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INTRODUCTION
This Delivery Guide has been developed to provide practitioners with a variety of 
creative and practical ideas to support the delivery of this qualification. The Guide 
is a collection of lesson ideas with associated activities, which you may find helpful 
as you plan your lessons. 

OCR has collaborated with current practitioners to ensure that the ideas put forward in 
this Delivery Guide are practical, realistic and dynamic. The Guide is structured by learning 
outcome so you can see how each activity helps you cover the requirements of this unit. 

We appreciate that practitioners are knowledgeable in relation to what works for them 
and their learners. Therefore, the resources we have produced should not restrict or 
impact on practitioners’ creativity to deliver excellent learning opportunities. 

Whether you are an experienced practitioner or new to the sector, we hope you find 
something in this guide which will help you to deliver excellent learning opportunities. 

If you have any feedback on this Delivery Guide or suggestions for other resources you 
would like OCR to develop, please email resources.feedback@ocr.org.uk. 

Please note 

The timings for the suggested activities in this Delivery Guide DO NOT relate to 
the Guided Learning Hours (GLHs) for each unit. 

Assessment guidance can be found within the Unit document available from  
www.ocr.org.uk. 

The latest version of this Delivery Guide can be downloaded from the OCR website.

2016 Suite
•	 New suite for first teaching September 2016
•	 Externally assessed content
•	 Eligible for Key Stage 5 performance points from 2018
•	 Designed to meet the DfE technical guidance

Unit 8 Creativity and activity for children and young people

LO1 Understand the importance of creativity for children and young people

LO2 Understand how creativity develops in children and young people

LO3 Understand the role of adults in promoting creativity for children and 
young people

LO4 Be able to design and plan an activity/creative activity for use with a group 
of children or young people

LO5 Be able to deliver and evaluate an activity/creative activity to a group of 
children or young people

To find out more about this qualification please go to: http://www.ocr.org.uk/
qualifications/cambridge-technicals-health-and-social-care-level-3-certificate-
extended-certificate-foundation-diploma-diploma-05830-05833-2016-suite

UNIT AIM
Creative experiences enable us to develop, by increasing our physical and perceptual skills. 
Being creative allows us to explore our world and our feelings. Creativity enables children 
and young people to develop problem solving and many other valuable skills. Learning 
and play are inherently linked, and creativity triggers children’s imaginations.

In this unit you will learn how to encourage children and young people to be creative and 
look at the role of the practitioner in developing this skill. You will be able to support the 
development of creativity in children and young people by understanding the value of it 
and the ways in which it can be developed.

This unit draws on learning from units 1,2,3,4,11,12,15 and can be applied to the role of the 
worker in promoting positive behaviour in the workplace.

OPPORTUNITIES FOR ENGLISH AND 
MATHS SKILLS DEVELOPMENT AND WORK 
EXPERIENCE
We believe that being able to make good progress in English and maths is essential to 
learners in both of these contexts and on a range of learning programmes. To help you 
enable your learners to progress in these subjects, we have signposted opportunities for 
English and maths skills practice within this resource. We have also identified any potential 
work experience opportunities within the activities. These suggestions are for guidance 
only. They are not designed to replace your own subject knowledge and expertise in 
deciding what is most appropriate for your learners.

 English    Maths   Work

mailto:resources.feedback%40ocr.org.uk?subject=
http://www.ocr.org.uk
http://www.ocr.org.uk/qualifications/by-type/cambridge-technicals/cambridge-technicals-2016/
http://www.ocr.org.uk/qualifications/cambridge-technicals-health-and-social-care-level-3-certificate-extended-certificate-foundation-diploma-diploma-05830-05833-2016-suite
http://www.ocr.org.uk/qualifications/cambridge-technicals-health-and-social-care-level-3-certificate-extended-certificate-foundation-diploma-diploma-05830-05833-2016-suite
http://www.ocr.org.uk/qualifications/cambridge-technicals-health-and-social-care-level-3-certificate-extended-certificate-foundation-diploma-diploma-05830-05833-2016-suite
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This unit (Unit 8) Title of suggested activity Other units/LOs

LO1 Excellence in creativity Unit 2 Equality, diversity and rights in 
health and social care

LO1 Understand concepts of equality, diversity and rights and how these are applied in 
the context of health, social care and child care environments

LO1 Why is creativity important for children and young 
people?

Unit 21 Looked after children and 
young people 

LO4 Understand how the needs of children and young people in care are being met

LO3 What do sensitive interventions involve? Unit 1 Building positive relationships 
in health and social care

LO4 Be able to use communication skills effectively to build positive relationships in a 
health, social care or child care environment

Unit 8 Creativity and activity for 
children and young people

LO4 Be able to design and plan an activity/creative activity for use with a group of children 
or young people

LO3 The observe, assess, plan cycle Unit 8 Creativity and activity for 
children and young people

LO5 Be able to deliver and evaluate an activity/creative activity to a group of children or 
young people

LO4 Creating inspiring creative environments Unit 1 Building positive relationships 
in health and social care

LO2 Understand the factors that influence the building of relationships

Unit 12 Promote positive behaviour LO4 Understand interventions used to promote positive behaviour and the impact on the 
individual

LO4 Activities and health and safety Unit 3 Health, safety and security in 
health and social care

LO2 Understand how legislation, policies and procedures promote health, safety and 
security in health, social care and child care environments

LO5 Active participation in activities Unit 20 Principles of youth work 
practice

LO1 Know values and principles of youth work practice

The Suggested Activities in this Delivery Guide listed below have also been related to other Cambridge Technicals in Health and Social Care units/Learning Outcomes (LOs). This could help 
with delivery planning and enable learners to cover multiple parts of units.

RELATED ACTIVITIES
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KEY TERMS

Explanations of the key terms used within this unit, in the context of this unit

Key term Explanation

Active support An approach that focuses on supporting and encouraging every child to participate and contribute in activities. For example, by providing children and young 
people with meaningful experiences and activities that will encourage them to get involved such as singing, painting and playing instruments. 

Aim The purpose or goal of an activity. For example, the purpose of role play for both children and young people can be to provide them with an opportunity to 
develop their imagination as well as improve their social skills.

‘Big C’ creativity ‘Big C’ creativity refers to a process of invention and excellence that involves exceptional skills and talent. For example, a child may display an excellent ability to be 
an artist or a young person who has a visual impairment may display excellent skills in playing music.

Creativity A concept that involves helping children and young people to find different ways of exploring their emotions and expressing themselves. For example, this can be 
achieved through activities such as dance, music, painting, craft work and cooking.

Culture This refers to the values and attitudes that underpin customs and beliefs in daily living. For example, creative activities could involve children and young people 
sharing experiences of important customs in their own and other cultures, of different foods that are cooked, of different languages that are spoken and of 
different ways to dress.

