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Delivery guides are designed to represent a body of knowledge about teaching a particular 
topic and contain:

• Content: A clear outline of the content covered by the delivery guide;

• Thinking Conceptually: Expert guidance on the key concepts involved, common 
difficulties students may have, approaches to teaching that can help students understand 
these concepts and how this topic links conceptually to other areas of the subject;

• Thinking Contextually: A range of suggested teaching activities using a variety of themes 
so that different activities can be selected which best suit particular classes, learning 
styles or teaching approaches.

If you have any feedback on this Delivery Guide or suggestions for other resources you would 
like OCR to develop, please email resourcesfeedback@ocr.org.uk.

AS and A LEVEL
BUSINESS

Would you prefer a Word version?
Did you know that you can save this pdf as a Word file using Acrobat Professional? 
Simply click on File > Export to and select Microsoft Word
(If you have opened this PDF in your browser you will need to save it first. Simply right click anywhere 
on the page and select Save as . . . to save the PDF. Then open the PDF in Acrobat Professional.)

If you do not have access to Acrobat Professional there are a number of free applications available that will also 
convert PDF to Word (search for pdf to word converter).
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External influences: Demand & Supply:

• explain what is meant by demand, supply and equilibrium 

• explain how demand and supply interact to establish equilibrium 

• explain the determinants of demand and supply 

• explain how changes in the determinants of demand and supply affect price and 
output decisions 

• construct and interpret demand and supply diagram(s) to show how changes in the 
determinants of demand and supply affect equilibrium 

• evaluate factors which affect demand and supply in a market 

• construct and interpret demand and supply diagram(s) to show excesses and 
shortages in a market 

• evaluate the effect of excesses and shortages in a market



4 © OCR 2021

Delivery GuideAS and A Level Business
Th

in
ki

ng
 c

on
ce

pt
ua

lly

Demand and Supply 
Approaches to teaching the content

Demand and supply diagrams are challenging theoretical concepts for students; very 
different from the rest of the specification which is rooted in business practice. So it is 
important not to rush students through the basics of drawing the diagrams.

Your students will have learnt about the concept of  ‘a market’ in the previous section of the 
specification. It is useful to begin by reminding them that markets are places where buyers 
and sellers meet. Small individual white boards are a very useful teaching aid that encourage 
students to ‘have a go’ at diagrams without worrying about making mistakes, as students 
who have plenty of opportunities to draw the diagrams themselves are more successful in 
constructing and adapting the diagrams in an exam.

Some students may have already studied demand and supply diagrams in GCSE Economics 
but prior knowledge is not always an advantage as some may have basic misconceptions 
which are then difficult to change.

Common misconceptions or difficulties students may have

Many students find drawing demand and supply diagrams challenging. They label the axes 
and curves the wrong way round, forget to identify them or forget to label the equilibrium 
price and quantity. Once they have mastered a basic demand and supply equilibrium, they 
often find it difficult to adapt the diagram to find the new equilibrium price and quantity. A 
common problem is understanding if a change causes a movement along the demand or 
supply curve (through a price change) or a movement of the demand or supply curve (due 
to a change in the determinants). 

Conceptual links to other areas of the specification – useful ways to approach this 
topic to set students up for topics later in the course

Your students will find the concepts of demand and supply can be linked to a number of 
other areas of the specification, especially to the operation of any market, such as physical 
and non-physical markets, money markets and global markets. It is important to note that 
the marketing strategy section of the specification contains elasticities. In this later section, 
students will need to learn how to calculate price, income and cross elasticities of demand. 
However, the concept of price elasticity can be useful in explaining the gradients of demand 
and supply curves, so may be briefly covered in this earlier section too.

Students may find that productivity, economies of scale and capacity may help to explain 
why quantity supplied increases with price, as less efficient firms are only able to supply at 
higher prices.
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Demand and Supply 
It is useful to include a wide range of contexts when teaching demand and supply so 
students fully grasp how and why the market equilibrium can change. They need to feel 
confident applying demand and supply diagrams to unfamiliar situations and deciding if a 
change will cause a shift in demand or supply.

To introduce demand and supply, the scale of context can be built up from an individual’s 
supply and demand, to the markets for products in the UK and finally to global commodity 
markets. Examples of markets that would be useful for students to know are: the UK housing 
market, labour/wages, exchange rates and commodities (such as metals, energy, coffee, tea 
and minerals).
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1. The Classroom as a Market.
Divide the class into two groups; buyers and sellers. Each seller has a few minutes 
to decorate a plain cupcake with writing icing (students could draw cupcakes as an 
alternative to buying them). Meanwhile, the buyers are given some ‘money’ to divide 
amongst themselves as they wish (as long as everybody gets some). Then the buyers are 
offered a falling range of prices and asked to decide what price they would, individually, be 
willing to pay for a cupcake. Then a rising range of prices is offered to the sellers, to decide 
what price they would be willing to sell their cupcake for. Remember that as prices rise, 
sellers who would have sold their cupcake for a lower price should be counted too and 
as prices fall, buyers who would have paid more should be included (ie cumulative totals). 
This generates a market demand and supply curve for the whole class, which the students 
can then draw to find the class’s equilibrium for cupcakes. 

2. Changes in Demand.
Four popular snack foods and drinks are presented to the students (a chocolate bar, can 
of cola, packet of crisps and packet of sweets, for example). The students have a budget of 
£5 each which they must spend. Initially the price of each item is £1. Ask the students how 
they would allocate their budget and record the results. Then reduce or increase the prices 
of different items to see how their pattern of spending changes (you could also change 
the budget). This can generate ideas about how demand changes with price (and income). 
It might also generate ideas about the relationship between complements (crisps and fizzy 
drinks) or substitutes (sweets and chocolates). 

3. Complement or Substitute?
This activity is helpful to learn the factors that affect demand in a market. Two signs 
‘complement’ and ‘substitute’ are stuck on different sides of a board at the front of the 
classroom. A sign with the product market, eg ‘hotdogs’, is put in the middle. A student is 
then chosen to come to the front of the class. The student chooses one label from a bag of 
‘determinants’. For example the bag of ‘determinants’ for hotdogs could contain ‘bread bun’, 
‘burger’, ‘chips’, ‘mustard’, ‘coke’ and ‘pizza’. The student then stands under the sign they think 
is correct, showing the class their label. This carries on until all the ‘determinants’ have been 
used up. The rest of the class can record their answers on their individual white boards.

4. Exam practice question and the UK Housing Market (OCR).
http://www.ocr.org.uk/Images/144351-question-paper-unit-f291-01-an-introduction-to-
business.pdf

This paper (F291 January 2013, questions 1a, b and c), is from the previous AS Business 
Studies course. It has a case study and questions on home builders, Taylor Wimpey 
plc, which students can use to test their understanding of demand, supply and excess 
supply in the UK housing market. It could be a useful resource for students to attempt as 
homework and discuss in the next lesson. 

5. The UK Fuel Market Review – January 2013 (The RAC Foundation).
http://www.racfoundation.org/assets/rac_foundation/content/downloadables/racf_
deloitte-crude_oil-jan13.pdf

This is an interesting and accessible guide for students who wish to explore a global 
commodity market facing potential future shortages of supply. The key determinants of 
demand and supply in the crude oil market could be summarised on posters using small 
group work. The determinants could then be evaluated in relation to the four periods of 
price change described. This resource could also initiate interesting discussions about what 
might happen in the future as supplies become ever scarcer.

6. Responding to Unseen Data – Graphs activity and Teacher Instructions (OCR).
http://www.ocr.org.uk/qualifications/as-a-level-gce-business-h031-h431-from-2015/

An activity sheet has been created by OCR to help A Level Business students to develop 
their skills of using and interpreting graphs (one of the new quantitative skills). This 
is supported by teacher instructions and PowerPoint slides. Scroll down the page to 
‘Teaching and Learning resources’ to find these files. 

The graphs used are not directly linked to demand and supply, but the activities will help 
students grasp essential skills to help them understand how graphs change. 

http://www.ocr.org.uk/Images/144351-question-paper-unit-f291-01-an-introduction-to-business.pdf
http://www.ocr.org.uk/Images/144351-question-paper-unit-f291-01-an-introduction-to-business.pdf
http://www.racfoundation.org/assets/rac_foundation/content/downloadables/racf_deloitte-crude_oil-jan13.pdf
http://www.racfoundation.org/assets/rac_foundation/content/downloadables/racf_deloitte-crude_oil-jan13.pdf
http://www.ocr.org.uk/qualifications/as-a-level-gce-business-h031-h431-from-2015/
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7. Specimen Papers (OCR).
http://www.ocr.org.uk/qualifications/as-a-level-gce-business-h031-h431-from-2015/

Specimen papers and mark schemes are available at the above address, under ‘Assessment 
materials’. Both A Level and AS papers can be used to test students’ knowledge and 
application of demand and supply diagrams. The following papers are relevant to this topic:

• AS Business, The Local Business Environment – multiple choice question 1 (1 mark)

• A Level Business, Operating in a Local Business Environment – multiple choice question 
10 (1 mark) and  
question 18 (15 marks).

• A Level Business, The Global Business Environment – question 1 (4 marks). 

http://www.ocr.org.uk/qualifications/as-a-level-gce-business-h031-h431-from-2015/
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External influences: Markets & competition:

• explain what is meant by a market 

• explain what is meant by competition 

• explain what is meant by market size 

• explain what is meant by market growth 

• explain the importance of market size to a business 

• evaluate how a business could increase its market share 

• describe the key features of monopoly, oligopoly and monopolistic competition 

• analyse the relationship between market structure and a business’ decision-making 
power. 

• distinguish between physical and non-physical markets, including online and digital 

• explain why firms may choose to operate in physical and/or non-physical markets. 

