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INTRODUCTION
This Delivery Guide has been developed to provide practitioners with a variety of 
creative and practical ideas to support the delivery of this qualification. The Guide 
is a collection of lesson ideas with associated activities, which you may find helpful 
as you plan your lessons. 

OCR has collaborated with current practitioners to ensure that the ideas put forward in 
this Delivery Guide are practical, realistic and dynamic. The Guide is structured by learning 
outcome so you can see how each activity helps you cover the requirements of this unit. 

We appreciate that practitioners are knowledgeable in relation to what works for them 
and their learners. Therefore, the resources we have produced should not restrict or 
impact on practitioners’ creativity to deliver excellent learning opportunities. 

Whether you are an experienced practitioner or new to the sector, we hope you find 
something in this guide which will help you to deliver excellent learning opportunities. 

If you have any feedback on this Delivery Guide or suggestions for other resources you 
would like OCR to develop, please email resources.feedback@ocr.org.uk. 

Unit 13 Dance technique

LO1 Be able to demonstrate the relationship between dance and music

LO2 Be able to demonstrate technique and the correct etiquette

LO3 Understand the terminology of a specific dance genre

LO4 Be able to demonstrate key features and styles of a specific dance genre

To find out more about this qualification, go to: http://www.ocr.org.uk/qualifications/
cambridge-technicals-performing-arts-level-3-certificate-extended-certificate-foundation-
diploma-diploma-05850-05853-2016-suite

Please note 

The timings for the suggested activities in this Delivery Guide DO NOT relate to 
the Guided Learning Hours (GLHs) for each unit. 

Assessment guidance can be found within the Unit document available from  
www.ocr.org.uk. 

The latest version of this Delivery Guide can be downloaded from the OCR website.

UNIT AIM
To be accomplished in your trade it is necessary to follow the background journey that 
many other great dancers have followed through endurance and perfectionism to allow 
your body to be able to do what it will be required to do as a professional.

This unit will inspire you to understand the value, process and importance of Dance 
Technique and will encourage you to develop technical and performance skills in a 
minimum of two dance styles. It will focus your discipline and a commitment to regular 
practice whilst allowing for the development of your creativity and self-expression.

The unit also acknowledges the wide variety of dance styles, techniques and genres and 
provides you with an opportunity to develop existing skills or to explore new techniques 
that will demonstrate the versatility of performers required in the industry today.

This unit will reinforce your understanding and application of correct technique that can 
be used as a dancer, choreographer or teacher and encourages the appreciation of style 
and the demands of performance.

2016 Suite
•	 New suite for first teaching September 2016
•	 Externally assessed content
•	 Eligible for Key Stage 5 performance points from 2018
•	 Designed to meet the DfE technical guidance

OPPORTUNITIES FOR ENGLISH AND 
MATHS SKILLS DEVELOPMENT AND WORK 
EXPERIENCE
We believe that being able to make good progress in English and maths is essential to 
learners in both of these contexts and on a range of learning programmes. To help you 
enable your learners to progress in these subjects, we have signposted opportunities for 
English and maths skills practice within this resource. We have also identified any potential 
work experience opportunities within the activities. These suggestions are for guidance 
only. They are not designed to replace your own subject knowledge and expertise in 
deciding what is most appropriate for your learners.

 English    Maths   Work

mailto:resources.feedback%40ocr.org.uk?subject=
http://www.ocr.org.uk/qualifications/cambridge-technicals-performing-arts-level-3-certificate-extended-certificate-foundation-diploma-diploma-05850-05853-2016-suite
http://www.ocr.org.uk/qualifications/cambridge-technicals-performing-arts-level-3-certificate-extended-certificate-foundation-diploma-diploma-05850-05853-2016-suite
http://www.ocr.org.uk/qualifications/cambridge-technicals-performing-arts-level-3-certificate-extended-certificate-foundation-diploma-diploma-05850-05853-2016-suite
http://www.ocr.org.uk
http://www.ocr.org.uk/qualifications/by-type/cambridge-technicals/cambridge-technicals-2016/
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This unit (Unit 13) Title of suggested activity Other units/LOs