Developmental 
stages

Developmental stages are also sometimes referred to as developmental milestones and include the abilities that are reached by most children at certain ages. 
There are four types of developmental stages or milestones: 1) physical that focus on movement – for example, sitting up, walking (referred to as large-motor skills) 
and holding a cup or drawing a shape (referred to as fine-motor skills as they include more precise movements); 2) cognitive that focus on thinking and learning 
– for example, a child learning the alphabet or using mathematics to solve practical problems; 3) social and emotional that focus on understanding their own and 
others’ emotions – for example, a child interacting with different children or children playing a game that involves taking turns and sharing toys; 4) communication 
that focus on both verbal and non-verbal communication – for example a child saying their first words or a child responding to another child’s facial expressions.  

Disengaged 
children 

This term refers to children who do not participate in an activity or withdraw from an activity. For example, a child who does not get involved in a role-play with 
other children or a child who leaves an activity such as dance halfway through.

Early Years 
Foundation Stage

A framework that defines the learning, development and welfare requirements that all professionals working with children from birth to five years in the UK must 
comply with. For example, it sets out the legal requirements that everyone registered to look after children must follow to keep children safe and promote their 
welfare as well as the areas of learning and development that all children activities must be based on. 

Emotional 
development

This refers to a child’s ability and awareness to express, understand and respond to own and others’ emotions from birth through to late adolescence. For example, 
a young child may use crying or tantrums to express how they are feeling, an older child or young person may speak about how they are feeling with others.

Epistemic play This refers to children acquiring information and knowledge through exploratory play. For example, a child may bang a toy on the floor to establish what sound it 
makes or place an item of clothing over their face to find out what it feels like. 

Ethnicity This refers to the ethnic or cultural background of an individual. It includes factors such as the country the individual comes from, their physical appearance, the 
language the individual uses. 

Hazards The potential sources of harm or adverse health effects on a person, people or an environment. Hazards can be environmental such as toys on the floor, biological 
such as a used bandage, chemical such as cleaning products and psychological such as stress.
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Explanations of the key terms used within this unit, in the context of this unit

Key term Explanation

Human resources This refers to the people that are required for delivering an activity to children or young people such as the staff that are required to deliver an after school club 
activity to a group of eight children or the volunteers and staff required to support a group of young people to access a drama group in their local area.

Interventionist roles These roles refer to people who think that adults should be directly involved in children and young people’s creative activities. For example, an adult could plan for 
different types of interactions that children or young people could be supported with during a craft activity, including a clear structure around the different aspects 
that could be included in the activity to promote children or young people’s learning or development. 

‘Little c’ creativity ‘Little c’ creativity refers to a process of conscious invention and resourcefulness that involves everyday creativity. For example, children are being creative when 
they combine colours in new ways to create other colours, young people are being creative when they try an activity that is new to them.

Literacy A set of skills that enables an individual such as a child or young person to engage fully in society and in learning. For example, a child or young person can gain 
understanding or knowledge through the use of language, numbers and images such as in relation to learning important skills such as listening, talking, reading 
and writing. 

Ludic play This refers to children and young people acting out past experiences through for example role play or therapeutic play. For example, a child may act out through 
role play a shopping activity that they have been involved in or a young person may use a therapeutic activity to explore a difficult experience such as moving to a 
new area or supporting a family member through a period of illness. 

Material resources This refers to the materials that are required for delivering an activity to children or young people such as song sheets for children to use whilst taking part in a 
singing activity or scissors, glue and paper for young people to use during a craft activity.

National curriculum The national curriculum covers learning for all children aged 5-16 in state schools, and sets out the subjects that should be taught, the knowledge, skills and 
understanding every child should achieve in each subject (according to the child’s age), targets so that teachers can measure how well every child is doing in each 
subject and how information on every child’s progress should be communicated. The national curriculum is divided into four key stages that children are taken 
through during school: Key Stage 1 – Ages 5-7, Key Stage 2 – Ages 7-11, Key Stage 3 – Ages 11-14, Key Stage 4 – Ages 14-16.

Non-interventionist 
roles

These roles refer to people who think that adults should not be directly involved in children and young people’s creative activities. For example, an adult could set 
up a room with all the necessary materials required for a craft activity and then leave children or young people to make their own choices and decisions about 
what they do with the materials, they could ensure that they do not prompt or question the children or young people.

Objectives The steps that must be taken to achieve the purpose or goal (i.e. the aim) of an activity. For example, to ensure that role play develops children and young people’s 
imagination as well as improve their social skills children and young people must be given a range of different experiences so that they can draw on these in their 
role plays as well as be provided with role play scenarios that they can relate to. 

Perceptual skills A set of skills that involves the visual, auditory and tactile senses and enables an individual such as a child or young person to anticipate or sense what may happen 
next. For example, creative activities for children such as matching shapes or finding a toy or for young people such as drawing a picture or writing about what 
they have seen on a walk.

Personal and social 
development

The Early Years Foundation Stage framework defines personal and social development as helping children to develop a positive sense of themselves, and others; to 
form positive relationships and develop respect for others; to develop social skills and learn how to manage their feelings; to understand appropriate behaviour in 
groups; and to have confidence in their own abilities.

Physical skills A set of skills that involves the movement of the body and enables an individual such as a child or young person to carry out an activity. For example, children, 
learning how to move their bodies during a dance activity or young people learning how to throw and catch a ball during a sports activity.
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Explanations of the key terms used within this unit, in the context of this unit

Key term Explanation

Risks The likelihood of harm or adverse health effects occurring to a person, people or an environment if exposed to a hazard. Risks can be low, medium or high 
depending on the extent of harm or adverse effect they could cause and the likelihood of it occurring. For example, in a children’s centre the likelihood of children, 
staff and visitors tripping up over toys may be a low risk if all areas and rooms are tidied throughout the day and the likelihood of children placing their fingers or 
other objects into plug sockets a medium risk if plug safety covers are not checked throughout the day. Young people taking part in activities in the park may be at 
high risk if equipment or the area is not checked beforehand for hazards such as faulty play equipment, broken glass, litter. 

Symbolic 
representation

The use of symbols or shapes to convey meanings. For example, a child may use a smiling face to represent that they are feeling happy or a young person may 
draw a picture of a ball to represent their favourite sporting activity, football.

Targets The effectiveness or success of the steps you have taken (objectives) to achieve the purpose or goal (i.e. the aim) of an activity. For example, to ensure that every 
child or young person in a group participates in a role play and improves two of their social skills.
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Some common misconceptions and guidance on how they could be overcome

What is the misconception? How can this be overcome? Resources which could help

The concept of creativity Learners may not know that creativity in relation to children and young people is not 
only solely about arts, crafts and other creative activities but also involves unplanned 
opportunities to be creative as well as creative opportunities. 

Tutors could ask learners to share their thoughts and ideas about what being creative 
involves. 

Tutors could also ask learners to research the meaning of creativity; for example by 
signposting learners to a range of resources such as the ones available from the web 
links opposite. 

