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INTRODUCTION
This Delivery Guide has been developed to provide practitioners with a variety of 
creative and practical ideas to support the delivery of this qualification. The Guide 
is a collection of lesson ideas with associated activities, which you may find helpful 
as you plan your lessons. 

OCR has collaborated with current practitioners to ensure that the ideas put forward in 
this Delivery Guide are practical, realistic and dynamic. The Guide is structured by learning 
outcome so you can see how each activity helps you cover the requirements of this unit. 

We appreciate that practitioners are knowledgeable in relation to what works for them 
and their learners. Therefore, the resources we have produced should not restrict or 
impact on practitioners’ creativity to deliver excellent learning opportunities. 

Whether you are an experienced practitioner or new to the sector, we hope you find 
something in this guide which will help you to deliver excellent learning opportunities. 

If you have any feedback on this Delivery Guide or suggestions for other resources you 
would like OCR to develop, please email resources.feedback@ocr.org.uk. 

Please note 

The timings for the suggested activities in this Delivery Guide DO NOT relate to 
the Guided Learning Hours (GLHs) for each unit. 

Assessment guidance can be found within the Unit document available from  
www.ocr.org.uk. 

The latest version of this Delivery Guide can be downloaded from the OCR website.

UNIT AIM
At some point throughout their lives everyone will have experienced being coached or 
taught about sport and physical activity. The importance of a high quality coach or leader 
cannot be underestimated. The increasing demand for both young and old to learn and 
develop physical skills and sporting skills presents new and exciting opportunities for 
coaches, leaders and NGB’s and, through coaching and leading, you can learn a set of skills 
such as communication and adaptability which will prove valuable in other aspects of 
your life, such as work and study.

This unit will give you an understanding behind the theory of what makes good sports 
coaches and activity leaders and methods that can be employed to improve the 
performance of participants. You will explore the roles and responsibilities of coaches 
and leaders and how these differ from each other and others involved in delivering and 
teaching sport and physical activity. The main part of the unit is related to you developing 
the skills and understanding necessary to effectively plan and deliver a series of sports or 
activity sessions reflecting on your own practice and using this feedback to improve your 
performance as a sports coach or activity leader.

OPPORTUNITIES FOR ENGLISH AND 
MATHS SKILLS DEVELOPMENT AND WORK 
EXPERIENCE
We believe that being able to make good progress in English and maths is essential to 
learners in both of these contexts and on a range of learning programmes. To help you 
enable your learners to progress in these subjects, we have signposted opportunities for 
English and maths skills practice within this resource. We have also identified any potential 
work experience opportunities within the activities. These suggestions are for guidance 
only. They are not designed to replace your own subject knowledge and expertise in 
deciding what is most appropriate for your learners.

 English    Maths   Work

mailto:resources.feedback%40ocr.org.uk?subject=
http://www.ocr.org.uk
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Unit 2 Sports coaching and activity leadership

LO1 Know the roles and responsibilities of sports coaches and activity leaders

LO2 Understand principles which underpin coaching and leading

LO3 Be able to use methods to improve skills, techniques and tactics in sport

LO4 Be able to plan sports and activity sessions

LO5 Be able to prepare sports and activity environments

LO6 Be able to deliver sports and activity sessions

LO7 Be able to review sports and activity sessions

To find out more about this qualification please go to: http://www.ocr.org.uk/
qualifications/vocational-education-and-skills/cambridge-technicals-sport-and-
physical-activity-level-3-certificate-extended-certificate-foundation-diploma-diploma-
05826-05829-2016-suite/