LO1 Different genres
Rhythms
Time structures
Slowly does it
Pick up the pace
Feel and interpret music

Unit 13 Dance technique LO2 Be able to demonstrate technique and the correct etiquette
LO3 Understand the terminology of a specific dance genre
LO4 Be able to demonstrate key features and styles
of a specific dance genre

Unit 14 Dance performance LO1 Know the key features of dance genres
LO2 Be able to maintain and progress dance technique
LO3 Be able to perform dances demonstrating application of physical and interpretative 
skills
LO4 Be able to evaluate own dance performance

LO2 Class etiquette
Sustaining technique
Correct technique
My technical journal
Facility in dance
Proprioception

Unit 13 Dance technique LO3 Understand the terminology of a specific dance genre
LO4 Be able to demonstrate key features and styles
of a specific dance genre

Unit 14 Dance performance LO1 Know the key features of dance genres
LO2 Be able to maintain and progress dance technique
LO3 Be able to perform dances demonstrating application of physical and interpretative 
skills
LO4 Be able to evaluate own dance performance

LO3 Understanding terminology
Using terminology – the dance-off!
Translation to action
Recording routines and exercises
Different genre, different terms
Teaching practice

Unit 13 Dance technique LO2 Be able to demonstrate technique and the correct etiquette
LO4 Be able to demonstrate key features and styles
of a specific dance genre

Unit 14 Dance performance LO1 Know the key features of dance genres
LO2 Be able to maintain and progress dance technique
LO3 Be able to perform dances demonstrating application of physical and interpretative 
skills
LO4 Be able to evaluate own dance performance

LO4 Key features of a genre
React to and deliver choreography
Participate and rehearse
The dance-off
Out of the box
Mix it up!

Unit 13 Dance technique LO2 Be able to demonstrate technique and the correct etiquette
LO3 Understand the terminology of a specific dance genre

Unit 14 Dance performance LO1 Know the key features of dance genres
LO2 Be able to maintain and progress dance technique
LO3 Be able to perform dances demonstrating application of physical and interpretative 
skills
LO4 Be able to evaluate own dance performance

The Suggested Activities in this Delivery Guide listed below have also been related to other Cambridge Technicals in Performing Arts units/Learning Outcomes (LOs).  This could help with 
delivery planning and enable learners to cover multiple parts of units.

RELATED ACTIVITIES
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KEY TERMS
Explanations of the key terms used within this unit, in the context of this unit

Key term Explanation

Choreograph To create a sequence of steps.

Etiquette An expected behaviour, tradition or custom.

Genre A family of styles of dance; for example, modern jazz, lyrical jazz and commercial jazz.

Linking step A step used to link between other movements or phrases of dance, usually small and can be used to change feet or direction.

Open class An unset class of exercises in any genre.

Reverence A finishing movement to thank the audience and musicians for their participation and gratitude.

Technical glossary The list of technical steps and phrases for all dance genres are endless; it is advised that tutors ensure that they research and use listings of correct terminology and 
phrases per genre prior to teaching.

Technique The correct method to execute a movement safely and within the style required.

Terminology The correct use of verbal command or written instruction to describe movement in a genre.

Time signature A rhythm of beats that depicts the speed and accents of a piece of music – a set timing that continues throughout a phrase of music.
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Some common misconceptions and guidance on how they could be overcome

What is the misconception? How can this be overcome? Resources which could help

Technical dancers can perform/
good performers have great 
technique

The dance world often witnesses great technicians who cannot perform and vice 
versa. Young dancers need to achieve the balance of ensuring they are taking enough 
class to master technique but equally being able to perform and engage an audience 
is crucial. This is often seen in learners who train within grade work and may only have 
one opportunity per year to perform on stage. Performance must be encouraged at 
all times whether in class or on the stage. It should be classified as a technique in itself 
and rehearsed. The opposite is as important to a good performer to ensure they are 
using correct technique to prevent injury and to be competitive in vocational and 
work auditions against those who have good technique and performance.