Organisation: Education Scotland
Resource Title: About creativity
Website Link: http://www.educationscotland.gov.uk/
learningandteaching/approaches/creativity/about/
index.asp
Description: Information about the meaning of creativity 
and its importance.

Organisation: Education Scotland
Resource Title: Creativity Portal
Website Link: http://creativityportal.org.uk/
Description: Numerous resources about creativity.

The meaning of the term inclusive Learners may not have a full understanding of the term inclusive in relation to 
creativity.

Tutors could use the case studies included in the web link opposite from the project 
‘Inclusive Creativity’ as the basis of small groups discussions around what is meant by 
inclusive creativity.

Tutors could also invite guest speakers from different children and young people 
settings to speak to the whole group about the meaning of inclusive creativity.

Organisation: Inclusive Creativity
Resource Title: Inclusive creativity 
Website Link: http://inclusivecreativity.com/
Description: Case studies of how to practice inclusive 
creativity.

The concept of play Tutors could introduce learners to the concept of play in relation to children and 
young people by sharing with them the extract signposted opposite from Section 1 of 
the resource titled ‘A world without play: A literature review’.

Tutors could either use this as a basis of a whole group discussion or as the basis of 
information handouts that could be provided to learners.

Organisation: Play England
Resource Title: Section 1: The essence of play
Website Link: http://www.playengland.org.uk/
media/371031/a-world-without-play-literature-
review-2012.pdf
Description: Information about the meaning of play.

MISCONCEPTIONS

http://www.educationscotland.gov.uk/learningandteaching/approaches/creativity/about/index.asp
http://www.educationscotland.gov.uk/learningandteaching/approaches/creativity/about/index.asp
http://www.educationscotland.gov.uk/learningandteaching/approaches/creativity/about/index.asp
http://creativityportal.org.uk/
http://inclusivecreativity.com/
http://www.playengland.org.uk/media/371031/a-world-without-play-literature-review-2012.pdf
http://www.playengland.org.uk/media/371031/a-world-without-play-literature-review-2012.pdf
http://www.playengland.org.uk/media/371031/a-world-without-play-literature-review-2012.pdf
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Some common misconceptions and guidance on how they could be overcome

What is the misconception? How can this be overcome? Resources which could help

The meaning of interventionist and 
non-interventionist approaches to 
creativity

Learners could find it difficult to express the meaning of the terms interventionist and 
non-interventionist approaches.

Learners could be tasked with conducting some independent research around the 
debate of adults intervening or not intervening when promoting creativity in children 
and young people. Useful resources that could be used are indicated opposite.

In addition, practitioners from different settings could be invited to speak with 
learners about when interventionist and non-interventionist approaches are used in 
developing creativity in children and young people.

Organisation: Nursery World
Resource Title: Intervention in art: Lend a hand
Website Link: http://www.nurseryworld.co.uk/nursery-
world/news/1083945/intervention-art-lend-hand
Description: An article about the pros and cons of 
intervening or not intervening in creative activities.

Organisation: National Playing Fields Association, 
PLAYLINK and the Children’s Play Council
Resource Title: Best Play – What play provision should do 
for children
Website Link: http://www.freeplaynetwork.org.uk/pubs/
bestplay.pdf
Description: The meaning of play, how play benefits 
children and the role of adults in play provision.

The importance of child-initiated 
activities and learning

Learners may not understand the importance or relevance of child-initiated activities 
and learning.

Tutors could provide learners with more information in the form of a short 
presentation to the whole group; tutors could use the resource indicated opposite as a 
basis for the information to include within their presentation. 

Organisation: ATL
Resource Title: Playing to learn, a guide to child-led play 
and its importance for thinking and learning
Website Link: https://www.atl.org.uk/Images/Playing to 
learn  - Feb 2012.pdf
Description: A guide to child-initiated play and activities 
and their importance.

Organisation: Nature Play
Resource Title: The Adult Role in Child-led Play – How to 
Become a Learning Ally
Website Link: http://www.nature-play.co.uk/blog/the-
adult-role-in-child-led-play-how-to-become-a-learning-
ally
Description: Information about what child-initiated 
activities involve and how they can be supported by 
adults.

http://www.nurseryworld.co.uk/nursery-world/news/1083945/intervention-art-lend-hand
http://www.nurseryworld.co.uk/nursery-world/news/1083945/intervention-art-lend-hand
http://www.freeplaynetwork.org.uk/pubs/bestplay.pdf
http://www.freeplaynetwork.org.uk/pubs/bestplay.pdf
https://www.atl.org.uk/Images/Playing%20to%20learn%20%20-%20Feb%202012.pdf
https://www.atl.org.uk/Images/Playing%20to%20learn%20%20-%20Feb%202012.pdf
http://www.nature-play.co.uk/blog/the-adult-role-in-child-led-play-how-to-become-a-learning-ally
http://www.nature-play.co.uk/blog/the-adult-role-in-child-led-play-how-to-become-a-learning-ally
http://www.nature-play.co.uk/blog/the-adult-role-in-child-led-play-how-to-become-a-learning-ally
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SUGGESTED ACTIVITIES
LO No: 1

LO Title: Understand the importance of creativity for children and young people

Title of suggested activity Suggested activities Suggested timings Also related to

What is creativity? It is important for learners to understand the meaning of creativity in the context of supporting 
children and young people. Tutors could begin by reading Anna Craft’s publication aimed at those 
who work with children in the early years that explains what creativity is, its value, what is involved in 
‘Big C’ and ‘Little c’ creativity and how they relate to concepts such as imagination, self-expression and 
intelligence. Extracts from this could be shared with the whole group.

Title: Creativity and Early Years Education: A lifewide foundation
Author: Anna Craft 
Publisher: Bloomsbury Academic, 2002. ISBN 0826457428, 9780826457424

Guest speakers from different health and social care settings who work with  children and young 
people could also be invited to speak to learners about what creativity is. Learners could agree on a 
set of questions to be asked such as: Where do you work? Who do you support in your job role? What 
is your understanding of creativity? How do you teach creativity?

Learners could then work in small groups and design posters that include the meaning of creativity 
in relation to both children and young people, including the meanings of ‘Big C’ and ‘Little c’ creativity. 
Posters could then be shared and discussed with the whole group.

2 hours
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Title of suggested activity Suggested activities Suggested timings Also related to

Children and creativity Tutors could then explore with learners the different ways that children can express their creativity. 
Tutors could ask learners to reflect on their work placements or personal experiences of the different 
ways that they have observed children express their creativity and ask them to share their ideas and 
experiences with the whole group. 

The interesting article below published by the National Foundation for Educational Research in 
England and Wales includes additional information about the different ways that children can express 
creativity; tutors could either ask learners to access this or the article could be discussed with the 
whole group.

