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INTRODUCTION
This Delivery Guide has been developed to provide practitioners with a variety of 
creative and practical ideas to support the delivery of this qualification. The Guide 
is a collection of lesson ideas with associated activities, which you may find helpful 
as you plan your lessons. 

OCR has collaborated with current practitioners to ensure that the ideas put forward in 
this Delivery Guide are practical, realistic and dynamic. The Guide is structured by learning 
outcome so you can see how each activity helps you cover the requirements of this unit. 

We appreciate that practitioners are knowledgeable in relation to what works for them 
and their learners. Therefore, the resources we have produced should not restrict or 
impact on practitioners’ creativity to deliver excellent learning opportunities. 

Whether you are an experienced practitioner or new to the sector, we hope you find 
something in this guide which will help you to deliver excellent learning opportunities. 

If you have any feedback on this Delivery Guide or suggestions for other resources you 
would like OCR to develop, please email resources.feedback@ocr.org.uk. Unit 7 Journalism and the news industry

LO1 Understand the news industry

LO2 Know the construction and content of news articles

LO3 Be able to research and plan content for an article 

LO4 Be able to write and edit a news article for an identified purpose

To find out more about this qualification, go to: http://www.ocr.org.uk/qualifications/
cambridge-technicals-digital-media-certificate-extended-certificate-foundation-diploma-
diploma-05843-05846-2016-suite

Please note 

The timings for the suggested activities in this Delivery Guide DO NOT relate to 
the Guided Learning Hours (GLHs) for each unit. 

Assessment guidance can be found within the Unit document available from  
www.ocr.org.uk. 

The latest version of this Delivery Guide can be downloaded from the OCR website.

UNIT AIM
The news industry has changed rapidly over recent years with advances in online 
technology allowing the distribution of news to become instant and global. Audiences 
now receive multimedia news broadcasts from established news providers along with 
content produced by committed citizen journalists and independent providers that 
harness the power of social media to distribute news.

This unit allows you to investigate the contemporary news industry and how audiences 
receive news. You will also investigate news gathering techniques, research methods and 
press regulation. You will also have the opportunity to apply this learning to your own 
work. You will learn how articles are constructed and use this understanding to help you 
write your own original article. You will learn the importance of sub-editing your own 
article.

2016 Suite
•	 New suite for first teaching September 2016
•	 Externally assessed content
•	 Eligible for Key Stage 5 performance points from 2018
•	 Designed to meet the DfE technical guidance

OPPORTUNITIES FOR ENGLISH AND 
MATHS SKILLS DEVELOPMENT AND WORK 
EXPERIENCE
We believe that being able to make good progress in English and maths is essential to 
learners in both of these contexts and on a range of learning programmes. To help you 
enable your learners to progress in these subjects, we have signposted opportunities for 
English and maths skills practice within this resource. We have also identified any potential 
work experience opportunities within the activities. These suggestions are for guidance 
only. They are not designed to replace your own subject knowledge and expertise in 
deciding what is most appropriate for your learners.

 English    Maths   Work

mailto:resources.feedback%40ocr.org.uk?subject=
http://www.ocr.org.uk/qualifications/cambridge-technicals-digital-media-certificate-extended-certificate-foundation-diploma-diploma-05843-05846-2016-suite
http://www.ocr.org.uk/qualifications/cambridge-technicals-digital-media-certificate-extended-certificate-foundation-diploma-diploma-05843-05846-2016-suite
http://www.ocr.org.uk/qualifications/cambridge-technicals-digital-media-certificate-extended-certificate-foundation-diploma-diploma-05843-05846-2016-suite
http://www.ocr.org.uk
http://www.ocr.org.uk/qualifications/by-type/cambridge-technicals/cambridge-technicals-2016/
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This unit (Unit 7) Title of suggested activity Other units/LOs

LO1 Who provides the news?
Ownership of the news

Unit 1 Media products and audiences LO1 Understand the ownership models of media institutions

Citizen journalism and We Media Unit 6 Social media and globalisation LO1 Understand how online and social media products are used

Platforms of news distribution by institutions Unit 1 Media products and audiences LO2 Understand how media products are advertised and distributed.

