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Introduction

Background

A new structure of assessment for A Level has been introduced, for first teaching from September 2008. Some of the changes include:

· The introduction of stretch and challenge (including the new A* grade at A2) – to ensure that every young person has the opportunity to reach their full potential

· The reduction or removal of coursework components for many qualifications – to lessen the volume of marking for teachers

· A reduction in the number of units for many qualifications – to lessen the amount of assessment for learners

· Amendments to the content of specifications – to ensure that content is up-to-date and relevant.

OCR has produced an overview document, which summarises the changes to Sociology. This can be found at www.ocr.org.uk, along with the new specification.
In order to help you plan effectively for the implementation of the new specification we have produced this Scheme of Work and sample Lesson Plans for Sociology. These Support Materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos

All our Support Materials were produced ‘by teachers for teachers’ in order to capture real life current teaching practices and they are based around OCR’s revised specifications. The aim is for the support materials to inspire teachers and facilitate different ideas and teaching practices.
In some cases, where the Support Materials have been produced by an active teacher, the centre logo can be seen in the top right hand corner

Each Scheme of Work and set of sample Lesson Plans is provided in:

· PDF format – for immediate use

· Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and sample Lesson Plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work

 SHAPE  \* MERGEFORMAT 




	GCE Sociology: H181. G672 Sociology of the Family 

	Suggested teaching time
	12 hours
	Topic
	1. Key Concepts and Key Trends within the family

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Key concepts and key trends within the family.
This topic will introduce students to the concept of the family, looking at key definitions, structural trends and the importance of family networks in contemporary society
Different types of partnerships
	· Teacher led session on the key definitions including:  Household, Kinship, Family, Nuclear Family, Symmetrical Family, modified extended, lone parent. Examples from different family types shown on video

· Pair work to identify and give examples of different family types.  This could come from their own examples or examples from the media – feedback from pairs to the class
· Knowledge and Understanding checked through a quiz – teacher to read out various scenarios and students either individually or in small groups to hold up flashcards to identify the different types of family

· Teacher to introduce key terms such as:  Monogamy, Polygamy, Polygny, Polyandry.

· Class discussion around these concepts and how different cultures practice different types of family structure that may appear unacceptable to Western traditional monogamy

· Students to read through examples of polygamy & polyandry to and discuss the advantages and disadvantages of the types of family structure and why some types of family structure are more acceptable to them

· Students to consider the value of extended family networks in contemporary society.
· Assessment of students understanding and wider reading – “Outline and discuss the view that the nuclear family is universal”
	· PowerPoint with definitions.  Gapped handout for students to complete

· Video clip from the Simpsons, Royle family, Soaps (Coronation Street/Eastenders)

· Flip chart paper/images from various types of media 

· Flash cards with types of family written on

· Sociology in Focus – ed. Haralambos & Langley

· An Introduction to Sociology – Ken Browne
· Activity based on Sociology in Focus ed Haralambos & Langley


	· Students to watch clips and note the different family types they can identify

· Students could use images to demonstrate examples therefore incorporating different learning styles
· Although these terms do not appear on the specification, they are certainly very useful when considering the value of the nuclear family

	Influences on family change
	· Group work – students to use their wider knowledge to discuss and produce a spider-gram to demonstrate the influences they think may have affected family structure, for example, industrial, employment  equal opportunities, contraception etc
· Feedback from this research/brainstorming session from groups to class – onto whiteboard

· Teacher facilitated group work – students to discuss and make notes on the trends they think have happened.  Teacher to note on the whiteboard/OHP or PowerPoint key questions e.g. Due to the influences that have been identified, what trends  have developed over the last 30 years in terms of family size/marriage/divorce/cohabitation/single parent families/single person households? 
· Feedback from groups to the class and teacher to consolidate the information.  Teacher led session on the trends that have been taking place over the last 30 years – and consolidation of the reasons for these trends (consideration given to legislation/ employment/equal opportunities/employment)  

· Students given worksheet to complete throughout the teacher led session

· Research opportunity (divide class into six groups) give each group one of the following topics (family size, marriage, divorce, cohabitation, single parent families, single person households.)  Each group to go and research the actual changes that have taken place
	· A3 paper & pens

· A3 paper for groups to collate ideas

· Worksheet with headings for students to make notes onto about the trends that have taken place or are taking place and the possible reasons for this

· www.statistics.gov.uk
· www.dwp.gov.uk
· www.coeffic.demon.co.uk/
· www.hmrc.gov.uk
· www.swan.ac.uk/history/teaching/teaching%20resources/

	· Teacher to give key guidance points to get students thinking

· Could incorporate internet research into industrial/legislation/employment/equal opportunities/increased mobility

· Good opportunity to link to theoretical perspectives e.g. postmodernism/Marxism



	Perceptions on the changes in family structure
	· In these groups – students to develop a short questionnaire & ask a small number of students around the college (not Sociology students) their perception of the trends. 

· Students to feedback from their groups either using PowerPoint or handouts etc to the rest of the class from their research – this must include research into legislation that has changed and therefore had implications for the family structure
	
	· This exercise will allow students to draw on their knowledge of research methodology, also to investigate perceptions of families in contemporary society and then to consider where these perceptions come from
· This is a good opportunity for students to practice research skills, evaluation and interpretation skills




	GCE Sociology: H181. G672 Sociology of the Family 

	Suggested teaching time
	8 hours
	Topic
	2. The role of the family iN SOCIETY

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Students will be introduced to both the functionalist and Marxist perspectives of the family, examining the differences between these approaches and discussing the positive view of the family in comparison to the view of the family as a site of conflict and change.
Functionalist view on the family
Marxist view on the family 


	· Class discussion – teacher to write feedback/comments from students on what they think functionalists/Marxists/postmodernists and Feminists would say about the role of the family in society
· Teacher led introduction to functionalist perspective on the role of the family.  This needs to be delivered showing how functionalists view the sexual, economic, reproductive, and educational roles of the family and the impact of this on society.  The focus throughout this needs to show students how the family acts as a positive influence on members of society and how it behaves as a method of social control.  The universal elements identified by theorist needs to be discussed with the teacher encouraging students to contribute with criticisms of these ideas.  Key theorists to include:  Murdock & Parsons

· Students in small groups to evaluate the functionalist perspective – discussion facilitated by teacher of the criticisms of the functionalist approach and of the potential strengths of this approach or situations in society that would support this approach.  Feedback from these discussions to the class and knowledge consolidated by teacher
· Teacher led session into Marxist perspectives about the family.  Focus of this is the basis of conflict being at the heart of society and how the family maintains the interests of the ruling class.  Break this down into a step by step approach of how capitalism benefits from the family as an institution.  Links need to be made to the Superstructure, the requirements of capitalism and false class consciousness
· Theorists:  Marx, Engels (origin of the family), Gough, Zaretsky, (five ways family props up capitalism)

· Students in small groups to evaluate the Marxist approach.  Drawing on their knowledge of the Functionalist approach, Feminist views and Postmodernist views.  Also to discuss the potential strengths or situations in society that would support this view of the family role

· Consolidation of this learning:  Students in pairs to complete a summary table of the views of the Functionalist and Marxist approaches
· Group quiz – Teacher to read out various statements about the role of the family and the students in groups to identify which theory the statement relates to
· Assessment of learning – discussion of the approaches and strengths and weaknesses of these theories.  Students could also do the following essay question to consolidate knowledge and understanding of Sociological theories: outline and discuss the view that the nuclear family is the most important family unit  in the contemporary U.K.
	· PowerPoint presentation

· PowerPoint produced as handout for students to have and make notes against the slides.

· Sociology in Focus – Haralambos & Langley

· Themes and Perspectives – Haralambos

· Introduction to Sociology – Ken Browne

· Spider-gram handout with empty boxes for the students to complete the various ways that capitalism, according to the Marxist approach, benefits from the family as an institution in society.
· Summary table to be completed by students.


	· Students to draw on their previous knowledge of theories to evaluate these approaches and to consider how feminist and postmodernist approached view  the role of the family in society in their evaluation
· This table or revision tool needs to compare the two theories and students to learn to use one to evaluate the other
· Assessment of learning could be either written essay style, test, or debate


	GCE Sociology: H181. G672 Sociology of the Family

	Suggested teaching time
	16 hours
	Topic
	3. Family diversity

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Family diversity

Students will be encouraged to explore the variety of family types in contemporary society, and explore how diverse contemporary family life is.  This unit will also look at views of family diversity drawing on postmodernist and new right approaches
	· Introduction to the topic – brief teacher led definition of each type of family diversity –then a flashcard exercise with the type of family diversity on (single parent family, beanpole family, reconstituted family, nuclear family, extended family, cultural diversity, class diversity, sexual diversity) and a matching card with the definition or explanation.  Students to move around the classroom in an attempt to find their matching pair
	· Flash cards with key terms and definitions on.
	

	Social class, cultural and sexual diversity
	· Teacher to discuss with class and give examples of the different family types – looking at the progression towards more diverse families and the sociological dispute about what really counts as a family 
· Group work – split class into three groups – ask each group to discuss one of the following:  Class, Cultural, Sexual diversity in relation to the family.  Groups to discuss their perceptions of differences across each category.  What are the trends associated [image: image2.png]within each category

· Students to complete a presentation on social class and the family, ethnicity and the family and sexual diversity.  This needs to focus on facts and figures and research that has been done into these trends. (Keirnan & Mueller, Berthoud & Beishon, Social Trends, Goulborne, Weeks et al, Fitzgerald)

· This presentation also needs to draw on theoretical explanations for the diversity of families
· Groups to then discuss the differences between their perceptions and the facts taught.  Investigate using internet resources the links between family types and variables such as class, cultural diversity, sexual diversity.  Feedback from groups to the class.

· Teacher led recap session on the key family types – Q & A.  Discussion throughout the class of the potential reasons for these changes and discussion of how these changes are portrayed in the media
	· Ken Browne – An Introduction to Sociology – use a spider-gram or grid similar to Browne’s for the students to make notes on.

· www.statistics.gov.uk
· www.dwp.gov.uk
· www.coeffic.demon.co.uk/
· www.hmrc.gov.uk
· www.swan.ac.uk/history/teaching/teaching%20resources/
	· These discussions are likely to be stereotypical – this gives an option for the class to discuss where these perceptions come from and how true they are.

· Students opportunity to develop key skills.

· Postmodernism and the idea of a postmodern society needs to be referred to throughout the topic and module as an explanation or reason that could be given as to WHY the family has diversified and is no longer a stable and easily identifiable institution.

· Types of media could be used (eg newspapers/magazines/TV programmes or films) to demonstrate how different family types are portrayed in the media and link back to general assumptions about family types.

	
	· Teacher led session on the contemporary views of family diversity.   Focus on the New Right, (theorists such as Saunders, Morgan, & critics – Bernardes) Modernity & Giddens and Postmodernity. (Stacey)  

· Class discussion and teacher feedback onto the whiteboard criticisms or evaluation of these approaches.  Then consolidate this onto the student’s handout.
	· Gapped handout for students to complete.
	· Further reading – either newspaper articles that are up to date about family structure, diversity or political policies about the family.



	Political philosophies  on family diversity

	· Divide class into groups – set each group a research task.  Students to research the Labour party, Liberal Democrats, or Conservative party and these political approaches to the family.   This needs to include research using books, and the internet to find out current views on the family, recent changes to family policy (Civil Partnerships Act/divorce reforms/welfare benefits).  Students to then feedback to the class from their research – teacher to consolidate and draw attention to important and key points.


	· www.statistics.gov.uk
· www.dwp.gov.uk
· www.coeffic.demon.co.uk/
· www.hmrc.gov.uk
· www.swan.ac.uk/history/teaching/teaching%20resources/
· Google search for Labour, Liberal Democrats & Conservative policies on the family
	· This would be a good time for the teacher to introduce the ideas of the New Right on family diversity with particular reference to gender roles and sexuality. Also, post modernist ideas on the changes of gender expectations, lack of guidelines in the contemporary UK.  Finally, New Labours approach to family diversity could be addressed as a useful contrasting philosophy

	
	· Students to complete the summary handout on family diversity and contemporary views of the family. Including New Right/ Conservative, Labour, Liberal Democrats, postmodernism, feminism. This needs to include key points that contemporary approaches highlight – this could use standardised categories under each approach for students to complete.  Questions such as each approaches views on sexual diversity in families, cultural diversity, changing structure of families, policies that demonstrate the approach to the family, contraception, family roles & ideology, and the consequences of these changes 
	· Summary handout for students to complete
· Sociology in Focus – Haralambos & Langley

· An Introduction to Sociology – Ken Browne
	

	
	· Teacher led recap session – Q & A asking students questions e.g. “what does the New Right think about divorce?”
· Or using flash cards – teacher to read a statement and students to hold up the card with the correct approach on it
· Or matching exercise (5 card trick) the approach, a statement about the approach, theorist name, strength and weakness of this approach
· Or scenarios with profiles of different groups – students in pairs to come up with how each approach would view these groups


	· Flash cards or 5 card trick activity cards
	

	
	· Class debate on the different approaches to the family structure and diversity.  Divide the class into groups and then either direct students to debate a number of approaches or the teacher to pitch two approaches against each other
· This could be a debate or competition between a number of different approaches
	
	· Students need to be encouraged to all take part in the debate – to include all levels of ability and those students that are more introvert
· This could be a debate involving many teams or two teams have a debate, followed by another two etc and treat as a competition 

· A panel could be involved of students that need to judge which approach was the most convincing and then this approach could go forward to the next round

	
	· Consolidate learning with a homework task – completing exam style question on this unit
· Or develop a revision tool for this unit
	
