuss adult reactions to such developments.

Discuss what genres and performance styles would best suit the material? Teacher inputs on documentary approaches, pastiche, montage and reviews. Standard ways of linking disparate material. Is it to be a light hearted look or a mixture of humour and harder hitting social comment..  

Consider music. Would a soundtrack of topical music accompanied by associated dance styles give a play based on this topic, a style and shape? The drama could be set between the passing music/dance inserts.

What is the target audience. 


	Internet, search history of youth work; the Wikepedia entry gives a basic overview from 1844 to the present. Scroll down to the bottom of the page External Links, click on The Albermarle Report leads to First Youth Club. This will give some personal testimony.

Potential resource material, photographs, cartoons and reports on: the start of the  Boy Scout and Girl Guides movement, Teddy Boys, Mods and Rockers, Punk. Musical/fashion trends - Skiffle, the impact of the film Rock Around the Clock, The Beatles, Bay City Rollers, Amy Winehouse etc

Extracts from West Side Story particularly the Officer Krupke and America lyrics, provides a critical satirical piece of resource material
	The theme of this unit is very broad rather than specific. Consequently part of the preparation time is deciding what to focus on. Is the approach to be documentary focusing on the actual youth service? Or the history of the development of youth culture? Or a mixture of the two?

Or deal with social issues arising around young people e.g. puberty, first romance, knife crime, binge drinking.

Specific historical items can be given to groups of students to research and report back on. This provides practice at presentation skills, which is good preparation for the controlled assessments of this unit. 
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	· using improvisation to develop plot and character

· establishing target audience

· impact of semiotics on the devising process


	EXPLORATION

Design a backdrop that is a collage of the issues contained within the overall youth theme. Use large sheet of newsprint or sugar paper sellotaped together. Or create some examples of data projected images to accompany a drama on this theme. 
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Workshop on some of the iconic dance styles for inclusion in the drama e.g. the jive, twist, pogo, disco. Plus some group chants. Insert improvised snippets of dialogue if needed.

Make a quick whole class montage performance on the theme using as many varied elements as possible. Group 1 create three historical narrative inserts, giving historical information. Group 2 create a dance craze insert. Group 3 create an improvisation on one of the historical developments e.g. the Boy Scout movement. Group 4 create a song, poem or rap. Other groups can be formed if needed adding additional dance crazes, historical moment etc.

Identify the material you wish to base your rehearsed improvisation on. This can be material already introduced in the preparation and exploration or new material. It must not however be a direct repeat or further rehearsal of work already started with the teacher. You will need to ensure the material gives you the best dramatic possibilities. Also consider: Where will it be set? What characters? What is the key focus to be? Remember for this unit this does not have to be a fully polished scene. As with the other two items you are assessed on the dramatic ideas and your demonstration of their potential.

Identify what your other two items for presentation are to be based on.

Rehearsal and Presentation the controlled test (additional 10 hours)
	Homework, - start collecting, photographs, images, newspaper articles, text etc that might inspire or influence a collage design or data projection images.

Sugar paper, sellotape, scissors, coloured pens, paint,  data projector etc

Teacher provides the associated music, e.g. Jailhouse Rock, Lets Twist Again, Night Fever.

Some period chants to help lighten the style and create ensemble scenes e.g.’ B A Y. B A Y. B A Y C I T Y. Bay City Rollers are the best’ etc

Spice girls ‘I’ll tell you what I want, what I really, really want’ etc.

Resources introduced earlier are used for this.

Refer the candidates to the specification requirements and conditions for the controlled assessment.

Refer the class to planning structures they have used during the course.


	In the film ‘American Grafitti’ the soundtrack comes from the music of the era and emotively supports the drama. Creating part of a soundtrack could form one of the three items the students have to present for assessment. As could song writing, raps or performance poems.

This is using design as a stimulus for creating a drama. In this case the drama works to the set rather than the more usual approach of serving the drama. The set is the stimulus. So the backdrop and the data projected images provide the stimulus for the action.

Creating ideas for a setting e.g. a backdrop or data projected images could form one of the three items the students have to present for assessment.

Note the teacher needs to ensure that within the 10 -15 hours of preparation and exploration time candidates have had some input on design opportunities as well as devising, directing and performing. 

Creating this montage models the varied types of structure and material that can be used in this type of performance. For one of the three assessment items candidates could devise narrative inserts, or choreograph a short dance insert, or devise a song/rap for a potential play on the theme.

Candidates will be ready in the last hour of the exploration phase to create the first section of their Working Record. They chart their intention for the three items to be created. The social, cultural and historical background. They record what has influenced their choice and the dramatic potential or significance of each choice.



	
	Students prepare in sequence their three items for presentation and complete their working record.