Introducing different music into set class work.

Boys can’t dance Asking learners to produce a fact sheet of famous sportsmen that danced will 
enlighten them as to the similarities and transitional skills between sport and dance. 
Introducing learners to this mind set will show that dance has the same transitional 
skills as sport and is an ‘acceptable’ activity for boys.

Learners will acquire understanding of the comparative skills and how dance can 
assist sport, strengthen, and improve flexibility and agility, thus reducing injury and 
improving skills. Focussing on the strengths, fitness and precision boys require to lift, 
trick and jump will lead to discussion of the comparable if not tougher training regime 
required by a male dancer.

Strictly Come Dancing (BBC)
https://www.youtube.com/user/boysinballet
https://www.youtube.com/watch?v=cwhWeZOnrUA
https://www.youtube.com/watch?v=JTccLuRsD9c

MISCONCEPTIONS

https://www.youtube.com/user/boysinballet
https://www.youtube.com/watch?v=cwhWeZOnrUA
https://www.youtube.com/watch?v=JTccLuRsD9c
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SUGGESTED ACTIVITIES
LO No: 1

LO Title: Be able to demonstrate the relationship between dance and music

Title of suggested activity Suggested activities Suggested timings Also related to

Different genres This activity is to introduce learners to the range of different genres they would be able to select from 
to complete this Unit. Tutors could give the learners a list of different styles and ask them to source 
clips of two examples of each style and mark them according to personal preference. An example of a 
brief to complete this exercise is in the Supplementary Document.

1 hour Unit 13 LO2, LO3, LO4
Unit 14 LO1, LO2, LO3, 
LO4

Rhythms Dancers need to be exposed to different rhythms and time structures in all genres. This activity is a 
simple example of learners experiencing the range of rhythm, dynamics and music within a genre. In 
Unit 14 Dance performance, there are more activities that can be utilised to support this knowledge. 
Tutors are to take one genre and use two contrasting pieces of music or rhythm challenges within 
that genre to show the difference in music styles within it. 

The activity can be delivered as follows:
•	 Warm up 
•	 Learners split into small groups or work individually
•	 Tutor plays 16 bars of a ‘slow’ piece of music 
•	 Learners have 15 minutes to choreograph movement to this music
•	 Tutor plays 16 bars of a ‘fast’ piece of music in the same genre type
•	 Learners have 15 minutes to choreograph movement to this music
•	 Tutor has 15 minutes for the learners to demonstrate their creations.

Examples of music differentiations that tutors can adapt with this activity are:
•	 Adage and allegro in ballet
•	 Syncopation and accents in Tap
•	 House and Breaking in Urban
•	 Ballad and upbeat in commercial/pop.

1 hour Unit 13 LO2, LO3, LO4
Unit 14 LO1, LO2, LO3, 
LO4
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Title of suggested activity Suggested activities Suggested timings Also related to

Time structures This activity is useful for learners to practise and react to different time signatures. Tutors need to 
know time signatures and be able to play them on a percussion instrument, for example a drum or by 
clapping. It is a simple task that can be used to infill the end of a lesson or even as a warm-up. 

•	 Learners need to find a space and work individually.
•	 Start with the learners closing their eyes and listening to the rhythm or piece of music in the chosen 

time signature.
•	 The tutor claps out a rhythm and the learner needs to react physically either with arm or feet 

movements in time with the rhythm.
•	 Tutor asks the learners if they know what the time signature is then asks them to clap along to the 

beat. 
•	 This activity can be carried out by focussing on one or more time signatures in a session.
•	 If completed regularly the learners gradually pick up and ‘hear’ the time signatures.
•	 This can also be completed with different extracts of music; it improves musicality and independent 

listening skills.

Useful resource:
Pilhofer, M. and Day, H. (2011) Music Theory For Dummies: with audio CD (2nd edition). Holly Day, John 
Wiley & Sons. (ISBN: 9781118095508)

There is a vast range of music theory books for dancers. Search for ‘tap rhythms and time signatures’.