	


	GCE Sociology: H181. G672 Sociology of the Family

	SUGGESTED TEACHING TIME
	14 HOURS
	TOPIC


	4. ROLES, RESPONSIBILITIES AND RELATIONSHIPS WITHIN THE FAMILY 

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Roles, responsibilities and relationships with the family
Relationships between men and women
	· Class discussion about the different roles and responsibilities between men and women.  Teacher to give examples of different activities that happen either in or around the home and outside of the home and students to answer whose responsibility this activity would be

· Pair work – brief questionnaire led by the teacher getting students to think about what proportion of women or men carry out different activities associated within the family
	· Questionnaire style activity 
	

	
	· Group work – teacher to give out copies of newspaper articles or magazine articles to identify why student’s perceptions and society’s expectations of men and women differ and how these are shown through the media
	· Newspapers/magazines
	· Students to use visual images from these forms of media to demonstrate the stereotypes and challenges to the stereotypes in the media

	
	· Teacher led class discussion/quick fire questions about what are the roles of men and women.  Then start bringing in the students prior knowledge about Marxist, functionalist, postmodernist, feminist theories and what they would think about the roles of men and women

· Teacher to use this information/discussion to create  a spider-gram on the whiteboard for students to copy

· Opportunity to reinforce student’s knowledge of theories and theoretical approaches
	· Spider-gram for students to complete for each theoretical approach and their thoughts on the family roles
	· Opportunity to reinforce students knowledge of theories covered earlier in the unit

	Relationships between children and parents
	· Teacher led presentation on the role of children within the family.  This needs to consider how children are socialised in the family, what roles children potentially have within families – examination of the role of children as carers for either parents or siblings.  The instability of family life and how sociologists discuss the “end of childhood” (Postman 1983) and the growing similarity between adulthood and childhood.  This needs to be linked to theories (e.g. postmodernism) and consideration given to the effects of these developments further on family life

· Teacher to also include childhood across cultures – including how different children grow up in different cultures and the impacts of their surroundings on their childhood

· Students to then research either in pairs/groups/individually the role and responsibility of children in different cultures – the teacher needs to specify which cultures need to be looked at – the idea is to contrast these children’s lives with those children growing up in a Western society


	· PowerPoint presentation option

· Gapped handout

· Internet research
	· Opportunity for students to research the role of children in different cultures – this could be a group/pair or individual activity.  Key skills opportunity

· Refer back to the nuclear family debate

	
	· Groups discussion work – give students different types of family (nuclear/beanpole/reconstituted/lone parent/modified extended/sexually diverse/cohabiting/extended) groups to discuss how roles and responsibilities may differ and how they differ across these family types.

· Feedback to the class – students to make notes
· Teacher to consolidate
	
	· Teacher to emphasise that the different family types need to be considered when discussing roles and responsibilities – these can not be generalised

· This is a good opportunity for the students to revise key terms learnt earlier in the module

	Marxist explanations

Feminist explanations

Functionalist explanations
	· Recap on theories – Q & A or flash card activity in pairs or groups. 

· Teacher to discuss how some of the theoretical approaches see the family as a positive institution and others criticise it on a society based scale (Marxism).  Theories such as feminism start to focus on the negative aspects or distribution of roles of the family from individual perspectives
· Teacher led session on the “dark side of the family” – whereas many theories give a positive (functionalism) view of the family – students need to be aware of the negative and harmful effects of the family and family life, (child abuse/domestic violence).  The presentation needs to focus on the questions such as “who abuses, why they abuse, who is the victim, the situation / family types associated with abuse, types and levels of violence?”
· Students in groups to research statistics and levels of abuse or violence and how, when, why and where they occur
· Feedback from research to the class


	· Sociology in Focus – Haralambos & Langley

· An Introduction to Sociology – Ken Browne

· www.statistics.gov.uk
· www.dwp.gov.uk
· www.coeffic.demon.co.uk/
· www.hmrc.gov.uk
· www.swan.ac.uk/history/teaching/teaching%20resources/

	· Terms such as child abuse and domestic violence need to be clearly operationalised.  This could be done by asking students their understanding of these terms and then discussing what these terms include.

	Demographic changes
Aging population and family size
Consolidation
	· Changes to population – teacher led session on what has changed in terms of the demographics of the family – ageing population and family size.  Consideration has to be given to the different types of family and trends across cultures or classes
· Teacher to use internet based resources to demonstrate changes that are taking place.  Direct students to look at graphs on handouts to identify trends that have highlighted  demographic changes
· Class discussion – using students knowledge of the changes that have taken place in society – drawing on theoretical approaches – medical advances – employment etc (social/medical/cultural/educational developments)
· Teacher to consolidate discussion onto whiteboard – students to make notes onto handout 


	· Internet/or this could be graphs produced onto handouts to get students to examine them to talk about what has happened

· Handout/worksheet/spider-gram
	· Consideration given to cultural differences and class differences and their effects on family demographics

· Handouts could be different for each group to allow a wider range of knowledge to be discovered

	
	· Group discussion – teacher to give guidance of topics to be considered – how the demographic changes impact on the family life
· Teacher to draw these ideas together and feedback to the class – backed up be relevant sociological studies and research
	
	· This approach would take the form of a synoptic way of looking at things – as students are encouraged to consider the wider factors that impact or will be impacted on

	
	· End of module test
· Quick answer quiz

· Produce revision tools
· Essay style homework 
	
	


	GCE Sociology: H181. G672 Sociology of the Health 

	Suggested teaching time
	15 hours
	Topic
	1. Key concepts and the social construction of health and illness. 

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Defining and investigating key concepts

	· Teacher led PowerPoint presentation to define  main key concepts used throughout the module
· Health 

· Illness  

· Sickness

· Disease (Chronic, Acute and Degenerative)

· WHO 

· Relative

· Social Construction

· Lay person

· Morbidity

· Mortality

· BMA

· Homework: Students to revise key terms in preparation for key terms test. Also watch the news and/or read the newspaper in search for current health related issues
	· PowerPoint

· Handout (Matching exercise)

· Senior and Viveash- Health and Illness 

· Browne- An Introduction to Sociology

· Moore et al  A Level Sociology


	· Concepts in “bullet points” may overlap, be prepared to discuss
· Opportunity for Q&A’s

· Students must be encouraged to consistently look out for current health related issues. This will aid their understanding and make the module more ‘real’

· Personal experiences should be encouraged throughout with reference to relevant health issues

	Define Health
	· Positive and Negative definitions of Health Look at Blaxter’s research on Positive and Negative definitions of health

· Group activity:

· Give students scenarios to determine their understanding of differences between concepts
· Perhaps use a matching exercise, e.g. Sore throat – Disease? Illness? Sickness? Can it be more than one?

· Discuss the rise in types of illness

	· OHP (Positive and Negative definitions exercise)


	

	Measuring morbidity and mortality rates
	· What reasons can be offered for the rise in degenerative and chronic diseases? Focus on the changes in society (ageing population) and development of technology

· Look at Morbidity & Mortality Rates 

· Perhaps look at statistics
· Look at the problems with measuring Morbidity & Mortality i.e. how valid are the statistics?
	· www.dh.gov.uk

· www.statistics.gov.uk

	· Discussion opportunity: First opportunity for  students to focus on medical technological advances and their effect

	The Medical model
	· Teacher led session on the Medical model (Bio- Medical, Bio- Mechanical)

· Look at the history of the medical model. 

· Also outline key features of this model using a spider diagram. Students can follow the teachers diagram by filling in their related handout
· Prompt students for strengths and weaknesses of the medical model based on their personal experiences
· Teacher must now focus on the more recognised strengths and weaknesses. The main focus here could be on the decline in infectious disease (strength or weakness), advances in medical technology, doctor expertise, social construction, the Iatrogenesis (doctor caused illness) explanation offered by Illich (Marxist) as well as examples of lay diagnosis and previous experience. Students can either make notes or be provided with an evaluative handout
	· Whiteboard

· Handout
	· Opportunity for discussion. How valid is the medical model?



	The Social model
	· Teacher led session on the Social model. As with the Medical model, a historical look back at the decline in infectious disease could form the basis of this model. Mckeown highlighted the significance of the improvement in social conditions such as clean water, better cropping techniques and public services.

· Outline key features of this subjective model using a spider diagram. Students can follow the teachers diagram by filling in their related handout.

· Key issues such as ‘lay diagnosis’.
· ‘Social construction’ and the ‘Relative’ nature of health should be emphasised

· Students to work in groups to come up with strengths and weaknesses of the Social model based on their personal experiences and their understanding of the Medical model.

· Teacher to feedback student’s responses on the whiteboard.

· Evaluation handout of both models to be completed for homework
	· Supportive (spider diagram) handout
· Whiteboard

· Evaluation handout


	· Direct opportunity for students to use their evaluation skills



	
	· Group work (mixed ability). Flash cards with key features of each model mixed up and put into envelopes. Each group will have an envelope and will separate the features to form the 2 models

· Suggest further reading e.g. ‘Beyond

the Medical Model’ 
	· Flash cards and envelopes

· Sociology of Health and Illness, Taylor and Field (1993). ‘Beyond the Medical Model’
	· Fun assessment activity

· Further Reading opportunities for students to stretch themselves

	Relativity of health and illness
	· Health is relative. Refer to the definition and prompt students to come up with e.g’s of this statement using indicators such as:

· Time

· Culture

· Age
	· Complete this section; e.g. Helman, Dalrymple etc. 
	

	The Social Construction of Health and Illness
	· Pair’s activity: ‘What influences you to go to the doctors? What would influence you not to go to the doctors?

· Teacher feedback. Responses should include personal experience, lay diagnosis, fear of doctors, time, cost etc
	· Handout

· Whiteboard


	

	The social process of becoming ill
	· PowerPoint presentation- The Social Process of Becoming ill

· Social processes make people vulnerable to illness: e.g’s from Whitehead
· Symptoms develop (Social, physical and psychological- activity for students to determine difference between these 3 symptoms using scenarios. These can overlap.

· Symptoms are interpreted as an illness (influences by family, media, personal experience, gender and culture) Zoorowski, Zola, Bendelow and Sacks) 

· Decision is made to seek health care (Punamaki, Aschan)

· Labelling- The doctor/patient relationship (Emerson, Boulton, Arksey)

· Becomes a morbidity statistic.- Assess with Last and Wadsworth (Clinical Iceberg)

· Homework: Revision in preparation for a timed essay:  ‘Outline and assess the view that becoming ill is a social not a biological process’
	· PowerPoint

· Interactive handout


	· Link back to the Medical model and Social model. Students need to be encouraged to evaluate models throughout




	GCE Sociology: H181. G672 Sociology of the Health

	Suggested teaching time
	15 hours
	Topic
	2. Patterns and explanations of ill health in society

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	‘Sociological’ and ‘Evaluation’ explanations of health inequalities
	· Teacher to go through the following definitions/explanations on the whiteboard:

· Sociological

· Cultural/Behavioural

· Material/Structural

· NHS

· Evaluation

· Genetic/Social Selection

· Artefact

· Also ask the students why these explanations have been separated
	· Senior & Viveash- Health and  Illness

· Browne- An Introduction to Sociology

· Taylor et al- Sociology in Focus

· Whiteboard
	· Students must be able to determine the difference between the Sociological and the Evaluation explanations

	Patterns of ill health by Social Class, Gender and Ethnicity
Gender
	· Group work: Students to be put into groups of similar abilities to research and prepare a PowerPoint presentation on one explanation  for gender inequalities: students could then email their groups presentation to the teacher who will email them on to the whole class to put into their files

· Groups categories could be:

· Mortality, Morbidity and Gender-What is the mortality and gender? How has this changed

· The Genetic/Biological explanation- Look at women’s unique biology and infant mortality rates.

· The Cultural/behavioural explanation- How does the relationship between men and women differ and how does this relate to health?

· The Material/Structural explanation- What problems do women face that will effect their health-informal carers, employment, housing etc? What problems do men face in relation to material/structural factors?

· The Health Service /Welfare as an explanation- How can the way the NHS and Welfare is organised affect women’s health?
	· IT Room

· Senior & Viveash-Health and Illness

· Browne- An introduction to Sociology

· Haralambos- Themes and Perspectives

· Taylor et al- Sociology in Focus

· Internet


	· Good opportunity to stretch the stronger students by giving them the more challenging options. Also differentiates between different abilities
· Key skills opportunity


	GCE Sociology: H181. G672 Sociology of the Health

	Suggested teaching time
	15 hours
	Topic
	2. Patterns and explanations of ill health in society. 

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	· Essay plan in groups: ‘Outline and assess sociological explanations of gender differences in morbidity and mortality’

· Teacher to feedback students responses 
	
	· Mixed abilities

	Social Class
	· Teacher could create a gapped handout which splits the key explanations into their separate sections in the same order as the following video: The Death of the Working Class (Health Inequality), 1988
· The video could be paused for discussion after each explanation. The video includes key Sociologists such as Phillmore and Townsend, Graham and Douglas Black

· Another option could be for a teacher led PowerPoint or a similar Research activity
	
	· Regularly highlight the difference between the explanations but allow students to recognise how they overlap, particularly with the Cultural and Material explanations

	Ethnicity
	· Teacher led PowerPoint presentation on the key explanations of ethnic minorities and health inequalities: Material/Structural, Cultural/ Behavioural, NHS, and Genetic
· Note: Issues such as diet, work, housing, illness trends, communication issues and racism should form the basis for this presentation

· Homework: Students to revise for the following timed essay: 

· ‘Outline and Assess the view that Cultural factors are responsible for inequalities in health and illness’
	· PowerPoint

· Interactive handout
	· Opportunity for group discussion and students to practice their evaluation skills


	GCE Sociology: H181. G672 Sociology of Health

	Suggested teaching time
	10 hours
	Topic
	3. The Social Construction of mental illness and disability

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Defining mental illness
	· Ask students to go into pairs and come up with their own definition 

· Feedback all possible definitions and give students an acceptable definition

· Discuss the difficulty in defining mental illness. Relate this directly to the difficulty in defining health i.e. its ‘Relative’ nature

· Perhaps use Helman’s (2000) diagram to look at the complex relationship between madness and other forms of behaviour (Moore et al)

· Students could go through mental illness perception activity in pairs to determine their ideas of the different types of mental illness

· Group feedback to compare student’s responses

· Teacher led discussion around how vague the guidelines are in determining what a mental illness is
· Make reference to the difference between mental and physical
· What is the difference? 

