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INTRODUCTION
This Delivery Guide has been developed to provide practitioners with a variety of 
creative and practical ideas to support the delivery of this qualification. The Guide 
is a collection of lesson ideas with associated activities, which you may find helpful 
as you plan your lessons. 

OCR has collaborated with current practitioners to ensure that the ideas put forward in 
this Delivery Guide are practical, realistic and dynamic. The Guide is structured by learning 
outcome so you can see how each activity helps you cover the requirements of this unit. 

We appreciate that practitioners are knowledgeable in relation to what works for them 
and their learners. Therefore, the resources we have produced should not restrict or 
impact on practitioners’ creativity to deliver excellent learning opportunities. 

Whether you are an experienced practitioner or new to the sector, we hope you find 
something in this guide which will help you to deliver excellent learning opportunities. 

If you have any feedback on this Delivery Guide or suggestions for other resources you 
would like OCR to develop, please email resources.feedback@ocr.org.uk. 

Please note 

The timings for the suggested activities in this Delivery Guide DO NOT relate to 
the Guided Learning Hours (GLHs) for each unit. 

Assessment guidance can be found within the Unit document available from  
www.ocr.org.uk. 

The latest version of this Delivery Guide can be downloaded from the OCR website.

UNIT AIM
Some contemporary performance companies do not want to be categorised. These 
companies don’t want to be solely defined as ‘theatre’ or ‘dance’ companies, but would 
prefer to be known for the barriers they cross and for the integrated nature of the work 
that they do. Arts Council England (ACE) and other funding bodies acknowledge that 
this is a recognisable hybrid method and form of performance and fund it accordingly as 
‘combined arts’.

Your research into the history of new performance and influential artistic practice will 
reveal a long history of actors, dancers and musicians extending their skills into other 
forms and beginning new creative movements and styles. Few performance companies 
that you see as part of your course will be exclusively defined by a narrow art form, and 
some companies positively seek to produce performances which are not easy to define. 
You will study these historical and contemporary examples to inspire you to make you 
own piece of combined art.

Whatever your principal art form is, this unit will give you the opportunity to create new 
performance by reinterpreting an existing piece of repertoire. You will integrate two or 
more different art forms or styles of performance into your new reimagined piece of 
repertoire. You may be an actor, dancer or a musician, work with masks or puppets, be a 
mime artist or musical theatre performer; in this unit, you will be able to find innovative 
and dynamic ways of combining these to reimagine the existing piece and making it 
accessible and fresh for a contemporary audience.

OPPORTUNITIES FOR ENGLISH AND 
MATHS SKILLS DEVELOPMENT AND WORK 
EXPERIENCE
We believe that being able to make good progress in English and maths is essential to 
learners in both of these contexts and on a range of learning programmes. To help you 
enable your learners to progress in these subjects, we have signposted opportunities for 
English and maths skills practice within this resource. We have also identified any potential 
work experience opportunities within the activities. These suggestions are for guidance 
only. They are not designed to replace your own subject knowledge and expertise in 
deciding what is most appropriate for your learners.

 English    Maths   Work

mailto:resources.feedback%40ocr.org.uk?subject=
http://www.ocr.org.uk
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Unit 4 Combined arts

LO1 Understand the ways in which different art forms and styles have been 
combined

LO2 Be able to develop skills for a combined arts performance

LO3 Be able to rehearse and perform in a combined arts performance 

LO4 Be able to evaluate combined arts

To find out more about this qualification, go to: http://www.ocr.org.uk/qualifications/
cambridge-technicals-performing-arts-level-3-certificate-extended-certificate-foundation-
diploma-diploma-05850-05853-2016-suite

2016 Suite
•	 New suite for first teaching September 2016
•	 Externally assessed content
•	 Eligible for Key Stage 5 performance points from 2018
•	 Designed to meet the DfE technical guidance

http://www.ocr.org.uk/qualifications/cambridge-technicals-performing-arts-level-3-certificate-extended-certificate-foundation-diploma-diploma-05850-05853-2016-suite
http://www.ocr.org.uk/qualifications/cambridge-technicals-performing-arts-level-3-certificate-extended-certificate-foundation-diploma-diploma-05850-05853-2016-suite
http://www.ocr.org.uk/qualifications/cambridge-technicals-performing-arts-level-3-certificate-extended-certificate-foundation-diploma-diploma-05850-05853-2016-suite
http://www.ocr.org.uk/qualifications/by-type/cambridge-technicals/cambridge-technicals-2016/
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This unit (Unit 4) Title of suggested activity Other units/LOs

LO1 The dream re-imagined Unit 3 Influential performance 
practice

LO1 Know the historical context of performance material
LO2 Understand the work of practitioners
LO3 Be able to demonstrate practical ideas in context

Unit 8 Performing repertoire LO1 Know the defining features of a repertoire

Unit 22 Set design and realisation LO1 Understand set design and realisation processes and their purposes

Total Theatre Unit 3 Influential performance 
practice

LO1 Know the historical context of performance material
LO2 Understand the work of practitioners