Organisation: National Foundation for Educational Research
Resource Title: Developing young children’s creativity: what can we learn from research?
Website Link: https://www.nfer.ac.uk/nfer/publications/55502/55502.pdf
Description: Information about what creativity is, how it can be expressed and developed.

Tutors could then ask learners to develop a short verbal presentation to the rest of the group about 
the different ways that children express creativity; learners could use role play and images to illustrate 
the different ways that children do this.

2 hours

Why is creativity important 
for children and young 
people?

Tutors could ask learners to research why creative experiences are important for both children and 
young people in terms of the skills it enables them to develop. Tutors could direct learners to access 
Play England’s resource.

Organisation: Play England
Resource Title: Why is play important?
Website: http://www.playengland.org.uk/about-us/why-is-play-important.aspx
Description: Information about what play is and its wide-ranging benefits for children, families and 
communities.

Tutors could then also arrange for learners to interview health or social care practitioners to find out 
more about the value of creative experiences for both children and young people.

Learners could then be asked to develop information handouts or posters about the importance of 
creativity for both children and young people.

2 hours Unit 21 LO4

https://www.nfer.ac.uk/nfer/publications/55502/55502.pdf
http://www.playengland.org.uk/about-us/why-is-play-important.aspx
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Title of suggested activity Suggested activities Suggested timings Also related to

Why is creativity important 
for society?

It is also important for learners to consider the wider impact that creative experiences can have not 
only on children and young people themselves but also on the important role creativity has in society 
as a whole. 

Tutors could use the resource below as the basis of this topic.

Organisation: The University of Warwick, The Warwick Commission
Resource Title: Enriching Britain: Culture, Creativity and Growth
Website Link: http://www2.warwick.ac.uk/research/warwickcommission/futureculture/finalreport/
warwick_commission_report_2015.pdf
Description: Research conducted on how culture and creativity can further enrich Britain.

A whole group discussion could then ensue around the importance and value of having creative 
people in society. Learners could then be asked to work in groups and list as many benefits as they 
can think of in relation to creativity in society. Learners’ lists could then be posted up around the 
classroom and each group could then be asked to visit each of these. Learners could then discuss 
their findings including any other benefits that they came across in other groups that they thought 
were particularly innovative.

2 hours Unit 21 LO4

http://www2.warwick.ac.uk/research/warwickcommission/futureculture/finalreport/warwick_commission_report_2015.pdf
http://www2.warwick.ac.uk/research/warwickcommission/futureculture/finalreport/warwick_commission_report_2015.pdf
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Title of suggested activity Suggested activities Suggested timings Also related to

Excellence in creativity Tutors could ask learners to further explore the key characteristics of creativity; particularly in terms of 
the value of ensuring that creativity should be inclusive. 

The resource below published by the University of Sheffield provides tutors with guidance on the key 
principles of ‘inclusion’ in teaching and learning practices. 

Organisation: The Inclusive Learning and Teaching Project, University of Sheffield
Resource Title: The inclusive learning and teaching handbook
Website Link: https://www.shef.ac.uk/polopoly_fs/1.18989!/file/The-inclusive-learning-and-teaching-
handbook.pdf
Description: Information about how to make learning and teaching inclusive.

Tutors could also revisit the article accessed for Activity 2 of Learning Outcome 1 and consider what 
creativity is and the myths that are associated with creativity:

Organisation: National Foundation for Educational Research
Resource Title: Developing young children’s creativity: what can we learn from research?
Website Link: https://www.nfer.ac.uk/nfer/publications/55502/55502.pdf
Description: Information about what creativity is, the myths associated with creativity, how it can be 
expressed and developed.

Tutors could then test learners’ knowledge of what inclusive creativity for children and young people 
involves by asking learners to get into small groups and complete a short quiz. Questions could 
include: What does inclusive creativity mean? Name 3 ways creativity could be made inclusive with 
children. Name 3 ways creativity could be made inclusive with young people. State two myths 
associated with creativity. 

2 hours Unit 2 LO1

https://www.shef.ac.uk/polopoly_fs/1.18989!/file/The-inclusive-learning-and-teaching-handbook.pdf
https://www.shef.ac.uk/polopoly_fs/1.18989!/file/The-inclusive-learning-and-teaching-handbook.pdf
https://www.nfer.ac.uk/nfer/publications/55502/55502.pdf
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Title of suggested activity Suggested activities Suggested timings Also related to

Creativity and children’s 
learning and development

Tutors could introduce the topic of how creativity supports different aspects of children’s learning and 
development by asking learners to read through the fact sheet produced by Early Years Matters that 
can be accessed via the web link below.

Organisation: Early Years Matters
Resource Title: Learning And Development – Creative Development
Website Link: http://www.earlyyearsmatters.co.uk/wp-content/uploads/2011/03/eyfs_learn_creative_
dev(1).pdf
Description: Information about aspects of creative development, how creative development relates to 
children, how child care settings can implement this aspect of children’s learning and development.

Tutors could also arrange for guest speakers from different child care settings to speak with the whole 
group about how creativity supports children’s learning and development. Learners could also be 
asked to reflect on their work placements or work experiences to consider how creativity supported 
children’s learning and development. 

Learners could then be asked to produce a presentation around how creativity supports children’s 
learning and development; this could be supported with learners’ and other practitioners’ experiences 
of working with children. 

2 hours 

http://www.earlyyearsmatters.co.uk/wp-content/uploads/2011/03/eyfs_learn_creative_dev(1).pdf
http://www.earlyyearsmatters.co.uk/wp-content/uploads/2011/03/eyfs_learn_creative_dev(1).pdf
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LO No: 2

LO Title: Understand how creativity develops in children and young people

Title of suggested activity Suggested activities Suggested timings Also related to

Spotting children and young 
people’s creativity

Tutors could introduce the topic of children being creative by showing learners the NHS Choices 
video available on the link below. 

Organisation: NHS Choices
Resource Title: How can I help my child be creative through play? (18 to 30 months)
Website: http://www.nhs.uk/video/pages/how-can-I-help-my-child-be-creative-through-play.aspx
Description: A video by a health visitor providing ideas and advice about how to go about creative 
play.

Surrey Clubs for Young People (SCYP) has produced a number of video clips on their website about 
different ways that young people can be creative too.

Organisation: Surrey Clubs for Young People (SCYP)
Resource Title: Videos
Website: http://scyp.co.uk/videos/
Description: Numerous videos of creative learning opportunities provided by SCYP for young people.

Tutors could then ask learners to get into small groups and discuss the different ways that children 
and young people can be creative; a whole group discussion of the key learning points could then 
ensue.

2 hours

SUGGESTED ACTIVITIES

http://www.nhs.uk/video/pages/how-can-I-help-my-child-be-creative-through-play.aspx
http://scyp.co.uk/videos/
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Title of suggested activity Suggested activities Suggested timings Also related to

Promoting creativity in 
children and young people

Tutors could ask learners to work in small groups and discuss the five different case studies referred 
to in the publication below published by the National Children’s Bureau (ncb) that detail the different 
ways that foster carers can promote creativity in children and young people with different needs.