• explain what is meant by competition 

• evaluate how the strength of its competition affects a business 

• explain why firms may choose to enter or exit a market 

• analyse barriers to entry or exit in a market 

• evaluate the impact of competition on a business, its stakeholders and its market. 

• explain what is meant by market dominance, mergers, acquisitions and organic 
growth 

• explain what is meant by monopoly 

• explain how mergers, acquisitions and organic growth could lead to the creation of 
dominant firms 

• evaluate the impact on a business of a dominant firm operating in its market 

• explain how market dominance is restricted and regulated in the UK 

• evaluate the impact and importance of the regulation of the market on a business 
and its stakeholders. 
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Markets and Competition 
Approaches to teaching the content

This section of the specification begins with students learning how to calculate market share, 
growth and size. This is a useful tool for introducing the concepts of competitiveness and 
market structure. Market data can be used to draw pie charts showing market size and slices 
of the pie as market share. These can be adapted to show how market growth can affect 
market share and discussions can follow on how firms with larger slices of the pie might 
behave in the market.

A detailed, economist’s understanding of market structures is not needed. Students are 
not expected to study diagrams of market structures, but they do need to recognise the 
characteristics of different structures and how businesses behave. A key determinant of 
whether the market is monopolistic or competitive is the strength of barriers to entry and 
exit, so this concept should be firmly understood by students. An interesting discussion point 
is the impact of the information age on barriers to entry in digital markets. 

Common misconceptions or difficulties students may have

Students can be confused about changes in the market size and a firm’s share of the market. 
They need to understand that it is possible for a firm to have the same sales figures for two 
years, but a falling share of the market, if the market itself is growing. 

The idea of a firm being the sole supplier in a market (a pure monopoly), in the present day, 
is highly theoretical as very few exist. So, in addition, students need addition, to understand 
how a monopoly is defined in competition law as a dominant firm. Monopolistic competition 
is also not likely to be easily understood by students, without reference to good examples. 

Teachers should also note that some textbooks may not be up-to-date with recent changes 
to UK competition law. For example, the two previous regulatory bodies (the Office of Fair 
Trading and the Competition Commission) have been merged to create the Competition & 
Markets Authority (CMA).

Conceptual links to other areas of the specification – useful ways to approach this 
topic to set students up for topics later in the course

When investigating the external influences on the market section of the specification, 
students will need to be able to balance competitiveness/market structures against other 
external factors such as the state of the economy and political and legal influences. Business 
students should also be prepared to evaluate the tactics of firms in more competitive 
markets.



10 © OCR 2021

Delivery GuideAS and A Level Business
Th

in
ki

ng
 c

on
te

xt
ua

lly

Markets and Competition 
It is essential that students have opportunities to apply these concepts to real markets so 
business practice can support economic theory. This could begin with UK market structures 
and be extended to European and global markets. It’s also possible to examine more than 
one concept from this part of the specification using a single context. For example, students 
could research the size, growth, share, structure and barriers to entry of a particular market 
which supplies both physical and non-physical versions of the same good. 
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1. Monopoly and Market Dominance.
Once students have learnt about natural/pure monopolies, they can research and 
discuss the degree of competition in local rail services. They can examine to what extent 
competition, demand and supply, franchising, regulation and subsidies determine the 
price of rail tickets.

2. The Phones4U Collapse and Oligopolistic Behaviour (BBC video and text from 15 
September 2014).
http://www.bbc.co.uk/news/business-29202179

This two minute news report is useful as a prompt to discussions on the nature of business 
behaviour in an  
oligopolistic market, but also to the effect of competition on the stakeholders of the 
business (employees, shareholders and customers).

3. Barriers to Entry and Exit.
Students can be offered a choice of oligopolistic markets (supermarkets, petrol stations, 
soft drinks manufacturers, pharmaceuticals, washing powders, chocolate bars and high 
street banks) to use for small group work. They can then research the barriers to entry/exit 
that exist in their chosen market (licensing, patents, high fixed costs, economies of scale 
and brand loyalty) and decide which is the most significant.

4. Monopolistic competition.
Students can decide how different businesses (such as hairdressers, restaurants, coffee 
shops, tattoo parlours and dog grooming services) might slightly differentiate their 
product/service from their competitors in monopolistic competition and why it is relatively 
easy to set up such a business (ie barriers to entry are low).

5. Role Playing Regulators.
Students can be divided in to regulators and firms and asked to prepare their position on 
the following questions.

A. Should the CMA ask Cineworld to sell 5 of its cinemas before allowing the merger 
between Cineworld and City Screen to go ahead?

B. Is it fair for the European Commission to impose a fine 148,000,000 Euros across five firms 
for operating as a cartel when dealing with customers’ requests for lower priced smart card 
chips?

6. Specimen Papers (OCR).
http://www.ocr.org.uk/qualifications/as-a-level-gce-business-h031-h431-from-2015/

Specimen papers and mark schemes are available on the above site, under ‘Assessment 
material’. Both A Level and AS papers can be used to test students’ understanding of market 
structures. For example the following papers are relevant to this topic:

• AS Business, The Local Business Environment – question 7 (a multiple choice question 
worth 1 mark).

• A Level Business, The UK Business Environment – this case study contains information 
on UK supermarkets’ market share and about the behaviour of oligopolistic firms.

http://www.ocr.org.uk/qualifications/as-a-level-gce-business-h031-h431-from-2015/
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External influences: Global context:

• explain what is meant by globalisation 

• explain factors which facilitate globalisation including the Internet, communication 
technologies, e-commerce, trade liberalisation, transport infrastructure, multinationals 

• explain why some businesses are more affected than others by globalisation 

• explain the role of multinationals in globalisation 

• distinguish between a global strategy and globalisation 

• recommend and justify how a business should respond to the challenge of increasing 
globalisation 

• evaluate the opportunities and threats globalisation presents to a business 

• explain what is meant by global branding 

• evaluate the opportunities and threats to a business of a rise in the number of global 
brands 

• evaluate the roles of multinationals in globalisation
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Global Context 
Approaches to teaching the content

An interesting way of introducing the concept of globalisation is to use a historical approach. 
The increasing number of organisations having an international influence or operating on an 
international dimension could be explored through examining how businesses first began to 
trade on a global scale. For example, you could begin with the early multinational businesses 
such as the European East India Companies and conclude with rapid growth of modern 
multinationals corporations such as McDonalds, Coca Cola and Starbucks.

An alternative approach is to begin with what students already know about why countries 
import and export. For example, you can undertake activities that explore the range of goods 
that your students have bought from other countries and discuss the reasons why these 
goods are not produced in the UK.

Common misconceptions or difficulties students may have

Your students may find the concept of the ‘globalisation’ intimidating. It certainly sounds 
like it should be a large topic. But they should come to realise that a detailed knowledge 
of every global market is not needed. For business students, it is the causes and effects of 
globalisation on business and how firms develop successful responses to globalisation that 
matter. Students are not expected to have an economist’s perspective or to understand 
comparative advantage.

Conceptual links to other areas of the specification – useful ways to approach this 
topic to set students up for topics later in the course

Globalisation can lead onto discussions about how governments protect domestic 
businesses and help firms export their goods to foreign countries. The regulation of trade 
links to the political external factors, found later in the specification. The cultural and 
environmental impact of firms producing in other countries and the dangers of globalisation 
can also link to the ethical and environmental external factors. In addition this section has 
strong links with the International Trade and Free Trade, The European Union and Emerging 
Markets and the Global Environment sections of the specification.
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Global Context 
Students will benefit from exploring the impact of a variety of businesses in a number of 
countries. A key area for students to comprehend is the difference between a domestic 
firm facing the impact of increased competition from abroad (the threat of imports) and 
a domestic firm struggling to break into new foreign markets (the opportunity to export). 
Students will find it beneficial to be introduced to the context of the newly economically 
advanced BRIC countries, especially China with its close ties to UK businesses and the British 
government. A study of globalisation would not be complete without these.
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1. The History of Globalisation through Multinational Corporations.
These three short video clips can help you to introduce to students the idea that 
globalisation has occurred over many years and to prompt them to question what the 
term means.

A. East India Company (YouTube – Ham406)

https://www.youtube.com/watch?v=X9rzKj-cmHo

BBC 1’s Dan Snow presents a potted history of the British East India Company, formed in 
1600, and how it came to dominate world trade.

B. The Hudson’s Bay Company (YouTube – NickTaloff1012)

https://www.youtube.com/watch?v=UUQuBe7oVzA

HBC was a monopoly formed in 1670 for trading with Native Americans. It produced 
blankets in Yorkshire to be bartered for fur pelts. Its ‘point blanket’ came to be a symbol of 
Canadian history.

C. The Globalisation of McDonald’s

In the 1990s US sociologist George Ritzer published his book about the McDonaldization of 
society. This was the idea that the McDonald’s formula (being efficient, predictable, offering 
quantity over quality and by using as little human input as possible) was invading all aspects 
of US society, including religion. More recently this ideology has been applied to firms such 
as Starbucks and their expansion into global markets.

2. How Globalisation Affects Us All – the 10 items test.
In pairs, students can research the country of manufacture of 10 items they have with 
them in class. For example they could research their mobile phones, headphones, iPods, 
tablets/laptops, drinks, hats, gloves, shoes, food and books. Then the class can calculate the 
percentage of items that have been imported. A discussion can then follow about why 
these items have been not been made in the UK (such as availability of resources, quality of 
manufacturing, costs of production, competitive advantage, reduced trade restrictions, better 
transport and e-commerce). 

3. How Containerisation Shaped the Modern World (TED-Ed).
http://ed.ted.com/on/B62x41z1

As part of the improvement in transport infrastructure which facilitates globalisation, 
containerisation is understood to be very significant. This resource is an animated history of 
containerisation, told by Sir Harold Evans, about how Malcolm McLean invented the shipping 
container after being frustrated with the old ‘break bulk’ methods of moving goods. This link 
also contains some question and answer activities.

