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INTRODUCTION
This Delivery Guide has been developed to provide practitioners with a variety of 
creative and practical ideas to support the delivery of this qualification. The Guide 
is a collection of lesson ideas with associated activities, which you may find helpful 
as you plan your lessons. 

OCR has collaborated with current practitioners to ensure that the ideas put forward in 
this Delivery Guide are practical, realistic and dynamic. The Guide is structured by learning 
outcome so you can see how each activity helps you cover the requirements of this unit. 

We appreciate that practitioners are knowledgeable in relation to what works for them 
and their learners. Therefore, the resources we have produced should not restrict or 
impact on practitioners’ creativity to deliver excellent learning opportunities. 

Whether you are an experienced practitioner or new to the sector, we hope you find 
something in this guide which will help you to deliver excellent learning opportunities. 

If you have any feedback on this Delivery Guide or suggestions for other resources you 
would like OCR to develop, please email resources.feedback@ocr.org.uk. Unit 28 Songwriting

LO1 Know how songwriters construct songs

LO2 Be able to create song lyrics

LO3 Be able to compose music to accompany lyrics

LO4 Be able to produce a portfolio of original songs

To find out more about this qualification, go to: http://www.ocr.org.uk/qualifications/
cambridge-technicals-performing-arts-level-3-certificate-extended-certificate-foundation-
diploma-diploma-05850-05853-2016-suite

Please note 

The timings for the suggested activities in this Delivery Guide DO NOT relate to 
the Guided Learning Hours (GLHs) for each unit. 

Assessment guidance can be found within the Unit document available from  
www.ocr.org.uk. 

The latest version of this Delivery Guide can be downloaded from the OCR website.

UNIT AIM
Songwriters become successful and established in the minds of the public because they 
create lasting memories. Music and songs surround us in our everyday lives, not only in 
chart music, but in TV, film and gaming and successful songwriters are the driving force 
behind this.

To study the art of songwriting you should understand the context that contributes to 
songs becoming successful and established in the minds of the public; the techniques, 
structures and narratives that work in a given market.

In this unit you will gain the techniques, knowledge and understanding to be able to 
write songs. The aim is first to develop your understanding of what makes a songwriter 
prominent in their own time and genre. You will then produce a portfolio of original songs 
and present them in an appropriate style.

2016 Suite
•	 New suite for first teaching September 2016
•	 Externally assessed content
•	 Eligible for Key Stage 5 performance points from 2018
•	 Designed to meet the DfE technical guidance

OPPORTUNITIES FOR ENGLISH AND 
MATHS SKILLS DEVELOPMENT AND WORK 
EXPERIENCE
We believe that being able to make good progress in English and maths is essential to 
learners in both of these contexts and on a range of learning programmes. To help you 
enable your learners to progress in these subjects, we have signposted opportunities for 
English and maths skills practice within this resource. We have also identified any potential 
work experience opportunities within the activities. These suggestions are for guidance 
only. They are not designed to replace your own subject knowledge and expertise in 
deciding what is most appropriate for your learners.

 English    Maths   Work

mailto:resources.feedback%40ocr.org.uk?subject=
http://www.ocr.org.uk/qualifications/cambridge-technicals-performing-arts-level-3-certificate-extended-certificate-foundation-diploma-diploma-05850-05853-2016-suite
http://www.ocr.org.uk/qualifications/cambridge-technicals-performing-arts-level-3-certificate-extended-certificate-foundation-diploma-diploma-05850-05853-2016-suite
http://www.ocr.org.uk/qualifications/cambridge-technicals-performing-arts-level-3-certificate-extended-certificate-foundation-diploma-diploma-05850-05853-2016-suite
http://www.ocr.org.uk
http://www.ocr.org.uk/qualifications/by-type/cambridge-technicals/cambridge-technicals-2016/
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This unit (Unit 28) Title of suggested activity Other units/LOs

LO1 Investigating and understanding the social context 
of music

Unit 23: Create music to perform LO1 Understand the key influences in music making

Song form and structure Unit 29: Musicianship LO1 Understand different musical styles and structures