Organisation: National Children’s Bureau (ncb)
Resource Title: Fostering a creative relationship
Website Link: http://ncb.org.uk/media/960616/spcr_final.pdf
Description: Information on how to promote creativity in children and young people.

Learners could also be asked to reflect on their work placements or work experience and consider 
what children need in order for creativity to be promoted. Learners could also be encouraged to 
speak with practitioners who work with children and young people to find out how they promote 
creativity on a day-to-day basis with the children and young people they work with.

Tutors could ask learners to produce a guide for practitioners that includes the 10 top tips for 
promoting creativity effectively with both children and young people. 

2 hours

Play theories Tutors could introduce learners to the importance of play by sharing with them extracts from the 
Guardian article that can be accessed from the link below.

Organisation: The Guardian
Resource Title: Play is the cornerstone of creative learning
Website Link: http://www.theguardian.com/teacher-network/2013/oct/15/play-creative-learning-
roundtable
Description: Information on the importance of play.

Tutors could then ask learners to research theorists such as Jean Piaget, Corinne Hutt and John Hutt in 
relation to their models that defined the role and importance of play. 

Organisation: Simply Psychology
Resource Title: Jean Piaget
Website Link: http://www.simplypsychology.org/piaget.html
Description: Information about the theorist Jean Piaget.

Organisation: Play England
Resource Title: Free Play in Early Childhood – Chapter 2: Play, exploration and brain development
Website Link: http://www.playengland.org.uk/media/120426/free-play-in-early-childhood.pdf
Description: Information about the theorists Corinne Hutt, John Hutt and others in relation to the 
importance of play including epistemic and ludic play.

2 hours

http://ncb.org.uk/media/960616/spcr_final.pdf
http://www.theguardian.com/teacher-network/2013/oct/15/play-creative-learning-roundtable
http://www.theguardian.com/teacher-network/2013/oct/15/play-creative-learning-roundtable
http://www.simplypsychology.org/piaget.html
http://www.playengland.org.uk/media/120426/free-play-in-early-childhood.pdf
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Title of suggested activity Suggested activities Suggested timings Also related to

Play theories (cont...) Learners could then produce profiles or information cards for each theorist to include information 
about, for example who the theorist is, the key points of their theory, what each theorist says about 
play and its importance.

The Early Years Foundation 
Stage (EYFS) framework 

It is important that learners are aware of the EYFS framework and how it is based on developmental 
stages.

The information in the resource below can be used to explain what the EYFS framework is to learners.

Organisation: Foundation Years
Resource Title: Parents’ Guide to the  Early Years Foundation Stage Framework
Website Link: http://www.foundationyears.org.uk/files/2015/01/EYFS_Parents_Guide-amended1.pdf
Description: Information on the revised EYFS framework (2014).

Learners could then work in pairs to discuss what the EYFS is, why and how developmental stages are 
used; each pair could then feed back their findings to the whole group. 

1 hour

The National Curriculum Tutors could then introduce how developmental stages are also the basis of the national curriculum. 
Learners could be asked by tutors to find out more information about this from the following 
government website.

Organisation: Department for Education
Resource Title: The national curriculum
Website Link: https://www.gov.uk/national-curriculum/overview
Description: Information on the national curriculum (2014).

A whole group discussion could then ensue about how the national curriculum is based on 
developmental stages and why it is important that developmental stages are used.

1 hour

http://www.foundationyears.org.uk/files/2015/01/EYFS_Parents_Guide-amended1.pdf
https://www.gov.uk/national-curriculum/overview
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Title of suggested activity Suggested activities Suggested timings Also related to

Creativity and learning Tutors could introduce the topic of the links that there are between creativity and areas of learning by 
sharing with learners some of the findings published by Ofsted in relation to the survey completed 
with 44 schools in 2010 that used creative approaches to learning.

Organisation: Ofsted
Resource Title: Learning: creative approaches that raise standards
Website Link: http://www.creativitycultureeducation.org/wp-content/uploads/learning-creative-
approaches-that-raise-standards-250.pdf
Description: An Ofsted survey evaluation that illustrates how 44 schools used creative approaches to 
learning.

Tutors could then discuss with the whole group the links that there are between aspects of creativity 
and the different areas of learning. As the basis of the whole group discussion tutors could invite guest 
speakers from local health and social care organisations who work with children and young people to 
explain how creative experiences are closely linked and embedded into different areas of learning. 

Learners could then develop their own presentations with examples of how creative activities and 
experiences undertaken by both children and young people are linked to different areas of learning.

2 hours

http://www.creativitycultureeducation.org/wp-content/uploads/learning-creative-approaches-that-raise-standards-250.pdf
http://www.creativitycultureeducation.org/wp-content/uploads/learning-creative-approaches-that-raise-standards-250.pdf
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LO No: 3

LO Title: Understand the role of adults in promoting creativity for children and young people

Title of suggested activity Suggested activities Suggested timings Also related to

What are interventionist 
approaches?

Tutors could introduce learners to the role of intervention by adults in promoting creativity for 
children and young people by discussing this topic with the whole group. The resource below could 
be used as the basis of the whole group discussion.

Organisation: Nursery World
Resource Title: Intervention in art: Lend a hand
Website Link: http://www.nurseryworld.co.uk/nursery-world/news/1083945/intervention-art-lend-
hand
Description: An article about the pros and cons of intervening or not intervening in creative activities.

Tutors could also invite guest speakers to share with learners their experiences of being an 
interventionist practitioner when working with children and young people. The perspectives and roles 
of other adults involved in children and young people’s lives such as families and teachers could also 
be considered. 

Tutors could then ask learners to develop an information fact sheet about the key characteristics of 
interventionist adult roles when promoting creativity with both children and young people.

2 hours

What are non-interventionist 
approaches?

Tutors could then introduce learners to the non-interventionist roles of adults in promoting creativity 
by sharing with them the key points discussed in the article below that focuses on whether creativity 
in younger children can also be promoted through non-interventionist approaches.

Organisation: Nursery World
Resource Title: Intervention in art: Lend a hand
Website Link: http://www.nurseryworld.co.uk/nursery-world/news/1083945/intervention-art-lend-
hand
Description: An article about the pros and cons of intervening or not intervening in creative activities.

Tutors could then arrange for learners to speak with a range of practitioners who work with 
children and young people to find out about their perspectives and experiences of the use of non-
interventionist approaches.

Tutors could then divide the whole group in two halves and ask each half to debate whether 
interventionist or non-interventionist roles are most effective in promoting creativity in children and 
young people. Points could be awarded for each key aspect raised.