· Why are they treated differently? 

· Why is there such a stigma attached to mental illness? 

· How would the notion of a mental illness be explained by the 2 major models of health and illness?

	· Moore et al- Sociology for AS

· Trowler, Health-Welfare and Poverty

· Senior and Viveash- Health and Illness


	· Opportunity for discussion

	Trends of mental illness
	· Individual or Group research (either for homework or as a lesson): students should be presented with the task of researching any facts and figures with regards to mental health and the 3 following areas

· Ethnicity

· Social class 

· Gender

· Group feedback: Either student present their findings or teacher goes round the room to get a point from each student

· Introduce the terms labelling and Social construction. These should form the basis for a class discussion
	· IT Room

· Whiteboard

· Research handout
· Senior and Viveash- Health and Illness
· Taylor et al- Sociology in Focus

· Trowler- Health, Welfare and Poverty

· www.dh.gov.uk
· www.statistics.gov.uk
	· Evaluation of findings is crucial and should be based around the major models of health and illness

	Interactionist and labelling theories
	· Perhaps begin with watching a clip from the award winning film; ‘One Flew Over The Cuckoos Nest’ 

· Students could be asked to look for e.g’s of the ‘labelling process’, ‘social control’ and ‘social construction’

· Teacher led PowerPoint presentation on Social construction and labelling patients. Key Interactionist thinkers such as Foucault Szasz, Scheff, Goffman and Rosenhan should be included

· Students could follow the presentation by filling in a gapped handout
· Alternatively students could research these theories with the basis being around the idea of mental illness either being biological or socially constructed. Again this needs to be linked directly to the Medical model and the Social model
· Guide students to the following explanations of mental illness and the approach to treatment:

· Organic

· Psychodynamic

· Behaviourist

· Systemic

· Social

· Students need summarise perhaps with the use of mind maps and be aware of the importance of evaluating each explanation.  

· Also, how do they relate to Social control, Medical model and Social model 

· Timed essay: ‘Outline and assess the view that mental illness is Socially constructed’ 
	· Video- ‘One flew over the cuckoos nest’ or ‘Girl interrupted’

· PowerPoint

· Handout

· Senior and Viveash- Health and Illness
· Trowler- Health, Welfare and Poverty
· Trowler- Health, Welfare and Poverty

	· Excellent visual way of remembering and relating back to later studies. Some very powerful scenes

· This could be a good opportunity to bring in Structural theories i.e. Marxist and Functionalist ideas as direct evaluation of the interactionist perspective
· Evaluation is essential
· Link back to ‘One Flew Over The Cuckoos Nest’

	Disability- Social Construction and different interpretations
	· View Diversity and Equality video clip on the disabled (shows the world from the viewpoint of the disabled. i.e. focuses on an able bodied person living in a disabled world) - Immediate & very powerful message.

· Teacher led discussion around the following questions

· What is a disability?

· How do we define it?

· How does society treat people with disabilities?

· Is there a disabled personality?

· How does the media represent disabled people?

· Do you think the structure of society caters for everyone or just the majority?

· What would interactionts, Marxists and Functionalist have to say about Society’s treatment of the disabled? (Teacher led discussion)
	· Diversity and Equality video 

· Tim Davis- ‘Disabled by Society’, Sociology Review, April 1994

· Cathy Debenham- Arthritis Review, 1997.

· Steve Taylor, Beyond the Medical Model, Sociology Review, Sept 1994


	· Limited area. Research may be essential


	GCE Sociology: H181. G672 Sociology of Health

	Suggested teaching time
	10 hours
	Topic
	4. The role of health professionals in society. Medical professionals and their role in society and the rise of complementary/alternative medicine

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Functionalism
	· Teacher led introduction into the idea of the ‘sick role’ outlined by key functionalist thinker – Talcott Parsons (the prevention of a society of hypochondriacs through set rights and obligations)

· Students can be paired off with the focus on answering the following questions.

· List all the duties you relieve yourself of when you are ill (for example responses could include time off work, school, household chores etc)

· The things you do to assist you recovery (for example responses could include visiting the doctor, stay in bed prescribed medicine)

	· Senior and Viveash – Health and Illness.

· Taylor et al – Sociology in Focus.

· Whiteboard.

· Guided handout.

· Browne – An Introduction To Sociology
	· Could be used as supportive evidence for the Medical Model. Such theories could be integrated within the module and reinforced throughout
· Q&A opportunity
· Excellent opportunity for evaluation which could include Interactionalist thinkers such as Boulton and Doctor/Patient negotiation, Marxism and the Social and Medical models

	
	· Teacher led feedback (perhaps using a spider diagram for each question).

· Summary –link students’ responses to the rights and obligations highlighted by Parsons.
· Q&A: 

1
How would your parents feel if you played truant on the pretence that you were ill?

2
What would be the response of the following people if you take your rights without fulfilling the appropriate obligations?

· Parents, teachers, employers and peers
	
	

	
	· Conclude by highlighting the sick role as being extremely functional.

· Teacher led introduction and discussion around the following areas.

· Medical professionals earned status and rewards

· Doctors as gatekeepers.

· Link to major models and social construction.

· Paired work to highlight strengths and weaknesses followed by teacher feedback 
	
	

	Marxism
	· Teacher led PowerPoint presentation or student research on the following Marxist thinkers: Althuser, LeGrand, Tudor-Hart and Gough, Navarro & McKinley
· Focus being in  the NHS as either

1. A working class victory, or

2. Another idealogical state apparatus.

· Teacher led discussion on the focus of bourgeoisie and profit (focus on profit making pharmaceutical companies to begin discussion)

· Other areas for discussion could include inequalities in health provision, the role of the doctor and the role of the layperson
· Students could be presented with a Marxism v Functionalism scenario and create two groups to present their ideals on each side of the fence i.e. courtroom drama

	· PowerPoint presentation.

· Interactive handout.

· Evaluation table.

· Senior and Viveash – Health and Illness
	· Opportunity for discussion
· Q&A

· Evaluation essential and could include Functionalism, Feminism, the Medical and Social models

	Feminism
	· Individual research focusing on the following feminist perspectives:

· Marxist (Reserve Army labour)

· Radical (NHS and Patriarchy)

· Liberal feminists (The medicalisation of the female body)

· Gapped handout could be used to guide the students 

· Option for student presentation or simple group feedback.
	· Guided handouts
· Access to PowerPoint
· Senior and Viveash – Health and Illness
	· Refer to previous research on gender inequalities within the NHS

· Key skills opportunity
· Evaluation could include the Medical Model, the Social Model and Functionalism

	Weberian
	
	· Friedsen
	


	GCE Sociology: H181. G672 Sociology of Religion

	Suggested teaching time
	12

 hours
	Topic
	1. Key concepts and the changing nature of religious movements in society

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Defining Religion
	· Small group work exploring what constitutes a religion, religious beliefs and religious behaviour. Provide examples of various descriptions of behaviour. Students to discuss how ‘religious’ each activity and to think of two arguments for and against each activity being religious
	· H/O of various descriptions of behaviour such as witchcraft, believer of UFO’s, voodoo, born again Christian etc.
· http://religiousmovements.lib.virginia.edu/

· http://www.bbc.co.uk/religion/religions/
	· These sites contains a useful bank of religious group profiles

	
	· Introduce the difference between inclusive/exclusive and functional/substantive definitions of religion. Students to devise definitions of religion according to the above perspectives   
	· Defining religion by Alan Aldridge, Sociology Review Volume 14 Number 2 November 2004. 

· See Bird, J (1999) Investigating Religion, Collins, chapter 2, pages 8-10 for discussion of  functional and substantive definitions
	· This article looks at some classical  and more recent attempts to define religion 

· This text is useful throughout the teaching of this topic

	
	· Teacher led discussion on Durkheim’s definition of religion

· Pair work: students to break down definition and separate into substantive and functional elements

· Evaluate by asking students to consider how this describes other aspects of human activity such as the activity of football 
	· Bird, pages 13 - 15
· Bird, pp 14 -15 refers to football and religion.
· Activity 1 Item A ‘Born again Elvis’ p 494, Sociology in Focus by Taylor P, Richardson J, Yeo A, Marsh I, Trobe K, Pilkington A, Causeway Press (2000)
	

	
	· supporters or those who ‘worship’ media icons
	
	

	Further exploration of  concepts of religious belief, religious commitment, religious membership and religiosity 


	· Students in groups to decide how they would research how ‘religious’ people are.  

· Students to devise a brief questionnaire formulating a minimum of three questions to measure each of the concepts. Questionnaires to be piloted on a different group and students to diagnose problems with measurement
	· Bird, Investigating Religion, chapter 3, pp 27-42

· ‘A Sociology of Belief’, ,Abby Day, Sociology Review Volume 16 Number 4 April 2007
	· The article by Abby Day also provides an opportunity for research skills. Students could focus on aims of research, methods used, evaluation of research and findings

	Introduction to different types of religious institution and movements; church, denomination, new religious movements and new age movements
	· Teacher led discussion on the variety of religious beliefs drawing out the different ways these are organised. Introduce reasons why it is useful to devise typologies and classifications in sociology. Refer to concepts of ideal type and eurocentrism

	· Bird, Investigating Religion, chapter 4, pp 43-56 


	· Note potential confusion that can arise from the use of these terms outside of sociology by the organisations themselves and by the media. 

· For example, the Methodist Church which sociologists would usually classify as a denomination and the Church of Scientology and Unification Church, defined by sociologists as new religious movements

	
	· Board storm of student’s examples of different religions. Teacher to categorise them under church, denomination, NRMs or NAMs  


	
	

	Church and Denominations 
	· Using examples contrast and compare features of the two institutions.  Note how some churches have become more like denominations. Teacher to explain movement between different types of religious organisations
	· OHT on main characteristics of church and denomination, adapted from Bird, pages 45 – 47.
	· Some reference to sects and cults may still be useful to aid student understanding

· Reference to Weber, Troeltsch and Niebuhr


	
	· Class/homework activity on church and denominations. Students to complete table which compares and contrasts the two institutions in terms of their relationship to wider society, monopoly of truth, universality etc
	· Sociology AS for OCR by Moore S, Aiken D, Chapman S (2005) has a useful table on differences between religious organisations on page 153.

· Haralambos M & Holborn M (2004) Sociology: Themes and Perspectives, Collins, pages 422 – 423. 
	

	Introduction to new religious and new age movements. 


	· Teacher to introduce the reasons for development of newer classifications to describe the religious movements which have sprung up since the 1960’s
· Provide students with source material on postmodernity, globalisation and ‘spiritual shopping’. Students in small groups to analyse how these processes may impact on religious belief and practice
	· Sociology AS for OCR, page 153 -154
· Adapt from Bird, Investigating Religion, chapter 11, Religion and postmodernity. 

· Religion and Postmodernity by Stephen Hunt, Sociology Review, Volume 13, Number 1, September 2003.


	· The notion of ‘God’ becoming increasingly diffuse could be explored also
· Bird, page 168, refers to a newspaper source on the rise of pick’n’mix belief
· This article makes useful links to secularisation thesis, fundamentalism, globalisation, consumerism and identity
· It also has an activity on useful concepts such as the spiritual marketplace, self-religions and quasi-religions

	Measurement of NRM affiliation
	· Students to be given data on U.K membership and identify and suggest explanations for patterns and trends
· Teacher led discussion on the difficulties in measuring affiliation to NRMs re validity and reliability. Students to question data with reference to these concepts
	· Figures adapted from Brierley, Sociology A/S for OCR page 159 
· Sociology A/S for OCR page 159

	

	New religious movements

	· Students to research a case study of a new religious movement and prepare an OHT to feedback to the group. Students to be provided with a framework of questions to direct their research e.g. origins and size of membership, recruitment, levels of commitment demanded, beliefs, types of worship etc

	· http://www.bbc.co.uk/religion/religions/

· http://religiousmovements.lib.virginia.edu/
· Bird, page 60- 61 has a useful description of Scientology 
	

	Classifying NRMs
	· Focus on Wallis typology of world-rejecting, world-accommodating and world-affirming movements
· Students to identify how their case studies fit into this classificatory scheme. Refer students to Blackboard
	· OHT on diagrammatic representation from Haralambos & Holborn (2004), page 426.
· Blackboard word document on typologies with hyperlinks connecting to websites of examples of world-rejecting, affirming and accommodating movements. 
	· Reference to Barker and Wilson’s typology of sects could be made also

	
	· Students to be shown ‘Jonestown’ as an example of world-rejecting movement. To note beliefs, leadership, membership, relationship to outside world and the stages that the movement went through

	· Jonestown: Cult mass suicide in Guyana. Series: Witness Episode: 56   60 minutes

· H/O with prepared questions on video


	· This can be obtained from the video library at Richmond Upon Thames College

· http://www.rutc.ac.uk/facilities/video.asp

	Reasons for the growth of NRMs
	· Outline the reasons for the growth of new religious movements. This should Include reference to concepts of marginalisation, relative deprivation, social change and the work of Wallis and Bruce
· In pairs, students to discuss who these groups may appeal to and suggest reasons why. Feedback to the group for teacher clarification
· Students to be set independent reading and provide a written response to a previous exam question on new religious movements
	· PowerPoint/OHT/Smart board

· Haralambos and Holborn (2004) pages 430 -431

· Sociology AS for OCR, page 161.