Unit 6 Social media and globalisation LO1 Understand how online and social media products are used
LO2 Understand the impact of social media and globalisation on media audiences and 
producers

Citizen journalism and social media Unit 6 Social media and globalisation LO1 Understand how online and social media products are used
LO2 Understand the impact of social media and globalisation on media audiences and 
producers
LO3 Understand how global industries use social media 
LO4 Know how to plan and manage a social media campaign

News apps Unit 6 Social media and globalisation LO3 Understand how global industries use social media

LO2 Understanding reportage Unit 1 Media products and audiences LO3 Understand how meaning is created in media products using codes and 
conventions

Unit 3 Create a media product LO3 Be able to create production materials for a media product

Thinking about general interest stories Unit 1 Media products and audiences LO3 Understand how meaning is created in media products using codes and 
conventions

Unit 3 Create a media product LO3 Be able to create production materials for a media product

Who, what, where, when, why, how?
Restricted and elaborated codes

Unit 3 Create a media product LO3 Be able to create production materials for a media product

Unit 7 Journalism and the news 
industry

LO4 Be able to write and edit a news article for an identified purpose

Press regulation – IPSO Unit 1 Media products and audiences LO6 Be able to evaluate legal, ethical and regulatory issues associated with media 
products

Unit 7 Journalism and the news 
industry

LO4 Be able to write and edit a news article for an identified purpose

Regulating We Media content Unit 6 Social media and globalisation LO2 Understand the impact of social media and globalisation on media audiences and 
producers
LO3 Understand how global industries use social media 
LO4 Know how to plan and manage a social media campaign

The Suggested Activities in this Delivery Guide listed below have also been related to other Cambridge Technicals in Digital Media units/Learning Outcomes (LOs).  This could help with 
delivery planning and enable learners to cover multiple parts of units.

RELATED ACTIVITIES
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This unit (Unit 7) Title of suggested activity Other units/LOs

LO3 News values in the contemporary age Unit 1 Media products and audiences LO3 Understand how meaning is created in media products using codes and 
conventions.

Moral panics and the press Unit 1 Media products and audiences LO6 Be able to evaluate legal, ethical and regulatory issues associated with media 
products

Unit 6 Social media and globalisation LO2 Understand the impact of social media and globalisation on media audiences and 
producers

Primary sources of information Unit 1 Media products and audiences LO5 Be able to interpret research data used by media institutions

Secondary sources of information Unit 1 Media products and audiences LO5 Be able to interpret research data used by media institutions

Interview techniques Unit 3 Create a media product LO3 Be able to create production materials for a media product

Evaluating sources of information Unit 1 Media products and audiences LO5 Be able to interpret research data used by media institutions

LO4 Mode of address Unit 22 Scriptwriting for media 
products

LO3 Be able to produce the script for a media product, in response to a client brief

Structuring sentences Unit 7 Journalism and the news 
industry

LO2 Know the construction and content of news articles

Proofreading
Sub-editing

Unit 3 Create a media product LO3 Be able to create production materials for a media product

Unit 22 Scriptwriting for media 
products

LO3 Be able to produce the script for a media product, in response to a client brief

Sourcing images Unit 3 Create a media product LO3 Be able to create production materials for a media product

Unit 4 Interactive media product LO3 Be able to create a planned interactive media product

Unit 10 Create a digital animation LO3 Be able to create a planned animation

Unit 12 Game development LO3 Be able to create a level for a new digital game

Unit 13 Graphic design for digital 
media products

LO3 Be able to create the planned conceptual graphic items

Checking copy against the IPSO Editor’s Code of 
Practice

Unit 1 Media products and audiences LO6 Be able to evaluate legal, ethical and regulatory issues associated with media 
products

Unit 7 Journalism and the news 
industry

LO2 Know the construction and content of news articles
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KEY TERMS
Explanations of the key terms used within this unit, in the context of this unit

Key term Explanation

Bias and media bias The term bias implies that a subjective point of view is clearly evident when reading an article. Stories about politics are often said to have a ‘media bias’ and this 
very often is based on the political allegiance of the owner of the company. Sometimes, rather than just being the perspective of an individual journalist, media 
bias can be pervasive or widespread and contravenes journalist codes of practice as outlined by IPSO.

Citizen journalism This is the collection, dissemination, and analysis of news and information by the general public, especially by means of the Internet. Very often this type of 
content is found on blogs, social media, in forum comments and as commentary to news articles by professional journalists. This is also known as participatory 
media, or part of participatory culture as theorised by Henry Jenkins (2006).

Direct speech This is when an article is written in the first person.

Gatekeepers In relation to the news industry this is the way a news institution or journalist decides which sources are chosen to include in a story in order to control what 
information is given to the public. It also includes editors deciding which stories are printed or covered. Individuals act as gatekeepers now too, deciding which 
information to share online and via social media.

Grassroots media This is media that evolves from a local community and is therefore any form of media that is created and controlled by a community, either a geographic 
community or a group that has a specific  identity or interest. Community media is separate from commercial media, state run media, or public broadcasting. 
This links directly to ideas about citizen journalism and We Media owing to the way in which local audiences act as participants by producing their own news 
content for their local areas.