4. The Biggest Transnational Companies (The Economist online).
http://www.economist.com/blogs/graphicdetail/2012/07/focus-1

This short article and bar graph, from 2012, identifies the companies with the largest value of 
their assets abroad (General Electric being by far the greatest). Your students could research 
some of these firms, discuss what the implications of this information are and draft a reader’s 
comment on the article. 

5. What is Global Strategy? (Prof. Richard Lynch, Middlesex University).
http://www.global-strategy.net/what-is-global-strategy/

This resource helps to explain exactly what is meant by global strategy. It would be useful for 
your students to link this with the global branding resource below. The website includes a 
short video, which charts changes in business practice since the 1970s and the factors that 
facilitate globalisation. 

6. Global Branding Gone Wrong (Campaign – Asia Pacific).
http://www.campaignasia.com/
BlogEntry/359532,Cultural+blunders+Brands+gone+wrong.aspx

This article, from October 2013, informs students about the embarrassing and vulgar mistakes 
made by the companies who think that you can use the same brand name in every country. 

7. China – The opportunities and threats for UK Businesses.
There are a range of online resources for students to use to research this topic (newspaper 
articles, clips from the BBC and government websites).Your students can prepare their 
position for a debate over whether or not the Chinese opportunities outweigh the threats for 
British businesses.

https://www.youtube.com/watch?v=X9rzKj-cmHo
https://www.youtube.com/watch?v=UUQuBe7oVzA
http://www.rsc.org/learn-chemistry/resources/gridlocks/downloads/Acids2.pdf
http://www.rsc.org/learn-chemistry/resources/gridlocks/downloads/answers/Acids%202%20ans.pdf
http://www.rsc.org/learn-chemistry/resources/gridlocks/downloads/Alkalis2.pdf
http://www.rsc.org/learn-chemistry/resources/gridlocks/downloads/answers/Alkalis%202%20ans.pdf
http://www.rsc.org/learn-chemistry/resources/gridlocks/downloads/answers/Alkalis%202%20ans.pdf
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8. Specimen Papers (OCR).
http://www.ocr.org.uk/qualifications/as-a-level-gce-business-h031-h431-from-2015/

Specimen papers and mark schemes are available on the above site, under ‘Assessment 
materials’. Both A Level and AS papers can be used to test students’ understanding of the 
global context. For example the following papers are relevant to this topic:

• AS Business, The Wider Business Environment – question 10 uses case study information 
about the BBC to examine how the corporation could react to an increase in global 
competition.

• A Level Business, The Global Business Environment – question 6 uses case study 
information on Starbucks and considers how it may be threatened by problems with its 
world-wide supply chain.

http://www.ocr.org.uk/qualifications/as-a-level-gce-business-h031-h431-from-2015/
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External influences: External factors 1:

Political

• identify political factors which influence a business 

• explain how political uncertainty may affect a business

• evaluate the benefits to a business of political stability

• explain how and why political instability may affect international trade

• evaluate how the policies of local, national, EU and international governments can 
affect a business 

• evaluate the impact and importance in changes in political factors for a business and 
its stakeholders

Economic

• explain the key economic indicators which influence a business 

• identify the nature and purpose of the main types of taxation in the UK 

• distinguish between direct and indirect taxation

• identify the main types and purposes of UK government expenditure

• explain what is meant by a subsidy

• analyse the benefits to a business of receiving a subsidy

• distinguish between monetary, fiscal and supply-side policies

• explain the relationship between interest rates and exchange rates 

• explain what is meant by Gross Domestic Product 

• explain what is meant by the business cycle

• explain how a business can use the business cycle to its advantage

• explain why some businesses are more affected than others by the business cycle

• evaluate the impact and importance in changes in economic factors for a business 
and its stakeholders

Social

• describe social factors which influence a business 

• evaluate the impact and importance of changes in social factors for a business and its 
stakeholders

Technological

• identify technological factors which influence a business 

• explain how technology can be used in a business 

• explain how changes in technology may impact on a business 

• evaluate the advantages and disadvantages of using computer hardware and 
software to aid a business and  
its stakeholders 

• evaluate the opportunities and threats to a business and its stakeholders of changes 
in technological factors
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External Factors 1 
Approaches to teaching the content

The external factors outlined in this section of the specification form the basis of PEST 
analysis. Each factor can be, in turn, explained, analysed and a business’s response evaluated. 
Then students should be ready to conduct a full PEST analysis of their own. Students need to 
remember that the purpose of analysing these external factors is for a business to determine 
which factors are the most significant and how a firm can form strategies in order to respond 
to them.

Common misconceptions or difficulties students may have

Students may be concerned about being able to differentiate between political factors and 
legal factors (dealt with in next section of this resource). The two are closely related and 
students can expect there to be some overlap in areas such as government legislation. In 
addition, PEST is sometimes known as SLEPT (which includes the legal factors), PESTLE (which 
includes legal and environmental factors) and STEEPLE (which includes legal, environmental 
and ethical factors).

Students will also need to understand the economic indicators which impact the most on 
businesses (inflation, economic growth, exchange rates, interest rates, and unemployment). 
They do not need an economist’s perspective on these macroeconomic indicators, such as 
the theories of the Phillips curve, but will find it useful to have a rough idea of current values 
(ie inflation is low at below 1.5%).

Students who are confused by the term ‘social’ factors should remember that this effectively 
means how society can change (tastes, attitudes, demographics and culture). 

A common misconception amongst students is that technological means the same thing as 
technical. They should remember that they are studying technological factors not technical 
factors as technical means relating to particular skills, techniques or knowledge, not to 
changes in technology.

Conceptual links to other areas of the specification – useful ways to approach this 
topic to set students up for topics later in the course

As mentioned above, there are strong links between this first section on PEST external 
factors and the next section, which broadens PEST to include three additional external 
factors (ethical, legal and environmental) which is then called STEEPLE analysis. Students 
should therefore be made aware that PEST analysis has been extended, over time, due to the 
growing importance of issues such as environmentalism and corporate social responsibility.

Later in the course, students will learn that PEST analysis is used by businesses to analyse 
their macro environment, which can be contrasted with Porter’s five forces which assess the 
firm’s micro environment.

These factors also have clear links to the following sections of the specification: The Digital 
Revolution, The European Union and International Trade. 
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External Factors 1 
Once students have understood how each external factor works, they need to apply all the 
factors to a range of business situations in order to appreciate the impact of the analysis 
on business behaviour and strategy. PEST can be applied to businesses of different scales 
(SMEs to multinationals), structures (private, public or third sector), age (new or established) 
and sectors (service or manufacturing). You should also remember to consider the needs of 
different stakeholder groups as these are mentioned in the specification.
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1. PEST Analysis (YouTube – Shad Morris).
http://www.youtube.com/watch?v=_OR2XpNcWuo

Your students will find this resource a good visual introduction on how to use PEST analysis 
to explore the macro business environment. Each factor is clearly explained and supported 
by real examples in a range of markets. It also demonstrates how a business can evaluate 
the factors involved in PEST and improve their business strategy.

2. Europe in 12 Lessons.
https://op.europa.eu/en/publication-detail/-/publication/a5ba73c6-3c6a-11e8-b5fe-
01aa75ed71a1/language-en/format-PDF/source-209765018

This first link is a free downloadable booklet, aimed at 16+ students, which contains a 
number of potential resources to teach the role of the EU government and its impact on 
businesses. This resources could be used to provide an introduction for students to prepare 
a report on the political impact of the EU on UK businesses.

3. 10 Real Reasons Microsoft Skipped Windows 9 (Information Week).
http://www.informationweek.com/it-life/10-real-reasons-microsoft-skipped-windows-
9/a/d-id/1316490

This is good resource to initiate an interesting and humorous discussion in relation to 
technological factors. It can help your students to understand one of the disadvantages of 
computer software; the constant need to update. The article dates from October 2014.

4. Responding to changes in the market environment – A Jessops Case Study 
(Business Case Studies).
http://businesscasestudies.co.uk/jessops/responding-to-changes-in-the-market-
environment/introduction.html#axzz3G6fTcMjy

This resource is useful in drawing together how political, economic, social and, in particular, 
technological factors have affected a photographic business’s strategy and tactics. It 
includes text and audio as well as a link to additional activity resources.

5. Conducting a PEST Analysis.
By now your students will have a good understanding of the nature and purpose of PEST 
analysis. They should be well prepared to conduct one of their own on a company of 
their choice. This could lead to a short 5 minute presentation by each student evaluating 
which factor they think is most significant and how the company might respond. The 
presentation could be aimed at the shareholders of the organisation to evaluate the 
impact on a stakeholder group. 

6. Exam practice question (OCR).
http://www.ocr.org.uk/qualifications/as-a-level-gce-business-studies-h030-h430/

The link above provides access to all past papers from the previous A Level Business Studies 
course, under ‘Assessment materials’. The following F297 strategy papers and case studies 
are relevant for students who have been studying PEST analysis:

• June 2013 – question 2 asks how a rise in unemployment might affect the strategic 
direction of a bicycle manufacturer 

• January 2013 - question 2 asks how a confectionary firm might respond to an increase 
in direct taxation

• January 2011 - question 2 asks how a firm might be affected by reduced government 
spending

In addition in F291, January 2013, question 5 asks how a construction firm may be affected 
by demographic and social trends (18 marks).