10 minutes Unit 13 LO2, LO3, LO4
Unit 14 LO1, LO2, LO3, 
LO4

Slowly does it It is important for learners to understand the strength and control in slow controlled (Adage) 
technique, especially in classical ballet. This activity allows learners to focus on the type of steps 
and skills required to execute this technique correctly. In a specific discipline find a short piece of 
repertoire that gives a good example of slow, controlled work/technique. For example, The Arabian 
Dance from The Nutcracker or The Dying Swan danced by Anna Pavlova.
https://www.youtube.com/watch?v=q_lipLgLPkY
https://www.youtube.com/watch?v=QMEBFhVMZpU

Show the clip to the learners then task the learners with the following questions:
•	 Identify the specific steps and movements used by the dancers. 
•	 How do they execute the movements? 
•	 What strengths do the dancers need to make them look professional?

Split learners into smaller groups and try some of these movements practically.

1 hour Unit 13 LO2, LO3, LO4
Unit 14 LO1, LO2, LO3, 
LO4
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Title of suggested activity Suggested activities Suggested timings Also related to

Pick up the pace This activity is a contrast to the activity above allowing the tutor to focus the learners’ understanding 
of:
•	 How the same technical steps and movements can be used in both slow and fast (Adage and 

Allegro) work within the same discipline.
•	 The steps and movements that are only identified with faster paced repertoire in a discipline.

This activity allows learners to focus on the type of steps and skills required for up-tempo work 
and how professionals execute these techniques correctly. In a specific discipline find a short piece 
of repertoire by a reputable dance company that that gives a good example of fast paced work/ 
technique. For example, the Russian Dance from The Nutcracker or the Finale dances from Don Quixote, 
Act 1 by the Royal Ballet Company at The Royal Opera House (available on YouTube). 
https://www.youtube.com/watch?v=Ky7fUfir354
https://www.youtube.com/results?search_query=don+quixote+act+1+royal+ballet+

Show the clip to the learners then task the learners with the following questions:
•	 Identify the specific steps and movements used by the dancers. 
•	 How do they execute the movements? 
•	 What strengths do the dancers need to make them look professional?
•	 Can you spot steps used in the fast work that are also used in slower repertoire?

Split learners into smaller groups and try some of these movements practically.

1 hour Unit 13 LO2, LO3, LO4
Unit 14 LO1, LO2, LO3, 
LO4

Feel and interpret music This is a fun activity for learners, allowing them to really think about the how music affects and inspires 
different dance qualities.

Step 1: Tutors start by asking learners to complete the chart in the Supplementary Document.

Step 2: Tutors ask the learners to find a suitable piece of music that represents the ‘feel and 
interpretation’ of each theme.

Step 3: Tutors ask the learners to find three movements that would be suitable to show the ‘feel and 
interpretation’ of the music and theme and share these with the group.

1 hour Unit 13 LO2, LO3, LO4
Unit 14 LO1, LO2, LO3, 
LO4

https://www.youtube.com/results?search_query=don+quixote+act+1+royal+ballet+
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SUGGESTED ACTIVITIES
LO No: 2

LO Title: Be able to demonstrate technique and the correct etiquette

Title of suggested activity Suggested activities Suggested timings Also related to

Class etiquette This activity is a guide that can be used towards targeting learners over a period of time. It takes five 
minutes to complete either by the tutor or the learner at the end of each lesson and offers a focus 
on correct behaviours and discipline relative to a dance class. It also provides the learner and tutor 
with evidence of participation and a possible structure for a working journal to track activity and 
progression.

An example of a tick sheet that can be amended to suit all disciplines can be found in the 
Supplementary Document.

5 minutes Unit 13 LO3, LO4
Unit 14 LO1, LO2, LO3, 
LO4

Sustaining technique This activity is designed to ensure learners are utilising dance techniques in performance. Tutors 
should use this activity to focus on correct use of technique and it is particularly useful towards the 
end of the learners’ course to assist with the learners’ reflection on their progress. The tutor will need 
to utilise a DVD recording of a class or piece of work that the learners participated in as a ‘before and 
after training’ concept. Involving peer observation and vital feedback, tutors could ask learners to 
reproduce the earlier piece of work following training and re-record it. (This activity can also be done 
before and after rehearsal with a more recent piece of work.) 