Ideology An ideology is a set of opinions, beliefs or value system of a particular group. Dominant ideologies are those held or accepted by the majority of people and 
these are very often reinforced by those in power, including the news media. Such viewpoints include the importance of the family unit and patriarchy. These 
are often known as hegemonic viewpoints.

IPSO This is the acronym for the Independent Press Standards Organisation. This organisation is the independent regulator of the newspaper and magazine industry.

Linguistic conventions These are the words and phrases used as part of a style or genre of journalism. For example magazine articles can be written using colloquial terms.

Mode of address This term is associated with how a media product engages and speaks to its target audience. Formal and Informal modes of address are present in many texts. 
For example a formal mode of address may be presented in a broadsheet newspaper or in specialist, niche magazines. Informal modes of address tend to use 
colloquial language. There are also three further types of mode of address which can be applied to presenters of TV news, print journalism and the way in which 
characters assert their personalities in fictional drama: 1) Peer to peer – this is informal and the subject speaks to others as equals and very often this is in an 
informal manner. Many gossip magazines used this mode of address. 2) Teacher to pupil – this is instructional and the content is educating the audience. Very 
often this mode of address is used in TV and print news to educate and inform an audience. 3) Parent to child – this is commanding and this mode of address is 
a literary device that shows a power structure.

Moral panics When the news media creates a feeling of social concern amongst a large group of people over an issue (e.g. that playing first person shooter video games will 
influence violent behaviour in teenagers).

PCC This is the acronym for the Press Complaints Commission. This organisation was the former independent regulator of the newspaper and magazine industry. 
IPSO took over this role on 8 September 2014.

Plagiarism This is when a piece of writing is directly copied but not referenced. If an article is plagiarised this potentially becomes a copyright offence.
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Explanations of the key terms used within this unit, in the context of this unit

Key term Explanation

Press agency A press agency is an organisation that gathers news reports and sells them to subscribing news institutions, such as newspapers, magazines and radio and 
television broadcasters. Reuters and the Press Association are global press agencies. Learners will be investigating press agencies as part of their Learning 
Outcome 1 research of news organisations.

Primary definers These are individuals who have power, expert or academic knowledge and/or control whom news institutions use as a source of information to support an 
argument. Articles will often quote primary definers to add credence to a point of view. Learners will potentially use primary definers to inform their articles 
during the Learning Outcome 3 process.

Protective coverage This is the way in which gatekeepers specifically select and omit the news they will publish in order to prevent certain information from reaching a mass 
audience. This can be material that may be harmful either to figures in positions of power (e.g. politicians) or the audience (e.g. security threats).

Reported speech This is part of the interview process when an article references an interview as a primary source.

Secondary definers These are individuals, often the public, who provide opinions. Public opinion is often quote in articles aimed at a mass audience in order to convey a populist 
point of view. This sort of opinion can be gathered quickly on social media or online blogging sites and forums. Learners will potentially use secondary definers 
to inform their articles during the Learning Outcome 3 process.

We Media Dan Gillmor (2004) wrote the book We the Media. In this he said that journalism is evolving from a traditional top-down lecture into a collaborative conversation. 
He suggested that new interactive forms of media have blurred the distinction between producers of news and their audience. In fact, some view the term 
‘audience’ to be obsolete in the new world of interactive participatory and social media.

Wikinomics Wikinomics is a term that describes the effects of extensive collaboration and user participation on the marketplace. The term was introduced by Anthony D. 
Williams and Don Tapscott (2006) in their book, Wikinomics: How mass collaboration changes everything.

Viral video Online video and news content that is distributed instantly and globally via social media and online technologies.



C
A

M
BRID

G
E TEC

H
N

IC
A

LS IN
 D

IG
ITA

L M
ED

IA
LEVEL 3 U

N
IT 7

8

Some common misconceptions and guidance on how they could be overcome

What is the misconception? How can this be overcome? Resources which could help

The Unit does not teach TV 
broadcast news skills; this is 
what may be expected by tutors/
learners. This is a print/web-based 
journalism unit and is part of the 
Interactive pathway on the Tech 
Diploma

Tutors should ensure that examples are from print and web journalism 
primarily, although news industry and ownership as a whole will need to 
be discussed in Learning Outcome 1.

Brock, G. (2013) Out of Print: Newspapers, Journalism and the Business of 
News in the Digital Age. Kogan Page.
This book provides an insight into print journalism and news industries 
in the digital age.

Kissel, M. (2013) The decline of print doesn’t mean the end of 
journalism. The Guardian. Available at: http://www.theguardian.com/
commentisfree/2013/oct/29/decline-print-media-journalism-web 

That learners will need to be 
studying A Level English Language 
to complete the Unit

This is not the case. Learners can access the Unit content with a C grade 
in GCSE English Language and do not have to be studying A Level 
English Language. However, learners must be prepared to complete 
basic literacy tasks and support may be needed for this.