Teacher assesses outcomes. The three items are completed one at a time and assessed one at a time
	Possibly a data projector, flip chart, lighting board, white board.
	Candidates now take control and produce their assessed work including the Working Record. See page …. of the specification for guidelines on the Working Record


OCR GCSE Drama J315 Unit A582: Drama in the Making 
Working on the stimulus of Second World War Evacuation

OCR recognises that the teaching of this qualification above will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the Lesson
	Objective 1
	To work practically as a whole class on a common stimulus that introduces the theme of the unit

	Objective 2
	To model montage approaches to structuring a drama

	Objective 3
	To demonstrate how documentary material can simply and effectively be turned into drama

	Objective 4
	To illustrate how documentary material can substitute the need to plot.


Recap of Previous Experience and Prior Knowledge
Remind class of previous ways they have devised dramas. If this is their first attempt using documentary material explain the possibilities and advantages of using such approaches. Give examples of scripts developed using this approach e.g. ‘Oh What A lovely War’. Explain that the lesson will:

· introduce the content area for the unit,

· be practical

· involve creating an ensemble performance.

Content

	Time
	Content

	5 minutes
	Read the A4 sheet giving information on evacuation. Supplement it with visual images taken from the time. These can be in books, photocopies or projected.

Note if you have projected images they can be interspersed between the scenes the class create. Or this could be something researched and created by the class in a subsequent lesson.  
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	5 minutes
	Split into working groups of up to five persons. The documentary material has 7 paragraphs, each working group gets one paragraph. Spare paragraphs will be read by the teacher as a narrator, indeed if the teacher takes the first paragraph as the opening narration of the play. Have their working structure written up on a flip chart/white board: start with a still image, end with a still image; have a key moment of focus, the most important part of your scene, where the action is ‘slowed down’ so the audience can dwell here; you can use any of the following - improvised moments, physical theatre, narration, captions/drawings/cartoons created on sugar paper. Note the whole approach to this lesson is pace, creating a time challenge, so the teacher enacts this with their delivery of instructions, setting and keeping strict time limits.

	10 minutes
	Each group works on their paragraph turning it into an enacted scenario.

	10 minutes
	Set up a space for each group (the performance will be a type of promenade, though all groups will remain in their base area to view each others contributions). Teacher acts as narrator and starts the performance (possibly paragraph one or improvised). When the opening narration is completed the teacher moves to the first group, which is their signal to make their first still image and run their scene. When finished they sit. The teacher improvises some new narration derived from what they have just done, more likely to be a comment than factual information. This process proceeds until all groups have performed and all 7 paragraphs have been covered

	10 minutes
	Each group now takes the viewpoint of one of the following: 

· modern day parents

· modern day children

· modern day politicians

· parents from the time

· children from the time

· politicians from the time

· historians

Through this viewpoint they are going to make a commentary on this episode of history, evacuation, we have just seen enacted. This is done in role e.g. as parents talking about their children it is happening to. This is rehearsed. The group then selects and informs the teacher where in the sequence of paragraphs they want their commentary to occur. The teacher coordinates so that all groups know their cue i.e. where and when to perform this new scene.


Consolidation

	Time
	Content

	10 minutes
	The montage is performed with both original scenes and the new commentaries inserted.

	5- 10 minutes
	Initial evaluation of the approach they have used covering: the use of documentary source material; montage style of devising and presenting; adding the second layer to the performance in the form of the commentaries. This can be taken further in future lessons and the material could all be polished. The lesson has been deliberately fast and furious to create an action start to the topic. Hopefully the class will now have some motivation to research actual documentary material for the unit.


Source paragraph below .on next page

EVACUEES

All kinds of people were regarded by the Government as suitable for evacuation to relative safety outside the big towns and cities. They included about 25,000 civil servants and their documents. But children above all were thought to need protection. No one was compelled to go, but the authorities offered plenty of encouragement and in September 1939 the number of official evacuees was about 1 million. 

It was an epic undertaking, long planned with practice marches out of school gates. On the first morning of the exodus, journalists reported a strange quietness in the streets as vast armies of youngsters passed by, labeled and clutching their gas masks, heading for the buses that would carry them to the mainline stations. 

There then followed a train journey after which they arrived at an often unknown destination tired, hungry and uncertain whether they would ever see their families again. 

Evacuees were billeted on people - if you had spare room you had to take them in. Complaints of thieving, swearing, bed-wetting and general smelliness were made time and again against the 'townie' children who came in disproportionate numbers from the slums and backstreets of Britain's big cities. 

As well as families, genteel spinsters and quiet bachelors were expected to cope with streetwise urchins suffering, perhaps, from scabies or impetigo. Sanitary habits often clashed. Small wonder that there was friction, with hosts paid only a meager sum for a child's board and lodging. The city bred-children were often homesick and disorientated. Many had never seen green fields or cows before. Knives and forks were a novelty. Underwear was greeted with incomprehension.
Some later remembered their experience with fondness, recalling kindly hosts, the pleasure of blackberry-picking expeditions, stealing apples from orchards and other country delights. 

But the episode was generally a failure. All through the autumn of the so called Phony War, when no bombs fell to justify the exodus, the evacuees trickled back to the town. 

= Innovative Teaching Idea


This icon is used to highlight exceptionally innovative ideas.





= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.
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