7. Specimen Papers (OCR).
http://www.ocr.org.uk/qualifications/as-a-level-gce-business-h031-h431-from-2015/

Specimen papers and mark schemes are available at the above address, under ‘Assessment 
materials’. Such papers can be used to test students’ understanding of external factors and 
how they affect business behaviour. The following papers are relevant:

• AS Business, The Local Business Environment – multiple choice question 4, (1 mark)

• AS Business, The Wider Business Environment – question 12 evaluating the impact of 
technological change on the stakeholders of the BBC (12 marks)

• A Level Business, The UK Business Environment – question 9 asks students to evaluate 
whether supermarkets are more affected by the digital revolution and social change 
than other UK businesses (15 marks)

• A Level Business, The Global Business Environment – question 3 is ‘To what extent are 
global exchange rate fluctuations likely to affect Starbucks’ operations’. (10 marks).

http://www.rsc.org/learn-chemistry/resources/gridlocks/downloads/ConcentrationofSolutions1.pdf
https://op.europa.eu/en/publication-detail/-/publication/a5ba73c6-3c6a-11e8-b5fe-01aa75ed71a1/language-en/format-PDF/source-20976501
https://op.europa.eu/en/publication-detail/-/publication/a5ba73c6-3c6a-11e8-b5fe-01aa75ed71a1/language-en/format-PDF/source-20976501
http://www.youtube.com/watch?v=EvlTWnNgJn4
http://www.youtube.com/watch?v=EvlTWnNgJn4
http://www.youtube.com/watch?v=6aGIxahlMCw
http://www.youtube.com/watch?v=6aGIxahlMCw
http://wn.com/reducing_agents
http://www.ocr.org.uk/qualifications/as-a-level-gce-business-h031-h431-from-2015/
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External influences: External factors 2:

Ethical

• distinguish between the law and ethics 

• explain ethical issues which influence a business 

• explain why some businesses are more affected than others by ethical issues

• evaluate ethical trading methods and working practices 

• recommend and justify ways in which a business could improve its ethical profile

• evaluate the advantages and disadvantages to a business and its stakeholders of 
behaving ethically

• evaluate the importance to a business of being seen as an ethical organisation

• evaluate possible conflicts between ethical objectives and other business objectives

Legal

• explain the nature and purpose of legislation including that relating to employment, 
equality, company and partnership health and safety, data protection, intellectual 
property, planning, environmental, consumer protection, contract, financial conduct 

• evaluate ways in which a business can comply with legislation

• evaluate possible conflict between complying with legislation and other business 
objectives

• evaluate the importance to a business of complying with legislation

• evaluate the consequences to a business of failing to comply with legislation

• evaluate the impact and importance in changes in legal issues to a business and its 
stakeholders

Environmental

• describe environmental issues which influence a business 

• explain why a business needs to consider environmental issues

• evaluate the impact and importance of an environmental policy to a business and its 
stakeholders 

• recommend and justify ways in which a business can address environmental issues 

• evaluate possible conflicts between environmentally friendly objectives and other 
business objectives

• recommend and justify how a business can manage the conflicts between 
environmentally friendly objectives and other objectives

• evaluate the impact and importance in changes in environmental issues to a business 
and its stakeholders

• evaluate the impact and importance of an environmental policy to a business and its 
stakeholder

• recommend and justify ways in which a business can address environmental issues

• explain what is meant by sustainability 

• explain how a business may act in a sustainable manner 

• evaluate the impact and importance of sustainability to a business and its 
stakeholders 

• evaluate how a business may become more sustainable
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External Factors 2 
Approaches to teaching the content

As this section of the specification follows on from the external factors discussed in the last 
section, your students will find it useful to begin by making it clear that the external factors 
found here are an extension to PEST analysis which is known as STEEPLE analysis. Then each 
factor can be explained, in turn and applied to different business contexts. Many the above 
statements can be combined when studying a single business case study. It is may be 
difficult to find more recent examples of businesses behaving ethical and environmentally 
as they may have been more concerned about the latest recession. However, it is important 
that students evaluate such controversies. They should also be aware that STEEPLE analysis 
takes into consideration a wide range of stakeholder groups.

Common misconceptions or difficulties students may have

One area of difficulty is that students sometimes don’t understand that there is a difference 
between firms doing things because they are legally responsible and choosing to do them 
because they want to behave ethically. Hence they may confuse the ethical and legal factors. 

Students with extra knowledge of environmental issues (perhaps because they are also 
studying geography or environmental science) should not be tempted to include detailed 
explanations of these issues when it is the how environmental issue impacts on the business 
that matters. For example, they do not need to know how the greenhouse effect works, but 
why a firm might consider reducing their contribution to it. In a similar way, your students do 
not need a detailed knowledge of consumer protection law, just its nature and purpose and 
how it impacts on businesses.

Conceptual links to other areas of the specification – useful ways to approach this 
topic to set students up for topics later in the course

Other than the strong links to PEST analysis, previously discussed, students will probably have 
come across some similar ideas in an earlier section of the specification which discussed 
how a business’s stakeholders can have conflicting objectives. There are also strong links 
between ethical behaviour and previous sections of the specification on Corporate Social 
Responsibility and the impact of globalisation. All three external factors in this section can 
be evaluated in the following section which considers the consequences of ignoring any 
external factor.
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External Factors 2 
When students are familiar with the influence of the ethical, legal and environmental factors 
on businesses, they should have plenty of practice applying the factors to different contexts. 
This will reinforce their learning and help them to grasp the impact of these external factors 
on businesses and their stakeholders. It could be interesting to consider to what extent 
private, public or third sector organisations are more likely to behave in an ethical and/or 
environmental manner and to contrast legal responsibilities with a positive public profile.
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1. STEEPLE Analysis (Slideshare).
http://www.slideshare.net/lconner/steeple

This is a useful slide clearly identifying the points previously covered in PEST analysis 
(External Factors 1) and the additional legal, ethical and environmental elements which 
together constitute STEEPLE analysis.

2. Kamal’s Questions.
To get your students thinking about what is meant by a business behaving ethically, 
ask them, in pairs, to consider what questions Kamal Ahmed (BBC News Business 
corespondent) might ask Tesco if he was investigating its claim of being the most ethical 
firm in the UK (eg do you employ people on zero hours contracts, do you recycle your 
waste and do you pay your suppliers a fair price?). Then put two pairs together and see if 
the group of four can draw up a list of their ten best questions, to be displayed at the front 
of the class. A possible follow-up homework activity could be for your students to research 
the answers to the questions.

3. Code of Ethics and Behaviours (Marks and Spencer, September 2012).
https://corporate.marksandspencer.com/documents/plan-a-our-approach/code-of-ethics.
pdf

Many of the statements in the specification require your students to explore the impact 
on a business’s stakeholders of addressing ethical, legal and environment external factors. 
To develop their understanding of how stakeholders are affected by these issues, ask your 
students to list who the internal and external stakeholders will be for Marks and Spencer 
and not to forget to include pressure groups and the wider community. Then ask students 
to identify an example of each stakeholder’s needs and how these may be addressed by 
ethical behaviour. When they have completed the task they can use the link above to 
assess if they think Marks and Spencer are considering all their stakeholders’ needs (Forbes 
lists M&S as the second most ethical company in the UK in 2014).

4. Coca-Cola Takes Full Control of Innocent (The Guardian February 2013).
http://www.theguardian.com/business/2013/feb/22/coca-cola-full-control-innocent

This article can enhance your students’ understanding of what might happen to a firm 
who prioritises their ethical behaviour over their profits. Many firms who have been high 
profile ethical and environmental businesses have been taken over by larger competitors. 
This includes Green and Black’s chocolate (Cadbury Schweppes), Ben and Jerry’s Ice cream 
(Unilever) and The Body Shop (L’Oreal). The above article shows why ethical producers sell 
out to, or are taken over by larger competitors.

5. Businesses and Legislation in the News (tutor2u).
http://www.tutor2u.net/blog/index.php/business-studies/comments/revision-
presentation-business-legislation

This slide show is very detailed and some of the slides are not relevant to this section of the 
specification, such as competition law. Skip to slide 38 and ask your students to consider 
the types of business mostly likely to be affected and the likely impact each change will 
have on these businesses. Slides 39, 40, 41, 42, 44, 47 and 48 are the most useful.

6. Renewable energy subsidies (theguardian.com)
https://www.theguardian.com/environment/2020/nov/24/uk-government-to-subsidise-
onshore-renewable-energy-projects

The article above is useful to help students grasp the use of subsidies to encourage 
businesses to address environmental issues and act in a sustainable manner. With only two 
more years of subsidies left for large scale solar power schemes like this one, Your students 
may consider how such schemes will help businesses and why governments are prepared 
to provide these subsidies.  

7. Exam practice question (OCR).
http://www.ocr.org.uk/qualifications/as-a-level-gce-business-studies-h030-h430/

The link above provides access to all past papers from the previous A Level Business 
Studies course, under ‘Assessment materials’. The following past papers and case studies 
are relevant for students who have been studying ethical, legal and environmental external 
factors:

• F291 January 2012 – question 4 examines why McDonalds has environmental and 
ethical policies (14 marks)

• F291 June 2013 – question 5 explores whether Barclay’s stakeholders would consider it 
to be an ethical business (18 marks)

• F296 June 2013 – question 4 asks students to explain two ways in which the law might 
impact on the operations of a building firm (6 marks).

http://brilliantbiologystudent.weebly.com/benedicts-test-for-reducing-sugars.html
https://corporate.marksandspencer.com/documents/plan-a-our-approach/code-of-ethics.pdf
https://corporate.marksandspencer.com/documents/plan-a-our-approach/code-of-ethics.pdf
http://www.nuffieldfoundation.org/practical-chemistry/redox-reactions
http://www.nuffieldfoundation.org/practical-biology/dissection-ventilation-system-locust
http://www.nuffieldfoundation.org/practical-biology/dissection-ventilation-system-locust
https://www.theguardian.com/environment/2020/nov/24/uk-government-to-subsidise-onshore-renewable-energy-projects
https://www.theguardian.com/environment/2020/nov/24/uk-government-to-subsidise-onshore-renewable-energy-projects
http://wn.com/reducing_agents
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8. Specimen Papers (OCR).
http://www.ocr.org.uk/qualifications/as-a-level-gce-business-h031-h431-from-2015/

Specimen papers and mark schemes are available at the above address, under ‘Assessment 
materials’. Such papers can be used to test students’ understanding of ethical, legal and 
environmental external factors. The following is an example:

• A Level Business, Operating in a Local Business Environment – question 17 asks 
students to analyse the benefit of a Cartridge World franchisee operating in an 
environmentally friendly manner, (7 marks).
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	This is an interesting and accessible guide for students who wish to explore a global commodity market facing potential future shortages of supply. The key determinants of demand and supply in the crude oil market could be summarised on posters using small group work. The determinants could then be evaluated in relation to the four periods of price change described. This resource could also initiate interesting discussions about what might happen in the future as supplies become ever scarcer.