By sitting as a discussion group tutors can show the ‘before and after’ recordings and learners can 
discuss their improvements in the two pieces of film.

1 hour Unit 13 LO3, LO4
Unit 14 LO1, LO2, LO3, 
LO4

Correct technique It is so important for learners to ensure that they work towards executing correct technique at all 
times. Understanding what the consequence of poor technique canbe is a good way of motivating 
them to focus on progressing. 

A handy website that is good for checking how basic ballet techniques should be executed can be 
found at: https://balletclassroom.wordpress.com

Although learners may not be studying ballet there will be similar movements that can cross 
disciplines, for example posture, grande battement kicks. 

Practically work with the learners to identify what is good technique and what is poor technique with 
a selection of postures and movements. Use the chart in the Supplementary Document to jot down 
the discussions. It is advised to do this in a space so that learners can practically try the movements to 
describe the features.

1 hour Unit 13 LO3, LO4
Unit 14 LO1, LO2, LO3, 
LO4

https://balletclassroom.wordpress.com
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Title of suggested activity Suggested activities Suggested timings Also related to

My technical journal My technical journal is an activity that can be used as an ongoing tool throughout the course. 
Learners can be asked to ensure that they consistently write down the corrections they have been 
given either during or at the end of every practical class.

In their words they can record mistakes they have made and the corrections they were given in order 
to focus on correcting them. It is useful for learners to write down recurring corrections to ensure they 
keep the focus on the need for change. Remember this is for technique, not performance or pick up 
skills. This tool allows learners to:
•	 remember their individual corrections lesson to lesson
•	 record what they need to do or not do
•	 be able to practice at home safely
•	 have a tool to write down new steps or techniques.

5 minutes Unit 13 LO3, LO4
Unit 14 LO1, LO2, LO3, 
LO4

Facility in dance Lots of dancers, teachers of dance and choreographers refer to a dancer requiring good facility. So 
what is good facility?

Good facility is the physical attributes required to execute movements and techniques correctly. In 
order for the learners to understand that facility can be improved they need to understand what 
facilities they need to progress.

Use the terms below to discuss with your learners how they can progress the following facilities safely:
•	 flexibility of the hamstrings
•	 flexibility and rotation of the hip joint
•	 flexibility of the spine
•	 good posture
•	 stable core/abdominals
•	 stamina/fitness
•	 strength in the ankles and feet to rise, use demi pointe and relevé
•	 balance
•	 lengthening and strengthening of leg muscles and what to avoid.

The learning can be recorded in a journal or even used to produce personal targets.

There is a wealth of information on the internet for tutors to brush up on their knowledge. Fact sheets 
and recommended and tested resource books that have been written by dance and dance medicine 
specialists can be sourced for learners through Dance UK: www.danceuk.org.

30 minutes Unit 13 LO3, LO4
Unit 14 LO1, LO2, LO3, 
LO4

http://www.danceuk.org


C
A

M
BRID

G
E TEC

H
N

IC
A

LS IN
 PERFO

RM
IN

G
 A

RTS
LEVEL 3 U

N
IT 13

12

Title of suggested activity Suggested activities Suggested timings Also related to

Proprioception Proprioception is the ability to sense stimuli arising within the body regarding position, motion, and 
equilibrium. Even if a person is blindfolded, he or she knows through proprioception if an arm is 
above the head or hanging by the side of the body.

When a dancer steps on stage they can be blinded by lights, therefore losing the use of sight to 
balance them. There are other occasions such as dancing at The Royal Albert Hall (in the round) 
where there are no corners and the whole circle of seating looks the same and can be disorientating. 
Proprioception is also needed when coming out of a sequence of multiple or fast turns. 

Proprioception can be improved with practice and is a useful technique for a dancer to balance 
without sight.