Unit 22 Set design and realisation LO1 Understand set design and realisation processes and their purposes

Art and performance Unit 3 Influential performance 
practice

LO1 Know the historical context of performance material 

Unit 9 Acting technique LO2 Be able to develop a range of acting techniques

Unit 21 Character design and 
realisation

LO1 Understand design and realisation processes and their purposes

Choreographic theatre Unit 9 Acting technique LO2 Be able to develop a range of acting techniques 

Unit 14 Dance performance LO1 Know the key features of dance genres

Unit 16 Dance appreciation LO1 Know the components and structures of professional dance pieces
LO2 Be able to interpret professional dance pieces

Performance and puppets Unit 3 Influential performance 
practice

LO1 Know the historical context of performance material
LO2 Understand the work of practitioners

Unit 21 Character design and 
realisation

LO1 Understand design and realisation processes and their purposes

Performance and technology Unit 3 Influential performance 
practice

LO2 Understand the work of practitioners

Unit 19 Stage lighting design and 
operation

LO1 Understand theatre lighting equipment, design methodology and their purposes

The Suggested Activities in this Delivery Guide listed below have also been related to other Cambridge Technicals in Performing Arts units/Learning Outcomes (LOs).  This could help with 
delivery planning and enable learners to cover multiple parts of units.

RELATED ACTIVITIES
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This unit (Unit 4) Title of suggested activity Other units/LOs

LO2 Skills audits
Other skills/techniques

Unit 1 Prepare to work in the 
performing arts sector

LO3 Understand progression and opportunities in the performing arts sector 
LO4 Be able to produce strategies for sustaining a freelance career

Choice of repertoire Unit 8 Performing repertoire LO1 Know the defining features of a repertoire

What masks and/or puppets can add Unit 9 Acting technique LO2 Be able to develop a range of acting techniques 

Unit 21 Character design and 
realisation

LO1 Understand design and realisation processes and their purposes

The use of music Unit 23 Create music to perform LO1 Understand the key influences in music making 
LO2 Be able to experiment with music composition or arrangement techniques

Creative lighting and sound Unit 19 Stage lighting design and 
operation

LO1 Understand theatre lighting equipment, design methodology and their purposes

Unit 20 Stage sound design and 
operation

LO1 Understand theatre sound equipment, design methodology and their purposes

LO3 Breaking down the repertoire into parts Unit 8 Performing repertoire LO1 Know the defining features of a repertoire

Deconstructing The Tempest Unit 3 Influential performance 
practice

LO1 Know the historical context of performance material

Unit 8 Performing repertoire LO1 Know the defining features of a repertoire

Stylising titled sections: physical theatre and dance/
music/lighting and sound

Unit 11 Improvisation LO1 Be able to use the skills and techniques of improvisation
LO2 Be able to use and develop improvisation exploring stimuli

Warm-up Unit 10 Classical theatre 
performance

LO4 Be able to perform a classical role

Unit 27 Singing performance LO4 Be able to sing as part of an ensemble
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This unit (Unit 4) Title of suggested activity Other units/LOs

LO4 My documenting method All Units All LOs

Annotation Unit 8 Performing repertoire LO1 Know the defining features of a repertoire

Unit 14 Dance performance LO1 Know the key features of dance genres

Unit 26 Singing technique LO2 Understand key features of musical notation

Citation All Units All LOs

Rehearsal schedules Unit 8 Performing repertoire LO4 Be able to perform from a repertoire

Unit 12 Theatre directing LO2 Be able to plan the processes for productions

Unit 18 Production and stage 
management process

LO1 Know the responsibilities of a production manager/stage manager during the 
production process

Unit 31 Technical management LO1 Know the responsibilities of a technical manager

SWOT analysis
GROW

Unit 9 Acting technique LO4 Be able to evaluate own acting technique

Unit 12 Theatre directing LO4 Be able to review own directing practice

Unit 14 Dance performance LO4 Be able to evaluate own dance performance

Unit 17 Deliver dance and 
movement workshops

LO4 Be able to evaluate own performance

Unit 19 Stage lighting design and 
operation

LO4 Be able to review lighting design and operations in live performance

Unit 20 Stage sound design and 
operation

LO4 Be able to review sound design and operations in live performance
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KEY TERMS
Explanations of the key terms used within this unit, in the context of this unit

Key term Explanation

Art form and/or 
style

In the context of this Unit the term ‘art form’ will be fluid but the assumption is that learners will have a principle art form (Drama, Dance, Music, Production and 
design) on which they are being trained and which will form the core on which other art forms are combined. These art forms clearly are further defined by styles 
such as physical theatre or jazz dance. Learners will need to define the art forms/styles that are being combined and there is no prescribed list, although there 
is an indicative one in the guidance. In a post-modern age (see below) it could be that a performing artist is an art form in themself although it would be a very 
accomplished learner who could be so defined. 