Evans, H. and Crawford, G. (2000) Essential English for Journalists, Editors 
and Writers. Pimlico.
This book gives a range of essential English skills needed to write 
successful articles.

BBC Bitesize GCSE English http://www.bbc.co.uk/education/subjects/
zr9d7ty 
This website will provide a refresher course for Level 3 learners in order 
that they can achieve the literacy standards required to complete the 
Unit.

MISCONCEPTIONS

http://www.theguardian.com/commentisfree/2013/oct/29/decline-print-media-journalism-web
http://www.theguardian.com/commentisfree/2013/oct/29/decline-print-media-journalism-web
http://www.bbc.co.uk/education/subjects/zr9d7ty
http://www.bbc.co.uk/education/subjects/zr9d7ty
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SUGGESTED ACTIVITIES
LO No: 1

LO Title: Understand the news industry

Title of suggested activity Suggested activities Suggested timings Also related to

Who provides the news? Tutors could initially set a research task that will allow learners to investigate global news providers 
(e.g. News Corp, BBC). The Nations Online website can be used to support tutors http://www.
nationsonline.org/oneworld/news.html. The research task could be split between companies that 
produce different media: for example, print, television and radio or online. In terms of online, it is 
acceptable for learners to use the news websites of traditional print and broadcast providers, but they 
should be encouraged to research online only e.g. The Huffington Post (http://www.huffingtonpost.
co.uk/).

Learners could feed back answers to the group. They will feed back their findings about which 
companies provide the news in the specific media sectors outlined above.

An extension task could be for tutors to ask learners to gather logos of the news institutions and 
create a visual representation of key print, broadcast and online providers based on learners’ feedback 
above.

50 minutes Unit 1 LO1

Ownership of the news Large news institutions operate globally, but learners do not often know that much of the news they 
see on television or online is provided by the same conglomerate company.

Tutors could use a company such as News Corporation (http://newscorp.com/) as an example and go 
through the company structure, its audience reach and news subsidiaries that it owns to demonstrate 
global reach of institutions. 

Exposition on political bias could begin here with a comparison of a news story from The Times 
(owned by News Corporation) and The Mirror (owned by the Mirror Group).

Working in pairs, learners could investigate one of these companies and complete a short 
presentation on the structure of the institution, medium of news distribution, any other news 
subsidiaries that the company owns, and audience reach. Learners could reference material, use 
images and present findings to the group.

As an extension task, learners could attempt to look at the news output and begin to discuss political 
bias.

1.5 hours Unit 1 LO1

http://www.nationsonline.org/oneworld/news.html
http://www.nationsonline.org/oneworld/news.html
http://www.huffingtonpost.co.uk/
http://www.huffingtonpost.co.uk/
http://newscorp.com/
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Title of suggested activity Suggested activities Suggested timings Also related to

Citizen journalism
and We Media

Dan Gillmor’s (2004) ideas on We Media (https://dangillmor.com/) could be discussed in relation to 
looking at the impact that online technologies have had on the production and distribution of news. 
As a starting point, working in pairs, learners could create a mind map of the ways in which audiences 
can contribute or give opinions about news.

Tutors could guide learners on looking at how news can now be created and shared by amateur and 
non-professional journalists, for example: http://www.sourcewatch.org/index.php/List_of_citizen_
journalism_websites.

Learners could then work in pairs; picking one of the websites from the above resources, they could 
look at the content of news and compare it to a website such as www.bbc.co.uk/news or http://news.
sky.com/, making notes on similarities and differences in terms of stories covered and images used. 
Learners could then provide feedback to the group.

1 hour Unit 6 LO1

Platforms of news 
distribution by institutions

Tutors could reinforce the differences in the distribution of news in the digital age compared to the 
pre-digital age. In particular, tutors could stress the differences in terms of instant and viral video 
content owing to Web 2.0 and social media channels.

Learners, working in pairs, could pick a current news story that might have global significance (e.g. US 
elections, a terrorist attack, an international sporting event) and investigate the distribution platforms 
(e.g. radio, TV, online, apps). Learners could think about the way in which the story was presented or 
communicated to the audience: for example:
1) Media used to present the story (e.g. text, video, sound, images).
2) Key information that was communicated across all platforms.
3) What information was not included across some platforms?
4) Bias of different providers (objective/subjective points of view).

Newspapers, TV and radio were used to distribute news before the digital age.

Learners could then provide feedback to the group.