Exercise:
•	 Ask learners to stand in a good space
•	 Ask them to stand on one leg with their eyes closed and work on adjusting their balance by ‘feeling 

it’
•	 After a few minutes swap to the other leg
•	 Try this activity regularly and time the improvement.

Learners can practice this outside class, brushing their teeth, waiting for class, before they go to 
bed. It requires no resources and shows a quick improvement that they will notice, not unlike the 
development of jogging!

5 minutes Unit 13 LO3, LO4
Unit 14 LO1, LO2, LO3, 
LO4
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SUGGESTED ACTIVITIES
LO No: 3

LO Title: Understand the terminology of a specific dance genre

Title of suggested activity Suggested activities Suggested timings Also related to

Understanding terminology This activity can be supported by other activities in Unit 14 Learning Outcome 4. As a dancer it is 
important to be able to understand terminology relevant to the genre, especially if the learner is faced 
with a choreographer or audition panel that may just fire out instructions at speed. Purely being able 
to copy moves is not sufficient for auditions and attending ‘open classes’ today. Focussing learners 
on the importance of knowing and understanding terminology is as vital as knowing elements 
and compound names in chemistry. As the learners are studying more than one genre for this Unit, 
the table in the Supplementary Document can be used/adapted for different genres and also 
demonstrates how some terminology has crossed different genres.

30 minutes Unit 13 LO2, LO4
Unit 14 LO1, LO2, LO3, 
LO4

Using terminology – the 
dance-off!

This is a fun activity for using terminology. Following a warm-up, the tutor will need to split the class 
into two groups: one for each genre being studied. Each group is given a short list of actions:
•	 Turn
•	 Jump
•	 Travel
•	 Leap
•	 Bend
•	 Linking step
•	 Poised position
•	 Walking step.

The tutor then gives each group 15 minutes to produce a short sequence including all the actions 
listed. They also need to list the correct terminology for each action in the genre they are dancing to 
hand in to the tutor.

The tutor then gets each group to perform their work to each other and the other group needs to 
spot and name as many of the actions as they can.

The winning group is the one that:
•	 Completes the practical task and terminology list correctly
•	 Spots the most actions as possible performed by the corresponding group and can name them 

correctly within the genre terminology.

1 hour Unit 13 LO2, LO4
Unit 14 LO1, LO2, LO3, 
LO4



C
A

M
BRID

G
E TEC

H
N

IC
A

LS IN
 PERFO

RM
IN

G
 A

RTS
LEVEL 3 U

N
IT 13

14

Title of suggested activity Suggested activities Suggested timings Also related to

Translation to action Using terminology in both the written and verbal form is an essential learning for a dancer. As they 
advance in some genre they will need to progress to learning some form of notation, such as Benesh, 
so learning the basic foundations is crucial at this stage. Of course, there is terminology for different 
genres such as Urban dance and Spanish but in the main, dance tends to use French as a generic 
language. 

This activity allows the learner to practice producing choreography from the written form. The 
example used is a simple starter and can be progressed or adapted to other genres or levels of ability.

Tutors could split the learners into small groups or deliver as an individual task or homework. Using 
the worksheet in the Supplementary Document tutors could ask learners to put the choreography 
into action.

30 minutes Unit 13 LO2, LO4
Unit 14 LO1, LO2, LO3, 
LO4

Recording routines and 
exercises

In contrast to the activity above, tutors may wish to focus on learners writing terminology. This activity 
is also useful for any injured learner who is unable to participate in a physical lesson. 

The learners can use either a previously choreographed piece of dance that they know well, 
orrepertoire from a if they are injured and cannot perform such a piece themselves.. Either way, from 
the choreography learners should record the routines in the piece by completing the table in the 
Supplementary Document. Tutors could give learners the worksheet from the activity above as an 
example to get them started.

30 minutes Unit 13 LO2, LO4
Unit 14 LO1, LO2, LO3, 
LO4

Different genre, different 
terms

Different styles of dance use different terminology. For example, a plié in ballet is a knee bend in jazz 
or tap. This activity is a quick activity for learners to appreciate the different terminology within dance 
styles. Tutors can be flexible about asking learners to complete the task with or without technology, in 
groups or individually. 