Commercial viability and writing for a target 
audience

Unit 28: Songwriting LO4 Be able to produce a portfolio of original songs

LO2 Starting points Unit 23: Create music to perform LO2 Be able to experiment with music composition or arranging techniques

LO3 Writing music for lyrics Unit 28: Songwriting LO2 Be able to create song lyrics

Use of technology Unit 30: Produce music using 
technology

LO1 Understand the technology used in music production

LO4 Presenting a score Unit 28: Songwriting LO3 Be able to compose music to accompany lyrics

Lead and lyric sheets Unit 28: Songwriting LO3 Be able to compose music to accompany lyrics

Online distribution and presentation Unit 30: Produce music using 
technology

LO3 Be able to produce a music product

The Suggested Activities in this Delivery Guide listed below have also been related to other Cambridge Technicals in Performing Arts units/Learning Outcomes (LOs).  This could help with 
delivery planning and enable learners to cover multiple parts of units.

RELATED ACTIVITIES



C
A

M
BRID

G
E TEC

H
N

IC
A

LS IN
 PERFO

RM
IN

G
 A

RTS
LEVEL 3 U

N
IT 28

5

KEY TERMS
Explanations of the key terms used within this unit, in the context of this unit

Key term Explanation

Commercial 
considerations

When writing music, depending upon the brief or commission, the composer may have to consider commerciality as well as artistic intent. This would lead to 
considerations such as length, chorus hooks, target market and overall production.

Instrumentation The use of or combination of instruments within a piece of music. The use and combination of instruments within a song constitutes what is commonly referred 
to as the “arrangement” and by changing the instrumentation of a piece, the feel or texture may be drastically altered.

Portfolio of songs The manner in which the material is presented at the culmination of the unit. The portfolio is dictated by the genre and style of the compositions and songs. This 
may include traditional scores, lead sheets, chord charts and recordings. A wide-ranging and varied portfolio may contain any combination of these mediums.

Presenting material As with the portfolio of material, the presentation of the work within will be dictated by the style of the material that has been created. Depending upon the 
selected genres and style, these could be handwritten scores or ones which have been created using notation software, chord charts or lead sheets, or recordings 
of material and DAW session data for more electronically influenced material.

Songwriter The individual responsible for creating musical material which includes lyrics, melody and harmony. Rather than a composer who would traditionally create 
musical material or a lyricist, the songwriter has holistic control over the entire creative process.

Structure Also known as form, structure is the definition of sections of material and the order in which they are presented. In popular form this would use terms such as 
verse, chorus and bridge or use alphabetised labels such as A, B, C. More traditional structures include rondo and sonata.
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Some common misconceptions and guidance on how they could be overcome

What is the misconception? How can this be overcome? Resources which could help

The differences that exist between 
composers and songwriters

Learners may not know the difference between a traditional composer and an artist who 
would be considered to be a songwriter. 

Learners could overcome this by researching the required content for each Learning 
Outcome in turn. Learners should be guided by tutors to understand that a songwriter is 
interested in creating both the lyrical and musical content of a popular song.

By working through each Learning Outcome in order, learners will gain an 
understanding of the process of crafting a song, from looking at starting points, through 
to creating lyrics and music, to ultimately presenting the finished work in an appropriate 
format.

Learners could also be asked to research noted songwriters and songwriting 
partnerships in order to gain an understanding of the nature of the role, as outlined in 
the suggested activities for Learning Outcome 1.

A useful web resource can be found on the BBC 
Education website: 
Organisation: BBC
Resource Title: Bitesize - Music styles
Website Link: http://www.bbc.co.uk/education/topics/
ztyb87h
Description: An overview of key musical styles with 
audio examples.

A useful textbook is:
Rooksby, R. (2010) The Songwriting Sourcebook: How 
to Turn Chords into Great Songs. Backbeat Books. ISBN: 
978-0-87930-959-6

The meanings of and differences 
that exist between the arrangement 
and song form/structure

Learners may not know the difference between the form or structure of a song (the 
order of the verse/chorus structure) and the arrangement (the use of instruments and 
how the parts are performed). Learners will often confuse these elements.

