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INTRODUCTION
This Delivery Guide has been developed to provide practitioners with a variety of 
creative and practical ideas to support the delivery of this qualification. The Guide 
is a collection of lesson ideas with associated activities, which you may find helpful 
as you plan your lessons. 

OCR has collaborated with current practitioners to ensure that the ideas put forward in 
this Delivery Guide are practical, realistic and dynamic. The Guide is structured by learning 
outcome so you can see how each activity helps you cover the requirements of this unit. 

We appreciate that practitioners are knowledgeable in relation to what works for them 
and their learners. Therefore, the resources we have produced should not restrict or 
impact on practitioners’ creativity to deliver excellent learning opportunities. 

Whether you are an experienced practitioner or new to the sector, we hope you find 
something in this guide which will help you to deliver excellent learning opportunities. 

If you have any feedback on this Delivery Guide or suggestions for other resources you 
would like OCR to develop, please email resources.feedback@ocr.org.uk. 

Unit 2 Proposal for a commissioning brief

LO1 Understand the key features of projects

LO2 Be able to plan and develop a project from a commissioning brief

LO3 Know how to write a final proposal for a project

To find out more about this qualification, go to: http://www.ocr.org.uk/qualifications/
cambridge-technicals-performing-arts-level-3-certificate-extended-certificate-foundation-
diploma-diploma-05850-05853-2016-suite

Please note 

The timings for the suggested activities in this Delivery Guide DO NOT relate to 
the Guided Learning Hours (GLHs) for each unit. 

Assessment guidance can be found within the Unit document available from  
www.ocr.org.uk. 

The latest version of this Delivery Guide can be downloaded from the OCR website.

UNIT AIM
Working as a community artist can be both challenging and highly rewarding and 
community groups of all ages, abilities and cultural backgrounds have benefited from 
working with committed and creative young artists. This unit will equip you with the 
range of skills to be able to set out proposals as a response to a given brief and then 
set up and pilot performances and/or workshops. It will also provide you with a set of 
transferable skills that will underpin freelance work in your chosen artistic field. 

You will be given the opportunity to develop a community arts project from a given brief. 
You will consider your creative skills and preferences and think about how these can be 
utilised in a way that benefits a community or a defined group of participants who may 
otherwise have little access to the project’s content. You will develop knowledge and 
understanding of administration and planning as well as the appropriate creative skills 
and techniques applicable to a project, learning how to monitor development and pilot 
practical elements in a way that will support the potential project and put contingency in 
place.

The unit involves developing a project proposal that responds to a given brief. There is not 
an obligation to carry the project through to a full realisation with the community group, 
but you will need to deliver a final proposal and you may work on simulations, pilots and 
internal workshops. However throughout the progress of the project you will need to 
assume a realisation of the project to give it purpose and to make your proposal credible 
and realistic.

2016 Suite
•	 New suite for first teaching September 2016
•	 Externally assessed content
•	 Eligible for Key Stage 5 performance points from 2018
•	 Designed to meet the DfE technical guidance

OPPORTUNITIES FOR ENGLISH AND 
MATHS SKILLS DEVELOPMENT AND WORK 
EXPERIENCE
We believe that being able to make good progress in English and maths is essential to 
learners in both of these contexts and on a range of learning programmes. To help you 
enable your learners to progress in these subjects, we have signposted opportunities for 
English and maths skills practice within this resource. We have also identified any potential 
work experience opportunities within the activities. These suggestions are for guidance 
only. They are not designed to replace your own subject knowledge and expertise in 
deciding what is most appropriate for your learners.

 English    Maths   Work

mailto:resources.feedback%40ocr.org.uk?subject=
http://www.ocr.org.uk/qualifications/cambridge-technicals-performing-arts-level-3-certificate-extended-certificate-foundation-diploma-diploma-05850-05853-2016-suite
http://www.ocr.org.uk/qualifications/cambridge-technicals-performing-arts-level-3-certificate-extended-certificate-foundation-diploma-diploma-05850-05853-2016-suite
http://www.ocr.org.uk/qualifications/cambridge-technicals-performing-arts-level-3-certificate-extended-certificate-foundation-diploma-diploma-05850-05853-2016-suite
http://www.ocr.org.uk
http://www.ocr.org.uk/qualifications/by-type/cambridge-technicals/cambridge-technicals-2016/
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This unit (Unit 1) Title of suggested activity Other units/LOs

LO1 Defining the offer Unit 1 Prepare to work in the 
performing arts sector

LO3 Understand progression and opportunities in the performing arts sector
LO4 Be able to produce strategies for sustaining a freelance career