Additional skills 
development

Learners are encouraged by the Unit to combine their core skill, however defined, with an additional skill. One important demand of the Unit is to express new 
narratives and meaning to text by creating dynamic forms and combining art forms can do this. Another demand is the development of new skills. These may 
never become as accomplished as the core skill but it is to the advantage of learners vocationally that they are able to understand and develop new techniques. 
This includes musical theatre performers, who although it could be argued are already combining skills their aim is to achieve mastery of a single art form where 
dance/acting/singing skills are seamlessly integrated. An additional skill can therefore be added to this integrated one. 

Combined arts While clearly the Unit can give assessment criteria, guidance and strategies, these should not be seen as ‘definitions’ of the term combined arts as such. The term 
is a creative one and the onus rests with the learners and tutors to define ‘combined’ on the basis of the content and demands of the whole Unit and on their 
creative choices, assessed at the appropriate standard. Combined arts was chosen because it is a recognisable and established term professionally, not least by 
national arts councils and funding organisations who use it to categorise those companies who do not readily fit into other definitions such as Theatre, Dance etc.  

Company In a vocational context and with reference to the scenarios that form the basis of assessment it would be useful to organise learners along professional company 
lines. This will encourage ensemble working and shared responsibilities. Although learners are assessed individually and in circumstances where different learners 
are taking on different additional skills, there will need to be a clear understanding of the coherence of a unified performance that has the same vision and aims. 

Contemporary Contemporary can refer to our own time but in terms of the study of previous integrated performances it can also refer to the audience of any specific theatre 
period. So it may be that a contemporary audience watching Meyerhold’s Hedda Gabler in 1906 would have particular expectations based on previous 
performances and would therefore be outraged at what he actually put on stage, with his use of dance motifs and innovative lighting angles. Audiences generally 
have a specific relationship with performers based on their own model of the world which in turn is based on the social-economic and cultural contexts of the 
modern age, and the performance can conform, or not, to these models. 

Deconstruction Deconstruction refers to the unpacking of the elements that make up a performance or work of art. These elements will be different and specific to the art form 
and will therefore be based on different languages and vocabularies but the process is the same and is necessary in re-interpreting pieces of repertoire. Nigel 
Charnock, for instance, deconstructed Ibsen’s plays and re-built them into a new dance piece, How to Live or Ibsenites, interpreting the themes of the subjugation of 
women, 19th century mores and general boredom in a dance piece that had motifs of repetition and self-sacrifice and other thematic concerns of Ibsen. 

Documentation Learners, as with any creative and arts workers, will need to document their work and development. This is not to be confused with the standard demand for a 
‘working log’ which can be routine and sometimes resented by learners. References to documentation in the Unit imply the need to encourage a ‘creative habit’ 
that is owned by the learner and therefore whose form is determined by the learner to meet the needs of the techniques and skills being worked on at any one 
time, and the particular approach that they have to documenting their work as performers.

The emphasis should be on the wide range of documentary forms available – from graphic diaries through to textual annotation – and the need for 
documentation to become second nature so as not to miss recording learning moments that will become significant later on (much later on in some cases). This is 
particularly important in this Unit where new skills are being taken on, possibly from scratch. 
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Explanations of the key terms used within this unit, in the context of this unit

Key term Explanation

Hybrid work All the work in this Unit will be hybrid – that is, it will be a new form created by the combination and integration of styles, texts and methods. This is not the same 
as running side by side in the way languages can be translated simultaneously for instance. To be hybrid there would need to be a new language that combined 
elements of both previous ones. 

Influential artistic 
practice

Learners, mostly through their tutors, will be influenced by the artistic practice of other companies and this will inform interpretations of repertoire. It is very 
difficult to be isolated from influential artistic practice and the quest for ‘originality’ in this context is largely futile. From a Unit point of view the acknowledgement 
and understanding of the influential practice is necessary as is the way in which this practice has influenced the expectations of audiences. 

New performance All performance is new, since it always has a unique set of circumstances in which it is developed artistically and received by audiences. ‘New’ will come from a 
process of deconstruction and interpretation using integrated art forms and styles. However, the premise of this Unit is that the simple and basic definition of ‘new’ 
will not be the one that determines the nature of the performance but something considerably more innovative and dynamic. 

Post-modernism As it suggests, post-modernism builds on the ‘modernist’ tradition of scientific and technical progress and development. In art this is reflected in content, such as 
more secular themes, and the creation of new forms, which are often predicated on the scientific discoveries. However, post-modernism is much more eclectic 
and random than modernism in where and how it ‘samples’ styles and texts from the present mix of performance and/or from the past. It will create ‘hybrid’ forms 
that may engage very narrow audiences; it is therefore characterised by a multiplicity of approaches and a fragmenting of styles and methods.

Reinterpretation There is no limit to the extent that repertoire can be reinterpreted. Repertoire must be the starting point but the final piece may look very different from the 
original form.

Repertoire Repertoire refers to all the musical or theatrical works of a particular category, or of a particular writer, composer, company etc., available for performance, or the 
stock of special skills, devices, techniques, etc of a particular person or particular field of endeavour. The repertoire of a particular historical epoch can also be 
included for the purposes of this Unit. Repertoire is the starting point but a straightforward replication is not within the spirit or demands of the Unit. 