By working through the content and suggested activities for Learning Outcome 1, the 
learner should be guided as to firstly how to analyse song form and structure and gain 
an understanding of commonly used song structures.

In the content and activities for Learning Outcome 3, the learner could be guided to 
investigate instrument families and the use of instrumentation and the effect on the 
arrangement of the song.

Organisation: Music Radar
Resource Title: How to write a hit: structure
Website Link: http://www.musicradar.com/tuition/
tech/how-to-write-a-hit-structure-542126
Description: An overview of key popular and 
traditional song forms.

Organisation: BBC
Resource Title: Bitesize - Instrumentation
Website Link: http://www.bbc.co.uk/education/guides/
z8c2mp3/revision
Description: A guide to families of instruments and 
revision material.

A useful textbook is:
Rooksby, R. (2010) The Songwriting Sourcebook: How 
to Turn Chords into Great Songs. Backbeat Books. ISBN: 
978-0-87930-959-6

MISCONCEPTIONS

http://www.bbc.co.uk/education/topics/ztyb87h
http://www.bbc.co.uk/education/topics/ztyb87h
http://www.musicradar.com/tuition/tech/how-to-write-a-hit-structure-542126
http://www.musicradar.com/tuition/tech/how-to-write-a-hit-structure-542126
http://www.bbc.co.uk/education/guides/z8c2mp3/revision
http://www.bbc.co.uk/education/guides/z8c2mp3/revision
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Some common misconceptions and guidance on how they could be overcome

What is the misconception? How can this be overcome? Resources which could help

The meanings of and differences 
that exist between a song 
commission and writing for a 
specific target audience

Learners may find the term ‘song commission’ a difficult concept to understand.

Tutors may assist learners to overcome this by giving clear guidance and examples 
where a songwriter has been specifically commissioned to write an original piece for a 
specific purpose such as Eurovision or for inclusion in a film.

Tutors could guide learners through exercises and activities to differentiate that writing 
for a target audience is not necessarily the same as being commissioned to create a 
song. Tutors could give examples of artists who write for a target market but have not 
necessarily been given a commission.

Organisation: The British Academy of Songwriters, 
Composers and Authors (BASCA)
Resource Title: How much should I charge?
Website Link: http://basca.org.uk/2014/02/26/how-
much-should-i-charge/
Description: Interviews and guidance on writing a 
commissioned piece of music.

A useful textbook is:
Rooksby, R. (2010) The Songwriting Sourcebook: How 
to Turn Chords into Great Songs. Backbeat Books. ISBN: 
978-0-87930-959-6

The possibility of working solely as 
a lyricist or as a composer

Learners undertaking this unit will investigate the whole songwriting process, but they 
should develop an awareness that it is possible to operate solely as a lyricist or as a 
composer as part of a songwriting partnership or team.

The suggested activities for Learning Outcome 1 give learners the opportunity to study 
such partnerships, for example Elton John and Bernie Taupin. The suggested activities in 
Learning Outcome 2 and Learning Outcome 3 allow the learners to function at times as 
a lyricist or composer working with given material or stimuli.

Organisation: Sound On Sound
Resource Title: Understanding & Writing Lyrics
Website Link: http://www.soundonsound.com/sos/
dec00/articles/lyric.asp
Description: An article on starting to write lyrics.

A useful textbook is:
Rooksby, R. (2010) The Songwriting Sourcebook: How 
to Turn Chords into Great Songs. Backbeat Books. ISBN: 
978-0-87930-959-6

The appropriateness of how a song 
is presented in the final portfolio

Learners may initially feel that a traditional score produced using notation software is the 
most appropriate way to present their work.

Tutors should encourage learners to understand that a lead sheet or recording may as 
viable a medium depending upon the nature of the material and the intended audience 
or performer.

Organisation: Avid
Resource Title: Starting a new score
Website Link: http://www.sibelius.com/products/
sibelius/movies/starting_a_score.html
Description: An overview of creating a traditional score 
in Avid’s Sibelius notation software.