2016 Suite
•	 New suite for first teaching September 2016
•	 Externally assessed content
•	 Eligible for Key Stage 5 performance points from 2018
•	 Designed to meet the DfE technical guidance

http://www.ocr.org.uk/qualifications/vocational-education-and-skills/cambridge-technicals-sport-and-physical-activity-level-3-certificate-extended-certificate-foundation-diploma-diploma-05826-05829-2016-suite/
http://www.ocr.org.uk/qualifications/vocational-education-and-skills/cambridge-technicals-sport-and-physical-activity-level-3-certificate-extended-certificate-foundation-diploma-diploma-05826-05829-2016-suite/
http://www.ocr.org.uk/qualifications/vocational-education-and-skills/cambridge-technicals-sport-and-physical-activity-level-3-certificate-extended-certificate-foundation-diploma-diploma-05826-05829-2016-suite/
http://www.ocr.org.uk/qualifications/vocational-education-and-skills/cambridge-technicals-sport-and-physical-activity-level-3-certificate-extended-certificate-foundation-diploma-diploma-05826-05829-2016-suite/
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This unit (Unit 2 ) Title of suggested activity Other units/LOs

LO2 How can you lead? Unit 19 Sports and exercise psychology LO4 Understand the importance of group dynamics in team sports and group exercise

How does a good coach lead? Unit 19 Sports and exercise psychology LO2 Understand attribution theory in relation to sport and exercise

LO3 How do I know someone’s improved? Unit 5 Performance analysis in sport 
and exercise

LO3 Be able to analyse performance

LO4 What do I need to know before I start? Unit 6 Group exercise to music LO2 Be able to plan group exercise to music sessions

What am I going to coach/lead Unit 2 Sports coaching and activity 
leadership

LO1 Know the roles and responsibilities of sports coaches and activity leaders 
LO2 Understand principles which underpin coaching and leading
LO3 Be able to use methods to improve skills, techniques and tactics in sport

How can I make an effective plan? Unit 11 Physical activity for specific 
groups

LO4 Be able to plan physical activity sessions for specific groups

Setting goals Unit 19 Sports and exercise psychology LO1 Know the different factors that affect motivation for sport and exercise

LO5 Getting things ready Unit 4 Working safely in sport, exercise, 
health and leisure

LO1 Understand emergency procedures in sport, exercise, health and leisure

What are the risks? Unit 4 Working safely in sport, exercise, 
health and leisure

LO3 Understand how to minimise risk in sport, exercise, health and leisure

What can I do about any risks? Unit 4 Working safely in sport, exercise, 
health and leisure

LO5 Know how to safeguard children and vulnerable adults in sport, exercise, health and 
leisure

LO6 Starting the session Unit 6 Group exercise to music LO3 Be able to deliver, progress and adapt group exercise to music sessions

Unit 8 Organisation of sports events LO4 Be able to participate in the delivery of a sports event

Unit 11 Physical activity for specific 
groups

LO4 Be able to plan physical activity sessions for specific groups

Why should I warm up? Unit 1 Body systems and the effects of 
physical activity

LO2 Understand the muscular system in relation to exercise and physical activity

The main event Unit 18 Practical skills in sport and 
physical activities

LO2 Be able to apply skills, techniques and tactics in a team sport

LO7 How can I tell how it went? Unit 6 Group exercise to music. LO4 Be able to evaluate group exercise to music sessions

What went well Unit 5 Performance analysis in sport 
and exercise

LO5 Be able to give feedback on sports performance

Even better if Unit 6 Group exercise to music LO4 Be able to evaluate group exercise to music sessions

Unit 10 Biomechanics and movement 
analysis

LO4 Be able to use movement analysis to improve performance in sport and physical 
activity

Using feedback to plan the next session Unit 5 Performance analysis in sport 
and exercise

LO5 Be able to give feedback on sports performance

Unit 8 Organisation of sports events LO5 Be able to review the planning and delivery of a sports event

The Suggested Activities in this Delivery Guide listed below have also been related to other Cambridge Technicals in Sport and Physical Activity units/Learning Outcomes (LOs).  This could 
help with delivery planning and enable learners to cover multiple parts of units.

RELATED ACTIVITIES
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KEY TERMS
Explanations of the key terms used within this unit, in the context of this unit

Key term Explanation

Group dynamics The ways in which groups come together, work together and how the coach/leader can ensure they are effective when combined as a team. In this unit the 
coach/leader should be aware of how groups work even if they coach/lead an individual sport as there is more than one individual.