· Haralambos and Holborn, pages 430 -431.

	· Refer back to Wallis’s typology and appeal of different social groups for different movements

	New age movements


	· Teacher led discussion on the reasons for the growth of new age movements. Refer back to previous work on post modernism, globalisation e.t.c

· How do they differ from NRM’s in terms of their organisation and appeal?  What is the impact of N.A.M’s?

· Students to discuss in pairs their support for new age beliefs. Can any gender differences be identified?

· Research opportunity: Students to be given article on the Kendal Project and to summarise content under headings such as, outline of research including aims and methods used, reasons for choice of methods, main findings and conclusion. Students to define key concepts such as ‘spiritual revolution’, ‘sacralisation’, holistic milieu e.t.c. This task could be broken down into group work.
	· Use props and images to stimulate discussion. 

· Bird, pages 65 – 77.

· Religion and Postmodernity by Stephen Hunt, Sociology Review, Volume 13, Number 1, September 2003.
· The Kendal Project by Paul Heelas and Linda Woodhead.  Sociology Review, Volume 13, Number 2, November 2003.

· www.kendalproject.org.uk   

· Is religion giving way to spirituality? David Voas and Steve Bruce. Sociology Review Volume 15 Number 4 April 2006.
· Haralambos and Holborn, page 453.
	· Reference could be made to Stark and Bainbridge’s classification of audience cults, client cults and cultic movements



	Religious fundamentalism


	· Explore the rise of fundamentalism, its links to modernity/postmodernity and its implication for secularisation.

· Teacher to give an example of one fundamentalist political movement and one fundamentalist religious movement.

· Students to research other examples of fundamentalist religious movements 

· Students to complete chart or draw a spider diagram of its key features.
	· Bird, pages 103 – 111.

· Competing fundamentalisms by Grace Davie. 

· Sociology Review 4:4 1997.

· Fundamentalism Revisited, Sociology Review.

· Witnessing the future? Millenarianism and Postmodernity. Andrew Holden, Sociology Review Volume 11 Number 3 February 2002.

· Internet/newspaper articles.

· http://religiousmovements.lib.virginia.edu/

· http://www.bbc.co.uk/religion/religions/
	· Emphasise the danger of stereotyping fundamentalism. Refer in particular to mass media portrayals of Islamic fundamentalism in the UK and Iran.

	Consolidation


	· Offer students guidance on what revision materials exist. Encourage them to independently read around the subject. Identify key texts and journals.
· Produce an agreed set of keywords for this topic.

· Explore previous exam questions on this topic.
	· www.educationforum.co.uk/sociology-2/a1a2.htm
· www.le.ac.uk/education/centres/ATSS/sites.html

· www.s-cool.co.uk
· Past examination papers.

	
	· 
	· 
	

	
	· Mark a past student’s answer using the mark scheme. Or students to self-mark their own work before handing in for formal teacher assessment.

· Set an exam question on this topic
	
	


	GCE Sociology: H181. G672 Sociology of Religion

	Suggested teaching time
	12 hours
	Topic
	2. The role of religion in society

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Overview of the classical theories
	· Brief overview of the classical theories in terms of religion as a conservative influence or as a force for social change. 
	· Religion: consensus and conflict. James A.  Beckford. Sociology Review, Volume 13, Number 2, November 2003
	· The historical context of the writings of the classical sociologists should be set. For example, rise of industrial capitalism and belief in scientific progress.

	Religion as a conservative influence

Functionalist approaches


	· Students to be presented with images of situations where religion is invoked e.g. rituals and difficult personal circumstances, to stimulate discussion on the role of religion. These functions to be separated into role for the individual and role for society
	· Use video clips/newspaper cuttings as stimulus. Sociology AS for OCR p 142, ‘Getting you thinking’ activity.
· Sociology in Focus, Taylor P, Richardson J, Yeo A, Marsh I, Trobe K, Pilkington A, Activity 3 on the functions of religion, 497-498
	

	Durkheim: The Elementary Forms of Religious Life. 

Functions of religion


	· Teacher to introduce Durkheim’s study of totemism. Refer back to his definition in terms of the distinction between the sacred and profane.

· In pairs, students to discuss what is seen as ‘sacred’ in society today. What societal values are embodied in the people and things which are sacrilised?


	· Sociology AS for OCR, p143

· Sociology in Focus, Taylor P, Richardson J, Yeo A, Marsh I, Trobe K, Pilkington A, pp 493-496

	

	
	· Set independent reading on the views of Durkheim, Malinowski and Parsons. Students to complete worksheet 
	· Worksheet on how religion functions in relation to socialisation, social integration, preventing anomie and coming to terms with life-changing events. 
· Sociology in Focus, Taylor P, Richardson J, Yeo A, Marsh I, Trobe K, Pilkington A, pp 493-498
	

	Civil Religion
	· Introduce concept of civil religion using prepared handout. Students in groups to discuss whether the U.K has a ‘civil religion’ and provide contemporary examples. The role of public grief and mourning?
	· Religion: consensus and conflict. James A.  Beckford. Sociology Review, Volume 13, Number 2, November 2

· Death of a Princess: Public mourning, private grief’. Kenneth Jones. Sociology Review Volume 8 Number 1 September 1998
	

	Evaluation
	· Students to research more contemporary examples of religion as a source of conflict. For example, Al Qaeda, the Israeli/Palestine conflict, Sri Lanka. Within the U.K, students to consider how values stemming from religious beliefs motivate action and conflict (abortion, stem cell research, animal rights) Also, the conflict engendered by the assertion of ethnic minority rights and the potential for hostility being directed against these groups.
· Students to write a summary of the strengths and weaknesses of the functionalist view
	· Newspaper articles online
· www.bbc.co.uk/religion/news/
· Sociology AS for OCR Unit  4, Topic 1

· Religion: consensus and conflict. J.A. Beckford Sociology Review 
· http://www.guardian.co.uk/israel/Story/0,,

· 20009567,00.html


	· Students should be aware that looking for purely religious reasons for conflict is usually too simplistic. For example the civil war in the former Yugoslavia was as much to do with ethnic divisions, nationalist conflict and land as it was with religious beliefs. 



	Religion as a conservative influence

Marxism 


	· Outline of Marx’s view of religion as an instrument of social control and part of the ideological apparatus of society.
· Students to write individual response to the question ‘how, according to Marxists, does religion benefit the ruling class’?
	· PowerPoint/OHT

· Sociology AS for OCR, Unit 4, Topic 1
· Bird, pages 155 -157
	

	Evaluation of Marxist views


	· Students to be given historical evidence to support Marxist views, focussing on Halevy and Thompson on role of Methodism in C18th. Students to refer back to arguments against functionalist view for contemporary examples.
	· Sociology AS for OCR p145-146

· Bird, pages 155-157

	

	Introduction to religion and social change 


	· Teacher led introduction to the role of religious theodicies and their social consequences. What is meant by social change?

· Board storm of student examples of social change. Which of these are changes to a whole society/changes within society?
	· Sociology AS for OCR pp 148-149

· Bird, p147-148
	· [image: image3.wmf]Differentiate between religion as a radical force and religion as a reactionary force i.e. causing social change where society adopts a new moral order and causing social change which leads to reassertion of traditional norms and values.

	Weber: Religion as a force for 

social change

	· Introduction to Weber and the affinity between the protestant ethic and spirit of capitalism

· Students to devise a cartoon strip explaining the consequences of the Calvinists beliefs for social action. Key concepts such as salvation anxiety, predestination, accumulation of wealth, to be highlighted.
	· Bird, pages 150 - 155 


	

	Weber: Evaluation
	· Discuss internal criticisms of Weber in terms of evidence of other countries and Marxist critique.
	· Sociology AS for OCR, p149
	

	Views of other theorists on religion as a force for social change.
	· Neo- Marxists interpretations. Introduce concept of relative autonomy of religion with reference to Gramsci. Maduro and the role of liberation theology in South America, Parkin on Black civil right movements and the role of the church in Eastern Europe.

· Students to research contemporary examples of religion as a force for social change. Refer them back to previous work on religion as a source of conflict. 
	· Newspaper articles, text books, internet. 


	

	Factors determining whether or not religion promotes social change 
	· Divide class. Each group to be given a short piece of text on several different relevant factors. Students to read text and be paired with someone from the other group to explain their factors.
	· SociologyAS for OCR p149-150

· Haralambos and Holborn p 421
	· McGuire’s four factors could be used and also charismatic leadership, presence of alternative avenues to social change e.t.c. 

	Postmodernism
	· Teacher led discussion on postmodernist ideas of diversity, hybridity, globalisation and choice. Discuss the impact of these ideas on religion today, making links to secularisation, fundamentalism, NRMs and NAMs.
· Group work: Each group to investigate one aspect i.e secularisation, making use of article and other relevant resources. Findings to be presented to the rest of the group.


	· Religion and Postmodernity by Stephen Hunt, Sociology Review, Volume 13, Number 1, September 2003.

· Bird, chapter 11, pages 161-177


	· This article makes useful links to secularisation thesis, fundamentalism, globalisation, consumerism and identity.



	Consolidation
	· Produce an agreed set of keywords for this topic 

· Students to devise a concept map or spider diagram that summarises the key points and includes the main relations and principles. Students to compare their maps in small groups to make improvements.
· Group planning of exam questions

· Students to complete a past exam question
	
	


	GCE Sociology: H181. G672 Sociology of Religion

	Suggested teaching time
	12 hours
	Topic
	3. Religion and Social Position

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Religion and Social Position

(1 hour)
	· Teacher led: Introduce concept of social position and religion in relation to gender, ethnicity, class and age. 

· Students are to be split into four groups (each being allocated one of the above concepts) and to research their specific section. Students are to gather a general overview of their topic


	· Class- Religion and social position- Sociology.Org http://www.sociology.org.uk/relspos.doc 
· Gender- Adapt from Bird, J (1999) Investigating Religion, Collins (p131)
· Ethnicity- Adapt from Bird, J (1999) Investigating Religion, Collins (p112)
· Age- Religion and social position- Sociology.Org http://www.sociology.org.uk/relspos.doc
	

	Ethnicity

(4 hours)


	· Students should look at statistics on the changes of ethnic minorities church membership.
· Group discussion: Do you think that there is higher/lower religiosity amongst ethnic minorities? If so, why?/ why not?

· In pairs, analyse experiences of first generation Afro-Caribbean & Dual Role for Afro-Caribbean’s and Asian migrants

· Faith Schools-Read article on peoples experiences of single faith schools-discuss points the good/bad points with class create spider diagram on board
· Students Research Activity: Using the internet type in  ‘faith schools’ into a search engine and interpret one article you find in order to find different views on faith schools

· Exam question: Identify and explain two reasons why some ethnic minorities in the UK are more committed to religion than the rest of the population (15marks)-
	· BBC News 24 http://news.bbc.co.uk/1/hi/uk/5349132.stm
· Church Statistics: Peter Brierly 2003 ‘Churchgoers Outnumber Church Members’ http://www.christian-research.org.uk/pr300603.htm
· Adapt from Moore S, Aiken D, Chapman S (2005) Sociology AS for OCR, Collins (Unit 4 topic 6 p170-175)
· Adapt from Bird, J (1999) Investigating Religion, Collins

· BBC News 24 http://news.bbc.co.uk/1/hi/talking_point/1705872.stm
· Sociology Review Volume 12 Number 3 Feb 2003-Faith Schools Joan Garrod

· Mark Scheme 


	· Include Pentecostalism experiences here- Bird (1999)



	Gender 

(4 hours)


	· Introduce students to the concept of religion, gender and feminism. Ask students to discuss possible reasons for women’s higher religiosity.

· Provide students with two H/Os, one highlighting the oppression of women and the other arguing for women’s liberation and religion.

· HO1- ‘Oppression of Women in Different Religions; Orthodox Jews, Buddhist Christianity and the Qur’an. 

· Plus include sexuality and religion (women’s bodies seen as dangerous (Bird 1999 & Turner (1983). 

· In addition include women’s roles as priests (Orthodox Jews and Roman Catholic Church and in contrast Church of England and Anglican Churches).
· Students to read HO1 in small groups and discuss ways in which their religion may be oppressive to women/ Teacher led and discuss with class & answer prepared questions to H/O.

· HO2- ‘Explore whether religion is patriarchal’- handout is headed with the following theorists (below) from text book and extract and interpret theories. 

· Gender neutral language in hymns and prayers 

· Judaism & women rabbis since1972 

· Kaur Singh (1994)

· Gross (1994) 

· Badawi (1994) 

· Ahmed (1992) 

· Holm and Bowker (1994) and                                  Puttick (1997) Bird p135-136

· Research Activity (internet): Explore how women are treated in different cultures. For example, research Rastafarian and Islamic views towards women

· Exam question: Outline and discuss religion oppresses women (30marks)
	· Adapt from Bird, J (1999) Investigating Religion, Collins (p133)
· Adapt from Moore S, Aiken D, Chapman S (2005) Sociology AS for OCR, Collins (p164-168)

· Students are to use Moore, Aiken & Chapman(2005) Sociology AS for OCR, Collins (p164-168) 

· Adapt from Bird, J (1999) Investigating Religion, Collins (p135-136)

· Sociology Review Volume 9 Number 4 April 2000- Women’s role in Religion: Judaism as a case study Jill Swale

· Mark Scheme

· Read Sociology Review February 1995 Charlotte Butler Religion and Gender/ 

· Sociology Review Volume 13 Number 2 Nov 2003-Religion and Gender Gerry Czerniawski

· Opportunity for PowerPoint


	· Include concepts such as Women & NRMs and Fundamentalism.