	Table
	6. Responding to Unseen Data – Graphs activity and Teacher Instructions (OCR).
	6. Responding to Unseen Data – Graphs activity and Teacher Instructions (OCR).
	6. Responding to Unseen Data – Graphs activity and Teacher Instructions (OCR).
	6. Responding to Unseen Data – Graphs activity and Teacher Instructions (OCR).
	http://www.ocr.org.uk/qualifications/as-a-level-gce-business-h031-h431-from-2015/
	http://www.ocr.org.uk/qualifications/as-a-level-gce-business-h031-h431-from-2015/
	http://www.ocr.org.uk/qualifications/as-a-level-gce-business-h031-h431-from-2015/


	An activity sheet has been created by OCR to help A Level Business students to develop their skills of using and interpreting graphs (one of the new quantitative skills). This is supported by teacher instructions and PowerPoint slides. Scroll down the page to ‘Teaching and Learning resources’ to find these files. 
	The graphs used are not directly linked to demand and supply, but the activities will help students grasp essential skills to help them understand how graphs change. 




	Table
	7. Specimen Papers (OCR).
	7. Specimen Papers (OCR).
	7. Specimen Papers (OCR).
	7. Specimen Papers (OCR).
	http://www.ocr.org.uk/qualifications/as-a-level-gce-business-h031-h431-from-2015/
	http://www.ocr.org.uk/qualifications/as-a-level-gce-business-h031-h431-from-2015/
	http://www.ocr.org.uk/qualifications/as-a-level-gce-business-h031-h431-from-2015/


	Specimen papers and mark schemes are available at the above address, under ‘Assessment materials’. Both A Level and AS papers can be used to test students’ knowledge and application of demand and supply diagrams. The following papers are relevant to this topic:
	AS Business, The Local Business Environment – multiple choice question 1 (1 mark)
	• 

	A Level Business, Operating in a Local Business Environment – multiple choice question 10 (1 mark) and question 18 (15 marks).
	• 
	 

	A Level Business, The Global Business Environment – question 1 (4 marks). 
	• 







	Story
	_No_paragraph_style_
	Table
	External influences: Markets & competition:
	External influences: Markets & competition:
	External influences: Markets & competition:
	External influences: Markets & competition:
	explain what is meant by a market 
	• 

	explain what is meant by competition 
	• 

	explain what is meant by market size 
	• 

	explain what is meant by market growth 
	• 

	explain the importance of market size to a business 
	• 

	evaluate how a business could increase its market share 
	• 

	describe the key features of monopoly, oligopoly and monopolistic competition 
	• 

	analyse the relationship between market structure and a business’ decision-making power. 
	• 

	distinguish between physical and non-physical markets, including online and digital 
	• 

	explain why firms may choose to operate in physical and/or non-physical markets. 
	• 

	explain what is meant by competition 
	• 

	evaluate how the strength of its competition affects a business 
	• 

	explain why firms may choose to enter or exit a market 
	• 

	analyse barriers to entry or exit in a market 
	• 

	evaluate the impact of competition on a business, its stakeholders and its market. 
	• 

	explain what is meant by market dominance, mergers, acquisitions and organic growth 
	• 

	explain what is meant by monopoly 
	• 

	explain how mergers, acquisitions and organic growth could lead to the creation of dominant firms 
	• 

	evaluate the impact on a business of a dominant firm operating in its market 
	• 

	explain how market dominance is restricted and regulated in the UK 
	• 

	evaluate the impact and importance of the regulation of the market on a business and its stakeholders. 
	• 







	Markets and Competition 
	Markets and Competition 
	Markets and Competition 

	Approaches to teaching the content
	This section of the specification begins with students learning how to calculate market share, growth and size. This is a useful tool for introducing the concepts of competitiveness and market structure. Market data can be used to draw pie charts showing market size and slices of the pie as market share. These can be adapted to show how market growth can affect market share and discussions can follow on how firms with larger slices of the pie might behave in the market.
	A detailed, economist’s understanding of market structures is not needed. Students are not expected to study diagrams of market structures, but they do need to recognise the characteristics of different structures and how businesses behave. A key determinant of whether the market is monopolistic or competitive is the strength of barriers to entry and exit, so this concept should be firmly understood by students. An interesting discussion point is the impact of the information age on barriers to entry in dig
	Common misconceptions or difficulties students may have
	Students can be confused about changes in the market size and a firm’s share of the market. They need to understand that it is possible for a firm to have the same sales figures for two years, but a falling share of the market, if the market itself is growing. 
	The idea of a firm being the sole supplier in a market (a pure monopoly), in the present day, is highly theoretical as very few exist. So, in addition, students need addition, to understand how a monopoly is defined in competition law as a dominant firm. Monopolistic competition is also not likely to be easily understood by students, without reference to good examples. 
	Teachers should also note that some textbooks may not be up-to-date with recent changes to UK competition law. For example, the two previous regulatory bodies (the Office of Fair Trading and the Competition Commission) have been merged to create the Competition & Markets Authority (CMA).
	Conceptual links to other areas of the specification – useful ways to approach this topic to set students up for topics later in the course
	When investigating the external influences on the market section of the specification, students will need to be able to balance competitiveness/market structures against other external factors such as the state of the economy and political and legal influences. Business students should also be prepared to evaluate the tactics of firms in more competitive markets.

	Markets and Competition 
	Markets and Competition 
	Markets and Competition 

	It is essential that students have opportunities to apply these concepts to real markets so business practice can support economic theory. This could begin with UK market structures and be extended to European and global markets. It’s also possible to examine more than one concept from this part of the specification using a single context. For example, students could research the size, growth, share, structure and barriers to entry of a particular market which supplies both physical and non-physical version
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	Table
	1. Monopoly and Market Dominance.
	1. Monopoly and Market Dominance.
	1. Monopoly and Market Dominance.
	1. Monopoly and Market Dominance.
	Once students have learnt about natural/pure monopolies, they can research and discuss the degree of competition in local rail services. They can examine to what extent competition, demand and supply, franchising, regulation and subsidies determine the price of rail tickets.




	Table
	2. The Phones4U Collapse and Oligopolistic Behaviour (BBC video and text from 15 September 2014).
	2. The Phones4U Collapse and Oligopolistic Behaviour (BBC video and text from 15 September 2014).
	2. The Phones4U Collapse and Oligopolistic Behaviour (BBC video and text from 15 September 2014).
	2. The Phones4U Collapse and Oligopolistic Behaviour (BBC video and text from 15 September 2014).
	http://www.bbc.co.uk/news/business-29202179
	http://www.bbc.co.uk/news/business-29202179
	http://www.bbc.co.uk/news/business-29202179


	This two minute news report is useful as a prompt to discussions on the nature of business behaviour in an oligopolistic market, but also to the effect of competition on the stakeholders of the business (employees, shareholders and customers).
	 





	Table
	3. Barriers to Entry and Exit.
	3. Barriers to Entry and Exit.
	3. Barriers to Entry and Exit.
	3. Barriers to Entry and Exit.
	Students can be offered a choice of oligopolistic markets (supermarkets, petrol stations, soft drinks manufacturers, pharmaceuticals, washing powders, chocolate bars and high street banks) to use for small group work. They can then research the barriers to entry/exit that exist in their chosen market (licensing, patents, high fixed costs, economies of scale and brand loyalty) and decide which is the most significant.




	Table
	4. Monopolistic competition.
	4. Monopolistic competition.
	4. Monopolistic competition.
	4. Monopolistic competition.
	Students can decide how different businesses (such as hairdressers, restaurants, coffee shops, tattoo parlours and dog grooming services) might slightly differentiate their product/service from their competitors in monopolistic competition and why it is relatively easy to set up such a business (ie barriers to entry are low).




	Table
	5. Role Playing Regulators.
	5. Role Playing Regulators.
	5. Role Playing Regulators.
	5. Role Playing Regulators.
	Students can be divided in to regulators and firms and asked to prepare their position on the following questions.
	A. Should the CMA ask Cineworld to sell 5 of its cinemas before allowing the merger between Cineworld and City Screen to go ahead?
	B. Is it fair for the European Commission to impose a fine 148,000,000 Euros across five firms for operating as a cartel when dealing with customers’ requests for lower priced smart card chips?