Organisation: Noteflight
Resource Title: How to create a simple lead sheet
Website Link: https://www.noteflight.com/
discussions/66
Description: An overview of creating a simple lead 
sheet.

http://basca.org.uk/2014/02/26/how-much-should-i-charge/
http://basca.org.uk/2014/02/26/how-much-should-i-charge/
http://www.soundonsound.com/sos/dec00/articles/lyric.asp
http://www.soundonsound.com/sos/dec00/articles/lyric.asp
http://www.sibelius.com/products/sibelius/movies/starting_a_score.html
http://www.sibelius.com/products/sibelius/movies/starting_a_score.html
https://www.noteflight.com/discussions/66
https://www.noteflight.com/discussions/66
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SUGGESTED ACTIVITIES
LO No: 1

LO Title: Know how songwriters construct songs

Title of suggested activity Suggested activities Suggested timings Also related to

Investigating and 
understanding the social 
context of music

It is important for learners to understand different genres of music and their historical and social 
context.

Tutors could direct learners to relevant textbooks and internet sources, asking them to research key 
genres of music. Key themes could be given that learners need to investigate, such as:
Genre: punk
Historical period: what year(s)
Key features: lyrical themes, instrumentation, song structure
Social context: what social factors influenced or were influenced by the music
Notable artists: Sex Pistols, The Clash.

A useful resource can be found on the BBC Education website: 
Organisation: BBC
Resource Title: Bitesize - Music styles
Website Link: http://www.bbc.co.uk/education/topics/ztyb87h
Description: An overview of key musical styles with audio examples.

Detailed explanations of key genres of music and their historical and social context can be found in:
Winterson, J., Nickol, P. and Bricheno, T. (2003) Pop Music The Text Book. Edition Peters. ISBN: 1-84367-
007-0.

Learners could be asked to get into small groups and investigate one key genre per group. Each 
group could then provide feedback to inform other learners about the key features of their designated 
genre.

2 hours Unit 23 LO1

http://www.bbc.co.uk/education/topics/ztyb87h
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Title of suggested activity Suggested activities Suggested timings Also related to

Key songwriters and 
partnerships

It is important for learners to develop an awareness of songwriters and songwriting partnerships who 
have made a notable contribution to contemporary music. 

Learners could work individually or in pairs and prepare a presentation on a notable songwriter or 
songwriting partnership. The presentation could focus on artists who influenced the songwriter, 
notable works by the songwriter and focusing on their influence on other contemporary artists.

Genre: punk
Historical period: what year(s)
Key features: lyrical themes, instrumentation, song structure
Social context: What social factors influenced or were influenced by the music?
Notable artists: Sex Pistols, The Clash, Ramones.

A useful resource can be found on the BBC Education website: 
Organisation: BBC
Resource Title: Bitesize - Music styles
Website Link: http://www.bbc.co.uk/education/topics/ztyb87h
Description: An overview of key musical styles with audio examples.

Detailed explanations of key artists and their historical and social context can be found in:  
Winterson, J., Nickol, P. and Bricheno, T. (2003) Pop Music The Text Book. Edition Peters. ISBN: 1-84367-
007-0.

A useful textbook is:
Rooksby, R. (2010) The Songwriting Sourcebook: How to Turn Chords into Great Songs. Backbeat Books. 
ISBN: 978-0-87930-959-6

2 hours

Song form and structure The web resource Music Radar has an article entitled ‘How to write a hit: structure’ detailing key 
arrangement tools and forms used by songwriters: 

Organisation: Music Radar
Resource Title: How to write a hit: structure
Website Link: http://www.musicradar.com/tuition/tech/how-to-write-a-hit-structure-542126
Description: An overview of key popular and traditional song forms.

Learners could use this as a basis of small group discussion on song form and structure and also make 
use of music streaming services to listen to given audio examples.