Task: 
What terminology is used for a sequence of steps in the following styles of dance?
•	 Ballet
•	 Tap
•	 Modern
•	 Urban
•	 Contemporary.

(Tutor answers: enchainment, amalgamation, combination, drill, phrase.)

15 minutes Unit 13 LO2, LO4 
Unit 14 LO1, LO2, LO3, 
LO4
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Title of suggested activity Suggested activities Suggested timings Also related to

Teaching practice Learners absorb terminology when practiced regularly and fluently. Tutors need to ensure that they 
deliver classes and lessons using terminology at all times and encourage learners to verbally use it in 
return. Testing terminology and the meanings in action engrains this learning. The same is also vital for 
technique.

This activity is encouraged for those not producing evidence of the use of terminology. Using short 
written exercises ask the learner to sit on a chair and verbally instruct a peer, using correct terminology 
and explanation of technique to direct the dancer as to what they need to execute. This is an excellent 
introduction to teaching practice.

Focus needs to be on ensuring they use correct verbal terminology and explain the execution of the 
movement or correct technique. 

15 minutes Unit 13 LO2, LO4
Unit 14 LO1, LO2, LO3, 
LO4
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SUGGESTED ACTIVITIES
LO No: 4

LO Title: Be able to demonstrate key features and styles of a specific dance genre

Title of suggested activity Suggested activities Suggested timings Also related to

Key features of a genre This activity is for learners to compare the key features of the two genres they have studied. Tutors 
can give learners the sheet below and ask them to work in pairs to complete the names and 
practically work out examples from the two genres they have studied. Some ideas are listed in the 
Supplementary Document. It is important to remember that not all genres have the same actions 
that are defined and this will also show the learner that some key features are only within a set genre.

30 mins Unit 13 LO2, LO3
Unit 14 LO1, LO2, LO3, 
LO4

React to and deliver 
choreography

Following a class warm-up the tutor will perform a combination of steps to the whole class. Following 
this the tutor could split the group into smaller working groups and task them with deconstructing 
the routine and reformatting it to the same music. This activity will allow the learners to engrain 
knowledge of steps, terminology and allow them to explore how certain linking steps are required 
to pull certain movements together to create a combination. Another way to approach this task is by 
producing flash cards with the steps/movements included in the mini routine that can be used by the 
learners when putting together their version of the combination.

1 hour Unit 13 LO2, LO3
Unit 14 LO1, LO2, LO3, 
LO4

Participate and rehearse This activity is for learners to be able to show their ability to pick up and execute choreography in line 
with the intention of the choreographer. Very simply the tutor could give the learners a choice from 
the list of choreography below and ask them to independently replicate, polish and perform parts 
of the repertoire. All the examples below can be found via YouTube. Ideally the learners will need to 
be given space and time to work on the piece; alternatively it could be given to the learners as an 
independent exercise to complete outside of class.

•	 Bob Fosse – Rich Man’s Frug
•	 Twyla Tharp – Movin’ Out
•	 Royal Ballet – The Mad Hatter from Alice in Wonderland
•	 Bird Gang Dance Company – Breaking Convention 2014
•	 Akram Khan – Zero Degrees
•	 Tap Dogs – Beams
•	 BBC Young Dancer of the Year – any!
•	 Matthew Bourne – Edward Scissorhands
•	 English National Ballet and Flawless – Move It 2012: https://www.youtube.com/

watch?v=1UwWdArRQeg

If tutors prefer and find this exercise tricky for learners to complete independently, all of the above 
give the opportunity for guest workshops by contacting the company manager or a company dancer 
(past/present).