	Table
	6. Specimen Papers (OCR).
	6. Specimen Papers (OCR).
	6. Specimen Papers (OCR).
	6. Specimen Papers (OCR).
	http://www.ocr.org.uk/qualifications/as-a-level-gce-business-h031-h431-from-2015/
	http://www.ocr.org.uk/qualifications/as-a-level-gce-business-h031-h431-from-2015/
	http://www.ocr.org.uk/qualifications/as-a-level-gce-business-h031-h431-from-2015/


	Specimen papers and mark schemes are available on the above site, under ‘Assessment material’. Both A Level and AS papers can be used to test students’ understanding of market structures. For example the following papers are relevant to this topic:
	AS Business, The Local Business Environment – question 7 (a multiple choice question worth 1 mark).
	• 

	A Level Business, The UK Business Environment – this case study contains information on UK supermarkets’ market share and about the behaviour of oligopolistic firms.
	• 
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	Table
	External influences: Global context:
	External influences: Global context:
	External influences: Global context:
	External influences: Global context:
	explain what is meant by globalisation 
	• 

	explain factors which facilitate globalisation including the Internet, communication technologies, e-commerce, trade liberalisation, transport infrastructure, multinationals 
	• 

	explain why some businesses are more affected than others by globalisation 
	• 

	explain the role of multinationals in globalisation 
	• 

	distinguish between a global strategy and globalisation 
	• 

	recommend and justify how a business should respond to the challenge of increasing globalisation 
	• 

	evaluate the opportunities and threats globalisation presents to a business 
	• 

	explain what is meant by global branding 
	• 

	evaluate the opportunities and threats to a business of a rise in the number of global brands 
	• 

	evaluate the roles of multinationals in globalisation
	• 







	Global Context 
	Global Context 
	Global Context 

	Approaches to teaching the content
	An interesting way of introducing the concept of globalisation is to use a historical approach. The increasing number of organisations having an international influence or operating on an international dimension could be explored through examining how businesses first began to trade on a global scale. For example, you could begin with the early multinational businesses such as the European East India Companies and conclude with rapid growth of modern multinationals corporations such as McDonalds, Coca Cola 
	An alternative approach is to begin with what students already know about why countries import and export. For example, you can undertake activities that explore the range of goods that your students have bought from other countries and discuss the reasons why these goods are not produced in the UK.
	Common misconceptions or difficulties students may have
	Your students may find the concept of the ‘globalisation’ intimidating. It certainly sounds like it should be a large topic. But they should come to realise that a detailed knowledge of every global market is not needed. For business students, it is the causes and effects of globalisation on business and how firms develop successful responses to globalisation that matter. Students are not expected to have an economist’s perspective or to understand comparative advantage.
	Conceptual links to other areas of the specification – useful ways to approach this topic to set students up for topics later in the course
	Globalisation can lead onto discussions about how governments protect domestic businesses and help firms export their goods to foreign countries. The regulation of trade links to the political external factors, found later in the specification. The cultural and environmental impact of firms producing in other countries and the dangers of globalisation can also link to the ethical and environmental external factors. In addition this section has strong links with the International Trade and Free Trade, The Eu

	Global Context 
	Global Context 
	Global Context 

	Students will benefit from exploring the impact of a variety of businesses in a number of countries. A key area for students to comprehend is the difference between a domestic firm facing the impact of increased competition from abroad (the threat of imports) and a domestic firm struggling to break into new foreign markets (the opportunity to export). Students will find it beneficial to be introduced to the context of the newly economically advanced BRIC countries, especially China with its close ties to UK
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	Table
	1. The History of Globalisation through Multinational Corporations.
	1. The History of Globalisation through Multinational Corporations.
	1. The History of Globalisation through Multinational Corporations.
	1. The History of Globalisation through Multinational Corporations.
	These three short video clips can help you to introduce to students the idea that globalisation has occurred over many years and to prompt them to question what the term means.
	A. East India Company (YouTube – Ham406)
	https://www.youtube.com/watch?v=X9rzKj-cmHo
	https://www.youtube.com/watch?v=X9rzKj-cmHo
	https://www.youtube.com/watch?v=X9rzKj-cmHo


	BBC 1’s Dan Snow presents a potted history of the British East India Company, formed in 1600, and how it came to dominate world trade.
	B. The Hudson’s Bay Company (YouTube – NickTaloff1012)
	https://www.youtube.com/watch?v=UUQuBe7oVzA
	https://www.youtube.com/watch?v=UUQuBe7oVzA
	https://www.youtube.com/watch?v=UUQuBe7oVzA


	HBC was a monopoly formed in 1670 for trading with Native Americans. It produced blankets in Yorkshire to be bartered for fur pelts. Its ‘point blanket’ came to be a symbol of Canadian history.
	C. The Globalisation of McDonald’s
	In the 1990s US sociologist George Ritzer published his book about the McDonaldization of society. This was the idea that the McDonald’s formula (being efficient, predictable, offering quantity over quality and by using as little human input as possible) was invading all aspects of US society, including religion. More recently this ideology has been applied to firms such as Starbucks and their expansion into global markets.




	Table
	2. How Globalisation Affects Us All – the 10 items test.
	2. How Globalisation Affects Us All – the 10 items test.
	2. How Globalisation Affects Us All – the 10 items test.
	2. How Globalisation Affects Us All – the 10 items test.
	In pairs, students can research the country of manufacture of 10 items they have with them in class. For example they could research their mobile phones, headphones, iPods, tablets/laptops, drinks, hats, gloves, shoes, food and books. Then the class can calculate the percentage of items that have been imported. A discussion can then follow about why these items have been not been made in the UK (such as availability of resources, quality of manufacturing, costs of production, competitive advantage, reduced 




	Table
	3. How Containerisation Shaped the Modern World (TED-Ed).
	3. How Containerisation Shaped the Modern World (TED-Ed).
	3. How Containerisation Shaped the Modern World (TED-Ed).
	3. How Containerisation Shaped the Modern World (TED-Ed).
	http://ed.ted.com/on/B62x41z1
	http://ed.ted.com/on/B62x41z1
	http://ed.ted.com/on/B62x41z1


	As part of the improvement in transport infrastructure which facilitates globalisation, containerisation is understood to be very significant. This resource is an animated history of containerisation, told by Sir Harold Evans, about how Malcolm McLean invented the shipping container after being frustrated with the old ‘break bulk’ methods of moving goods. This link also contains some question and answer activities.




	Table
	4. The Biggest Transnational Companies (The Economist online).
	4. The Biggest Transnational Companies (The Economist online).
	4. The Biggest Transnational Companies (The Economist online).
	4. The Biggest Transnational Companies (The Economist online).
	http://www.economist.com/blogs/graphicdetail/2012/07/focus-1
	http://www.economist.com/blogs/graphicdetail/2012/07/focus-1
	http://www.economist.com/blogs/graphicdetail/2012/07/focus-1


	This short article and bar graph, from 2012, identifies the companies with the largest value of their assets abroad (General Electric being by far the greatest). Your students could research some of these firms, discuss what the implications of this information are and draft a reader’s comment on the article. 
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	5. What is Global Strategy? (Prof. Richard Lynch, Middlesex University).
	5. What is Global Strategy? (Prof. Richard Lynch, Middlesex University).
	5. What is Global Strategy? (Prof. Richard Lynch, Middlesex University).
	5. What is Global Strategy? (Prof. Richard Lynch, Middlesex University).
	http://www.global-strategy.net/what-is-global-strategy/
	http://www.global-strategy.net/what-is-global-strategy/
	http://www.global-strategy.net/what-is-global-strategy/


	This resource helps to explain exactly what is meant by global strategy. It would be useful for your students to link this with the global branding resource below. The website includes a short video, which charts changes in business practice since the 1970s and the factors that facilitate globalisation. 
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	6. Global Branding Gone Wrong (Campaign – Asia Pacific).
	6. Global Branding Gone Wrong (Campaign – Asia Pacific).
	6. Global Branding Gone Wrong (Campaign – Asia Pacific).
	6. Global Branding Gone Wrong (Campaign – Asia Pacific).
	http://www.campaignasia.com/
	http://www.campaignasia.com/
	http://www.campaignasia.com/
	BlogEntry/359532,Cultural+blunders+Brands+gone+wrong.aspx


	This article, from October 2013, informs students about the embarrassing and vulgar mistakes made by the companies who think that you can use the same brand name in every country. 
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	7. China – The opportunities and threats for UK Businesses.
	7. China – The opportunities and threats for UK Businesses.
	7. China – The opportunities and threats for UK Businesses.
	7. China – The opportunities and threats for UK Businesses.
	There are a range of online resources for students to use to research this topic (newspaper articles, clips from the BBC and government websites).Your students can prepare their position for a debate over whether or not the Chinese opportunities outweigh the threats for British businesses.




	Table
	8. Specimen Papers (OCR).
	8. Specimen Papers (OCR).
	8. Specimen Papers (OCR).
	8. Specimen Papers (OCR).
	http://www.ocr.org.uk/qualifications/as-a-level-gce-business-h031-h431-from-2015/
	http://www.ocr.org.uk/qualifications/as-a-level-gce-business-h031-h431-from-2015/
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	Specimen papers and mark schemes are available on the above site, under ‘Assessment materials’. Both A Level and AS papers can be used to test students’ understanding of the global context. For example the following papers are relevant to this topic:
	AS Business, The Wider Business Environment – question 10 uses case study information about the BBC to examine how the corporation could react to an increase in global competition.
	• 

	A Level Business, The Global Business Environment – question 6 uses case study information on Starbucks and considers how it may be threatened by problems with its world-wide supply chain.
	• 







	Story
	_No_paragraph_style_
	Table
	External influences: External factors 1:
	External influences: External factors 1:
	External influences: External factors 1:
	External influences: External factors 1:
	Political
	identify political factors which influence a business 
	• 

	explain how political uncertainty may affect a business
	• 

	evaluate the benefits to a business of political stability
	• 

	explain how and why political instability may affect international trade
	• 

	evaluate how the policies of local, national, EU and international governments can affect a business 
	• 

	evaluate the impact and importance in changes in political factors for a business and its stakeholders
	• 