	Class & Age

(3 hours)


	· Activity: students to overview text on class and age from sociology.org site
· Check students understanding via quiz on age and class
	· Sociology.Org http://www.sociology.org.uk/relspos.doc
· Quiz in groups

	

	New Religious Movements Appeal

(2 hours)


	· Students to discuss the different reasons of appeal for new religious movements. (Use H/O ‘Appeal of New Religious Movements’ as basis of discussion; Wallis (1984), Bruce (1995)

· Students to plan exam question in small groups- Identify and explain three reasons for the growth of New Religious Movements (15 marks)
	· Adapt from Haralambos M & Holborn M (2004) Sociology Themes and Perspectives, Collins (p430-431)

· Opportunity for power point
· Mark Scheme
	

	New Age Movements Appeal

(2 hours)
	· H/O ‘New Age Movements Appeal’; Drane (1999), Heelas (1996), Bruce) 

· Students are to outline theories of appeal from above theorists and apply to the following question: 

· Identify and explain three reasons for the growth of New Age Movements (15 marks)
	· Adapt from Haralambos M & Holborn M (2004) Sociology Themes and Perspectives, Collins (p434-435)


	


	GCE Sociology: H181. G672 Sociology of Religion

	Suggested teaching time
	14 Hours
	Topic
	4. The strength of Religon in Society

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Secularisation

(8 hours)
	· Teacher led discussion: pose questions: who believes in religion? Do your parents believe in religion? Why? Why not? Do you think religion is declining in society? How do you measure religiosity? What is secularisation?

· H/o ‘measuring religious beliefs and practice’ students to work in pairs and discuss difference between belief and practice adapt  text from Bird (p29-42) for homework

· Arguments for and against secularisation

· Arguments for secularisation attendance & membership. Students answer prepared questions to statistics. Age bias, reduced moral influence, disengagement and lower status of clergy. Teacher led discussion with OHT & students to take notes. Rationalisation desacrillisation and disenchantment. Teacher led discussion with OHT & students to take notes on headed paper headed with the above (3) terms. 
· Homework - ‘religious pluralism: does this lead to a secular society?’ 
	· Sociology review volume 16 number 4 April 2007-a sociology of belief Abby day

· Adapt from Bird, j (1999) investigating religion, Collins (p29-42) 
· Adapt from Haralambos m & Holborn m (2004) sociology themes and perspectives for statistics- figures provided provide excellent evidence that religion is declining (figs. 7.1 & 7.2 p437) & p438 figs 7.2 & 7.3  
· adapt from Moore S, Aiken D, Chapman s 2005 Sociology as for OCR, Collins (p176-178)
· Adapt from Haralambos m & Holborn m (2004) sociology themes and perspectives (p449-451)

· Adapt text from Haralambos m & Holborn m (2004) sociology themes and perspectives (p444-446)

· Collins & Moore , Aiken D, Chapman s (2005) Sociology as for OCR, Collins (p179)
· Also, excellent article sociology review 2002 ‘the secularisation debate’ John Wallis’s 
· Collins & Moore S, Aiken D, Chapman S (2005) Sociology as for OCR, Collins (p181)
· Collins & Moore S, Aiken D, Chapman S (2005) Sociology as for OCR, Collins p 178-179
· Activity from Taylor P, Richardson J, Veo a, Marsh J, Trobe K, Pilkington A ‘, (2000) ‘sociology in focus’ causeway press page 522
	· Link to ethnicity and religion

· Refer to sects, cults and norms & ethnicity & religious diversity


	
	· Use Haralambos & Holborn in order to answer the above question in preparation for a debate. 

· Arguments against: Sark and Bainbridge, Davie, Greeley & Nelson, religious belief  (bsa), Bruce, religious fundamentalism and religious pluralism (include gender,ethnicity and religion)

· Teacher led discussion; students to take notes from oht on headed paper

· Present students with postmodernist view on secularisation: Heelas (2004) 

· Thinking point: is religion declining? Discuss with class drawing on information collated above.

· Revision activity: working in 2/3s present students with cue cards with the following titles and descriptions (arguments against: Stark and Bainbridge, Davie, Greeley & Nelson, religious belief (bsa), Bruce, religious fundamentalism and religious pluralism 
· Arguments for secularisation; attendance, membership, age bias, reduced moral influence, disengagement, lower status of clergy, rationalisation, desacrillisation, disenchantment and religious pluralism
· Students are to match up the cue cards

· Under the following headings 

· Arguments for secularisation

· Arguments against secularisation

· Now discuss as a class, teacher is to probe students to explain concepts further in depth.

· Answer the following question from previous lessons:

· Exam question: Outline and discuss the view that the influence of religion on UK society is declining. (30 marks)
	
	· Refer to religion and gender

· Refer to spiritual shoppers

· Refer to fundamentalist groups


	GCE Sociology: H181. G672 Sociology of Youth

	Suggested teaching time
	15

Hours 
	Topic
	1. KEY CONCEPTS AND THE SOCIAL CONSTRUCTION OF YOUTH



	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduce key concepts of Youth, Youth Culture, Youth Subculture and Peer Group 
	· Starter activity: show video clips of how youth is portrayed in popular TV programmes

· Pair work: students discuss what term ‘youth’ means and stereotypes associated with it

· Discuss term ‘youth culture’ – board storm ideas associated with this term. Question the difference between youth culture, childhood and adulthood.

· Discuss term ‘youth subculture’. In pairs, learners look at handout with pictures of various subcultures and make notes about what they know about each one. Go through and finish completing as a class

· Fill in definitions of key concepts on handout (different , between ‘peer group’ and ‘subculture’)
	· Video clips: Suggestions include Catherine Tate (BBC), Vicky Pollard (Little Britain, BBC), ‘Chavs’ documentary (Sky, 2005), Eastenders, Coronation Street 

·  ‘Youth and Culture for OCR’ by Richardson, J. (2005) Causeway Press Pages 4 - 14

· ‘Sociology AS for OCR’ by Moore, S., Aiken, D., and Chapman, S. (2005) Harper Collins Pages 187 - 191

· ‘Sociology in Perspective for OCR’ by Kirby, M, Kidd, W et al (2000) Heinemann Page 225
	· Video material can be obtained from ‘The Video Library’ at Richmond upon Thames College www.rutc.ac.uk/videolibrary
· Dictionary/text book definitions of the key concepts could be prepared on slides on the interactive whiteboard (Smart board) using Smart board software – space could be left to board storm students ideas and then switch to official definitions 

· Find picture examples using Google images (www.google.com)



	Introduce ‘Spectacular’ subcultures and the social construction of youth


	· Watch documentary ‘Almost Grown’ (40 minutes) – learners complete worksheet noting details of each subculture including when it began, style, dress, type of music, beliefs and reasons for its emergence – discuss as a class afterwards

· Board storm/class discussion on reasons for the development of ‘youth’& ‘youth subcultures’ from 1950’s onwards
	· Documentaries:‘Almost Grown’ (40 minutes (BBC, 1990)


	· Video material can be obtained from ‘The Video Library’ at Richmond upon Thames College www.rutc.ac.uk/videolibrary
· ‘Almost Grown’ documents and includes footage from the following subcultures: Teddy Boys, Beatniks, Mods, Rockers, Hippies, Hells Angels and Skinheads


	The social construction of youth
	· Learners discuss and make notes from PowerPoint/smart board slides on different reasons for including WW2, expansion of media, consumption and changes in compulsory schooling. Also consider the social construction of youth using Parsons and Rozak.

· Learners consider the Teddy Boys subculture and assess the relevance of the above explanations to its emergence


	· Notes on Fyvel’s research into Teddy Boys - ‘The Insecure Offenders and the Welfare State’ by T.R Fyvel (1961) Chatto & Windus

· Abrams on consumer culture –

· ‘The Teenage Consumer’ (1959)
· Films/Books:
·  ‘City of Spades’ (1957) by Colin MacInnes

· ‘Absolute Beginners’ (1959) by Colin MacInnes: Play and Film by same title (1986)
· Website: www.sociology.org.uk has useful worksheets on the social construction of youth
	· The references listed here could be used as extension or enrichment activities.

· Extracts could be given to learners to read and summarise.

· Alternatively, students could act out a section from the play Absolute Beginners which highlights the violence and attitudes of the Teddy Boys 


	GCE Sociology: H181. G672 Sociology of Youth

	Suggested teaching time
	15
Hours 
	Topic
	2. THE ROLE OF YOUTH CULTURE/ SUBCULTURES IN SOCIETY


	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Functionalism
	· Recap on Functionalism: 

· In pairs, students make brief bulleted notes about different aspects of functionalism

· Apply to Youth Culture/Subcultures:

· Students to discuss in pairs how they think functionalists would explain youth subcultures

· These ideas can be discussed as a class
· Students to read and complete handout on Functionalism and work of Eisenstadt (1956) looking at main aspects of theory and criticisms. 

Discussion point: Is the theory relevant to them?
	·  ‘Youth and Culture for OCR’ by Richardson, J. (2005) Causeway Press Page 18

· ‘Sociology AS for OCR’ by Moore, S., Aiken, D., and Chapman, S. (2005) Harper Collins Pages 192 - 193

· ‘Sociology in Perspective for OCR’ by Kirby, M, Kidd, W et al (2000) Heinemann

· Page 229

·  ‘From Generation to Generation’ by Eisenstadt, S.N. (1956) Routledge 
	· Handouts can be devised using references listed here

	Marxism (including key concepts ‘cultural resistance’, ‘magical solution’, ‘bricolage’ )
	· Jigsaw task: Reading, notes and discussion on key Marxist writers: Phil Cohen, Brake, Hall & Jefferson, Hebdidge
· Divide learners into groups of an equal number and give each group copies of a different reading from the list above.

· Learners read the extract individually and identify a number of key points (5 max). They then discuss in their group and agree on 4 key points which summarise what they have read including a key concept. 

· Give each member of each group a number 1 – 5. The class then moves around so that all the 1’s reform as a new group etc. and then they can each explain their theory to the new group. Each learner should make notes on the new theories which are explained to them.
	· ‘Youth and Culture for OCR’ by Richardson, J. (2005) Causeway Press Page 19

· ‘Sociology AS for OCR’ by Moore, S., Aiken, D., and Chapman, S. (2005) Harper Collins Pages 193 - 195
· ‘Sociology in Perspective for OCR’ by Kirby, M, Kidd, W et al (2000) Heinemann Page 230 - 231

· Dick Hebdidge – ‘Subculture – The Meaning of Style’ (1979) – on Rastafarianism 
	· Use the references here to produce materials for students to use.

	Marxism/Class
	· Examine the Marxist perspective in relation to a number of subcultures. 

· Teacher led notes and discussion on the strengths and weaknesses of the theory.

· Show clips of Skinheads and Mods and Rockers and apply Marxist theory to these examples.
· Pair work – students to compare working class subcultures and middle class subcultures and produce a list if differences.
	· Films:
· ‘This is England’ 

· (Shane Meadows, 2007) - Skinheads

· Made in Britain (Alan Clarke, 1982) – Skinheads

· Quadrophenia (1979) Mods & Rockers)
	· These films can be suggested to students to broaden their understanding or used as enrichment opportunities outside the classroom.

· Alternatively, you may want to show clips from them. 

	Post Modernism (including key concepts ‘neo tribes’, ‘style over substance’, ‘symbolic creativity’, ‘subcultural capital’ and ‘fluidity’ )
	· Worksheet on the work of Andy Bennett, Paul Willis, Maffesoli, Hetherington, Sara Thornton, Paul Hodkinson.

· Pair work: learners examine the relevance of each post modernist theory in explaining Goth, Raver and Skater subcultures
· Learners devise a brief questionnaire to find out if subcultures are significant for the young people at their school, or college. They can then carry this out on a small sample and analyse their findings to see if they are support or refute the claims of the above post modernist theories.


	· ‘Youth and Culture for OCR’ by Richardson, J. (2005) Causeway Press Pages 21 – 22

· ‘Sociology AS for OCR’ by Moore, S., Aiken, D., and Chapman, S. (2005) Harper Collins Pages 198 – 202

· ‘Sociology in Perspective for OCR’ by Kirby, M, Kidd, W et al (2000) Heinemann Page 227 – 228

· Sara Thornton – ‘Club Cultures’ (1995)
· Andy Bennett – ‘After Subculture’ (2004)

· Paul Hodkinson – ‘Goth: Style, Identity & Subculture’ (2002)
· Iain Borden – ‘Skateboarding, Space and the City’ (2001)
	· These are degree level texts and teachers can use them to identify appropriate extracts or devise their own handouts summarising key points. They could also be recommended to those students who require more challenging material

	Feminism/Gender (including key concepts ‘resistance’ and ‘bedroom culture’)
	· Teacher led discussion/note taking task on feminist criticisms of subcultural theories

· Students to make a note of how they spend their time out of school/college during a typical week. Compare as a class to see if gender differences exist. Introduce McRobbie & Garber’s work on bedroom culture. Discussion on whether this still holds relevance.