Unit 17 Deliver dance and 
movement workshops

LO1 Be able to plan a dance or movement workshop

Questioning case studies Unit 1 Prepare to work in the 
performing arts sector

LO1 Understand the performing arts sector

Charity and the arts Unit 1 Prepare to work in the 
performing arts sector

LO1 Understand the performing arts sector
LO2 Know the organisations and roles in the performing arts industry

Unit 5 Current issues in the 
performing arts

LO1 Understand issues that affect the performing arts industry

Local commissioners of projects Unit 1 Prepare to work in the 
performing arts sector

LO1 Understand the performing arts sector
LO2 Know the organisations and roles in the performing arts industry

LO2 Risk assessments Unit 7 Health and fitness for 
performance

LO2 Be able to apply principles of fitness training and safe practice

Unit 18 Production and stage 
management process

LO2 Be able to create and use appropriate production and performance documentation

Warm-ups Unit 7 Health and fitness for 
performance

LO2 Be able to apply principles of fitness training and safe practice

Unit 17 Deliver dance and 
movement workshops

LO1 Be able to plan a dance or movement workshop

Ballpark figures and schedules Unit 5 Current issues in the 
performing arts

LO2 Be able to plan and carry out research

Unit 18 Production and stage 
management process

LO2 Be able to create and use appropriate production and performance documentation

Unit 30 Produce music using 
technology

LO2 Be able to plan for the production of music products

The Suggested Activities in this Delivery Guide listed below have also been related to other Cambridge Technicals in Performing Arts units/Learning Outcomes (LOs). This could help with 
delivery planning and enable learners to cover multiple parts of units.

RELATED ACTIVITIES
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This unit (Unit 1) Title of suggested activity Other units/LOs

LO3 Company name Unit 1 Prepare to work in the 
performing arts sector

LO2 Know the organisations and roles in the performing arts industry

Photos and image-making Unit 1 Prepare to work in the 
performing arts sector

LO2 Know the organisations and roles in the performing arts industry
LO4 Be able to produce strategies for sustaining a freelance career

Unit 30 Produce music using 
technology

LO3 Be able to produce a music product

Profile spinning Unit 1 Prepare to work in the 
performing arts sector

LO2 Know the organisations and roles in the performing arts industry
LO4 Be able to produce strategies for sustaining a freelance career

Who funds what? Unit 1 Prepare to work in the 
performing arts sector

LO1 Understand the performing arts sector

What will funders ask? Unit 1 Prepare to work in the 
performing arts sector

LO1 Understand the performing arts sector
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KEY TERMS
Explanations of the key terms used within this unit, in the context of this unit

Key term Explanation

Arts project The Unit has avoided using the term ‘community’ arts project so as to open up the definitions and possibilities of what the projects could be. Some performance 
companies would not regard themselves as ‘community artists’ but will do some work in community contexts such as schools. The unit therefore is not about 
training community artists as such, but it is concerned with working as artists with organisations most of which, clearly, will be working within/for their specific 
communities, customers or clients. 

Audit Audits are connected with a scoping exercise and relate to having a clear knowledge and understanding of the ‘territory’ being entered and a baseline on which 
to build the elements of a project. Being able to audit and scope out a project as part of research is a skill that will need to be developed in advance of the external 
assessment process as it is key to it. Baseline audits are important to companies because they will help them to assess their expertise and capabilities before taking 
on new work. Without an audit they may take on too much, or may find that they could have been more ambitious. Auditing and scoping help companies and 
individuals to lay out all the relevant information before making decisions.

Brief What a brief looks like can vary. Some commissioning bodies may be specific about what they are looking for and so these briefs will give organisational 
background information and key personnel. They may be very clear about what the results and outcomes of a project should look like. Alternatively a brief could 
be quite simple and have some major elements left out; in these cases learners may be more creative and begin to offer things that the commissioning body 
didn’t know it wanted; in other words, they could begin to amend the brief to suit their own skills and interests. So looking at a range of briefs would be helpful 
but it may also be worthwhile being dynamic about the brief and not keeping specifically to it. 

Contingency An essential part of any project and delivery strategy is the knowledge and understanding of putting contingency in place; in this context this means a reserve 
sub-project or workshop idea to fall back on, an emergency fund or a Plan B. These can be part of appendices for any proposal formulated. For instance in any 
budget 10% of funding should be identified as ‘contingency’, so this should be built into any bids for money. A further example would be knowing of other 
workshop leaders who could come into a project if numbers increase, and putting these people on a ‘reserve list’. 