Research Research is included as a key term not to give a definition as such but to state the importance of it in underpinning the creative work of learners. The research into 
context and provenance, usually included in Learning Outcome 1 of Units, should not be regarded as a ‘stand-alone’ research project but should be built into the 
practical work and outcomes of the learner and the performance. In this way the whole Unit’s work is built on a synoptic, practical approach and underpinned by 
researched theoretical contexts. Theory and practice are always integrated in performance; accomplished learners will be able to embody the theory within their 
practice. 

Site specific There is no requirement for performances, in this Unit or anywhere else, to be in a traditional performance space. Site specific refers to performance that 
incorporates a non-theatre space into the production. Dr Faustus for instance could be performed in a library, perhaps as a promenade production with actors and 
audience moving amongst the rows of dusty books. 

Text ‘Text’ can mean a number of different things to the performer and within the context of this Unit. At its simplest it refers to the script or printed play-text provided 
by the playwright. It can also refer more widely to the narrative or set of themes and ideas incorporated into a performance piece or project; this includes dance 
or musical pieces. Texts in that context don’t necessarily have to be the written form but could be the finished piece in whatever art form, such as a dancer’s 
emotional/physical progress through a piece or a musician’s set of leitmotifs. 
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Some common misconceptions and guidance on how they could be overcome

What is the misconception? How can this be overcome? Resources which could help

Combined arts can be defined There were a number of ways of naming this Unit; for example, integrated arts, re-imagined performance, 
new performance etc, all of which had particular connotations. There is a problem generally in clearly 
defining ‘art’ of any nature, and this problem is reflected in the creative work of this Unit.

Assessment is on an individual basis within a group context; some groups will have two arts combined 
– physical theatre and masks are suggested in the model assignment – but there could be a variety of 
combinations going on in the same group. For instance, physical theatre may remain the core skill for the 
majority but non-performing learners could be combining masks with sound or lighting or make-up, or 
making other combinations to realise the production.  

The difference between 
contemporary and modern

Modern and contemporary are often interchangeable terms and the difference is grey. Technically 
modern audiences have been around as long as the ‘modern’ age, so from the late 19th century 
onwards, while ‘contemporary’ audiences are those we currently have. But ‘contemporary’ will also apply 
to the audiences of repertoires of the past so cannot be confused with ‘modern’ in that sense. Some 
contemporary audiences are also not very modern; an example of this is the way some audiences of 
Shakespeare will demand more ‘traditional’ settings and approaches.

A contemporary audience will have all the perspectives and anxieties of their own historical period; 
these perspectives can change quite quickly depending on events and repertoire can develop partly 
in response to this. The First World War for instance had a fundamental effect on the development of a 
range of radical performance repertoires. 

Core skill and additional skills It is assumed throughout the Unit that most learners will have a ‘core’ skill. This could be how they define 
themselves or how the centre delivers the programme; learners may have little choice in this. Some 
learners however may already embody the aims and purposes of the Unit; they may be difficult to define 
and show a range of equally weighted performing or production skills. There may also be those learners 
who are so exclusively embedded in a skill, maybe an instrumentalist, that the idea of combining an 
additional skill will be problematic. 

Having taken on the Unit both scenarios will need addressing by the centre but as indicated, it is 
the tutor and learner that will decide the nature and range of the combination of arts and there is 
considerable flexibility and scope built into the Unit demands.  

The need to work with repertoire Repertoire is the starting point for this Unit, but in contrast to Unit 9: Performing repertoire, there is no 
demand to replicate the form or exact content of the repertoire itself. Centres and learners will see the 
advantage in bringing a piece of repertoire to a modern audience and making it accessible and dynamic, 
and there are many creative advantages to starting with a given piece rather than from scratch on a 
devised piece. Therefore repertoire is built into the content of the Unit, but so are the important skills of 
deconstruction and re-interpretation and these should be at the forefront of the learning. 

MISCONCEPTIONS
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SUGGESTED ACTIVITIES
LO No: 1

LO Title: Understand the ways in which different art forms and styles have been combined

Title of suggested activity Suggested activities Suggested timings Also related to

The dream re-imagined Peter Brook’s A Midsummer Night’s Dream was a seminal production in its attempt to combine text and 
circus skills (defined as ‘magic’ by Brook).

After watching the following film (this needs some skimming through to avoid the more theoretical 
ramblings) learners could discuss the relevance of the methods to the piece of repertoire chosen. If 
they don’t know the play a brief outline may be necessary.

Peter Brook’s A Midsummer Night’s Dream:
https://www.youtube.com/watch?v=Kg-FiWX4uWI 

For comparison, scenes from a more ‘traditional’ production can be found at:
http://www.bbc.co.uk/programmes/p00qbq7g 

2 hours Unit 3 LO1, LO2, LO3 
Unit 8 LO1 
Unit 22 LO1

Total Theatre A ‘fly-through’ for the Total Theatre idea envisaged by Walter Gropius and Erwin Piscator is available 
at: https://vimeo.com/59497126. Once seen learners could have a discussion based on the following 
questions:
•	 What art forms are possible in this kind of space?
•	 What relationship with the audience is encouraged?
•	 Are there any examples of theatres like this currently?
•	 What could we do here?