Types of practice The ways in which participants are taught a new technique or tactic. Coaches and leaders should consider fitness, experience and time available when choosing 
the type of practice. 

Dynamic movements A type of flexibility exercise where the range of movement is extended whilst the muscle is still moving but under control. Dynamic movements can be 
incorporated into a warm-up.
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Some common misconceptions and guidance on how they could be overcome

What is the misconception? How can this be overcome? Resources which could help

Role and responsibilities It helps for the tutor to be clear on what a role is and what a responsibility is. 
Responsibilities often come with a role; for example, a responsibility might be to be fair 
and consistent, however this could come within the role of being a coach or leader.

Personality impacts on being a 
coach and leader

Learners might consider that there is an ideal personality for being a coach or leader and 
that their personality traits might not correlate with this.

Tutors can give examples of different coaches and leaders who have been successful 
and the varying personalities they have. Tutors could ask learners for their personal 
experiences of coaches or leaders with varied personality traits.

Personality in sport: Everyone is different
http://believeperform.com/performance/personality-
in-sport-everyone-is-different/

MISCONCEPTIONS

http://believeperform.com/performance/personality-in-sport-everyone-is-different/
http://believeperform.com/performance/personality-in-sport-everyone-is-different/
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SUGGESTED ACTIVITIES
LO No: 1

LO Title: Know the roles and responsibilities of sports coaches and activity leaders

Title of suggested activity Suggested activities Suggested timings Also related to

What’s a role and what’s a 
responsibility?

Learners, working in groups of four, could list on sticky notes all the things (at least 10–15) the 
following people do: sports coach, sports leader and PE teacher. Ask the learners to bring all their 
ideas to a table and stick them on it. 

Learners could filter out all the duplicated items and if new ideas occur, these can be added. The 
tutor could sort them into roles and responsibilities and then ask learners why each falls under each 
category.

The activity leads in to the next one where learners are specifically asked to identify the roles of a 
coach and leader.

30 minutes

What roles do coaches and 
leaders have?

The roles of coaches and leaders are varied with many roles that overlap. Split the learners in to pairs 
and then give each person a ‘job’ of coach or leader. Allow learners five minutes to come up with as 
many roles as they can think of (at least 10–15). Then ask learners to compare their lists and circle all 
the roles that are the same. Tutors could ask learners if they missed off any roles from their list.

Working from the agreed list, tutors could ask learners to prioritise the ten they feel are the most 
important (it is likely that a number or all of them will overlap). Tutors could ask learners to describe 
what the role is and if they can find someone who they believe has undertaken that role (either 
someone they know or a professional).

45 minutes

What responsibilities do 
coaches and leaders have?

Working from the activity above, learners could provide a list of responsibilities that a coach or leader 
might undertake and then organise them under the coach and leader headings. It is likely that a 
number of them will overlap.

Tutors could ask learners to describe what the responsibility is and if they can find an example of 
someone who they believe has undertaken or has the responsibility (either someone they know or a 
professional).

30 minutes

How do roles and 
responsibilities vary?

Tutors could ask learners, working in pairs, to consider their own experiences of coaches, leaders 
and teachers. What do they consider the main goal of a leader, coach or teacher to be? What type of 
person do they work with the most often?

Tutors could ask learners to identify where they have experienced being taught by good coaches, 
leaders and teachers. How did they demonstrate their roles and responsibilities?  

For a more practical task, tutors could ask learners to role-play each of the roles. They could ask 
learners to explain how the ways in which coaches, leaders and teachers approach their roles are 
similar and what is different.

45 minutes
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SUGGESTED ACTIVITIES
LO No: 2

LO Title: Understand principles which underpin coaching and leading

Title of suggested activity Suggested activities Suggested timings Also related to

How can you lead?

See Lesson Element: What roles 
and responsibilities do coaches 
and leaders have?