Health and safety Health and safety considerations should not be considered as an afterthought; these are an essential part of the responding process and risk assessments should 
be carried out as matter of routine. This means that for any task, which could be as simple as ‘singing’ or as complicated as rigging at height, learners should think 
of the hazards involved, assess probability and consequences of something being damaged or going wrong and then put in place measures to control the risk. 
All tasks carry risks of one kind of another and commissioning bodies will be concerned in particular about how workshops and events open to participation have 
been risk assessed.

Legal constraints Sometimes it can be difficult to know what exact legal constraints will be applicable, as the range of briefs will be diverse and involve many kind of communities. 
Learners will need to know that there will be some and that even when none are applicable, a record of research into this area should be evidenced. Disclosure 
and Barring Service (DBS, formerly Criminal Records Bureau CRB) checks and when they are necessary are a clear example of these legal constraints when working 
with children.

Proposal As an externally examined Unit all the teaching and learning within it will culminate in the production of a proposal to a commissioning brief. It is necessary 
therefore for learners to understand from early on what the elements of a proposal are and how it is defined within the context of this Unit. These elements are set 
out in the Unit assessment information but it is also important for learners to know that a proposal is not just a bulleted list of a series of tick-boxes; there will also 
need to be extended and more free-flowing writing that illustrates fluency and commitment to a project. 

Scope/scoping Underpinning proposals will be the early research in the nature of commissioning generally. This will help develop the subsequent ability when given briefs to be 
able to know the wider context. Scope in this context means asking who, what, where questions so that an understanding is gained of stakeholders, core aims of 
commissioning bodies, where funding comes from and the place the body has in its wider community. Scope can also relate to an audit of the learner’s own skills 
and techniques necessary to meet the brief’s demands. 
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Explanations of the key terms used within this unit, in the context of this unit

Key term Explanation

Simulation/pilot As the Unit assessment is based on a proposal rather than the actual realisation of the project, learners will need to be given every opportunity to act as if the 
event is going to actually happen. This will ensure that the process has credibility and a high level of commitment sufficient to meet the full assessment criteria at 
an appropriate level. Learners therefore will need to be given briefs to simulate a real project and carry out some of the practical work through to pilot sessions; the 
results of these can be then be built into the proposal and act as further qualifications for being given the job, in theory. 

Stakeholders Learners will need to understand who it is that will benefit overall from the proposal’s aims and outcomes. This will mean clearly having knowledge and 
understanding of the needs and demands of specific commissioning bodies and the clients or community that they serve. Learners should become ‘stakeholders’ 
themselves in this respect as they are contributing to the overall success of a project and should show commitment and ownership of what they do and achieve.
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Some common misconceptions and guidance on how they could be overcome

What is the misconception? How can this be overcome? Resources which could help

The narrow view of community arts 
projects

As indicated in the ‘Key terms’ section the Unit takes a very wide view of arts projects and tries to avoid 
being confined by the narrow connotations of ‘community arts’. All performance companies working 
at whatever level will want to involve communities but they won’t always want to be identified as 
‘community artists’, which can often be a specific art-form niche or role.

Alan Lyddiard’s article on his own 
personal definition of community arts 
shows how wide we need to make 
the scope of the unit:
http://communityartsinternational.
com/top-ten-community-arts-
projects/

Credible and realistic accounts of 
experience

Learners will need to place themselves in the best possible light to make their proposals attractive and 
to be able to sell their skills and approaches. This means some embellishment to their experience if 
necessary, or putting themselves into a future place where they have had a couple of related projects 
already under their belt. These could have been generated as part of the teaching and learning process 
and as a response to some of the activities suggested in this Delivery Guide.

Individual/group work Learners will be assessed on their individual work and independently written proposal. The scenario they 
will be given will place them as the proposal writer for a company and so all the work that leads up to 
external assessment can be part of the company that they have created in small groups to simulate and 
pilot projects. This doesn’t exclude independent practitioner work through the Unit’s delivery if this could 
be proved to be appropriate. 

The Unit is biased towards 
performers

As indicated throughout this Guide the focus of the Unit is the knowledge, understanding and skills 
necessary to write a proposal for a commissioning brief. Proposal writing from a sound base therefore is 
what is being assessed. While some performing students might have greater skills in delivering practical 
workshops these skills may not become the focus of the proposal. Similarly, technical learners would not 
have to concentrate on running lighting workshops in old people’s homes (for example); their proposal is 
just as likely to include singing and dance workshops if in their company such a skill base existed. 