	Economic
	explain the key economic indicators which influence a business 
	• 

	identify the nature and purpose of the main types of taxation in the UK 
	• 

	distinguish between direct and indirect taxation
	• 

	identify the main types and purposes of UK government expenditure
	• 

	explain what is meant by a subsidy
	• 

	analyse the benefits to a business of receiving a subsidy
	• 

	distinguish between monetary, fiscal and supply-side policies
	• 

	explain the relationship between interest rates and exchange rates 
	• 

	explain what is meant by Gross Domestic Product 
	• 

	explain what is meant by the business cycle
	• 

	explain how a business can use the business cycle to its advantage
	• 

	explain why some businesses are more affected than others by the business cycle
	• 

	evaluate the impact and importance in changes in economic factors for a business and its stakeholders
	• 



	Social
	Social
	Social
	describe social factors which influence a business 
	• 

	evaluate the impact and importance of changes in social factors for a business and its stakeholders
	• 




	Technological
	Technological
	Technological
	Technological
	identify technological factors which influence a business 
	• 

	explain how technology can be used in a business 
	• 

	explain how changes in technology may impact on a business 
	• 

	evaluate the advantages and disadvantages of using computer hardware and software to aid a business and its stakeholders 
	• 
	 

	evaluate the opportunities and threats to a business and its stakeholders of changes in technological factors
	• 







	External Factors 1 
	External Factors 1 
	External Factors 1 

	Approaches to teaching the content
	The external factors outlined in this section of the specification form the basis of PEST analysis. Each factor can be, in turn, explained, analysed and a business’s response evaluated. Then students should be ready to conduct a full PEST analysis of their own. Students need to remember that the purpose of analysing these external factors is for a business to determine which factors are the most significant and how a firm can form strategies in order to respond to them.
	Common misconceptions or difficulties students may have
	Students may be concerned about being able to differentiate between political factors and legal factors (dealt with in next section of this resource). The two are closely related and students can expect there to be some overlap in areas such as government legislation. In addition, PEST is sometimes known as SLEPT (which includes the legal factors), PESTLE (which includes legal and environmental factors) and STEEPLE (which includes legal, environmental and ethical factors).
	Students will also need to understand the economic indicators which impact the most on businesses (inflation, economic growth, exchange rates, interest rates, and unemployment). They do not need an economist’s perspective on these macroeconomic indicators, such as the theories of the Phillips curve, but will find it useful to have a rough idea of current values (ie inflation is low at below 1.5%).
	Students who are confused by the term ‘social’ factors should remember that this effectively means how society can change (tastes, attitudes, demographics and culture). 
	A common misconception amongst students is that technological means the same thing as technical. They should remember that they are studying technological factors not technical factors as technical means relating to particular skills, techniques or knowledge, not to changes in technology.
	Conceptual links to other areas of the specification – useful ways to approach this topic to set students up for topics later in the course
	As mentioned above, there are strong links between this first section on PEST external factors and the next section, which broadens PEST to include three additional external factors (ethical, legal and environmental) which is then called STEEPLE analysis. Students should therefore be made aware that PEST analysis has been extended, over time, due to the growing importance of issues such as environmentalism and corporate social responsibility.
	Later in the course, students will learn that PEST analysis is used by businesses to analyse their macro environment, which can be contrasted with Porter’s five forces which assess the firm’s micro environment.
	These factors also have clear links to the following sections of the specification: The Digital Revolution, The European Union and International Trade. 

	External Factors 1 
	External Factors 1 
	External Factors 1 

	Once students have understood how each external factor works, they need to apply all the factors to a range of business situations in order to appreciate the impact of the analysis on business behaviour and strategy. PEST can be applied to businesses of different scales (SMEs to multinationals), structures (private, public or third sector), age (new or established) and sectors (service or manufacturing). You should also remember to consider the needs of different stakeholder groups as these are mentioned in
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	Table
	1. PEST Analysis (YouTube – Shad Morris).
	1. PEST Analysis (YouTube – Shad Morris).
	1. PEST Analysis (YouTube – Shad Morris).
	1. PEST Analysis (YouTube – Shad Morris).
	http://www.youtube.com/watch?v=_OR2XpNcWuo
	http://www.youtube.com/watch?v=_OR2XpNcWuo
	http://www.youtube.com/watch?v=_OR2XpNcWuo


	Your students will find this resource a good visual introduction on how to use PEST analysis to explore the macro business environment. Each factor is clearly explained and supported by real examples in a range of markets. It also demonstrates how a business can evaluate the factors involved in PEST and improve their business strategy.




	Table
	2. Europe in 12 Lessons.
	2. Europe in 12 Lessons.
	2. Europe in 12 Lessons.
	2. Europe in 12 Lessons.
	https://op.europa.eu/en/publication-detail/-/publication/a5ba73c6-3c6a-11e8-b5fe-
	https://op.europa.eu/en/publication-detail/-/publication/a5ba73c6-3c6a-11e8-b5fe-
	https://op.europa.eu/en/publication-detail/-/publication/a5ba73c6-3c6a-11e8-b5fe-
	01aa75ed71a1/language-en/format-PDF/source-20976501

	8

	This first link is a free downloadable booklet, aimed at 16+ students, which contains a number of potential resources to teach the role of the EU government and its impact on businesses. This resources could be used to provide an introduction for students to prepare a report on the political impact of the EU on UK businesses.




	Table
	3. 10 Real Reasons Microsoft Skipped Windows 9 (Information Week).
	3. 10 Real Reasons Microsoft Skipped Windows 9 (Information Week).
	3. 10 Real Reasons Microsoft Skipped Windows 9 (Information Week).
	3. 10 Real Reasons Microsoft Skipped Windows 9 (Information Week).
	http://www.informationweek.com/it-life/10-real-reasons-microsoft-skipped-windows-
	http://www.informationweek.com/it-life/10-real-reasons-microsoft-skipped-windows-
	http://www.informationweek.com/it-life/10-real-reasons-microsoft-skipped-windows-
	9/a/d-id/1316490


	This is good resource to initiate an interesting and humorous discussion in relation to technological factors. It can help your students to understand one of the disadvantages of computer software; the constant need to update. The article dates from October 2014.




	Table
	4. Responding to changes in the market environment – A Jessops Case Study (Business Case Studies).
	4. Responding to changes in the market environment – A Jessops Case Study (Business Case Studies).
	4. Responding to changes in the market environment – A Jessops Case Study (Business Case Studies).
	4. Responding to changes in the market environment – A Jessops Case Study (Business Case Studies).
	http://businesscasestudies.co.uk/jessops/responding-to-changes-in-the-market-
	http://businesscasestudies.co.uk/jessops/responding-to-changes-in-the-market-
	http://businesscasestudies.co.uk/jessops/responding-to-changes-in-the-market-
	environment/introduction.html#axzz3G6fTcMjy


	This resource is useful in drawing together how political, economic, social and, in particular, technological factors have affected a photographic business’s strategy and tactics. It includes text and audio as well as a link to additional activity resources.




	Table
	5. Conducting a PEST Analysis.
	5. Conducting a PEST Analysis.
	5. Conducting a PEST Analysis.
	5. Conducting a PEST Analysis.
	By now your students will have a good understanding of the nature and purpose of PEST analysis. They should be well prepared to conduct one of their own on a company of their choice. This could lead to a short 5 minute presentation by each student evaluating which factor they think is most significant and how the company might respond. The presentation could be aimed at the shareholders of the organisation to evaluate the impact on a stakeholder group. 




	Table
	6. Exam practice question (OCR).
	6. Exam practice question (OCR).
	6. Exam practice question (OCR).
	6. Exam practice question (OCR).
	http://www.ocr.org.uk/qualifications/as-a-level-gce-business-studies-h030-h430/
	http://www.ocr.org.uk/qualifications/as-a-level-gce-business-studies-h030-h430/
	http://www.ocr.org.uk/qualifications/as-a-level-gce-business-studies-h030-h430/


	The link above provides access to all past papers from the previous A Level Business Studies course, under ‘Assessment materials’. The following F297 strategy papers and case studies are relevant for students who have been studying PEST analysis:
	June 2013 – question 2 asks how a rise in unemployment might affect the strategic direction of a bicycle manufacturer 
	• 

	January 2013 - question 2 asks how a confectionary firm might respond to an increase in direct taxation
	• 

	January 2011 - question 2 asks how a firm might be affected by reduced government spending
	• 

	In addition in F291, January 2013, question 5 asks how a construction firm may be affected by demographic and social trends (18 marks).
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	7. Specimen Papers (OCR).
	7. Specimen Papers (OCR).
	7. Specimen Papers (OCR).
	7. Specimen Papers (OCR).
	http://www.ocr.org.uk/qualifications/as-a-level-gce-business-h031-h431-from-2015/
	http://www.ocr.org.uk/qualifications/as-a-level-gce-business-h031-h431-from-2015/
	http://www.ocr.org.uk/qualifications/as-a-level-gce-business-h031-h431-from-2015/


	Specimen papers and mark schemes are available at the above address, under ‘Assessment materials’. Such papers can be used to test students’ understanding of external factors and how they affect business behaviour. The following papers are relevant:
	AS Business, The Local Business Environment – multiple choice question 4, (1 mark)
	• 

	AS Business, The Wider Business Environment – question 12 evaluating the impact of technological change on the stakeholders of the BBC (12 marks)
	• 

	A Level Business, The UK Business Environment – question 9 asks students to evaluate whether supermarkets are more affected by the digital revolution and social change than other UK businesses (15 marks)
	• 

	A Level Business, The Global Business Environment – question 3 is ‘To what extent are global exchange rate fluctuations likely to affect Starbucks’ operations’. (10 marks).
	• 