· Reading and note taking task from  extract from ‘New Wave Girls’ – Shane Blackman (pick up on idea of resistance)
	·  ‘Youth and Culture for OCR’ by Richardson, J. (2005) Causeway Press Pages 17 - 18

· ‘Sociology AS for OCR’ by Moore, S., Aiken, D., and Chapman, S. (2005) Harper Collins Page 196
· ‘Sociology in Perspective for OCR’ by Kirby, M, Kidd, W et al (2000) Heinemann Pages 231 – 232

· "Poxy Cupid”: an ethnographic and feminist account of a resistant female youth culture - the New Wave Girls, in Cool Places: Geographies of Youth Cultures, (eds.) Skelton, T. and Valentine, G. London: Routledge. 1998: 207-228.
	

	Ethnicity  (including key concepts ‘hybrid cultures’, ‘resistance’, ‘incorporation’, ‘racism’,’ethnocentrism’)
	· Watch part of documentary ‘The Great  British Invasion’ (25 minutes) and complete questions on the influence of black culture on British subcultures

· Discussion opportunity: are hybrid identities recent phenomena?

· Examine the Rastafarian subculture - draw out learners’ prior knowledge and support with extracts from Hebdidge focussing on the idea of resistance.

· Teacher led discussion and note taking about Asian youth (draw on work from Alexander)

· Pair work: students to come up with examples for and against the idea that hybrid cultures exist amongst British youth
	· Documentaries: ‘The Great British Invasion’

· (Channel 4, 5th August 2006)
·  ‘Youth and Culture for OCR’ by Richardson, J. (2005) Causeway Press Page 16

· ‘Sociology AS for OCR’ by Moore, S., Aiken, D., and Chapman, S. (2005) Harper Collins Page 195
· Other References:
· Dick Hebdidge – ‘Subculture – The Meaning of Style’ (1979) – on Rastafarianism

· Claire Alexander ‘ The Asian Gang: Ethnicity, Identity, Masculinity (2000) Berg – referred to in 

· ‘Sociology: Themes and Perspectives’ by Haralambos, M. and Holborn, M. (2004) Collins

· Page 377
	· Relate to prior learning on ethnic identities from first unit e.g. hybrid identities, ethnic resistance etc.

	Consolidation
	· Group work – students to produce a power point presentation on allocated subculture: (Skinheads, Punks, Rastafarians & Goths) outlining the features of the subculture and how each theory could be applied.
	· See references listed previously related to these subcultures
	· See sample lesson plan 


	GCE Sociology: H181. G672 Sociology of Youth 

	Suggested teaching time
	13
hours
	Topic
	3. Youth and deviance

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction and Key Concepts (Deviance, delinquency, crime) 
	· Board storm key terms: use Smartboard to write up learners’ own definitions and then show pre prepared ‘official’ definitions – students can then complete them on worksheet (could also include ‘anti social behaviour’)

· In pairs, learners to write a list of all possible reasons why young people may commit crimes. Points from all pairs can then be incorporated in to a list/spider diagram on whiteboard

· Web quest task: learners given a task sheet and in pairs can search the internet for information on patterns and trends in relation to youth deviance (e.g. rates of crime, types of crime, patterns and trends in relation to gender, ethnicity and class)

· Learners then feedback their findings to the group
	· ‘Youth and Culture for OCR’ by Richardson, J. (2005) Causeway Press Pages 24 - 26

· ‘Sociology AS for OCR’ by Moore, S., Aiken, D., and Chapman, S. (2005) Harper Collins Page 204

· ‘Sociology in Perspective for OCR’ by Kirby, M, Kidd, W et al (2000) Heinemann

· Pages 234 - 236

· Learners could be directed to websites such as:

· www.homeoffice.gov.uk
· www.crimestatistics.org.uk
· www.nacro.org.uk
· www.jrf.org.uk
· www.guardianunlimited.co.uk
· www.crimeinfo.org.uk
	· See sample lesson plan



	Gender
	· Learners to complete worksheet on trends in gender and youth deviance using tables and graphs to identify key statistics
· Learners to identify and discuss reasons why males commit more crime/are over represented in the criminal justice system.

· Learners to read and make notes on explanations related to socialisation and sentencing. (Sociologists such as Box, Smart, Pollack, Heidensohn, Mac and Ghaill, Allen and Leonard could be referred to.) 

· Homework: Learners read and answer questions on ‘A View from the Girls’
	·  ‘Youth and Culture for OCR’ by Richardson, J. (2005) Causeway Press Pages 26 – 27

· ‘Sociology AS for OCR’ by Moore, S., Aiken, D., and Chapman, S. (2005) Harper Collins Pages 207 - 208

· ‘Sociology in Perspective for OCR’ by Kirby, M, Kidd, W et al (2000) Heinemann Page 234

· ‘Sociology: Themes and Perspectives’ by Haralambos, M. and Holborn, M. (2004) Collins Pages 382 – 398

· Other References:

· ‘Key Data on Adolescence 2007’ by Coleman, J. and Schofield, J. (2007) TSA

· ‘Youth and Crime’ by Muncie, J. (2004) Sage

· ‘A View from the Girls’ by Michele Burman, Sociology Review (April, 2004)
	· Tables and graphs are available from www.statistics.gov.uk or www.homeoffice.gov.uk 

· Alternatively they are published in ‘Key Data on Adolescence’ (See ‘Resources’ column). Therefore learners could find them using the internet or this could be prepared for them beforehand.

	Ethnicity (including key concept institutional racism,
	· Learners given key statistics on rates of stop and search, arrest, sentencing and prison populations according to ethnicity and asked to think of reasons why Black and Asian young people may be over represented – discuss as a class (learners make notes)

· Introduce concept of institutional racism and how it may operate within the criminal justice system. (Refer to Hall, 1982)

· Watch 25 minute clip of ‘The Secret Policeman’ – learners identify evidence from the documentary which supports the idea that the police are institutionally racist and assess the strengths/weaknesses of using the documentary as evidence

· Learners then read summaries of other explanations including: the position of black youths in society (Gilroy, 1982, Lea and Young, 1984), Demographic explanations (age, employment status, class), Culture (Tony Sewell), Media (Claire Alexander), Teacher Labelling (O’Donnell) and evaluate them
	· Text books:

· ‘Youth and Culture for OCR’ by Richardson, J. (2005) Causeway Press Pages 26 – 28
· ‘Sociology in Perspective for OCR’ by Kirby, M, Kidd, W et al (2000) Heinemann Page 234 – 235
· ‘Sociology: Themes and Perspectives’ by Haralambos, M. and Holborn, M. (2004) Collins Pages 373 – 381
· Documentaries: ‘The Secret Policeman’ – BBC, 23rd October, 2005
· Websites:
· www.statistics.gov.uk 
· www.homeoffice.gov.uk
	

	Exam Practice
	· Mock Exam Paper – students to complete under exam conditions
	· Specimen exam questions available from
· www.ocr.org.uk
	

	Class and Youth Deviance

 Functionalism
	· Teacher led introduction

· Learners to read key extracts and come up with critical evaluations

· The work of Albert Cohen, Robert Merton, Cloward and Ohlin and Walter Miller could be considered
	· Text books:

· ‘Youth and Culture for OCR’ by Richardson, J. (2005) Causeway Press Pages 32 - 35

· ‘Sociology AS for OCR’ by Moore, S., Aiken, D., and Chapman, S. (2005) Harper Collins Pages 205 - 206

· ‘Sociology in Perspective for OCR’ by Kirby, M, Kidd, W et al (2000) Heinemann Page 242 – 244‘

· Sociology: Themes and Perspectives’ by Haralambos, M. and Holborn, M. (2004) Collins Pages 335 - 338
	

	Marxism
	· Recap on the work of the CCCS and apply to deviance

· Students to discuss the weaknesses of this theory – introduce and compare left realist approaches e.g. Lea and Young


	· Text books:

· ‘Sociology AS for OCR’ by Moore, S., Aiken, D., and Chapman, S. (2005) Harper Collins Page 207

· ‘Sociology in Perspective for OCR’ by Kirby, M, Kidd, W et al (2000) Heinemann Page 244 - 247

· Sociology: Themes and Perspectives’ by Haralambos, M. and Holborn, M. (2004) Collins Pages 353 - 367
	

	Consolidation
	· Mix and match or card sort activity – produce a number of cards stating different explanations of youth deviance – learners then identify the perspective which they relate to

· Students complete sections of exam question under timed conditions
	· Specimen exam questions available from
· www.ocr.org.uk

	


	GCE Sociology: H181. G672 Sociology of Youth 

	Suggested teaching time
	13

hours
	Topic
	4. The Experience of Youth in Education

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	 Class and Schooling
	· Teacher led introduction highlighting patterns and trends relating to schooling and social class

· Pair work:– list possible explanations for w/c underachievement leading to group discussion 

· Reading and note taking task using research into experiences of schooling according to class. 

· Apply to exam question
	· Text books: ‘Youth and Culture for OCR’ by Richardson, J. (2005) Causeway Press Pages 35 - 36

· ‘Sociology AS for OCR’ by Moore, S., Aiken, D., and Chapman, S. (2005) Harper Collins Pages 217 - 218

· Sociology: Themes and Perspectives’ by Haralambos, M. and Holborn, M. (2004) Collins

· Pages 733 - 757

· Websites:

· www.dfes.gov.uk
· www.statistics.gov.uk
	

	Ethnicity and Schooling
	· Teacher led introduction highlighting trends in relation to ethnicity and schooling
· Experience of black boys in school: in small groups of three students to examine proposals to raise the achievement of black boys and to list positive aspects of their given proposal. They should then take it in turns to present their argument to the group for debate/discussion
· Worksheet focussing on other aspects of ethnic minority experience e.g. labelling, curriculum, peer culture etc.
	· Text books:

· ‘Youth and Culture for OCR’ by Richardson, J. (2005) Causeway Press Pages 37-38

· ‘Sociology AS for OCR’ by Moore, S., Aiken, D., and Chapman, S. (2005) Harper Collins Page 219

· ‘Sociology in Perspective for OCR’ by Kirby, M, Kidd, W et al (2000) Heinemann Pages 251 - 252

· Sociology: Themes and Perspectives’ by Haralambos, M. and Holborn, M. (2004) Collins Pages 773 - 787
· Newspaper articles available from:www.guardianunlimited.co.uk
	· Proposals can be found my searching newspaper database e.g. www.guardianunlimited.co.uk
· These could include: separate classes for black boys, additional leave for parents, fast tracking / greater pay for ethnic minority teachers, suggestions from Tony Sewell

	Gender and Schooling
	· Students to identify key statistics in relation to gender

· In pairs list all reasons for improvement in female achievement and reasons for male underachievement

· Read section of article and complete for homework

· Watch video
	· Text books:

· ‘Youth and Culture for OCR’ by Richardson, J. (2005) Causeway Press Pages 36-37

· ‘Sociology AS for OCR’ by Moore, S., Aiken, D., and Chapman, S. (2005) Harper Collins Pages 218 - 219

· ‘Sociology in Perspective for OCR’ by Kirby, M, Kidd, W et al (2000) Heinemann Page 255

· Sociology: Themes and Perspectives’ by Haralambos, M. and Holborn, M. (2004) Collins Pages 757 - 763
· Websites:

· www.standards.dfes.gov.uk/genderandachievement
· Other references:

· ‘The Education Gender Gap’ (April, 2004) Sociology Review

· Documentaries:

· Panorama: The Future is Female (1994)
	

	Gender and Subject Choices
	· Students to list all the differences which they have observed in relation to gender and subject choices

· Students to carry out mini survey in their class to see if similar differences are apparent

· Students to read key research e.g. Colley, Kelly, Sharpe and Grafton and to complete summary sheet
	· Text books: Youth and Culture for OCR’ by Richardson, J. (2005) Causeway Press Pages 42 - 44

· ‘Sociology AS for OCR’ by Moore, S., Aiken, D., and Chapman, S. (2005) Harper Collins Pages 221 - 222

· ‘Sociology in Perspective for OCR’ by Kirby, M, Kidd, W et al (2000) Heinemann Page 253 - 258

· Sociology: Themes and Perspectives’ by Haralambos, M. and Holborn, M. (2004) Collins Pages 763 - 769
	

	Pro and anti school/education subcultures
	· Board storm definitions and examples of pro/anti school behaviour and values

· In pairs students to research and prepare a handout on allocated type of subculture e.g. working class male, working class female, ethnic minority male, ethnic minority female, middle class male and middle class female
	· Text books:

· ‘Youth and Culture for OCR’ by Richardson, J. (2005) Causeway Press Pages 38 - 42

· ‘Sociology AS for OCR’ by Moore, S., Aiken, D., and Chapman, S. (2005) Harper Collins Pages 218 

· ‘Sociology in Perspective for OCR’ by Kirby, M, Kidd, W et al (2000) Heinemann Pages  249 - 250
	

	Consolidation
	· Students to plan answers to different exam questions and explain to each other.

· Marking tasks – students to assess 

· Sample answers

· Pub style quiz  - students participate in groups – could include different rounds e.g. picture round with pictures relating to different concepts or sociologists
	· Textbooks:

· ‘AS Level Sociology: The Revision Guide’ 2004 CGP
	


Sample GCE Lesson Plan: Sociology H181. G672 Sociology of Health 

Defining and investigating key concepts

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson. Students will be able to:

	Objective 1
	Understand key health and illness definitions

	Objective 2
	Recognise the factors associated with the changes in ill health trends

	Objective 3
	Determine the differences between positive and negative definitions of health  


Recap of previous experience and prior knowledge

Prior knowledge is likely to be limited as this lesson would form the basis for the beginning of the module. Student’s experiences could be drawn upon. Also, in introducing the module, it could be emphases that the module is largely shaped around two major schools of though i.e. Genetic explanation versus Social construction. 