MISCONCEPTIONS

http://communityartsinternational.com/top-ten-community-arts-projects/
http://communityartsinternational.com/top-ten-community-arts-projects/
http://communityartsinternational.com/top-ten-community-arts-projects/


C
A

M
BRID

G
E TEC

H
N

IC
A

LS IN
 PERFO

RM
IN

G
 A

RTS
LEVEL 3 U

N
IT 2

9

SUGGESTED ACTIVITIES
LO No: 1

LO Title: Understand the key features of projects

Title of suggested activity Suggested activities Suggested timings Also related to

Defining the offer

See Lesson Element Scoping a 
proposal

Working in small groups learners could be asked to discuss the elements of their own art form or 
individual art form niche in respect of their therapeutic value. A way of putting this is to introduce the 
idea of the community, social and individual benefits that can be derived from working with artists. 

Learners could discuss the purposes of art therapies generally. Sources for this discussion:
•	 Music therapy: http://www.bamt.org.uk 
•	 Drama therapy: http://www.badth.org.uk
•	 Dance therapy: http://www.admt.org.uk

There are many websites and blogs that are dedicated to various arts and crafts therapies. 

Lesson Element Scoping a proposal helps to define proposal contents and objectives, who the 
participants are and how they will benefit from the activities.

1 hour Unit 1 LO3, LO4
Unit 17 LO1

Questioning case studies Learners could be given examples of art projects before beginning their own research on case 
studies which could culminate in their own presentations and seminars. http://www.artscouncil.org.
uk/funding/our-investment/funded-project-case-studies/ is a good starting point for some of these 
projects. The link gives a basic set of key elements for learners to begin their own research:
•	 who commissioned the project
•	 where the funding came from
•	 what the aims were
•	 who benefitted. 

1 hour Unit 1 LO1

Charity and the arts Tutors could initiate a discussion on the place of the voluntary or ‘third’ sector in the provision of 
services. 
•	 Are arts projects important?
•	 Who should pay for them? 
•	 What is a social agenda or a ‘Big Society’?

A useful book in this debate is What Good are the Arts? by John Carey (Faber & Faber 2005) or 
documents such as: http://www.civilexchange.org.uk/?s=The+Final+Audit

45 minutes Unit 1 LO1, LO2
Unit 5 LO1

Local commissioners of 
projects

Learners could make lists and document the organisations in their local area that would commission 
an arts project and what kind of projects these would be. 

The obvious place to start will be primary schools but learners should be encouraged to work 
outward from this starting point to include care homes, libraries, arts centres and other civil 
organisations. Also they should consider the role the arts might play in training in corporate settings 
and in marketing and publicity. 

30 minutes Unit 1 LO1, LO2

http://www.bamt.org.uk
http://www.badth.org.uk
http://www.admt.org.uk
http://www.artscouncil.org.uk/funding/our-investment/funded-project-case-studies/
http://www.artscouncil.org.uk/funding/our-investment/funded-project-case-studies/
http://www.civilexchange.org.uk/?s=The+Final+Audit
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SUGGESTED ACTIVITIES
LO No: 2

LO Title: Be able to plan and develop a project from a commissioning brief

Title of suggested activity Suggested activities Suggested timings Also related to

Risk assessments As part of developing any project or any work with groups and third parties, learners should develop 
a habit of making risk assessments. This could start with a discussion on their own health and safety 
context relating to their art form and skill base and then move on to an introduction to what possible 
hazards could occur in a given scenario.

This should result in retaining a simple formula which should become second nature to them.

Put at its simplest this involves:
•	 identifying hazards
•	 assessing probability and severity of consequences  
•	 putting barriers and controls in place.

This exercise could be easily be done as part of the session; presumably there wouldn’t be many 
hazards in a classroom situation and the likelihood/severity of consequences would be low but 
a ‘value’ could still be reached that would result in a discussion on the effect of existing controls 
and how values would rise if these controls were removed (an example of a simple control in the 
classroom would be not swinging back on chairs). 

A next stage would be how hazards change and values increase in practical workshops etc.

The formulas and examples of questions to ask in a risk assessment can be found at: http://www.hse.
gov.uk/risk/identify-the-hazards.htm

1 hour Unit 7 LO2 
Unit 18 LO2

Warm-ups Learners could be asked to compile a list of warm-up exercises and games that they would use in 
specific scenarios and organisations. 

They could be given a range of these, for instance:
•	 school drama workshop Key Stage 2
•	 adults in an introductory physical theatre workshop
•	 singing workshop for youth theatre (10–14).