1 hour Unit 1 LO2
Unit 6 LO1, LO2

http://www.sourcewatch.org/index.php/List_of_citizen_journalism_websites
http://www.sourcewatch.org/index.php/List_of_citizen_journalism_websites
http://www.bbc.co.uk/news
http://news.sky.com/
http://news.sky.com/
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Title of suggested activity Suggested activities Suggested timings Also related to

Citizen journalism and social 
media

Social media is used by audiences to comment on and share news stories. Tutors could demonstrate 
how news institutions use social media to distribute news stories instantly and globally by asking 
learners to look at the @bbcnews twitter feed. Tutors could also utilise http://www.bbc.co.uk/
academy/journalism/skills/social-media to support before the lesson.

Learners could then think about the way they use social media to share news, opinions and 
viewpoints. They could then pick three social media products or apps (e.g. Instagram, Facebook, Viber, 
twitter) and explain how news can be shared and commented upon by users. They could present 
this information as a report or PPT by picking one particular news story and looking at how it was 
distributed across the three social media products. They are to think specifically about the length of 
stories and how images and video have been utilised. 

45 minutes Unit 6 LO1, LO2, LO3, 
LO4

News apps Apps on smartphones are increasingly popular ways for audiences to access global news in an instant 
and they also provide the option of a notification straight to your mobile with ‘breaking news’ and 
important stories.

To help learners understand the different types of institution, providers and the way in which 
audiences can access news, tutors could ask learners to complete an analysis task. 

Learners could access/download at least five news provider apps (e.g. BBC News, The Daily Mail, The 
Guardian, Sky News, The Independent) and make notes on:
a) the headline story
b) how the app presents and promotes the top news stories
c) the mode of address of the journalism
d) the media used to communicate the top stories in the app
e) topic of the majority of news stories on the app (e.g. politics, celebrity gossip)
f ) how audiences can give their own opinions and communicate with each other about news stories.

2 hours Unit 6 LO3

http://www.bbc.co.uk/academy/journalism/skills/social-media
http://www.bbc.co.uk/academy/journalism/skills/social-media
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LO No: 2

LO Title: Know the construction and content of news articles

Title of suggested activity Suggested activities Suggested timings Also related to

Understanding reportage To enable learners to understand the different types and genres of reportage tutors could create a 
‘round robin’ style lesson. Tutors could split the group into four teams, giving each team a number 
from 1 to 4. There should be at least four tables, each with one of the following labels: ‘Crime’, ‘Politics’, 
‘Education’, ‘Business’. An article about the subject topic is placed on the tables (or accessed via a 
laptop on the tables) along with a sheet of A4. 

Each group will have five minutes at each table, making notes on standout features such as use of 
language, images, length of story, bias. After the five minutes are over, the groups move onto the next 
table, reading the article and making notes. Each group will be given a different coloured pen to make 
notes and tutors should ensure everyone contributes at least two or three points.

Learners could then pin up the four sheets and tutors could lead a group discussion about the 
language and content of reportage pieces.

1 hour Unit 1 LO3
Unit 3 LO3

SUGGESTED ACTIVITIES
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Title of suggested activity Suggested activities Suggested timings Also related to

Thinking about general 
interest stories

As a starter, tutors will need to ensure that learners understand key words on specification. This will 
enable learners to pick out key reasons why stories are of interest to audiences and also enable them 
to write their own material. 

Tutors could pick out words from recent news headlines that they consider ‘sensationalist’ and ask 
learners to work in small groups to think about why the words have been used. Each group could 
be given a headline with a sensationalist word, and then try and substitute the word for a less 
sensationalist one. This will allow learners to investigate the difference sensationalist words make to 
the meaning. Tutors new to the subject could look at Anita Biressi (2007) The Tabloid Culture Reader 
(OUP) for support on sensationalism in tabloids.

Many of the news stories accessed by the wider public, and certainly youth audiences, are based on 
general interest topics such as sport, arts, music, pop culture and celebrity gossip. Examples of these 
types of stories and articles can be accessed at magazine/newspaper websites such as:
http://www.heatworld.com
http://www.sport-magazine.co.uk/
http://www.celebsnow.co.uk
http://www.dailymail.co.uk

To investigate why these stories are of interest to the audience tutors could ask learners to work in 
small groups, access one story and start to look at the following features:
1) Headline or title and how it catches the audience’s attention
2) Use of sensationalist language
3) Use of imagery
4) Core content of the story or article
5) Link to other media (e.g. music, television appearances, and film stars).

To present, learners could use an A3 sheet. They could print the article, cut it up and write a sentence 
against each of the above criteria which will suggest why they think it is of interest to the general 
public.

1 hour Unit 1 LO3
Unit 3 LO3

http://www.heatworld.com
http://www.sport-magazine.co.uk/
http://www.celebsnow.co.uk
http://www.dailymail.co.uk
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Title of suggested activity Suggested activities Suggested timings Also related to

Who, what, where, when, 
why, how?