Content

	Time
	Content

	5 minutes
	Introduction of module

	10 minutes
	Students are put into pairs and asked to determine their pre conceived ideas regarding health terminology. A handout containing labels such as illness, sickness and disease will be listed along the top with scenarios such as sore throat, headache, cold etc listed down the side. Students must decide a label for each scenario. A small discussion based around their responses will follow

	20-25 minutes
	Teacher led PowerPoint on the following definitions: Health, illness, sickness, disease (chronic, acute and degenerative), WHO, relative, social construction, lay person, morbidity, mortality, BMA. The presentation will be very interactive with examples of each concept offered and/or students to be prompted. This will also be linked back to the previous task. 

Q&A will include:

· Why do we generally use these terms inaccurately?

· Where do we get our language from?

· Is there a stigma attached to the particular concepts?

· What things have influenced the change in illness trends? 

	15 minutes
	· Students will be given 1 minute to define health individually and feed back will immediately follow. 

· A discussion will form regarding the variety of definitions offered. 

· Teacher will offer the explanation that health is ‘essentially contested’.

· Teacher led explanation on Blaxter’s research - Positive and Negative definitions of health. Students will be assessed on their understanding by using scenario’s of positive and negative definitions and asked to categorise them accordingly


Consolidation

	Time
	Content

	5 minutes
	Lesson to be completed with a short Q&A session on the concepts learnt in the lesson. Students will be asked to evaluate morbidity and mortality as measurements of health and illness in preparation for the next lesson


Sample GCE Lesson Plan: Sociology H181. G672 Sociology of Health 

Evaluation of Key models of Health and Illness 

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour, 

Learning Objectives for the lesson. Students should be able to:

	Objective 1
	Understand the key differences between the Social model and Medical model

	Objective 2
	Relate each model to sociological perspectives on health and illness

	Objective 3
	Evaluate each model using sociological evidence as well as contemporary examples.


Recap of previous experience and prior knowledge

Previous lessons focused on the features of the Medical and Social models of health which included. Each models view on the role of medical professionals, lay people, objective/subjective diagnosis, causes of illness etc 

Content

	Time
	Content

	10 minutes
	Students are to be split into 2 groups (Group 1= The medical model & Group 2= The Social model) Each group will approach separate whiteboards and will have 3 minutes to collectively write as much as they can remember on their allocated model in the form of a spider diagram.  After 3 minutes, students will be asked to stop and will then, in a different coloured pen will write as much as they can remember on the opposite teams. After 2 minutes, students will be asked to return to their seats and a group feedback of each spider diagram will follow.

	25 minutes
	Students will be put into small groups and asked to think of 2/3 strengths and 2/3 weaknesses of each model. Teacher will prompt using ideas such as:

· Lay diagnosis

· Hereditary diseases

· Social construction factors

· Dr/patient interaction

· Medical technology advances

· Health education

· The history and decline in infectious diseases

Summary of evaluation will follow on the whiteboard and will also include brief theoretical evaluation e.g. Marxist- Illich- Iatrogenesis (Dr caused illness), Functionalist Parsons- (Dr’s acting as gatekeepers) Interactionists- Boulton (Dr/patient interaction)

	15 minutes
	In their groups, students will be put into complete the following lesson plan: Outline and assess the biomedical model of health and illness.


Consolidation

	Time
	Content

	10 minutes
	· Teacher led feedback and discussion of students responses to the essay question.

· Students guided towards the following article: Sociology of Health and Illness, Taylor and Field (1993) ‘Beyond the Medical Model’


Sample GCE Lesson Plan: Sociology H181. G672 Sociology of Health 

The Social process of becoming ill

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour, 

Learning Objectives for the lesson. Students should be able to:

	Objective 1
	Highlight key causes of ill health

	Objective 2
	Outline the underlying process which most ill people appear to go through

	Objective 3
	Evaluate this process using the key models of Health and Illness


Recap of previous experience and prior knowledge

Previous lessons focused on the idea of the Health as a relative concept which included examples such as time culture, and age. Students were set the task of making a list of things which their reasons to or not to go to the doctors. The lesson will begin with a teacher led feedback of this task.
Content

	Time
	Content

	5 minutes
	Teacher led feedback on the homework task- Health as a relative concept. Student’s ideas and examples will be placed in the form of a spider diagram on the whiteboard. Teacher can briefly develop on each example.

	10 minutes
	· Pairs exercise: students to come up With 2 lists: 1) What factors may influence a person to go to visit their GP and 2) What factors may influence a person not to go to the doctors.

· Teacher led feedback of student’s responses. Responses should include:

· Personal experience

· Culture differences

· Lay diagnosis

· Pharmaceutical companies

· Fear of doctors

· Time

· Cost

· Unsociable working hours 

ETC

	40 minutes
	· PowerPoint presentation whereby students can complete a gapped handout or study booklet bases on  ‘The Social process of becoming ill’ This can be very interactive whilst going through the evidence on each stge. Students can also be encouraged to link such evidence with personal examples or experiences. The presentation will include: 

· Social processes which make people vulnerable (environmental factors) Evidence will include Whitehead

· Symptoms develop (1. Social, 2. Physical & 3. Psychological). Activity for students to complete whereby they themselves link indicated illnesses with the 3 types of symptoms highlighted.

· Symptoms are interpreted as an illness. Influences include: The Family, The Media, Personal experience, Gender & Culture. Evidence will include Zoorowski, Sacks, Zola & Bendelow.

· A decision is made to seek health care. Evidence will include Punamaki & Aschan.

· Labelling of the illness takes place. Evidence will include Emerson, Boulton and Arksey.

· The illness becomes a morbidity statistic. This will be assessed with Last and Wadsworth in their explanation of the ‘Clinical iceberg’  


Consolidation

	Time
	Content

	5 minutes
	· Students will be given the following written essay plan for homework: ‘Outline and assess the view that becoming ill is a social not a biological process’. The following lesson will begin with a teacher led feedback session of the student’s responses to this essay question.


Sample GCE Lesson Plan: Sociology H181. G672 Sociology of Health 

The Sick Role

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour, 

Learning Objectives for the lesson. Students will be able to:

	Objective 1
	Discuss the idea of the sick role being necessary and functional

	Objective 2
	Outline rights and obligations associated with being ill

	Objective 3
	Understand the role of the doctor as a gatekeeper


Recap of previous experience and prior knowledge

Quick recap from the previous lesson (The social process of becoming ill).  Perhaps ask students to write as many studies as possible on this area under the following influences: Family, Culture, personal experiences, and the mass media.
	Time
	Content

	10 minutes
	· Begin with a quick recap from the previous lesson (The social process of becoming ill) Perhaps ask students to write as many studies as possible on this area under the following influences: The Family, Culture, personal experiences, and the mass media. After 3 minutes, students can stop writing and pass their responses onto their neighbour who can fill in the gaps. This process can be repeated several times before teacher led feedback concludes the exercise.

	 5 minutes
	· Ask students in pairs to write down 2 lists 1) all the things they would personally do if they had the flu. 2) All the duties which they would relieve themselves of.

· Teacher to facilitate and briefly prompt the students.

	10 minutes
	· Teacher led Q&A session beginning with the students responses listed: Questions will include:

· Why would you not go to school?

· Why would you go to the doctors, why would you stay in bed?

· What reaction do you think you would get from people e.g. parents, teachers, friends etc if a) you took good care of yourself and made every effort to get better? Or b) You continued to socialise in your usual way but avoided your day to day responsibilities? 

	15 minutes
	· Teacher to introduce students to Functionalist thinker, Talcott Parson and his sick role theory. A brief explanation of the theory will be offered which will include the role of the doctor, the rights and obligations of the sick person as well as the essential duty that the role plays for the smooth functioning of society.

· Students can compare the Rights and Obligations offered by Parsons to their own lists.

	10 minutes
	· Evaluation exercise: Students will be spilt into small groups to discuss the following:

1. The role of the doctor- to what extent can he be regarded an objective gatekeeper?

2. To what extent can the Sick Role prevent society from collapsing?

3. Who would Marxist followers see this role as benefiting most?  


Consolidation

	Time
	Content

	10 minutes
	· Teacher led feedback/discussion on the group responses.  Marxism individual research signposted to take place next lesson


Sample Lesson Plan:  Sociology H181. G672
Sociology of the Family 

Roles, responsibilities, and relationships with the family
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour, 

Learning Objectives for the lesson

	Objective 1
	Analyse the changes in the roles of children in contemporary society as well as the changing relationship between adult and child.

	Objective 2
	Discuss how these changes are linked to changing family structure

	Objective 3
	Link theories to these changes and discuss different perspectives

	Objective 4
	Examination of cultural differences in relation to childhood roles and responsibilities


Recap of previous experience and prior knowledge

Recap – question and answer in groups about the different theoretical perspectives and the family and the roles of men and women.

Content

	Time
	Content

	5 minutes
	Class discussion on the students roles within the family

	25 minutes
	Teacher led presentation using PowerPoint, OHP etc to demonstrate key points – also use of visual images (clips from films, media, etc) to demonstrate key points.  Examining the role of children in the family in contemporary UK compared to their role in the 16th century. Students to complete a gapped handout with key points highlighted.  This needs to include traditional roles within the family and the different gender of the child, also the roles and responsibilities that children may take on in the different types of families that have emerged and the role of children as carers. Particular reference could be made to the growing similarity between adults and children in the 21st century. Discussion around the presentation, examples and images to consolidate knowledge.

	10 minutes
	In groups students to discuss the potential effects of these changes in the roles and responsibilities of children as well as the changes 

	 5 minutes
	Feedback to the class the consequences they see the changing structure, types and diversity within the family has on the roles and responsibilities of children.

	15 minutes
	Teacher led session introducing students to the sociological concerns (Postman) about the end of childhood and the growing similarity between adulthood and childhood.


Consolidation

	Time
	Content

	
	Students to do further reading on the subject and research the situation with children and their roles and responsibilities as portrayed in the media and by politicians.


Sample Lesson Plan:  Sociology H181. G672

Sociology of the Family 

Key Concepts and trends within the family – changes to family structure

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour, 

Learning Objectives for the lesson

	Objective 1
	Understand the different types of family structures.

	Objective 2
	Evaluate the variety of influences on family structure

	Objective 3
	Interpret and analyse trends in the changing family structure. 


Recap of previous experience and prior knowledge

Recap on key terms from the beginning of the module – use of flash cards in groups students to hold up the correct term when the teacher reads out the definition.  Also brief question & answer on what has happened to the nuclear family
Content

	Time
	Content

	10 minutes
	Students to be directed to form groups of three or four.  Using A3 paper and pens to brainstorm/produce a spider-gram or table or grid to demonstrate what they think has influenced the changes in family structure – this should focus on the wider sociological knowledge students have from changes in society – e.g. women working, children staying in education, economic migrants, rising housing costs, age of women having children, mobility – rather than looking at the trends that are occurring in family structure.

	5 minutes
	Feedback from groups to class – teacher to complete spider-gram on whiteboard for students to note.

	5-10 minutes
	Teacher to show key questions for students to discuss in their groups on the trends that have been taking place in the family – key points should be divorce, family size, nuclear family, extended family, single person households etc.

	20 minutes
	Teacher led discussion – supported by power-point/OHP/handout to examine the key trends that have been taking place over the last 30 years and the reasons for these trends including legislation such as equal opportunities.  Students to make notes on handout under each trend.

	Time
	Content

	5 minutes
	Class discussion on historical perspective, what happened to change the family structure in the past and the effect this could have.


Consolidation

	Time
	Content

	10 minutes
	Round robin quiz – teacher to ask a student for something that may have influenced the family structure, the next student the trend caused by that influence, next student explanation for the trend (legislation), next student historical perspective that could be seen as a long term cause, next student the consequences – and then repeat until the class has contributed.


Sample Lesson Plan:  Sociology H181. G672

Sociology of the Family 

Family Diversity:  The impact of diversity on the family
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour, 

Learning Objectives for the lesson

	Objective 1
	Know the  different family types

	Objective 2
	Evaluate the validity of the term “family” in today’s society.

	Objective 3
	Understand the effects of class, cultural and sexual diversity on the family types

	Objective 4
	Develop team work and research techniques


Recap of previous experience and prior knowledge

Question and Answer session on the key terms and family types discussed in the previous lesson.

Content

	Time
	Content

	10 minutes
	Teacher led class discussion on how valid the term family is in today’s society – getting students thinking about alternative words to describe what has been known as the family – when the family as a term could be seen as outdated.  Note these ideas and key discussion points on the whiteboard.

	10 minutes
	Class discussion on perceptions of family types and diversity – e.g. what effect has class, culture, sexuality have on the family type – Teacher to make note to keep for next lesson either onto flip chart paper, smart-board or PowerPoint.

	35 minutes
	Explain task to students – and give a check list of information they need to consider for their presentations – divide groups into three.  Give each group a topic – either Cultural, Class or Sexual diversity and the family.  Students to use books, internet resources and journals to find information about this topic and produce a presentation – either power-point, flipchart, OHP’s to present back to the class.  Students to include their perceptions of diversity and effects on the family and the reality – also must include statistics, facts and figures to demonstrate the differences in family types and class, culture or sexual diversity.  Advise they divide their group into half, with one half responsible for finding information, the others for collating and then putting presentation together.

	Time
	Content

	5 minutes
	Bring class back together for update on progress, teacher to have facilitated searching for information and production of presentations.  Students to take responsibility for any further work that needs doing on these presentations – dividing this equally between the group and be prepared to present to the rest of the class next lesson.