There are many useful websites that they can access but a sourcebook that covers a wide range of 
training and therapeutic contexts is Games for Actors and Non-Actors by Augusto Boal (Routledge 
1992).

45 minutes Unit 7 LO2 
Unit 17 LO1

http://www.hse.gov.uk/risk/identify-the-hazards.htm
http://www.hse.gov.uk/risk/identify-the-hazards.htm
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Title of suggested activity Suggested activities Suggested timings Also related to

Ballpark figures and 
schedules

See Lesson Element Ballpark 
figures and schedules

Learners could be asked to work in two groups. Each group proposes a project (or one could be given 
by tutor) and builds into the realisation of it the maximum amount of resources to fulfil the outcomes, 
aims and objectives. There are no constraints or limits to physical or human resources needed to carry 
the project through to completion. 

After 30 minutes of ‘fantasy’ the ideas are swopped over (as documents, or could be done as 
presentations) and both groups then act as ‘realisers’, assessing the other’s project and applying 
rational constraints; ‘we haven’t got limitless funds’, ‘the same point could be made with less effects’ 
etc.

At some point some kind of compromise would need to be reached to progress further – one 
informed by some real budgets and figures.

The Disney method is explained at: https://en.wikipedia.org/wiki/Disney_method (this includes a link 
to YouTube).

1 hour Unit 5 LO2
Unit 18 LO2 
Unit 30 LO2

https://en.wikipedia.org/wiki/Disney_method
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SUGGESTED ACTIVITIES
LO No: 3

LO Title: Know how to write a final proposal for a project

Title of suggested activity Suggested activities Suggested timings Also related to

Company name

See Lesson Element: 
Contextualising proposals

Think of a name! One of the hardest things to do when establishing a performance company (or any 
organisation) is to think of a name that encapsulates what the company is about and what it is trying 
to do.

In this activity learners should be asked to compile a ‘long list’ of company names. They could start by 
reviewing performance companies that they may already know such as:
•	 Kneehigh
•	 Zoo Indigo
•	 Box Clever
•	 Frantic Assembly
•	 Ships in the Night
•	 Release the Hounds

What do these names tell us about the company’s ethos and artistic vision, and what kind of shows 
do they evoke?

What would learners want their company name to say about them?

1 hour Unit 1 LO2

Photos and image-making

See Lesson Element: 
Contextualising proposals

In all the practical sessions across a week learners could be encouraged to take photographs of each 
other – particularly when their fellow learners are leading warm-ups or taking a lead in devising ideas, 
conveying an opinion or trying to teach a skill or technique. 

A later session should be put aside to review these photographs for their publicity and marketing 
value.  

30 minutes 
(for selecting process)

Unit 1 LO2, LO4
Unit 30 LO3

Profile spinning

See Lesson Element: 
Contextualising proposals

In this activity learners will be asked to write a personal profile that will sell their skills, techniques, 
artistic vision and personality. An example is the kind of ‘blurb’ that can be found in programmes 
bought at theatres and venues. 

There could be two versions of these – a ‘real’ one that takes experience the learner already has and 
puts a maximum ‘spin’ on it, and a more fanciful one that supposes the learner is already five years into 
a career and has gained the experience that they would like to have gained at that point.

Both will give examples of creative writing and the ability to promote the learner to audiences and 
possible employers. Tutors could use a word limit to develop learners’ editing skills; 75 words would be 
relatively testing.

45 minutes Unit 1 LO2, LO4
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Title of suggested activity Suggested activities Suggested timings Also related to

Who funds what? Learners could be asked to discuss and speculate on what specific funders will fund. Examples could 
be given:
•	 Heritage Fund – what is ‘heritage’?
•	 Awards for All
•	 Arts in Healthcare
•	 Crowdfunding – how does this work?
•	 Tesco – why would a private benefactor fund a project?

Learners could then explore how their idea for a project could be adapted to meet specific funders’ 
needs. 

1 hour Unit 1 LO1

What will funders ask? When learners have a proposal or project in mind they could begin to ask themselves some 
challenging questions – the kind of questions that any potential funder will ask.

Examples of these questions can be found at: http://www.fundingcentral.org.uk/Page.aspx?SP=6277

More basic questions can be found at: http://www.lotterygoodcauses.org.uk/funding-finder 

1 hour Unit 1 LO1 

http://www.fundingcentral.org.uk/Page.aspx?SP=6277
http://www.lotterygoodcauses.org.uk/funding-finder
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