These references may help the discussion:
http://www.e-architect.co.uk/england/curve-leicester
http://totaltheatre.org.uk

1 hour Unit 3 LO1, LO2
Unit 22 LO1

Art and performance Images of Live Art – combinations of performance and visual art as examples of what could be 
possible in terms of learners’ own ideas, perhaps as production. By clicking on individual images 
further websites can be explored. https://www.google.co.uk/ 
search?q=live+art&biw=1366&bih=673&tbm=isch&tbo=u&source=univ&sa=X&ved=0ahUKEw 
jfiviI0abKAhUIaxQKHaJqBBAQ7AkIZA&dpr=1

Tutors could ask learners to identify the possibilities for using art, photography, film, make-up, lighting 
and sound in the enhancing of performance or live, abstract work.

2 hours Unit 3 LO1
Unit 9 LO2
Unit 21 LO1

https://www.youtube.com/watch?v=Kg-FiWX4uWI
http://www.bbc.co.uk/programmes/p00qbq7g
https://vimeo.com/59497126
http://www.e-architect.co.uk/england/curve-leicester
http://totaltheatre.org.uk
https://www.google.co.uk/search?q=live+art&biw=1366&bih=673&tbm=isch&tbo=u&source=univ&sa=X&ved=0ahUKEwjfiviI0abKAhUIaxQKHaJqBBAQ7AkIZA&dpr=1
https://www.google.co.uk/search?q=live+art&biw=1366&bih=673&tbm=isch&tbo=u&source=univ&sa=X&ved=0ahUKEwjfiviI0abKAhUIaxQKHaJqBBAQ7AkIZA&dpr=1
https://www.google.co.uk/search?q=live+art&biw=1366&bih=673&tbm=isch&tbo=u&source=univ&sa=X&ved=0ahUKEwjfiviI0abKAhUIaxQKHaJqBBAQ7AkIZA&dpr=1
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Title of suggested activity Suggested activities Suggested timings Also related to

Choreographic theatre Learners could choose a contemporary performance company and prepare a presentation on the 
methods and combinations of art forms and styles employed by the company. 

Examples of choreographic theatre: 
http://www.kneehigh.co.uk/?gclid=CNigkZLZpsoCFZadGwodsNUN8g

Pina Bausch:
https://www.youtube.com/watch?v=yfoheZr5gbc 

1 hour for 
introductions to 
possible choices

Unit 9 LO2
Unit 14 LO1
Unit 16 LO1, LO2

Performance and puppets Learners could choose a company that uses puppetry to research and then prepare a presentation on 
the methods and combinations of art forms and styles employed by the company. 

An example of the possibilities of working with puppetry can be found at:
http://www.warhorseonstage.com/

1 hour for 
introductions to 
possible choices

Unit 3 LO1, LO2
Unit 21 LO1

Performance and technology Learners could choose a contemporary performance company or individual artist who is dynamic 
with the use of technology in their productions. They could then prepare a presentation on the 
methods and combinations of art forms and styles employed by the company or individual. 

The short film below explores Robert Lepage and his work with lighting and stage technology:
https://www.youtube.com/watch?v=Rs_TnUqx51w 

1 hour for 
introductions to 
possible choices

Unit 3 LO2
Unit 19 LO1

http://www.kneehigh.co.uk/?gclid=CNigkZLZpsoCFZadGwodsNUN8g
https://www.youtube.com/watch?v=yfoheZr5gbc
http://www.warhorseonstage.com/
https://www.youtube.com/watch?v=Rs_TnUqx51w
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SUGGESTED ACTIVITIES
LO No: 2

LO Title: Be able to develop skills for a combined arts performance

Title of suggested activity Suggested activities Suggested timings Also related to

Skills audits The learner could use a skills audit to determine their key artform or skill.

This could be done in a written skills audit but it may be quicker and more dynamic to combine a 
photograph and a short ‘selling’ biography of no more than 75 words. 

Using other learners to take photos on smartphones learners could rough out a biography for a 
programme, as below.

Xxx Xxxxxxxx
Xxx has been dancing since she was five and is passionate about being part of a contemporary 
dance company. She also has experience with community dance companies including 
performances at local theatres and other venues. Last year she visited the Edinburgh Fringe 
Festival which inspired her to become more involved in making new performances and working 
with musicians and actors in multi-skilled work. 

1 hour Unit 1 LO3, LO4

Other skills/techniques Learners could take the indicative list of art forms and styles from the Unit as a starting point for 
discussion on possible extensions to their own skills that they would wish to develop. An actor’s CV 
such as those seen on http://www.spotlight.com/artists/questions/internet.html will have a similar list 
of additional skills. 
•	 Mime 
•	 Mask making 
•	 Painting and sculpture 
•	 Puppetry  
•	 Lighting design 
•	 Costume design (including hair and make-up) 
•	 Set design 
•	 Scenic painting
•	 Prop design and making 
•	 Sound design 
•	 Live DJ-ing
•	 Improvisational jazz 
•	 Film and animation.