A useful textbook is:
Rooksby, R. (2010) The Songwriting Sourcebook: How to Turn Chords into Great Songs. Backbeat Books. 
ISBN: 978-0-87930-959-6

1.5 hours Unit 29 LO1

http://www.bbc.co.uk/education/topics/ztyb87h
http://www.musicradar.com/tuition/tech/how-to-write-a-hit-structure-542126
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Title of suggested activity Suggested activities Suggested timings Also related to

Song commissions It is important for learners to understand that songwriters often have to compose to a set client brief 
that has been commissioned for a specific purpose.

The British Academy of Songwriters, Composers and Authors (BASCA) has a detailed article which 
learners could study, outlining the key features associated with song commissions.

Organisation: The British Academy of Songwriters, Composers and Authors (BASCA)
Resource Title: How much should I charge?
Website Link: http://basca.org.uk/2014/02/26/how-much-should-i-charge/
Description: Interviews and guidance on writing a commissioned piece of music.

1 hour

Commercial viability and 
writing for a target audience

Tutors could introduce learners to the concept of songwriters who create music that is targeted at a 
specific demographic within society. This often goes hand-in-hand with the music being composed 
with the intention of being commercially successful, rather than seeking critical acclaim. 

Learners could investigate songwriters who compose for ‘teeny’ bands or TV talent show winners and 
look at how these types of writers have to constantly adapt to changing market trends.

A useful textbook is:
Rooksby, R. (2010) The Songwriting Sourcebook: How to Turn Chords into Great Songs. Backbeat Books. 
ISBN: 978-0-87930-959-6

1 hour Unit 28 LO4

Investigation Tutors could task learners to work in pairs or small groups and research a hit song. Learners will be 
able to make use of the skills gained while working through the activities for Learning Outcome 
1. The learners could present their findings to their peers looking at the historical and contextual 
background to the piece, the song form and structure and background information on the songwriter. 

1.5 hours

http://basca.org.uk/2014/02/26/how-much-should-i-charge/
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SUGGESTED ACTIVITIES
LO No: 2

LO Title: Be able to create song lyrics

Title of suggested activity Suggested activities Suggested timings Also related to

Starting points Tutors could ask learners to consider where initial ideas for lyrics may come from. Learners could be 
asked to work in small groups and consider themes such as emotion, personal narrative, opinion and 
religion. Learners could provide feedback with examples of notable songs that use lyrics based on the 
themes investigated.

A useful article for learners to study can be found at:

Organisation: Sound On Sound
Resource Title: Understanding & Writing Lyrics
Website Link: http://www.soundonsound.com/sos/dec00/articles/lyric.asp
Description: An article on starting to write lyrics.

Detailed explanations of key protest artists and their historical and social context can be found in:
Winterson, J., Nickol, P. and Bricheno, T. (2003) Pop Music The Text Book. Edition Peters. ISBN: 1-84367-
007-0

A useful textbook is:
Rooksby, R. (2010) The Songwriting Sourcebook: How to Turn Chords into Great Songs. Backbeat Books. 
ISBN: 978-0-87930-959-6

1.5 hours Unit 23 LO2

Current events and politics The web resource New Statesman has an article entitled ‘Top 20 Political Songs’ detailing key protest 
and politically motivated songs that have been commercially or critically acclaimed: 
Organisation: New Statesman
Resource Title: Top 20 Political Songs
Website Link: http://www.newstatesman.com/music/2010/03/top-20-political-songs
Description: An overview of key political songs.

Learners could use this as a basis of small group discussion on political and social themes, how the 
lyrics convey these and also make use of music streaming services to listen to given audio examples.

1 hour

http://www.soundonsound.com/sos/dec00/articles/lyric.asp
http://www.newstatesman.com/music/2010/03/top-20-political-songs
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Title of suggested activity Suggested activities Suggested timings Also related to

Looking for inspiration Tutors could ask learners to consider where inspiration for lyrics may come from. Learners could be 
asked to work in small groups and be given stimuli on which to base initial lyric fragments, such as 
newspapers, images or poetry.

A useful article for learners to study can be found at:
Organisation: Sound On Sound
Resource Title: Understanding & Writing Lyrics
Website Link: http://www.soundonsound.com/sos/dec00/articles/lyric.asp
Description: An article on starting to write lyrics.