2 hours Unit 13 LO2, LO3
Unit 14 LO1, LO2, LO3, 
LO4

https://www.youtube.com/watch?v=1UwWdArRQeg
https://www.youtube.com/watch?v=1UwWdArRQeg
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Title of suggested activity Suggested activities Suggested timings Also related to

The dance-off This activity also follows a fashionable trend that has been stimulated by the Step Up films and recent 
collaborations between ballet and urban dance companies, such as Flawless and The English National 
Ballet or The Royal Ballet and ZooNation. See:
http://www.roh.org.uk/news/watch-the-mad-hatters-dance-off-between-the-royal-ballets-steven-
mcrae-and-zoonations-turbo

In the Unit, learners are asked to learn two styles of dance. Tutors can ask learners to split into two 
mini dance companies and ask them to choreograph a 16-bar routine to the same piece of music in 
each style, including a 2-bar walk-on from side stage. Once learners have completed this task the tutor 
could format the presentation to the example below and film it to show the whole group the result 
thus far.

•	 Group 1 walk in from stage right to starting position using 2 bars of music.
•	 Group 2 walk in from stage left to starting position using 2 bars of music.
•	 Group 1 deliver their routine and freeze.
•	 Group 2 deliver their routine and freeze.

Following the group watching the film of their work together the tutor can open a discussion as 
to how the groups could work together to produce a joint ending to their dance-off showcase. 
Dependent on lesson time this could then be explored practically or be used in another lesson as a 
separate task.

1 hour Unit 13 LO2, LO3
Unit 14 LO1, LO2, LO3, 
LO4

Out of the box Playing with music ideas and contemporising work is a fun way for learners to focus on key features 
and style. Try the following activity with learners.

Using a piece of previously learnt choreography or piece of repertoire you would like to learn, reinvent 
it to a completely different style of music. For example, take a piece of traditional ballet and dance it to 
a rock song or take a piece of urban choreography and dance it to a piece of classical music. Use the 
following rules:
•	 Ensure that the beat of the new music will be suitable to recreate the choreography; this may take 

some investigation.
•	 You must keep the same features and style of the movement; it is only the music choice and 

possible timing that may change to make the dance fit.
•	 Try and be bold with your choice of music; find a real contrast to the original.

Have fun but do not lose the focus on displaying that you can dance the key features of the style of 
dance! We are not looking to recreate the form or style of the movements.

1 hour Unit 13 LO2, LO3
Unit 14 LO1, LO2, LO3, 
LO4

http://www.roh.org.uk/news/watch-the-mad-hatters-dance-off-between-the-royal-ballets-steven-mcrae-and-zoonations-turbo
http://www.roh.org.uk/news/watch-the-mad-hatters-dance-off-between-the-royal-ballets-steven-mcrae-and-zoonations-turbo


C
A

M
BRID

G
E TEC

H
N

IC
A

LS IN
 PERFO

RM
IN

G
 A

RTS
LEVEL 3 U

N
IT 13

18

Title of suggested activity Suggested activities Suggested timings Also related to

Mix it up! Showing clear definition of styles of dance requires lots of rehearsal. This activity will allow tutors to 
have a strong example of the difference in two genres/styles. However, it will take some preparation 
time prior to the lesson.

Task: 
Using the track, dance a routine that has two very clear styles of dance featured in it.

Tutor preparation: 
Tutors will need to prepare a music edit of two pieces of music representing two different dance 
styles. Often with technology today there are also budding learners who have DJ apps who would 
love to produce the music for this activity. The music will require at least four swaps between the two 
pieces of music or the same effect could be produced by using two sound systems in the studio but 
this is not as coherent or well planned.

There are four ways to approach this task. The tutor can then either:
•	 Choreograph a routine themselves to deliver to the learners.
•	 Offer it as a choreographic exercise to the learners. 
•	 Offer a mixture of the two where one party (tutor/learner or learner/learner) choreographs one style 

and the other choreographs the contrast.
•	 Ask learners to work in twos to produce a clever duet, not unlike the group dance-off in the activity 

above.

Either way, the learners will be able to dance a piece of work that switches between two very clear 
styles in the same routine. Learners need to be encouraged to ensure that each style is clearly 
identifiable and that there is no grey area between the two. 

2 hours Unit 13 LO2, LO3
Unit 14 LO1, LO2, LO3, 
LO4
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