Tutors could introduce the structure of news articles by asking learners to use the formula of 
investigating the use of interrogative words. Geoff Hart (2002) The five w’s of online help systems, 
can be used as a support for those tutors who are new to the subject: http://www.geoff-hart.com/
articles/2002/fivew.htm. 

Tutors could direct learners to work in small groups and ask each group to pick a different newspaper 
(either hard copy or online). They could pick a reportage story and highlight or make notes on the 
who, what, where, when, why and how, and the order they appear in. 

Based on this learning learners could then pick a current activity that is happening in their school/
college (prom, charity events, or enrichment) and write an opening paragraph using the 5 Ws rule.

1 hour Unit 7 LO4
Unit 3 LO3

Restricted and elaborated 
codes

It is important that learners understand the different types of vocabulary that are used in different 
publications. Differences in use of language are thought to be based on target audience and its 
estimated reading age. Basil Bernstein (1971) discussed the idea of how restricted and elaborated 
linguistic codes were used by different audiences depending on their social class. See: http://
newlearningonline.com/new-learning/chapter-5/basil-bernstein-on-restricted-and-elaborated-codes.

To investigate this, tutors could ask learners to pick one news story or topic but analyse articles from 
two different publications (e.g. The Sun and The Guardian). Based on the descriptive words, adjectives 
and adverbs used in the articles, learners could assess any differences or similarities they might find. 
Alternatively, learners could compare a press article with a television news broadcast. 

Learners could type up a news report then use the tool: http://www.officetooltips.com/word/tips/
viewing_document_and_readability_statistics.html.

1 hour Unit 7 LO4
Unit 3 LO3

http://www.geoff-hart.com/articles/2002/fivew.htm
http://www.geoff-hart.com/articles/2002/fivew.htm
http://newlearningonline.com/new-learning/chapter-5/basil-bernstein-on-restricted-and-elaborated-codes
http://newlearningonline.com/new-learning/chapter-5/basil-bernstein-on-restricted-and-elaborated-codes
http://www.officetooltips.com/word/tips/viewing_document_and_readability_statistics.html
http://www.officetooltips.com/word/tips/viewing_document_and_readability_statistics.html
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Title of suggested activity Suggested activities Suggested timings Also related to

Press regulation – IPSO To introduce learners to the topic of press regulation, tutors could reference News International 
and the phone hacking scandal. The Daily Telegraph has produced a timeline that references the key 
developments, complaints and convictions up to 2012: http://www.telegraph.co.uk/news/uknews/
phone-hacking/8634176/Phone-hacking-timeline-of-a-scandal.html.

Tutors could begin by discussing the impact of the change in press regulation with the introduction 
of IPSO and the failure of the PCC: https://www.ipso.co.uk/IPSO/index.html.

Tutors could ask learners to work in pairs and answer the following questions based on the content of 
the IPSO website. They can present this as an audiovisual report to support other skills on the course 
or as a PPT.
1) Who are IPSO and what do they do?
2) What is the Editor’s Code of Practice?
3) Give three public interest exceptions the Editor’s Code of Practice does not cover.
4) Using the list of public interest exceptions as a starting point, why did the phone hacking scandal 
break the Editor’s Code of Practice?
5) Use the ‘Rulings’ tab to investigate three complaints made about journalistic content by audiences.

1 hour Unit 1 LO6
Unit 7 LO4

Regulating We Media content Whilst the work of professional journalists should follow the Editor’s Code of Practice as set out by 
IPSO, there is an ongoing debate as to the extent that the work of local citizen journalists should be 
regulated.

To build an understanding of self-regulation, as a starting point tutors could show learners 
commentaries such as: 
http://www.theguardian.com/media/greenslade/2012/aug/15/hyperlocal-media-regulators
https://www.journalism.co.uk/news/leveson-report-online-media-regulation/s2/a551377/
http://www.dc4mf.org/en/content/blurring-lines-between-professional-and-citizen-journalism-0

Learners could then pick out either the last three comments they put on social media OR choose one 
article from:
http://www.sourcewatch.org/index.php/List_of_citizen_journalism_websites. 

Learners could then think about the content of the article and identify three ways that it either 
upholds the IPSO Editor’s Code of Practice or goes against it. They will then write these down then 
provide feedback to the group.