A useful textbook is:
Rooksby, R. (2010) The Songwriting Sourcebook: How to Turn Chords into Great Songs. Backbeat Books. 
ISBN: 978-0-87930-959-6

1 hour

Verbal conventions Tutors could ask learners to find examples in popular song where verbal conventions such as rhyme, 
alliteration, onomatopoeia can be found and discuss the intended effect. Learners could provide 
feedback with examples of notable songs that use the lyrical devices being investigated.

1.5 hours

Abstract concepts Tutors could ask learners to find examples in popular song where abstract lyrical themes are used 
that do not follow standard conventions. This could also include long-form songs that do not 
follow standard popular song form and structure such as Bohemian Rhapsody by Queen. Learners 
could provide feedback with examples of notable songs that use the abstract lyrical devices being 
investigated.

1 hour

Lyric writing exercise Tutors could task learners to work in pairs or small groups and create a full set of lyrics following 
a recognised popular music song structure. This could be based on a given stimulus such as a 
newspaper article, or lyrics written for a specific theme, e.g. love. Learners will be able to make use 
of the skills gained while working through the activities for Learning Outcome 2. The learners could 
present their lyrics to their peers. 

1.5 hours

http://www.soundonsound.com/sos/dec00/articles/lyric.asp
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SUGGESTED ACTIVITIES
LO No: 3

LO Title: Be able to compose music to accompany lyrics

Title of suggested activity Suggested activities Suggested timings Also related to

Introduction to 
compositional elements

Tutors could ask learners to consider the theoretical elements that are essential to songwriting. 
Learners should consider metre, rhythm, key, harmonic structure and timbre.

A useful article for learners to study can be found at:
Organisation: Dolmetsch
Resource Title: A Practical Guide to Music Composition
Website Link: http://www.dolmetsch.com/form.pdf
Description: An article on songwriting elements.

Detailed explanations of key protest artists and their historical and social context can be found in:
Winterson, J., Nickol, P. and Bricheno, T. (2003) Pop Music The Text Book. Edition Peters. ISBN: 1-84367-
007-0

1.5 hours

Developing material The web resource Sound and Music has an article entitled ‘Developing Ideas’ detailing key devices 
that are used to develop and extend compositional material, including interviews with notable 
songwriters.

Organisation: Sound and Music
Resource Title: Developing Ideas
Website Link: http://www.soundandmusic.org/resources/artists-toolkit/making-work/developing-
ideas
Description: An overview of musical devices used to develop and extend compositional material.

A useful textbook is:
Rooksby, R. (2010) The Songwriting Sourcebook: How to Turn Chords into Great Songs. Backbeat Books. 
ISBN: 978-0-87930-959-6

1.5 hours

Writing music for lyrics Tutors could ask learners to craft initial musical ideas for lyrics. These lyrics could be given examples, 
where all learners are given the same lyrics as initial stimuli.

A useful article for learners to study can be found at:
Organisation: SongWriting Fever
Resource Title: So You Wrote Some Lyrics
Website Link: http://www.songwritingfever.com/songwritingtips/lyrics.html
Description: An article on writing music to accompany lyrics.

Learners could present their basic compositional ideas and compare how they differ considering that 
they are based on the same given lyrics.

2 hours Unit 28 LO2

http://www.dolmetsch.com/form.pdf
http://www.soundandmusic.org/resources/artists-toolkit/making-work/developing-ideas
http://www.soundandmusic.org/resources/artists-toolkit/making-work/developing-ideas
http://www.songwritingfever.com/songwritingtips/lyrics.html
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Title of suggested activity Suggested activities Suggested timings Also related to

Instrumentation It is essential that learners develop an understanding of instrumentation before attempting to 
compose fully fledged songs. Learners could study families of instruments and their idiomatic 
features. This could also involve the demonstration of a variety of instruments by learners or tutors 
where appropriate.

The BBC Education website has materials and revision exercises covering this.

Organisation: BBC
Resource Title: Bitesize - Instrumentation
Website Link: http://www.bbc.co.uk/education/guides/z8c2mp3/revision
Description: A guide to families of instruments and revision material.