Tutors could encourage learners to explore:
•	 What additional skills have they got already? 
•	 Which ones would they choose to develop?

1 hour Unit 1 LO3, LO4

http://www.spotlight.com/artists/questions/internet.html
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Title of suggested activity Suggested activities Suggested timings Also related to

Choice of repertoire All repertoire is open to interpretation and re-imagining but some repertoires are more open than 
others. Greek theatre, for instance, is rarely done in its original setting and is generally open to all 
kinds of design ideas, creative interpretations and re-positioning. This might not be the case for more 
naturalistic pieces that rely on a strong realistic setting to convey their content and narrative, for 
instance ‘kitchen sink’ drama such as Look Back in Anger. 

In a discussion learners could begin to understand the variables and criteria for choosing a piece of 
repertoire.

What is repertoire? A dictionary definition: http://www.oxforddictionaries.com/definition/english/
repertoire 
Does this definition differ from art form to art form?
What pieces of repertoire from your own art form can you identify?
What makes them suitable for re-interpretation for a modern audience?

30 minutes Unit 8 LO1

What masks and/or puppets 
can add

Taking an additional art form or style, for example masks, learners could give a presentation on how it 
can enhance the themes, narrative and structure of a performance piece. This could be a piece already 
performed and reflected upon.

Pictures of masks could be used to provide the material for the speculative discussions.
https://www.google.co.uk/search?q=pictures+of+masks&biw=1366&bih=673&tbm= 
isch&tbo=u&source=univ&sa=X&sqi=2&ved=0ahUKEwjHnIWoq6nKAhVMVRQK 
HV68AKgQsAQIHg

In a second or connected discussion learners could look at puppets and, again taking a previously 
worked on performance, discuss how these may have been used to enhance the engagement of the 
audience. Examples can be found by entering ‘pictures of shadow puppets’ in a google image search.

1 hour Unit 9 LO2
Unit 21 LO1

The use of music Looking at a performance, learners could discuss how music adds to the mood and atmosphere 
of the piece. They could try turning the sound down and seeing how this affects the narrative or 
engagement with the content.

The following production of The Comedy of Errors by the Flying Karamazov Brothers can be used to 
illustrate musicians on stage and how they supplement the text. They also use tap dancing.
https://www.youtube.com/watch?v=dwYyrbX9LUY 

1 hour Unit 23 LO1, LO2

http://www.oxforddictionaries.com/definition/english/repertoire
http://www.oxforddictionaries.com/definition/english/repertoire
https://www.google.co.uk/search?q=pictures+of+masks&biw=1366&bih=673&tbm=isch&tbo=u&source=univ&sa=X&sqi=2&ved=0ahUKEwjHnIWoq6nKAhVMVRQKHV68AKgQsAQIHg
https://www.google.co.uk/search?q=pictures+of+masks&biw=1366&bih=673&tbm=isch&tbo=u&source=univ&sa=X&sqi=2&ved=0ahUKEwjHnIWoq6nKAhVMVRQKHV68AKgQsAQIHg
https://www.google.co.uk/search?q=pictures+of+masks&biw=1366&bih=673&tbm=isch&tbo=u&source=univ&sa=X&sqi=2&ved=0ahUKEwjHnIWoq6nKAhVMVRQKHV68AKgQsAQIHg
https://www.youtube.com/watch?v=dwYyrbX9LUY
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Title of suggested activity Suggested activities Suggested timings Also related to

Creative lighting and sound Learners who want to specialise in technical design and operations should be given the opportunity 
to present the ways in which combining two technical skills could greatly enhance a performance. 

An example of the subtlety of lighting and how this works with this company and also the possibility 
of having a live DJ or turntablist on stage which, although not illustrated here has been achieved with 
similar productions: https://www.youtube.com/watch?v=FowhOLLf8Jc

1 hour Unit 19 LO1
Unit 20 LO1

https://www.youtube.com/watch?v=FowhOLLf8Jc


C
A

M
BRID

G
E TEC

H
N

IC
A

LS IN
 PERFO

RM
IN

G
 A

RTS
LEVEL 3 U

N
IT 4

16

SUGGESTED ACTIVITIES
LO No: 3

LO Title: Be able to rehearse and perform in a combined arts performance 

Title of suggested activity Suggested activities Suggested timings Also related to

Breaking down the 
repertoire into parts

Whatever the art form, repertoire is written, made, composed or developed in parts. 

Depending on the art form learners could begin the process of deconstruction by recognising these 
parts or units. They can be characterised by time, emotional content, development of plot or theme, 
energy or when the interval is. 

Learners could be encouraged to name these parts and give examples of when the part is arbitrary, in 
other words just a formal structural thing, or when the part actually reflects a change in the narrative, 
character or mood, or any other change. In this way they should begin to annotate what is technical 
(Act 1 Sc 1 for instance) and what is subjective or speculative and therefore open to interpretation (the 
character’s motivation changes or the dancer has a different energy).