2 hours

SUGGESTED ACTIVITIES

http://www.nurseryworld.co.uk/nursery-world/news/1083945/intervention-art-lend-hand
http://www.nurseryworld.co.uk/nursery-world/news/1083945/intervention-art-lend-hand
http://www.nurseryworld.co.uk/nursery-world/news/1083945/intervention-art-lend-hand
http://www.nurseryworld.co.uk/nursery-world/news/1083945/intervention-art-lend-hand
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Title of suggested activity Suggested activities Suggested timings Also related to

What do sensitive 
interventions involve?

It is important that learners understand how to create environments that inspire creativity and are 
sensitive to children and young people’s abilities, needs, preferences and experiences as well as the 
skills required to be a sensitive and effective practitioner. 

As well as visiting children and young people’s settings or speaking with professionals who work in 
these settings tutors could also direct learners to the document titled: Learning, Playing and Interacting: 
Good Practice in the Early Years Foundation Stage that contains some useful information about this 
topic.

Organisation: The Department for Children, Schools and Families
Resource Title: Learning, Playing and Interacting: Good Practice in the Early Years Foundation Stage
Website Link: http://www.keap.org.uk/documents/LearningPlayingInteracting.pdf
Description: Information about how adults can support and enhance young children’s learning and 
creativity.

Learners could then be asked to produce information handouts about the key conditions that are 
required to develop creative environments and the key skills that practitioners require to develop 
creativity in their interactions with children and young people.

2 hours Unit 1 LO4
Unit 8 LO4

Using space and time Learners could explore the use of space and time in promoting creativity for children and young 
people by carrying out some independent research about how space and time can be used and why 
both are important in the promotion of creativity. The resources below could be useful sources of 
information for learners.

Organisation: Play Wales
Resource Title: The role of adults in children’s play
Website Link: http://www.playwales.org.uk/login/uploaded/documents/INFORMATION%20SHEETS/
role%20of%20adults%20in%20childrens%20play.pdf
Description: Information about how space and time are essential components in promoting creativity 
for children. 

Organisation: Play England
Resource Title: Charter for Children’s Play
Website Link: http://www.playengland.org.uk/media/71062/charter-for-childrens-play.pdf
Description: Information about how space and time are essential components in promoting creativity 
for children and young people. 

Additional research could also be carried out by learners by speaking directly to health or social care 
practitioners who work with children and young people. Learners could work in small groups to share 
and discuss their ideas and experiences.

2 hours

http://www.keap.org.uk/documents/LearningPlayingInteracting.pdf
http://www.playwales.org.uk/login/uploaded/documents/INFORMATION%20SHEETS/role%20of%20adults%20in%20childrens%20play.pdf
http://www.playwales.org.uk/login/uploaded/documents/INFORMATION%20SHEETS/role%20of%20adults%20in%20childrens%20play.pdf
http://www.playengland.org.uk/media/71062/charter-for-childrens-play.pdf
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Title of suggested activity Suggested activities Suggested timings Also related to

The observe, assess, plan 
cycle

Tutors could introduce learners to the cycle of planning, implementing, observing, recording and 
assessing by developing a presentation or information handouts for the whole group using the 
resource below that explains why the cycle is important and how it is used in practice.

Organisation: Early Years Matters
Resource title: Observation, Assessment and Planning
Website Link: http://earlyyearsmatters.co.uk/index.php/eyfs/a-unique-child/planning/
Description: Information about the cycle of observation, assessment and planning

A whole group discussion could then ensue around the meaning of this cycle and how it is linked to 
the role of adults in promoting creativity.

2 hours Unit 8 LO5

Good practice examples in 
observing, assessing and 
planning

Tutors could explore with learners a range of good practice examples and case studies of the cycle of 
planning, implementing, observing, recording and assessing being applied effectively by for example 
accessing the following resources.

Organisation: Ofsted
Resource Title: Highbridge Children’s Centre – Good practice example: Early Years
Website Link: https://www.gov.uk/government/uploads/system/uploads/attachment_data/
file/393447/Highbridge_20Childrens_20Centre_20-_20Good_20practice_20example.pdf
Description: Information about how the staff at the Highbridge Children’s Centre observe, assess and 
plan the children’s learning, development and creativity, working in partnership with the children’s 
parents or carers.

Organisation: National Children’s Bureau (ncb)
Resource Title: Listening to Young Children in Lincolnshire
Website Link: http://www.ncb.org.uk/media/74676/listening_to_young_children_booklet.pdf
Description: Information about good practice in a variety of child care settings in relation to observing, 
assessing and planning for children’s learning, development and creativity.

Tutors could also arrange for guest speakers from a variety of settings who work with children and 
young people to share their experiences of good and effective practices when implementing the 
cycle of planning, implementing, observing, recording and assessing.

Learners could then work in small groups to develop posters around the different aspects of the cycle 
and include examples of good practice approaches for each part of the cycle. 

2 hours

http://earlyyearsmatters.co.uk/index.php/eyfs/a-unique-child/planning/
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/393447/Highbridge_20Childrens_20Centre_20-_20Good_20practice_20example.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/393447/Highbridge_20Childrens_20Centre_20-_20Good_20practice_20example.pdf
http://www.ncb.org.uk/media/74676/listening_to_young_children_booklet.pdf
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LO No: 4

LO Title: Be able to design and plan an activity/creative activity for use with a group of children or young people

Title of suggested activity Suggested activities Suggested timings Also related to

Creating inspiring creative 
environments 

It is important that learners are aware of the key components for creating environments for children 
that are positive and will inspire creativity. Learners could conduct some independent research 
around this topic and then share their findings with the whole group by having a whole group 
discussion or developing posters or a spidergram about the key components for creating inspiring 
environments. Tutors could direct learners to the following resources.

Organisation: Community Playthings
Resource Title: Creating indoor environments for young children
Website Link: http://www.communityplaythings.co.uk/learning-library/articles/creating-indoor-
environments-for-young-children
Description: An article about how to creative positive indoor environments for young children.

Organisation: Community Playthings
Resource Title: Fostering creativity indoors and out
Website Link: http://www.communityplaythings.co.uk/learning-library/blog/2013/december/
fostering-creativity-indoors-and-out
Description: An article and case study about promoting creativity with children indoors and outside.

Organisation: Community Playthings
Resource Title: A good place to be Two: Developing quality environments indoors and out
Website Link: http://www.communityplaythings.co.uk/learning-library/training-resources/a-good-
place-to-be-two
Description: A free booklet about how to create a positive environment for children who are two years 
of age.

Organisation: London Youth
Resource Title: Inspiring Young People
Website Link: http://www.londonyouth.org.uk
Description: Information about a range of creative activities and experiences that are run by London 
Youth to inspire young people.

Organisation: The Guardian
Resource Title: Inspiring classrooms and learning environments – in pictures
Website Link: http://www.theguardian.com/teacher-network/teacher-blog/gallery/2013/may/14/
inspiring-school-architecture-environments
Description: A photo gallery of inspiring classrooms and learning environments.