50 minutes Unit 6 LO2, LO3, LO4

http://www.telegraph.co.uk/news/uknews/phone-hacking/8634176/Phone-hacking-timeline-of-a-scandal.html
http://www.telegraph.co.uk/news/uknews/phone-hacking/8634176/Phone-hacking-timeline-of-a-scandal.html
https://www.ipso.co.uk/IPSO/index.html
http://www.theguardian.com/media/greenslade/2012/aug/15/hyperlocal-media-regulators
https://www.journalism.co.uk/news/leveson-report-online-media-regulation/s2/a551377/
http://www.dc4mf.org/en/content/blurring-lines-between-professional-and-citizen-journalism-0
http://www.sourcewatch.org/index.php/List_of_citizen_journalism_websites
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SUGGESTED ACTIVITIES
LO No: 3

LO Title: Be able to research and plan content for an article

Title of suggested activity Suggested activities Suggested timings Also related to

News values in the 
contemporary age

Tutors should be familiar with theory on news values, such as Galtung and Ruge’s (1965) seminal 
theory: http://firstmonday.org/ojs/index.php/fm/article/view/5850/4408.

The ‘First Monday’ resource provides tutors with an academic link in terms of how to apply Galtung 
and Ruge’s theories in the digital age. They should read this in order to ensure they understand the 
concept of news values.

The main news values, as outlined by Galtung and Ruge, are:
•	 Frequency (how often something is in the news)
•	 Threshold (the amount of superlatives or clear hyperbole of statement)
•	 Unambiguity
•	 Meaningfulness and newsworthiness 
•	 Consonance
•	 Unexpectedness
•	 Reference to elites 
•	 Personalisation
•	 Negativity.

Tutors could ensure that learners are fully aware of the meanings of each of these news values, using 
examples from a news article of their choice to confirm each definition.

Learners could then work in pairs and pick a recent news article of their choice. Tutors could ask them 
to find at least five news values embedded within the article.

Learners could provide feedback to the group as part of a Q and A session.

1 hour Unit 1 LO3

http://firstmonday.org/ojs/index.php/fm/article/view/5850/4408
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Title of suggested activity Suggested activities Suggested timings Also related to

Moral panics and the press Tutors could introduce learners to the concept of moral panics by looking at articles about films and 
video games that have been cited as examples of inappropriate content for audiences (e.g. The Dark 
Knight: http://isthismoviesuitable.com/2013/08/02/the-dark-knight/). 

Alternatively, tutors could use examples of articles that consider social media a threat (e.g. trolling: 
http://www.dailymail.co.uk/news/article-2605888/Woman-claims-PTSD-Twitter-cyberstalking-says-bit-
war-veterans.html).

Tutors could split learners into pairs or small groups and give them a list of topics (e.g. online trolling 
and stalking, violent video games, exposure to violence and sex in films, impact of explicit language in 
music). Learners could then find an article that caused a moral panic in society based on their chosen 
topic. Learners could then look at the use of emotive language, hyperbole and superlatives in the 
article, along with headlines and captions that anchor supporting images in order to investigate how 
moral panics in the press are caused.

Learners could provide feedback to the group.

As an extension task, learners could write a more impartial version of the article.

1 hour Unit 1 LO6
Unit 6 LO2

Primary sources of 
information

Tutors could go through methods of primary research with learners (e.g. interviews, focus groups, 
observation, online surveys, and questionnaires). Learners could pick an article of their choice 
and identify what information was collated from a primary source and then, in pairs, evaluate the 
effectiveness of the sources/methods. There should be a consideration of primary and secondary 
definers used.

Learners could provide feedback to the group or write a report.

As an extension task, learners, in pairs, could practise the techniques based on a given topic set by the 
tutor (e.g. collate information from primary sources based on the topic of the impact of social media 
on teenagers).

1 hour Unit 1 LO5

http://isthismoviesuitable.com/2013/08/02/the-dark-knight/
http://www.dailymail.co.uk/news/article-2605888/Woman-claims-PTSD-Twitter-cyberstalking-says-bit-war-veterans.html
http://www.dailymail.co.uk/news/article-2605888/Woman-claims-PTSD-Twitter-cyberstalking-says-bit-war-veterans.html
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Title of suggested activity Suggested activities Suggested timings Also related to

Secondary sources of 
information

Tutors could go through methods of secondary research with learners (e.g. books, social media 
databases, television documentaries, internet news websites and articles, academic journals). Learners 
could pick an article of their choice (this can be the same as the article used in the activity above) and 
identify what information was collated from secondary sources and then evaluate the effectiveness of 
the sources/methods.

Learners could then compare the difference between information gained from a primary source and 
from a secondary source for the given article. Tutors should give consideration to how primary and 
secondary definers can be used in this task. Learners could provide feedback to the group or write a 
report.

50 minutes Unit 1 LO5

Interview techniques Tutors could encourage learners to practise interview techniques, which involves a range of skills.

When conducting face-to-face interviews, it is likely that learners will need to use a smartphone or a 
microphone to record them. Learners could practise setting up their smartphone or microphone, in 
readiness for recording an interview.