Tutors could divide learners into three groups and give each group a technique to teach. Tutors could 
ask each group to come up with three or four drills that will enable the technique to be taught and 
learned. It could be helpful to record the coaching sessions. 

When all three groups have delivered their coaching/activity sessions, tutors could give each group 
the three leadership styles and a checklist of what traits they might find under each style. Tutors could 
ask learners to categorise each of the coaching sessions e.g. was it a combination of two or three 
styles?

Tutors could then allocate each of the groups a leadership style, and ask learners to deliver their 
session again in that style. Tutors could consider the style they allocate to each group to ensure that it 
is possible to work in the chosen leadership style.

Learners could consider:
•	 the styles most appropriate to certain activities or techniques
•	 if ability or maturity of participants impacts upon the choice of leadership style
•	 if the personality of the coach and/or participants influences the choosing of a leadership style.

1.5 hours Unit 19 LO4

The impact of groups on 
coaching/leading

Tutors could divide learners into four groups of at least four people (two of the groups will undertake 
the activity and two will observe). The groups undertaking the activity will be given a task to complete 
that requires the group to be co-operative when developing a game.

Ideally, using separate rooms, the tutor could provide the groups with similar materials so that they 
can come up with a simple table-top game. The groups should provide a name for the game and a set 
of simple instructions on how to play the game.

The observers can watch how the group forms and see how leaders, if any, come to the fore.

The groups can then be asked to come together to demonstrate their game and decide on which 
one is best.

The observer groups can then add suggestions on how to ensure the groups integrate and work 
effectively together.

Useful resource:
http://www.amazon.co.uk/Group-Dynamics-Exercise-Sport-Psychology/dp/0415426650/ref=sr_1_2?ie
=UTF8&qid=1458657374&sr=8-2&keywords=group+dynamics+in+exercise+and+sport+psychology

1 hour

http://www.amazon.co.uk/Group-Dynamics-Exercise-Sport-Psychology/dp/0415426650/ref=sr_1_2?ie=UTF8&qid=1458657374&sr=8-2&keywords=group+dynamics+in+exercise+and+sport+psychology
http://www.amazon.co.uk/Group-Dynamics-Exercise-Sport-Psychology/dp/0415426650/ref=sr_1_2?ie=UTF8&qid=1458657374&sr=8-2&keywords=group+dynamics+in+exercise+and+sport+psychology
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Title of suggested activity Suggested activities Suggested timings Also related to

Does personality affect 
coaching/leading?

In a group discussion, learners could be asked if they feel there are any personality factors that a good 
coach or leader should have. The tutor could write these on a board or sticky notes and then ask 
learners if they can think of any coaches that have these personality factors.

Tutors could ask learners to undertake Cattell’s 16 personality factors test, to help identify their own 
personality type. Tutors could ask learners how their personalities compare to those identified above 
and ask them to determine if it is still possible to be an effective coach and have a different personality 
profile.

Cattell’s 16 personality factors test:
http://personality-testing.info/tests/16PF.php

20 minutes

How does a good coach lead? Tutors could provide a diagram or picture of a coach to pairs of learners (each pair numbered 1 and 2). 
Each pair of learners could identify on their diagram/picture, what they feel are the key attributes of a 
coach or leader (at least five). 

Tutors then allow number 1 in each pair to look at other pairs’ attributes, ask questions and identify 
how they compare to their own list. Number 2 explains their list to other learners. Number 1 then 
returns to their own pair to develop their definitive list of five key attributes of a coach or leader, 
writing an explanation for each one. 