2 hours Unit 1 LO2
Unit 12 LO4

SUGGESTED ACTIVITIES

http://www.communityplaythings.co.uk/learning-library/articles/creating-indoor-environments-for-young-children
http://www.communityplaythings.co.uk/learning-library/articles/creating-indoor-environments-for-young-children
http://www.communityplaythings.co.uk/learning-library/blog/2013/december/fostering-creativity-indoors-and-out
http://www.communityplaythings.co.uk/learning-library/blog/2013/december/fostering-creativity-indoors-and-out
http://www.communityplaythings.co.uk/learning-library/training-resources/a-good-place-to-be-two
http://www.communityplaythings.co.uk/learning-library/training-resources/a-good-place-to-be-two
http://www.londonyouth.org.uk
http://www.theguardian.com/teacher-network/teacher-blog/gallery/2013/may/14/inspiring-school-architecture-environments
http://www.theguardian.com/teacher-network/teacher-blog/gallery/2013/may/14/inspiring-school-architecture-environments
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Title of suggested activity Suggested activities Suggested timings Also related to

Activities and individuals Ensuring that activities selected meet individuals’ needs, preferences and abilities could be explored 
in more detail with learners in a range of different ways.  For example, learners could interview 
practitioners who work with children and young people about how they agree and select activities. 

Tutors could also find out from learners the skills and abilities they have and that they could use with 
children and young people. Learners could be encouraged to complete a profile of themselves that 
includes for example information about their interests, the creative skills they have, the qualities they 
have that will be useful for promoting creativity with children and young people. The profile could be 
written or could be digitally recorded and then shared by learners working in pairs or in small groups.

2 hours

Activities and health and 
safety

Tutors could ask learners to research the health and safety considerations that are taken into account 
by different organisations and services that provide creative activities for children and young people. 

Tutors could invite guest speakers from a range of different settings to speak to learners about the 
practical health and safety considerations that must be taken into account when agreeing on a 
suitable activity. Tutors could also show learners extracts of the guidance available from a range of 
different organisations; some examples have been included below.

Organisation: Crayola
Resource Title: Consumer Craft Safety Guide
Website Link: http://www.crayola.co.uk/support/~/media/C58DFF71E4AD4F82AE9989724135F719.
ashx
Description: Guidance on how to support children to engage safely in arts and crafts activities.

Organisation: The Child Accident Prevention Trust (CAPT)
Resource Title: Resources
Website Link: http://www.childsafetyweek.org.uk/resources/
Description: A range of resources, audio clips, action packs including leaflets and posters available 
from this charity promoting child safety.

Organisation: Barton Camp
Resource Title: Risk Assessment: Arts and Crafts
Website Link: http://www.bartoncamp.co.uk/pdfs/Risk Assessment - Arts and Crafts.pdf
Description: An example of a health and safety risk assessment for a range of creative activities for a 
centre run by the Bristol Children’s Help Society for children and young people who need a holiday or 
a break from supporting and caring for parents with substance abuse issues, mental health problems 
or a disability.

Learners could record their suggestions and ideas and then share these with each other by working in 
small groups.

2 hours Unit 3 LO2

http://www.crayola.co.uk/support/~/media/C58DFF71E4AD4F82AE9989724135F719.ashx
http://www.crayola.co.uk/support/~/media/C58DFF71E4AD4F82AE9989724135F719.ashx
http://www.childsafetyweek.org.uk/resources/
http://www.bartoncamp.co.uk/pdfs/Risk%20Assessment%20-%20Arts%20and%20Crafts.pdf
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Title of suggested activity Suggested activities Suggested timings Also related to

Planning activities – Why? Tutors could introduce learners to the importance of planning activities for children and young 
people by showing the whole group the video produced on the importance and impact of planning 
from the perspective of practitioners who work across a range of children’s settings including 
nurseries, children’s centres and primary schools.

Organisation: Education Scotland
Resource Title: Planning
Website Link: http://www.educationscotland.gov.uk/learningandteaching/earlylearningandchildcare/
curriculum/supportingearlylevel/implementation/planning.asp
Description: Information on why planning activities is important.

Organisation: National Co-ordinating Centre for Public Engagement
Resource Title: Resources for working with young people
Website Link: http://www.publicengagement.ac.uk/plan-it/who-engage-with/resources-working-
with-young-people
Description: A range of resources that provide information and good practice examples about the 
importance of planning activities with young people.

Tutors could also invite guest speakers from children and young people settings who could speak to 
learners about why planning activities is important. 

Learners could then be asked to develop a series of information posters or leaflets about the 
importance of the planning process when developing activities with children and young people.

2 hours

http://www.educationscotland.gov.uk/learningandteaching/earlylearningandchildcare/curriculum/supportingearlylevel/implementation/planning.asp
http://www.educationscotland.gov.uk/learningandteaching/earlylearningandchildcare/curriculum/supportingearlylevel/implementation/planning.asp
http://www.publicengagement.ac.uk/plan-it/who-engage-with/resources-working-with-young-people
http://www.publicengagement.ac.uk/plan-it/who-engage-with/resources-working-with-young-people
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Title of suggested activity Suggested activities Suggested timings Also related to

Planning activities – How? Learners could work in small groups and conduct some research around how to plan activities for 
children and young people. As planning processes will vary between children and young people 
settings, guidance on good practice to follow could be the focus and learners could be encouraged 
to look at different examples of how activities can be planned. 

Examples of plans can be accessed from the resources below or can be shared by practitioners who 
work with children and young people.

Organisation: Wiltshire Council
Resource Title: Early Years Foundation Stage Planning Examples Pack  
–Reception –Reception/Year one
Website Link: http://www.wiltshire.gov.uk/eyfs-planning-examples-pack.pdf
Description: EYFS Planning Examples information pack.

Organisation: Primary Resources
Resource Title: Planning and Resources
Website Link: http://www.primaryresources.co.uk/art/art.htm#planning
Description: Examples of plans for a range of different children activities.

Organisation: Pembrokeshire Youth Zone
Resource Title: Planning Projects, Sessions and Activities
Website Link: http://www.pembrokeshireyouthzone.co.uk/content.asp?nav=10,163&parent_
directory_id=1&id=222
Description: Good practice guidance on how to plan youth work projects, sessions or activities.

A whole group discussion could then ensue around the following areas, for example: What is a plan? 
How can a plan be recorded? Who is a plan recorded by? Name the key characteristics of an effective 
plan. The key outcomes of the discussion could then be documented. 

2 hours

Barriers to participating in 
activities

Tutors could ask learners to reflect on their own experiences of barriers that may arise when children 
and young people take part in activities. For example, learners could reflect on activities that they 
have had difficulties participating in or that their siblings or friends have had difficulties with or that 
they have been involved in, through their work experience or work placement. 

Tutors could also arrange for guest speakers who work in a range of children and young people’s 
settings to share their experiences of the barriers that different children and young people may 
encounter whether individually or as a group. 