Learners could be encouraged to use the proper technical terms as these arise.

Sometimes there are formal parts to performance and repertoire pieces; in drama there are acts and 
scenes and in music, there are movements, phrases, links, cadences, prelude and middle eight. 

‘Classical’ structures such as introduction, development, crisis, denouement and conclusion can also 
be recognised in a range of art forms. 

1 hour Unit 8 LO1
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Title of suggested activity Suggested activities Suggested timings Also related to

Deconstructing The Tempest This activity builds on the ‘naming of parts’ activity above and breaks down a text into creative 
sections based not just on narratives but on moods and atmospheres loosely following the text.

This activity could be approached in order to tackle the text prior to or after reading and could be 
done with any performance piece but is here done with Shakespeare’s The Tempest.

A brief synopsis of the play can be found at the link below but as indicated this is an example only; 
any performance piece can be loosely titled in this way. 
http://www.sparknotes.com/shakespeare/tempest/summary.html

•	 Preset/overture/prologue
•	 The ship and the sea
•	 The storm
•	 The shipwreck
•	 The scattering of the crew
•	 Prospero and Miranda’s story
•	 Ariel is summoned
•	 Caliban
•	 Miranda and Ferdinand fall in love
•	 The King’s retinue 
•	 Antonio’s plot
•	 The drunkards and Caliban
•	 The “living drollery”
•	 The Harpie
•	 The betrothal and Prospero’s warning
•	 His gift 
•	 The end begins.

Learners could title each section identified in any chosen text and add the words ‘in which’ and 
complete the sentence as briefly as possible. For example, Caliban in which Prospero’s abused servant is 
summoned by his master and we hear his story. 

2 hours Unit 3 LO1
Unit 8 LO1

http://www.sparknotes.com/shakespeare/tempest/summary.html
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Title of suggested activity Suggested activities Suggested timings Also related to

Stylising titled sections: 
physical theatre and dance

Having identified the ‘parts’ of a repertoire piece and gone on to title narrative or atmospheric 
sections, the following studio activities encourage learners to stylise the section using an artistic style. 

Using the example of The Tempest learners could take the sections, or one of them, for example:
•	 The Ship and the Sea in which we meet the crew, see their tasks and meet the King and his retinue.
•	 The Storm in which Prospero uses his magic to create the storm that wrecks the King’s ship.

Learners could use these titles to improvise a short physical theatre interpretation. Timescales can be 
flexible but the whole performance need be no longer than 10 minutes. The piece could be further 
abstracted by extending into contemporary dance, adding motifs.

2 hours Unit 11 LO1, LO2

Stylising titled sections: 
music

Using the The Tempest, learners could take the sections, or one of them, for example:
•	 The scattering of the crew in the shipwrecked crew are washed up and lost on the island.
•	 Prospero and Miranda’s story in which Prospero tells Miranda, again, of their origins in Milan.

Learners could plan the music that would accompany the sections. This activity depends on the level 
of skill and could involve just choosing appropriate music, mixing it or initial compositional plans. 

1 hour Unit 11 LO1, LO2

Stylising titled sections: 
lighting and sound

Using the titles below, learners could explore designs for lighting and sound that enhance the moods 
and atmospheres inherent in each title. These are design plans initially but rough documentary 
evidence of the elements needed could be generated.
•	 The “living drollery” in which a vision appears of strange shapes bringing a banquet .
•	 The Harpie in which a mythical creature is summoned in a dazzling display of light and sound and 

vanishes in a clap of thunder.

1 hour Unit 11 LO1, LO2

Warm-up Warm-ups should be complex and have some relationship with the performance they are about to 
do.

Having a line run while playing a form of ‘jailor’ will embed the lines and also encourage 
communication and focus within the group.

The tutor could divide learners into pairs. One learner has a chair on which they sit; their partner 
stands behind them. The chairs are arranged in a circle. There is one person in the group left standing 
with an empty chair. Their task is to wink at one of the people who are sitting down. If they catch the 
wink, the seated person has to get to the empty chair before the person behind taps them on the 
shoulder. The empty chair will be in different places around the circle as and when people standing 
fail to tap their seated person in time.

Those standing must have their arms by their sides and cannot be ‘poised’ to touch a shoulder. They 
do not move from behind the chair to chase someone moving from their chair to an empty one. 

Now add a speed line run to the game. More empty chairs can be added to make it more difficult. 

30 minutes Unit 10 LO4
Unit 27 LO4
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SUGGESTED ACTIVITIES
LO No: 4

LO Title: Be able to evaluate combined arts

Title of suggested activity Suggested activities Suggested timings Also related to

My documenting method In any creative area documentation of the process is essential for future reference and for the 
development of skills. There is no single way of documenting creative processes and learners should 
develop their own methods; this should ensure personal ownership and commitment to the projects 
they experience.

It’s not the form of documentation that is the basis of assessment in this and other Units but the 
effective development of a habitual working method and the use of the documented evidence in 
learners’ communication of their ideas and practices. 

This activity could therefore look at the range of methods available.