1 hour

Use of technology Tutors could ask learners to consider which genres of music rely upon music technology as an 
essential component of the compositional process. Tutors may ask learners to consider devices such 
as samplers, synthesis or modern production tools and research examples of key songs that make 
effective use of this technology.

1.5 hours Unit 30 LO1

Compositional exercise Tutors could task learners to work in pairs or small groups and create a basic composition following 
a recognised popular music song structure. This could be based on a given stimulus such as pre-
prepared lyrics or alternatively work that the learner has created for Learning Outcome 2. Learners will 
be able to make use of the skills gained while working through the activities for Learning Outcome 3. 
The learners could present their lyrics to their peers. 

1.5 hours

http://www.bbc.co.uk/education/guides/z8c2mp3/revision
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SUGGESTED ACTIVITIES
LO No: 4

LO Title: Be able to produce a portfolio of original songs

Title of suggested activity Suggested activities Suggested timings Also related to

Developing and refining 
ideas

Learners could be asked to consider how they could further develop and refine their ideas into fully 
fledged songs using the techniques investigated as part of Learning Outcome 3.

The web resource Sound and Music has an article entitled ‘Developing Ideas’ detailing key devices 
that are used to develop and extend compositional material, including interviews with notable 
songwriters. 

Organisation: Sound and Music
Resource Title: Developing Ideas
Website Link: http://www.soundandmusic.org/resources/artists-toolkit/making-work/developing-
ideas
Description: An overview of musical devices used to develop and extend compositional material.

2 hours

Contrasting material It is essential that learners develop an understanding of the necessity to develop contrasting material. 
This could be creating a contrasting verse and chorus in a song, or ensuring that songs do not all 
sound alike.

Organisation: Recording and Production 
Resource Title: How to Write a song - Contrasting the verse & the chorus
Website Link: http://audio-production.wonderhowto.com/how-to/write-song-contrasting-verse-
chorus-280935/
Description: An overview of creating contrasting elements within a song.

1 hour

Presenting a score Tutors could ask learners to create a score based on compositional material that they have been 
developing throughout the unit. This could be handwritten or make use of a software notation 
package such as Finale or Sibelius. Tutors could introduce learners to conventions associated with a 
traditional score.

Organisation: Avid
Resource Title: Starting a new score
Website Link: http://www.sibelius.com/products/sibelius/movies/starting_a_score.html
Description: An overview of creating a traditional score in Avid’s Sibelius notation software.

2 hours Unit 28 LO3

http://www.soundandmusic.org/resources/artists-toolkit/making-work/developing-ideas
http://www.soundandmusic.org/resources/artists-toolkit/making-work/developing-ideas
http://audio-production.wonderhowto.com/how-to/write-song-contrasting-verse-chorus-280935/
http://audio-production.wonderhowto.com/how-to/write-song-contrasting-verse-chorus-280935/
http://www.sibelius.com/products/sibelius/movies/starting_a_score.html
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Title of suggested activity Suggested activities Suggested timings Also related to

Lead and lyric sheets Tutors could ask learners to create a basic lead sheet including a top line and lyrics which could be 
given to a peer in order to be performed. These can be created online using Noteflight, a free online 
resource allowing learners to create lead sheets and traditional notation.

Organisation: Noteflight
Resource Title: How to create a simple lead sheet
Website Link: https://www.noteflight.com/discussions/66
Description: An overview of creating a simple lead sheet.

1.5 hours Unit 28 LO3

Online distribution and 
presentation

Tutors could ask learners to consider the tools that are available to the modern songwriter in order to 
distribute their work. Learners could consider platforms such as YouTube, Spotify and SoundCloud and 
discuss their relative merits and effectiveness.

1 hour

Presenting a portfolio of 
songs

It is essential that learners present their finished portfolio of songs in appropriate formats. Tutors 
could work with learners to discuss which medium of presentation is most appropriate for each of the 
learner’s four songs which are to be created in order to fulfil Learning Outcome 4.

1.5 hours Unit 30 LO3

https://www.noteflight.com/discussions/66
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