Consolidation

	Time
	Content

	
	Students must be made aware that they will be delivering their presentations next lesson and will be prepared to summarise on the 3 groups following each presentation. Each group will email their presentation to the teacher who will then email them on to the whole class. Alternatively, each group could produce a handout for their peers which the teacher could distribute.


Sample Lesson Plan:  Sociology H181. G672

Sociology of the Family 

Roles, responsibilities, and relationships with the family
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour, 

Learning Objectives for the lesson

	Objective 1
	Interpret  and analyse the roles and responsibilities which males, females and children within the family unit

	Objective 2
	Understand where their perceptions of family roles come from.


Recap of previous experience and prior knowledge

Multiple choice recap session – using PowerPoint and wipe boards on family diversity, the political party approaches and theoretical approaches.
Content

	Time
	Content

	15 minutes
	Brief discussion within the class about the different roles and responsibilities between men and women within the family – students to draw on their expectations, perceptions and experiences. – Teacher to note onto the whiteboard under the heading of males or females what students see as their roles and responsibilities.

	20 minutes
	Direct students into pairs – task is to create a questionnaire they can get completed for homework to investigate current family roles and responsibilities and changes in these roles and see if they can find reasons for the division of roles and responsibilities.  (teacher to give some direction on types of questions, number of questions)  The idea is this task is brief but starts students thinking and considering the effects of diversity, family type, and changes in family roles

	 5 minutes
	Discussion on what influences our perceptions and expectations of roles and responsibilities within the family – teacher to note onto whiteboard the influences identified.

	20 minutes
	Teacher led introduction to task – students to be divided into groups of three or four and using media resources identify articles, images and advertisements that both challenge and reinforce the roles and responsibilities the students expect men and women to undertake in the family.  Cut out images and paste onto A2 paper to demonstrate points.


Consolidation

	Time
	Content

	
	Homework to get five responses to the questionnaire per student – so each pair has 10 answers.  


Sample Lesson Plan:  Sociology H181. G672
Sociology of Religion 
Key concepts and the changing nature of religious movements in society
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	Students to analyse and interpret  statistics on the changes of ethnic minority membership

	Objective 2
	Students to begin distinguishing for possible reasons for higher religiosity amongst ethnic minorities 

	Objective 3
	Students are to analyse differences in experiences of first generation Afro-Caribbean & and Asian migrants’


of previous experience and prior knowledge

Verbal question and answer session on churches, denominations, NRMs, NAMs, religious fundamentalism and theory.
Content

	Time
	Content

	15 minutes
	Introduce students to religion and ethnicity through a group discussion: Do you think that there is higher/lower religiosity amongst ethnic minorities? If so, why?/ why not? Ask students to consider their own religious commitment and whether there are differences within the classroom.

Warm up activity- in pairs students are to complete quiz on percentile differences of higher/ lower religiosity amongst ethnic minorities (from BBC website and Brierly).

	10 minutes
	Teacher to feedback answers to students. In the same pairs, students are to analyse statistics. Students should look at the percentile differences and come up with reasons for this. Teacher is to facilitate. 

	5 minutes
	Students are to feedback their various reasons to teacher via thought shower on the board.

	30 minutes
	Split class in half. 

Half the class will look at the experiences of first generation Afro-Caribbean and are to complete table outlining the following; ‘Role of Religion, Religion and Family Life, Religion and Social Life’, from text provided. 

The other half of the class are to look at the experiences of first generation Asian migrants and are to complete table outlining the following; ‘Role of Religion, Religion and Family Life, Religion and Social Life’, from text provided.

Once the group has completed their activity, they are to find a partner from the other group and ask their partner to explain Afro-Caribbean/Asian migrants different experiences. They are to take notes from each other.

Teacher is then to overview differences from OHT


Consolidation

	Time
	Content

	5 minutes
	Question & Answer session from work completed in class


Sample Lesson Plan:  Sociology H181. G672

Sociology of the Religion 

The role of religion in society
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	Students to demonstrate knowledge of arguments for and against secularisation

	Objective 2
	Students to be able to distinguish for themselves the possible reasons for and against secularisation 

	Objective 3
	Students are to analyse and evaluate whether religion is declining

	Objective 4
	Students to be able to draw on prior knowledge from the module in order to contribute to the secularisation debate


Recap of previous experience and prior knowledge

In pairs students to fill in recap sheet using prior knowledge. Sheets are to be collected by teacher and marked for next lesson. 
Content

	Time
	Content

	20 minutes
	Warm up activity- Using the interactive whiteboard there will (2) headings; Arguments FOR and AGAINST secularisation. Under these headings there will be various short explanations explaining reasons for and against – these will be mixed up and students will be called up to the board and have to unravel these. 

	25 minutes
	As students are still thinking about reasons for and against secularisation, they are to look at previous work we have completed in the module and note down any other reasons contributing to the decline/ incline or religion.

Students should draw on the following;

*Sects, cults and NRMs

*Ethnicity & Religious Diversity

*Religion & Gender

*Spiritual Shoppers

*Fundamentalist groups

Using students’ feedback, create a thought shower on the board to demonstrate previous knowledge that can be used in the secularisation debate.  

	10 minutes
	Using information on arguments for and against and previous knowledge, students can begin planning (using essay plan proforma) ‘Is religion declining in the UK society?’ (30 marks)


Consolidation

	Time
	Content

	5 minutes
	Question & Answer session on arguments for and against secularisation. 


Sample Lesson Plan:  Sociology H181. G672

Sociology of Religion 

Religion and social change: Weber and the role of religion in the development of capitalism
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	Students to understand the key premises of Weber’s argument re the affinity between the Protestant Ethic and the Spirit of Capitalism.

	Objective 2
	Students to be able to explain the key concepts used in this debate. 

	Objective 3
	Students to apply their knowledge In a diagrammatic form.  

	Objective 4
	Students to be able to evaluate the strengths and weaknesses of the argument that religion can contribute to social change.


Recap of previous experience and prior knowledge

Quick board storm of student’s answers to the following questions, with examples: Why did Durkheim and Marx argue that religion hindered social change? What arguments can you provide to counter this? 
Content

	Time
	Content

	  5  minutes
	Warm up activity to assess student’s prior knowledge of examples of religion effecting social change. 

	  10  minutes
	Students independently to read an outline of Calvinists beliefs. In pairs, students to ‘empathise’ with this belief system and discuss how they would conduct themselves in life, if they held these beliefs. Students to feedback to the group giving reasons for their answers.

	  10 minutes
	Teacher to introduce Weber’s argument re the affinity between the protestant ethic and the spirit of capitalism. Explain concepts of verstehen, predestination, salvation panic/anxiety, spirit of capitalism etc. 

	   10 minutes
	Divide students into groups. Each group to devise cartoon strip /flow chart explaining the consequences of the Calvinists beliefs for social action. Key concepts such as salvation anxiety, predestination, capital accumulation, to be highlighted. 

	   5 minutes
	One student from each group to visit other groups to offer and gain suggestions for improving their respective cartoon strips.

	   5 minutes


	Feedback to the class. Student or teacher to draw agreed cartoon on board for students to copy or to be photocopied for next class.

	   10 minutes
	Student’s to make notes on teacher presentation of arguments for and against Weber’s thesis.


Consolidation

	Time
	Content

	  5 minutes
	Teacher to deliver quick fire questions on key concepts and arguments covered in lesson.

	
	Set homework on an evaluation of the argument that religion provides stability/ consensus in society. 


Sample Lesson Plan:  Sociology H181. G672
Sociology of Youth 
Consolidation of Topic 2: The role of youth culture/subcultures in society

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour
Learning Objectives for the lesson

	Objective 1
	To build on knowledge of key subcultures

	Objective 2
	To develop a greater understanding of the key sociological theories and to show the ability to apply these to an example of subculture

	Objective 3
	To develop experience of research and note taking  using textbooks and the internet


Recap of previous experience and prior knowledge

· Knowledge of different subcultures and of theories relating to these (Functionalism, Marxism, Feminism and Post modernism)

Content

	Time
	Content

	5 minutes
	Introduce learning objectives, task and allocate to students to groups of 3

	40 minutes
	Students to research allocated subculture - 

Each group to be given a different subculture from the following:

Skinheads, Rastafarians, Punks and Goths 

They must then produce a 10 minute presentation on the given subculture which includes information on the subculture in terms of its style, dress, music, behaviour, reason for its emergence and the gender, ethnic and class make up of its members. They also need to apply each theory (Functionalist, Marxist, Feminist and Post  Modernist) and outline how the theory can be applied. 

Students should be encouraged to be creative – they may want to incorporate video footage, music and pictures using websites such as www.youtube.com or www.google.com (images/videos). They could also be encouraged to produce their presentation using PowerPoint.

More able learners could be stretched if given extracts from original source material to draw upon e.g. Dick Hebdidge’s ‘The Meaning of Style’ (see scheme of work for further references)

	Time
	Content

	10 minutes
	Students to begin to assemble relevant information to present to the class in the next lesson


Consolidation

	Time
	Content

	5 minutes
	Link task to next lesson – give instructions and set homework to complete task ready for presentations


Sample Lesson Plan:  Sociology H181. G672

Sociology of Youth 

Introduction to Youth and Deviance

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour
Learning Objectives for the lesson

	Objective 1
	Understand and apply key concepts deviance, delinquency and crime

	Objective 2
	Develop a greater awareness of why young people may commit crime

	Objective 3
	Develop an awareness of basic patterns and trends in relation to youth and deviance with a focus on gender, ethnicity and class


Recap of previous experience and prior knowledge

· New topic area which builds on introductory topic the social construction of youth

Content

	Time
	Content

	5 minutes
	Introduce learning objectives 

	8 minutes
	Use smart board to display key terms (deviance, delinquency and crime) one by one and ask students to suggest what the terms mean – write notes on board, then display text book definitions of the terms (students can copy these down)

	12 minutes
	Students to complete activity identifying whether different behaviours (e.g. dropping litter, under age sex, keeping a lost purse etc.) are deviant, delinquent, or criminal,or a combination. (The term ‘anti social behaviour’ could be included) – discuss answers as a group

	15 minutes
	In pairs students devise a list of all possible reasons young people may commit crimes. 1 or 2 suggestions from each pair can then be fed into a list or spider diagram on smart board

	15 minutes
	Students to complete web quest (individually or in pairs depending on computer facilities) to find information on patterns and trends in relation to rates of youth deviance and gender, ethnicity and class. (See scheme of work for suggested websites)


Consolidation

	Time
	Content

	5 minutes
	Recap key concepts

Students to write up findings from web quest for homework to bring to next lesson


Other forms of Support

In order to help you implement the new Sociology specification effectively, OCR offers a comprehensive package of support. This includes:

OCR Training
Get Ready…introducing the new specifications
A series of FREE half-day training events are being run during Autumn 2007, to give you an overview of the new specifications.

Get Started…towards successful delivery of the new specifications

These full-day events will run from Spring 2008 and will look at the new specifications in more depth, with emphasis on first delivery.

Visit www.ocr.org.uk for more details.

Mill Wharf Training

Additional events are also available through our partner, Mill Wharf Training. It offers a range of courses on innovative teaching practice and whole-school issues - www.mill-wharf-training.co.uk. 

e-Communities
Over 70 e-Communities offer you a fast, dynamic communication channel to make contact with other subject specialists. Our online mailing list covers a wide range of subjects and enables you to share knowledge and views via email.

Visit https://community.ocr.org.uk, choose your community and join the discussion!

Interchange

OCR Interchange has been developed to help you to carry out day to day administration functions online, quickly and easily. The site allows you to register and enter candidates online. In addition, you can gain immediate free access to candidate information at your convenience. Sign up at https://interchange.ocr.org.uk
Published Resources

OCR offers centres a wealth of quality published support with a fantastic choice of ‘Official Publisher Partner’ and ‘Approved Publication’ resources, all endorsed by OCR for use with OCR specifications.

Publisher partners

OCR works in close collaboration with three Publisher Partners; Hodder, Heinemann and Oxford University Press (OUP) to ensure centres have access to:

· Better published support, available when you need it, tailored to OCR specifications 

· Quality resources produced in consultation with OCR subject teams, which are linked to OCR’s teacher support materials

· More resources for specifications with lower candidate entries

· Materials that are subject to a thorough quality assurance process to achieve endorsement

The publisher partnerships are non-exclusive with the GCE Sciences being the only exception.  Heinemann is the exclusive publisher partner for OCR GCE Sciences.

Heinemann is producing the following resources for OCR GCE Sociology for first teaching in September 2008 [publication – Spring 2008]
AS Student Book  Carole Waugh,Viv Thompson, Helen Robinson, Fionnuala Swann  

ISBN: 978-0435467388

AS Planning and Delivery Pack with CD ROM  David Clayton & John Greenaway-Jones

ISBN: 978-0435466947

Approved publications

OCR still endorses other publisher materials, which undergo a thorough quality assurance process to achieve endorsement.  By offering a choice of endorsed materials, centres can be assured of quality support for all OCR qualifications.

Endorsement

OCR endorses a range of publisher materials to provide quality support for centres delivering its qualifications. You can be confident that materials branded with OCR’s “Official Publishing Partner” or “Approved publication” logos have undergone a thorough quality assurance process to achieve endorsement. All responsibility for the content of the publisher’s materials rests with the publisher.

These endorsements do not mean that the materials are the only suitable resources available or necessary to achieve an OCR qualification. Any resource lists which are produced by OCR shall include a range of appropriate texts.




































= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.





= Stretch & Challenge Activity 


This icon is added at the end of text when there is an explicit opportunity to offer


Stretch and Challenge.





= Innovative Teaching Idea


This icon is used to highlight exceptionally innovative ideas.
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