Learners could then work in small groups to develop a poster that details the possible barriers to 
participation of children and young people. Each group could then take it in turns to explain their 
posters, including what the barriers are and their ideas for how they could be overcome or managed.  

2 hours

http://www.wiltshire.gov.uk/eyfs-planning-examples-pack.pdf
http://www.pembrokeshireyouthzone.co.uk/content.asp?nav=10,163&parent_directory_id=1&id=222
http://www.pembrokeshireyouthzone.co.uk/content.asp?nav=10,163&parent_directory_id=1&id=222
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LO No: 5

LO Title: Be able to deliver and evaluate an activity/creative activity to a group of children or young people

Title of suggested activity Suggested activities Suggested timings Also related to

Active participation in 
activities 

It is important that learners are aware of the different methods that can be used to encourage 
children to participate in activities and the benefits of participation. Tutors could introduce this topic 
by asking learners to read through the case study of Sonia available on the resource below.

Organisation: Community Playthings
Resource Title: Encouraging creativity and independence
Website Link: http://www.communityplaythings.co.uk/learning-library/articles/encouraging-creativity-
and-independence
Description: A case study and article about how to encourage children to be creative and participate 
in activities.

A whole group discussion could then ensue around the different methods that were used to 
encourage the child in the case study to participate and be creative. 

Tutors could then arrange for learners to interview practitioners to find out the methods they use to 
encourage children and young people who are disengaged, to participate and to try new activities. 

Learners could then work in small groups and role play the different methods that can be used to 
encourage children and young people to participate in activities. 

2 hours Unit 20 LO1

SUGGESTED ACTIVITIES

http://www.communityplaythings.co.uk/learning-library/articles/encouraging-creativity-and-independence
http://www.communityplaythings.co.uk/learning-library/articles/encouraging-creativity-and-independence
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Title of suggested activity Suggested activities Suggested timings Also related to

Monitoring engagement The different methods that can be used to monitor children’s and young people’s level of 
engagement could be explored with learners in a range of different ways. 

For example, learners could interview practitioners who work with children and young people about 
the methods they use and which ones they find the most effective and why. Their experiences of how 
they adapt their practices according to individuals’ level of engagement would also be useful to share 
with learners.

Learners could also conduct some independent research in this area. Learners may also find it useful 
to use the resource below. 

Organisation: Scotland – College Development Network
Resource Title: Effective practice: Observation, Assessment and Planning
Website Link: http://www.scotlandscolleges.ac.uk/download-document/1111-hnc-rc-the-early-years-
foundation-stage-effective-practice-observation-assessment-and-planning
Description: Information about the cycle of planning, implementing, observing, recording and 
assessing when used with children from birth to five years of age.

Learners could then work in small groups to put together a series of information sheets about how to 
monitor children’s and young people’s level of engagement.

2 hours

The use of feedback Tutors could ask learners to research the importance of obtaining feedback from children and young 
people, others involved and at different times both during and after activities have taken place. The 
guide below contains some very useful information.

Organisation: North West Leicestershire Council
Resource Title: A Guide to The Effective Involvement of Children and Young People: Resource Pack
Website Link: https://www.nwleics.gov.uk/files/documents/guide_to_involving_children_and_
young_people/Guide to Involving Children and Young People.pdf
Description: Guidance on how to involve and obtain feedback from children and young people.

Tutors could also ask learners to reflect on their experiences of obtaining and receiving feedback 
including any barriers they experienced, how it felt to receive feedback and why, the impact the 
feedback received had. 

Learners could then be asked to produce a presentation to the whole group about how to obtain 
feedback and why doing so effectively is important. 

2 hours

http://www.scotlandscolleges.ac.uk/download-document/1111-hnc-rc-the-early-years-foundation-stage-effective-practice-observation-assessment-and-planning
http://www.scotlandscolleges.ac.uk/download-document/1111-hnc-rc-the-early-years-foundation-stage-effective-practice-observation-assessment-and-planning
https://www.nwleics.gov.uk/files/documents/guide_to_involving_children_and_young_people/Guide%20to%20Involving%20Children%20and%20Young%20People.pdf
https://www.nwleics.gov.uk/files/documents/guide_to_involving_children_and_young_people/Guide%20to%20Involving%20Children%20and%20Young%20People.pdf
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Title of suggested activity Suggested activities Suggested timings Also related to

Evaluation – Why? Tutors could introduce learners to what evaluation is and why it is necessary by developing a short 
presentation or information handouts for learners. The resource below (used previously in Activity 5 of 
LO4) could be used as the basis for this:

Organisation: Pembrokeshire Youth Zone
Resource Title: Planning Projects, Sessions and Activities
Website Link: http://www.pembrokeshireyouthzone.co.uk/content.asp?nav=10,163&parent_
directory_id=1&id=222
Description: Information about evaluation, what it is and why it is important.

Tutors could question learners to test their knowledge and understanding of the term evaluation. 
Examples of questions asked could include: How would you define evaluation? Why is evaluation 
undertaken? What are the consequences of not undertaking evaluation?

1 hour

Evaluation – How? Learners could work in pairs and conduct some research around how to evaluate activities for children 
and young people, including their performance as well as the activity itself. Their research could also 
involve finding out about different ways to evaluate activities.

For example, evaluation forms could be accessed from practitioners who deliver activities to children 
and young people or from organisations such as the one below.

Organisation: Pembrokeshire Youth Zone
Resource Title: Planning Projects, Sessions and Activities
Website Link: http://www.pembrokeshireyouthzone.co.uk/content.asp?nav=10,163&parent_
directory_id=1&id=222
Description: Information about the evaluation process, including evaluation forms that can be used.

Learners could then share their findings, including the similarities and differences that there are 
between the evaluation forms they found out about and  together as a whole group agree on the 
essential components that must be included as part of the evaluation process. 

2 hours

Improving activities Tutors could ask learners to reflect on their own experiences of activities they have observed being 
delivered, they have delivered or have participated in and share with the whole group the different 
improvements that they think are necessary. 

Tutors could also arrange for guest speakers who work in a range of children and young people’s 
settings to share their reflections on the possible improvements that have been needed to activities 
delivered.

Learners could then work in small groups to develop posters about possible improvements to 
activities that may be needed; these could be grouped into separate themes such as the activity, the 
resources, the environment, the needs of the individual/group.

2 hours

http://www.pembrokeshireyouthzone.co.uk/content.asp?nav=10,163&parent_directory_id=1&id=222
http://www.pembrokeshireyouthzone.co.uk/content.asp?nav=10,163&parent_directory_id=1&id=222
http://www.pembrokeshireyouthzone.co.uk/content.asp?nav=10,163&parent_directory_id=1&id=222
http://www.pembrokeshireyouthzone.co.uk/content.asp?nav=10,163&parent_directory_id=1&id=222
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