30 minutes Unit 19 LO2

http://personality-testing.info/tests/16PF.php
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SUGGESTED ACTIVITIES
LO No: 3

LO Title: Be able to use methods to improve skills, techniques and tactics in sport

Title of suggested activity Suggested activities Suggested timings Also related to

Identifying strengths and 
weaknesses

Tutors could provide a series of video clips (5-10 minutes in duration) of coaches working with 
relatively inexperienced performers, using a variety of activities:
https://www.youtube.com/watch?v=uKpMfOqFQMA
https://www.youtube.com/watch?v=8zilkaN4lFw
https://www.youtube.com/watch?v=wlTb-A_C-2Y

Tutors could give learners, working in groups of three or four, one clip each and ask them to watch 
it all the way through. The group could identify if they think the coaching was good. Learners could 
comment on how they can tell what was good and what could be done better.

45 minutes

How do I know someone’s 
improved?

Looking back at the activity above, learners could review the video clips. Tutors could ask learners the 
following question: ‘If you were to watch a second video of the coach with the same students how 
could you tell that the participants had improved?’

Tutors could assist learners with a series of prompt cards containing ideas such as self-assessment by 
participants, peer assessment, coach assessment, observation and objective measures.

Learners could discuss how each of the methods could be used before, during or after their coaching 
sessions. 

1 hour Unit 5 LO3

https://www.youtube.com/watch?v=uKpMfOqFQMA
https://www.youtube.com/watch?v=8zilkaN4lFw
https://www.youtube.com/watch?v=wlTb-A_C-2Y
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Title of suggested activity Suggested activities Suggested timings Also related to

What makes a skill?

See Lesson Element: Skill 
classification and types of 
practice

Tutors could compile a group of video clips to demonstrate a series of techniques, or use a space 
where they can demonstrate different skills themselves. Around the space, tutors could draw the four 
skill continua (see Teaching Content) and give an explanation of each.

Tutors could then demonstrate a series of skills and ask learners to stand on the continuum where 
they think the skill lies. Tutors could ask learners to explain their chosen positions. 

Learners could be placed in groups of four and decide within their groups where on each continuum 
the skill lies so that each member can then place themselves on one of the continua and explain their 
decision.

Tutors can then show the ‘Types of practice’ video and ask learners about any instances where they 
have used the different types of practice. Tutors then go back to the video clips and or demonstrations 
and ask learners which type of practice would best serve to improve the performer’s technique.

Types of Practice: https://www.youtube.com/watch?v=6YWJ95bHjXU

Triple jump: https://www.youtube.com/watch?v=xS6NTz3qXNw
Volleyball: https://www.youtube.com/watch?v=Oic0GW45hSo
Football: https://www.youtube.com/watch?v=O0lCJfFtjCQ

45 minutes

https://www.youtube.com/watch?v=6YWJ95bHjXU
https://www.youtube.com/watch?v=xS6NTz3qXNw
https://www.youtube.com/watch?v=Oic0GW45hSo
https://www.youtube.com/watch?v=O0lCJfFtjCQ
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SUGGESTED ACTIVITIES
LO No: 4

LO Title: Be able to plan sports and activity sessions

Title of suggested activity Suggested activities Suggested timings Also related to

What do I need to know 
before I start?

Tutors could pose the following question to learners: ‘What would you want your coach/leader to 
know about you before they started to coach/lead you?’

Learners could identify all the things they can about what they would want a coach or leader to know.

Tutors could then ask the learners the following question: ‘As a coach/leader, what do you want to 
know about your participants? Can you add to your list?’

Learners could provide a list that could be refined and consolidated following discussions with other 
members of the group.

30 minutes Unit 6 LO2

What am I going to coach/
lead?

To help with making this element as effective as possible, learners could be given information 
regarding the activity they are expected to coach/lead, details about the group they will work with, 
and how long and how often they will work with them.

Learners could research sources of information about coaching/leading the activity, e.g.:

Sport England:
https://www.sportengland.org/our-work/volunteers-and-coaches/coaches/

Royal Navy Action Packs:
http://www.teachpe.com/gcse/royal_navy_action_pack.php

sports coach UK:
http://www.sportscoachuk.org/coaches/resource-bank

Learners could consider what roles and responsibilities they will have whilst coaching/leading.

Learners could reflect on what type of leadership style might be appropriate for the activity and 
technique being coached/led.