	Story
	_No_paragraph_style_
	Table
	External influences: External factors 2:
	External influences: External factors 2:
	External influences: External factors 2:
	External influences: External factors 2:
	Ethical
	distinguish between the law and ethics 
	• 

	explain ethical issues which influence a business 
	• 

	explain why some businesses are more affected than others by ethical issues
	• 

	evaluate ethical trading methods and working practices 
	• 

	recommend and justify ways in which a business could improve its ethical profile
	• 

	evaluate the advantages and disadvantages to a business and its stakeholders of behaving ethically
	• 

	evaluate the importance to a business of being seen as an ethical organisation
	• 

	evaluate possible conflicts between ethical objectives and other business objectives
	• 

	Legal
	explain the nature and purpose of legislation including that relating to employment, equality, company and partnership health and safety, data protection, intellectual property, planning, environmental, consumer protection, contract, financial conduct 
	• 

	evaluate ways in which a business can comply with legislation
	• 

	evaluate possible conflict between complying with legislation and other business objectives
	• 

	evaluate the importance to a business of complying with legislation
	• 

	evaluate the consequences to a business of failing to comply with legislation
	• 

	evaluate the impact and importance in changes in legal issues to a business and its stakeholders
	• 

	Environmental
	describe environmental issues which influence a business 
	• 

	explain why a business needs to consider environmental issues
	• 

	evaluate the impact and importance of an environmental policy to a business and its stakeholders 
	• 

	recommend and justify ways in which a business can address environmental issues 
	• 

	evaluate possible conflicts between environmentally friendly objectives and other business objectives
	• 

	recommend and justify how a business can manage the conflicts between environmentally friendly objectives and other objectives
	• 

	evaluate the impact and importance in changes in environmental issues to a business and its stakeholders
	• 

	evaluate the impact and importance of an environmental policy to a business and its stakeholder
	• 




	recommend and justify ways in which a business can address environmental issues
	recommend and justify ways in which a business can address environmental issues
	recommend and justify ways in which a business can address environmental issues
	recommend and justify ways in which a business can address environmental issues
	• 

	explain what is meant by sustainability 
	• 

	explain how a business may act in a sustainable manner 
	• 

	evaluate the impact and importance of sustainability to a business and its stakeholders 
	• 

	evaluate how a business may become more sustainable
	• 







	External Factors 2 
	External Factors 2 
	External Factors 2 

	Approaches to teaching the content
	As this section of the specification follows on from the external factors discussed in the last section, your students will find it useful to begin by making it clear that the external factors found here are an extension to PEST analysis which is known as STEEPLE analysis. Then each factor can be explained, in turn and applied to different business contexts. Many the above statements can be combined when studying a single business case study. It is may be difficult to find more recent examples of businesses
	Common misconceptions or difficulties students may have
	One area of difficulty is that students sometimes don’t understand that there is a difference between firms doing things because they are legally responsible and choosing to do them because they want to behave ethically. Hence they may confuse the ethical and legal factors. 
	Students with extra knowledge of environmental issues (perhaps because they are also studying geography or environmental science) should not be tempted to include detailed explanations of these issues when it is the how environmental issue impacts on the business that matters. For example, they do not need to know how the greenhouse effect works, but why a firm might consider reducing their contribution to it. In a similar way, your students do not need a detailed knowledge of consumer protection law, just 
	Conceptual links to other areas of the specification – useful ways to approach this topic to set students up for topics later in the course
	Other than the strong links to PEST analysis, previously discussed, students will probably have come across some similar ideas in an earlier section of the specification which discussed how a business’s stakeholders can have conflicting objectives. There are also strong links between ethical behaviour and previous sections of the specification on Corporate Social Responsibility and the impact of globalisation. All three external factors in this section can be evaluated in the following section which conside

	External Factors 2 
	External Factors 2 
	External Factors 2 

	When students are familiar with the influence of the ethical, legal and environmental factors on businesses, they should have plenty of practice applying the factors to different contexts. This will reinforce their learning and help them to grasp the impact of these external factors on businesses and their stakeholders. It could be interesting to consider to what extent private, public or third sector organisations are more likely to behave in an ethical and/or environmental manner and to contrast legal res

	Story
	_No_paragraph_style_
	Table
	1. STEEPLE Analysis (Slideshare).
	1. STEEPLE Analysis (Slideshare).
	1. STEEPLE Analysis (Slideshare).
	1. STEEPLE Analysis (Slideshare).
	http://www.slideshare.net/lconner/steeple
	http://www.slideshare.net/lconner/steeple
	http://www.slideshare.net/lconner/steeple


	This is a useful slide clearly identifying the points previously covered in PEST analysis (External Factors 1) and the additional legal, ethical and environmental elements which together constitute STEEPLE analysis.




	Table
	2. Kamal’s Questions.
	2. Kamal’s Questions.
	2. Kamal’s Questions.
	2. Kamal’s Questions.
	To get your students thinking about what is meant by a business behaving ethically, ask them, in pairs, to consider what questions Kamal Ahmed (BBC News Business corespondent) might ask Tesco if he was investigating its claim of being the most ethical firm in the UK (eg do you employ people on zero hours contracts, do you recycle your waste and do you pay your suppliers a fair price?). Then put two pairs together and see if the group of four can draw up a list of their ten best questions, to be displayed at




	Table
	3. Code of Ethics and Behaviours (Marks and Spencer, September 2012).
	3. Code of Ethics and Behaviours (Marks and Spencer, September 2012).
	3. Code of Ethics and Behaviours (Marks and Spencer, September 2012).
	3. Code of Ethics and Behaviours (Marks and Spencer, September 2012).
	https://corporate.marksandspencer.com/documents/plan-a-our-approach/code-of-ethics.
	https://corporate.marksandspencer.com/documents/plan-a-our-approach/code-of-ethics.
	https://corporate.marksandspencer.com/documents/plan-a-our-approach/code-of-ethics.
	pdf


	Many of the statements in the specification require your students to explore the impact on a business’s stakeholders of addressing ethical, legal and environment external factors. To develop their understanding of how stakeholders are affected by these issues, ask your students to list who the internal and external stakeholders will be for Marks and Spencer and not to forget to include pressure groups and the wider community. Then ask students to identify an example of each stakeholder’s needs and how these
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	4. Coca-Cola Takes Full Control of Innocent (The Guardian February 2013).
	4. Coca-Cola Takes Full Control of Innocent (The Guardian February 2013).
	4. Coca-Cola Takes Full Control of Innocent (The Guardian February 2013).
	4. Coca-Cola Takes Full Control of Innocent (The Guardian February 2013).
	http://www.theguardian.com/business/2013/feb/22/coca-cola-full-control-innocent
	http://www.theguardian.com/business/2013/feb/22/coca-cola-full-control-innocent
	http://www.theguardian.com/business/2013/feb/22/coca-cola-full-control-innocent


	This article can enhance your students’ understanding of what might happen to a firm who prioritises their ethical behaviour over their profits. Many firms who have been high profile ethical and environmental businesses have been taken over by larger competitors. This includes Green and Black’s chocolate (Cadbury Schweppes), Ben and Jerry’s Ice cream (Unilever) and The Body Shop (L’Oreal). The above article shows why ethical producers sell out to, or are taken over by larger competitors.




	Table
	5. Businesses and Legislation in the News (tutor2u).
	5. Businesses and Legislation in the News (tutor2u).
	5. Businesses and Legislation in the News (tutor2u).
	5. Businesses and Legislation in the News (tutor2u).
	http://www.tutor2u.net/blog/index.php/business-studies/comments/revision-
	http://www.tutor2u.net/blog/index.php/business-studies/comments/revision-
	http://www.tutor2u.net/blog/index.php/business-studies/comments/revision-
	presentation-business-legislation


	This slide show is very detailed and some of the slides are not relevant to this section of the specification, such as competition law. Skip to slide 38 and ask your students to consider the types of business mostly likely to be affected and the likely impact each change will have on these businesses. Slides 39, 40, 41, 42, 44, 47 and 48 are the most useful.




	Table
	6. Renewable energy subsidies (theguardian.com)
	6. Renewable energy subsidies (theguardian.com)
	6. Renewable energy subsidies (theguardian.com)
	6. Renewable energy subsidies (theguardian.com)
	https://www.theguardian.com/environment/2020/nov/24/uk-government-to-subsidise-
	https://www.theguardian.com/environment/2020/nov/24/uk-government-to-subsidise-
	https://www.theguardian.com/environment/2020/nov/24/uk-government-to-subsidise-
	onshore-renewable-energy-projects


	The article above is useful to help students grasp the use of subsidies to encourage businesses to address environmental issues and act in a sustainable manner. With only two more years of subsidies left for large scale solar power schemes like this one, Your students may consider how such schemes will help businesses and why governments are prepared to provide these subsidies.  
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	7. Exam practice question (OCR).
	7. Exam practice question (OCR).
	7. Exam practice question (OCR).
	7. Exam practice question (OCR).
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	The link above provides access to all past papers from the previous A Level Business Studies course, under ‘Assessment materials’. The following past papers and case studies are relevant for students who have been studying ethical, legal and environmental external factors:
	F291 January 2012 – question 4 examines why McDonalds has environmental and ethical policies (14 marks)
	• 

	F291 June 2013 – question 5 explores whether Barclay’s stakeholders would consider it to be an ethical business (18 marks)
	• 

	F296 June 2013 – question 4 asks students to explain two ways in which the law might impact on the operations of a building firm (6 marks).
	• 
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	8. Specimen Papers (OCR).
	8. Specimen Papers (OCR).
	8. Specimen Papers (OCR).
	8. Specimen Papers (OCR).
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	Specimen papers and mark schemes are available at the above address, under ‘Assessment materials’. Such papers can be used to test students’ understanding of ethical, legal and environmental external factors. The following is an example:
	A Level Business, Operating in a Local Business Environment – question 17 asks students to analyse the benefit of a Cartridge World franchisee operating in an environmentally friendly manner, (7 marks).
	• 
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