A good starting point for the tutor or a visiting director/choreographer/musical director is to illustrate 
the need for a personal style by showing their own notes and creative doodling. 

Some examples are given at:
https://www.google.co.uk/search?q=choreographers+notes&biw=1366&bih=673&tbm=isch&tbo=u&
source=univ&sa=X&ved=0ahUKEwiZ54-z3qvKAhWCyhoKHQYiC5cQsAQILw

Guides to graphic note-taking can be found at:
http://blog.ted.com/a-field-guide-to-ted-graphic-notes/ 
http://www.schrockguide.net/sketchnoting.html

These examples could help to initiate a discussion with learners about their own methods of 
documenting the artistic process.

1 hour All Units all LOs

https://www.google.co.uk/search?q=choreographers+notes&biw=1366&bih=673&tbm=isch&tbo=u&source=univ&sa=X&ved=0ahUKEwiZ54-z3qvKAhWCyhoKHQYiC5cQsAQILw
https://www.google.co.uk/search?q=choreographers+notes&biw=1366&bih=673&tbm=isch&tbo=u&source=univ&sa=X&ved=0ahUKEwiZ54-z3qvKAhWCyhoKHQYiC5cQsAQILw
http://blog.ted.com/a-field-guide-to-ted-graphic-notes/
http://www.schrockguide.net/sketchnoting.html
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Title of suggested activity Suggested activities Suggested timings Also related to

Annotation Annotating is an important part of acquiring and retaining understanding and knowledge as well as 
helping to define personal methods of documentation. 

Working with a piece of text, or a filmed dance, or a piece of music, learners should explore a way of 
marking the following examples of issues/questions:
•	 Is there a narrative (story, development, progression of emotion) in what I’m seeing/hearing?
•	 What words/images/concepts do I understand/not understand/need to explore more?
•	 How does this part make me feel?
•	 What would I do here, with this part? 

Examples can be found by entering ‘annotation symbols’ in asearch engine image search:
http://www.bing.com/images/search?q=annotated+texts&qpvt=annotated+texts&qpvt 
=annotated+texts&FORM=IGRE

1 hour Unit 8 LO1
Unit 14 LO1
Unit 26 LO2

Citation Citation is both formal and informal. It refers to referencing books, articles or films that have been used 
in written and practical work and it requires learners knowing and understanding where they got their 
ideas from, and making these sources explicit. 

A simple technical activity is to get a bibliography right. Ask learners to organise the following 
information in a formal way; an example of a formal bibliographic method is Harvard referencing.

Book title: Making a Performance: Devising Histories and Contemporary Practices
Authors: Emma Goran, Helen Nicholson and Katie Normington
Publisher: Routledge
Year: 2007
ISBN number: 0415286530

Goran, E., Nicholson, H. and Normington, K. (2007) Making a Performance: Devising Histories and 
Contemporary Practices. Routledge. ISBN: 0415286530

30 minutes All Units all LOs

http://www.bing.com/images/search?q=annotated+texts&qpvt=annotated+texts&qpvt=annotated+texts&FORM=IGRE
http://www.bing.com/images/search?q=annotated+texts&qpvt=annotated+texts&qpvt=annotated+texts&FORM=IGRE
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Title of suggested activity Suggested activities Suggested timings Also related to

Rehearsal schedules Stage managers and technicians have structured responsibilities in terms of scheduling and they 
should produce initial schedules based on some of the documents (or others that they customise) 
exampled here:
http://headsetchatter.com/templates.php

All learners should be able to maintain a personal rehearsal schedule as well as keep to the general 
one supplied by tutors. 

Once the overall rehearsal schedule has been issued, learners could annotate this with the demands it 
places upon them personally and notes on how they are going to respond in terms of their own skill 
or character development.

2.5 hours Unit 8 LO4
Unit 12 LO2
Unit 18 LO1
Unit 31 LO1

SWOT analysis As part of their evaluative process learners could adopt a SWOT analysis approach to their work during 
the course of the production. The acronym should be explained before the process of production 
starts.

S: Strengths. What was I good at?
W: Weaknesses. What was I weak at?
O: Opportunities. Were opportunities taken/exploited fully?
T: Threats. Did the foreseen threats materialise? How did I deal with them?

Learners need to have made sufficient monitoring and ongoing notes across the whole project 
and started with the template in mind – especially when looking at the opportunities and threats 
elements.

1 hour Unit 9 LO4
Unit 12 LO4
Unit 14 LO4
Unit 17 LO4
Unit 19 LO4
Unit 20 LO4

GROW Using a large sheet of paper divided into four columns, learners could use the following structured 
‘GROW’ approach to explore the next stages in their development and work.

G: Goals. Do I amend or set new goals based on what I have achieved?
R: Reality. What did I learn about my abilities/skills/commitment?
O: Options. What has been opened up/closed down to me?
W: Ways forward. What route should I now take or confirm?

1 hour Unit 9 LO4
Unit 12 LO4
Unit 14 LO4
Unit 17 LO4
Unit 19 LO4
Unit 20 LO4

http://headsetchatter.com/templates.php
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