Learners could identify how they will be able to know if their coaching/leading has been effective.

1.5 hours Unit 2 LO1, LO2, LO3

https://www.sportengland.org/our-work/volunteers-and-coaches/coaches/
http://www.teachpe.com/gcse/royal_navy_action_pack.php
http://www.sportscoachuk.org/coaches/resource-bank
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Title of suggested activity Suggested activities Suggested timings Also related to

How can I make an effective 
plan?

Working in groups of two or three, learners could produce a spider diagram that indicates everything 
they will need to include when writing their session plan. 

Tutors could support learners by providing exemplars of other session plans from their centre or from:

Sportplan
http://www.sportplan.net/

sports coach UK
http://www.sportscoachuk.org/coaches/improve-my-coaching

Learners could then design their own session plan template, adapt another session plan template or 
use an existing template to prepare for planning the sessions.

45 minutes Unit 11 LO4

The five P’s (perfect planning 
prevents poor performance)

Having collected all the information they need about what they need to coach/lead their specified 
group and having understood all the components they need to plan, learners are now ready to plan 
their sessions.

Tutors could encourage learners to discuss their ideas with the rest of the group, to help them 
develop an understanding of the timing, leadership and coaching skills they will be using and how 
they will cope with unexpected situations that might occur. For example, participants may progress 
quicker or slower than expected, some participants may exhibit challenging behaviour.

1.5 hours

Setting goals Tutors could give each pair of learners a scenario, involving a technique or activity and a time scale, 
that they would like the learners to plan to coach/lead. For example, a scenario could be: teach a free 
throw to 10 eight year olds.

Learners could produce a SMART goal to outline what they would look to achieve.

1 hour Unit 19 LO1

http://www.sportplan.net/
http://www.sportscoachuk.org/coaches/improve-my-coaching
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SUGGESTED ACTIVITIES
LO No: 5

LO Title: Be able to prepare sports and activity environments

Title of suggested activity Suggested activities Suggested timings Also related to

Getting things ready Now that the learners have the plan, tutors can help them to prepare the environment and 
equipment.

Tutors could provide learners with access to the area that they will be coaching/leading in, so that 
they can review the space. Learners could also identify where all the equipment they will be using is 
stored and how much is available to them (there may be more than one session on at a time).

Learners could also consider the following questions:
•	 Does everything work?
•	 Does any of the equipment need adjusting?
•	 Are the drill and practices appropriate for the space?

Learners could make notes on any changes and adjustments required to their session plans.

45 minutes Unit 4 LO1

What are the risks? Risk assessment is an important part of any session. Tutors could encourage learners to understand 
and take control of their risk assessment. 

Tutors could ask learners to observe a section of a coaching/activity session either live or on video. 
Learners could identify the risks involved in:
•	 the environment
•	 the activity itself (e.g. trampolining)
•	 the drills and practices taking place.

Working from the list of risks that they develop, learners could be asked to rate the chance of the 
incident happening from 1–5 (5 being the most certain) and then rate the chance of the injury from 
1–5 (i.e. from minor injury to death).

When learners have rated the risks they could multiply the risk of the incident by the significance of 
the injury (lowest 1, highest 25).

Tutors could then provide a grading matrix so that learners have a framework from which to assess 
how to proceed, taking account of the risk.

An example framework can be found at: http://dametipping.com/wp-content/uploads/2015/03/
images/risk-rating.jpg

1 hour Unit 4 LO3

http://dametipping.com/wp-content/uploads/2015/03/images/risk-rating.jpg
http://dametipping.com/wp-content/uploads/2015/03/images/risk-rating.jpg
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Title of suggested activity Suggested activities Suggested timings Also related to

What can I do about any 
risks?

Tutors could ask learners to develop a risk assessment, using a matrix grading, for the session that they 
are coaching/leading. The session should be relatively short and not include any risks that score highly 
on the risk matrix.

Tutors could give examples to learners of how risks can be reduced and how that can be shown on 
the matrix.