Learners, working in pairs, could be given a contemporary general interest topic (e.g. celebrity 
wedding, sports event). They are to come up with a series of five questions that gauge responses to 
the event. Each pair should then work with another pair and interview them on their specific topic. 
Learners could then assess their responses and evaluate the experience of face-to-face interviewing. 
Learners could then provide feedback to the group.

1 hour Unit 3 LO3

Evaluating sources of 
information 

Working from the previous activity, learners could write a short article (no more than 300 words) 
based on the topic and utilising the work completed in the Who, what, where, when, why, how? 
activity under Learning Outcome 2.

Tutors could ask learners to find at least five more sources of information about the topic. Using a 
table, learners could evaluate the usefulness and validity of the source (e.g. how appropriate it is and 
how relevant and reliable the source is). Consideration should be given to primary and secondary 
definers.

1 hour Unit 1 LO5
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SUGGESTED ACTIVITIES
LO No: 4

LO Title: Be able to write and edit a news article for an identified purpose

Title of suggested activity Suggested activities Suggested timings Also related to

Mode of address Working from the Evaluating sources activity under Learning Outcome 3, learners could think about 
the topic identified and outline the mode of address against the following criteria:
1) What is the purpose of the article that they have to write?
2) Who is the audience?
3) Should the language be informal or formal?
4) Is the style direct or indirect?
5) Should the tone be teacher to pupil, parent to child or peer to peer?

Learners could write notes on the above with a short justification. This will aid the planning of the 
article.

1 hour Unit 22 LO3

Structuring sentences Working from the Who, what, where, when, why, how? activity under Learning Outcome 2, learners 
could write an opening paragraph. They could then work in pairs to assess whether initial sentences 
are structured so that the ‘who’, ‘what’ and ‘where’ is clear in the opening paragraph.

Learners could then write two more paragraphs that include the ‘why’ and ‘how’. Learners should 
include in their article at least two of the most useful and valid sources that were evaluated in the 
Evaluating sources activity under Learning Outcome 3.

1.5 hours Unit 7 LO2

Proofreading Tutors could lead a session on the importance of proofreading work in order that the article makes 
sense and that there are no spelling or grammatical errors. Punctuation should be correct in the article 
and tutors could start the lesson by identifying/recapping capital letters for proper nouns and use of 
homophones.

Tutors could then give learners an article that they have deliberately altered so that there are spelling 
and punctuation errors. Learners, working in pairs, could find the errors and provide feedback to the 
group.

50 minutes Unit 3 LO3
Unit 22 LO3
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Title of suggested activity Suggested activities Suggested timings Also related to

Sub-editing Tutors could ask learners to access the BBC resource in order to pick up tips on sub-
editing, particularly if they are new to the subject or specification: http://www.bbc.co.uk/
schoolreport/19817038 

Tutors could then run through top tips for sub-editing using a Q and A session. Tutors could 
ask learners, working in pairs, to complete the sub-editing activity: http://www.bbc.co.uk/
schoolreport/19968836.

45 minutes Unit 3 LO3
Unit 22 LO3

Sourcing images Tutors could show learners where they can source images from photo libraries and agencies. For 
example:
Press Association – https://www.pressassociation.com/Images/ 
Getty – http://www.gettyimages.co.uk/ 

Tutors could stress the differences between licensed and royalty-free image sites. The following 
resource provides a list of royalty-free image sites: https://blog.bufferapp.com/free-image-sources-list.

Working with the article that was sub-edited in the activity above, tutors could ask learners to source 
images that relate to the topics covered. Learners should each find at least four images and then work 
in pairs to choose the most appropriate one. Choices of images could be justified with references to 
the content of the article.

1 hour Unit 3 LO3
Unit 4 LO3
Unit 10 LO3
Unit 12 LO3
Unit 13 LO3

Checking copy against the 
IPSO Editor’s Code of Practice

Working from the Press regulation – IPSO activity under Learning Outcome 2, tutors could ask learners 
to look again at the IPSO Editor’s Code of Practice. Once learners have re-familiarised themselves with 
the key areas (e.g. data protection, privacy, defamation of character) they should reread their article. 
Learners could list at least three ways that the article breaks or does not break the Editor’s Code of 
Practice and explain why.

Learners could then provide feedback to the group.

50 minutes Unit 1 LO6
Unit 7 LO2

http://www.bbc.co.uk/schoolreport/19817038
http://www.bbc.co.uk/schoolreport/19817038
http://www.bbc.co.uk/schoolreport/19968836
http://www.bbc.co.uk/schoolreport/19968836
https://www.pressassociation.com/Images/
http://www.gettyimages.co.uk/
https://blog.bufferapp.com/free-image-sources-list
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