Tutors could also discuss with learners the idea of a dynamic risk assessment, where learners need 
to adjust or stop drills or practices as a risk becomes evident. Tutors could demonstrate a series of 
scenarios where drills or practices need to be changed.

45 minutes Unit 4 LO5

Time for a dress rehearsal Tutors could set up a simulated coaching/activity session, following each of the learners’ session plans, 
using the rest of the group as participants.

Tutors could ask some learners to act in a certain way, to simulate an issue or problem that may occur: 
for example a participant is using a piece of equipment in a dangerous way or some equipment 
is damaged or faulty. Learners could then describe how this issue or problem could have been 
prevented before the activity started and the consequences of it not being dealt with properly.

15 minutes per 
learner
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SUGGESTED ACTIVITIES
LO No: 6

LO Title: Be able to deliver sports and activity sessions

Title of suggested activity Suggested activities Suggested timings Also related to

Starting the session Tutors could divide learners into pairs and ask one to be the observer (A) and the other to be the 
observed (B). Person A could create a checklist that will help them to prepare their participants for the 
activity. This should not be a script but a series of prompts. This can then be delivered to person B who 
may ask questions and offer advice on any changes if necessary.

30 minutes Unit 6 LO3
Unit 8 LO4
Unit 11 LO4

Why should I warm up? Tutor takes learners through a warm-up. Throughout the warm-up the tutor should ask learners: Why 
are they warming up? How does it benefit their participants?  How will they develop a participant’s 
understanding of the benefits of a warm-up?

Learners could now devise their own warm-up considering these factors for their own, planned 
session.

10 minutes per 
learner

Unit 1 LO2

Ending the session Tutors could set up a simulated coaching/activity session for each learner, using other group 
members as participants, so that they can run through their cool-down routines. 

During the cool-down the learner could inform the participants why they are doing a cool-down, 
what they will be moving on to next, give feedback on how well the participants did and ask 
questions to help understand what they have learnt, what they enjoyed and what they didn’t like.

The rest of the group could offer advice and support about how the session went and how it could be 
improved.

10 minutes per 
learner

The main event Tutors could arrange for a primary school class to come in to the centre or arrange for each learner to 
go to a school or club in order to carry out the session they have planned and prepared for.

Teachers or coaches from the school or club could offer feedback during the session and help to the 
learners if required.

20 minutes per 
learner

Unit 18 LO2
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LO No: 7

LO Title: Be able to review sports and activity sessions

Title of suggested activity Suggested activities Suggested timings Also related to

How can I tell how it went? Tutors could ask learners how they are going to evaluate their session/s. Learners could identify how, 
where, who and when they can evaluate their session. Learners could consider:
•	 Who can tell how it went?
•	 How can they tell me how it went?
•	 What else can tell me how well it went?
•	 How can I provide feedback to my participants?

1 hour Unit 6 LO4

What went well

See Lesson Element: Delivering 
and reviewing sports activities

Tutors could ask learners to reflect on what went well in their session, providing only the positive 
outcomes (at least three comments).

Tutors could also contribute with some of their own comments or those from the group that are 
positive.

15 minutes Unit 5 LO5

Even better if It is important that the tutor manages any negative feedback carefully and comments should be 
phrased so as to provide possible ways to improve. Learners could be encouraged to look at what 
aspects of their session could be improved, being limited to three key areas of focus.

15 minutes Unit 6 LO4
Unit 10 LO4

Using feedback to plan the 
next session

Tutors could ask learners to review what went well and to identify opportunities for improvement, so 
as to ensure the positive remains and that they could work on at least one of their weaknesses, ready 
for the next session they have planned.

For example, a learner could have poor positioning, so the learner may decide to include in their plan 
an indication of where they could stand. In their planning notes, they could highlight in bold the 
positioning to help make them more aware of what they are doing.

30 minutes Unit 5 LO5
Unit 8 LO5

SUGGESTED ACTIVITIES
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