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INTRODUCTION
This Delivery Guide has been developed to provide practitioners with a variety of 
creative and practical ideas to support the delivery of this qualification. The Guide 
is a collection of lesson ideas with associated activities, which you may find helpful 
as you plan your lessons. 

OCR has collaborated with current practitioners to ensure that the ideas put forward in 
this Delivery Guide are practical, realistic and dynamic. The Guide is structured by learning 
outcome so you can see how each activity helps you cover the requirements of this unit. 

We appreciate that practitioners are knowledgeable in relation to what works for them 
and their learners. Therefore, the resources we have produced should not restrict or 
impact on practitioners’ creativity to deliver excellent learning opportunities. 

Whether you are an experienced practitioner or new to the sector, we hope you find 
something in this guide which will help you to deliver excellent learning opportunities. 

If you have any feedback on this Delivery Guide or suggestions for other resources you 
would like OCR to develop, please email resources.feedback@ocr.org.uk. 

Please note 

The timings for the suggested activities in this Delivery Guide DO NOT relate to 
the Guided Learning Hours (GLHs) for each unit. 

Assessment guidance can be found within the Unit document available from  
www.ocr.org.uk. 

The latest version of this Delivery Guide can be downloaded from the OCR website.

2016 Suite
•	 New suite for first teaching September 2016
•	 Externally assessed content
•	 Eligible for Key Stage 5 performance points from 2018
•	 Designed to meet the DfE technical guidance

Unit 14 The impact of long-term physiological conditions

LO1 Know what long-term physiological conditions are; their causes and 
symptoms

LO2 Understand the effects of long-term physiological conditions 

LO3 Be able to support individuals with long-term physiological conditions to 
plan their care and support

LO4 Know about end of life care

To find out more about this qualification please go to: http://www.ocr.org.uk/
qualifications/cambridge-technicals-health-and-social-care-level-3-certificate-
extended-certificate-foundation-diploma-diploma-05830-05833-2016-suite

UNIT AIM
The human body is a complex machine performing a multitude of functions every 
day. Like any machine it can malfunction, possibly as the result of an inherent 
genetic condition, or as a consequence an infection, lifestyle choices, occupations or 
environmental exposure to harmful agents. The malfunction could also simply be a 
result of the natural ageing process, when the body systems become worn out. These 
malfunctions can be referred to as physiological conditions. Some will have little impact 
on either daily life or lifespan whilst others will result in dramatic life changes and a 
possible shortening of life.

This unit will allow you to support individuals with long-term physiological conditions in 
planning their care and support by introducing you to the types, causes and effects of 
these conditions on individuals, the day-to-day effects the conditions can have, the roles 
of practitioners who care for and support individuals and other forms of support provision 
and regulatory frameworks. This unit is, therefore, relevant for anyone considering working 
in the health care profession. You will also be able to investigate the care and approaches 
available to the terminally ill, their rights and choices and the ethics of assisted suicide 
(currently illegal in the UK).OPPORTUNITIES FOR ENGLISH AND 

MATHS SKILLS DEVELOPMENT AND WORK 
EXPERIENCE
We believe that being able to make good progress in English and maths is essential to 
learners in both of these contexts and on a range of learning programmes. To help you 
enable your learners to progress in these subjects, we have signposted opportunities for 
English and maths skills practice within this resource. We have also identified any potential 
work experience opportunities within the activities. These suggestions are for guidance 
only. They are not designed to replace your own subject knowledge and expertise in 
deciding what is most appropriate for your learners.

 English    Maths   Work

mailto:resources.feedback%40ocr.org.uk?subject=
http://www.ocr.org.uk
http://www.ocr.org.uk/qualifications/by-type/cambridge-technicals/cambridge-technicals-2016/
http://www.ocr.org.uk/qualifications/cambridge-technicals-health-and-social-care-level-3-certificate-extended-certificate-foundation-diploma-diploma-05830-05833-2016-suite
http://www.ocr.org.uk/qualifications/cambridge-technicals-health-and-social-care-level-3-certificate-extended-certificate-foundation-diploma-diploma-05830-05833-2016-suite
http://www.ocr.org.uk/qualifications/cambridge-technicals-health-and-social-care-level-3-certificate-extended-certificate-foundation-diploma-diploma-05830-05833-2016-suite
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This unit (Unit 14) Title of suggested activity Other units/LOs

LO1 Biological explanation of the symptoms Unit 4 Anatomy and physiology for 
health and social care

LO1 Understand the cardiovascular system, malfunctions and their impact on individuals 
LO3 Understand the digestive system, malfunctions and their impact on individuals 
LO4 Understand the musculoskeletal systems, malfunctions and their impact on 
individuals 
LO5 Understand the control and regulatory systems, malfunctions and their impact on 
individuals 

LO2 Needs for daily living Unit 14 The impact of long-term 
physiological conditions

LO1 Know what long-term physiological conditions are; their causes and symptoms

Effects of conditions on daily living for individuals Unit 1 Building positive relationships 
in health and social care

LO3 Understand how a person-centred approach builds positive relationships in health, 
social care or child care environments

Unit 6 Personalisation and a person-
centred approach to care

LO1 Understand personalisation in health and social care
LO2 Understand what is meant by a person-centred approach to care 
LO3 Understand methods used to implement a person-centred approach

Unit 7 Safeguarding LO5 Understand working strategies and procedures for the safeguarding and protection of 
adults, young people and children

Unit 16 Supporting people with 
dementia

LO2 Know legislation and frameworks which support the care of individuals with dementia 
LO4 Understand roles and responsibilities of health and social care practitioners when 
caring for individuals with dementia

Unit 22 Psychology for health LO3 Understand the impact of chronic illness and long-term health conditions on 
individuals

Monitoring of conditions 1 Unit 14 The impact of long-term 
physiological conditions

LO1 Know what long-term physiological conditions are; their causes and symptoms

Treatment Unit 14 The impact of long-term 
physiological conditions

LO3 Be able to support individuals with long-term physiological conditions to plan their 
care and support

Unit 16 Supporting people with 
dementia

LO3 Be able to support individuals with dementia to plan their care and support

Unit 17 Supporting people with 
mental health conditions

LO2 Be able to support individuals with mental health conditions to plan their care, 
treatment and support 

Unit18 Caring for older people LO2 Be able to support older people to plan their care and support 

Barriers to treatment Unit 2 Equality, diversity and rights in 
health and social care

LO2 Understand the impact of discriminatory practices on individuals in health, social care 
and child care environments

The Suggested Activities in this Delivery Guide listed below have also been related to other Cambridge Technicals in Health and Social Care units/Learning Outcomes (LOs). This could help 
with delivery planning and enable learners to cover multiple parts of units.

RELATED ACTIVITIES
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This unit (Unit 14) Title of suggested activity Other units/LOs

LO3 What support may be needed?
Current frameworks for the provision of support

Unit 1 Building positive relationships 
in health and social care

LO3 Understand how a person-centred approach builds positive relationships in health, 
social care or child care environments

Unit 2 Equality, diversity and rights in 
health and social care

LO1 Understand concepts of equality, diversity and rights and how these are applied in 
the context of health, social care and child care environments

Unit 7 Safeguarding LO5 Understand working strategies and procedures for the safeguarding and protection of 
adults, young people and children

Unit 14 The impact of long-term 
physiological conditions

LO2 Understand the effects of long-term physiological conditions

Unit 16 Supporting people with 
dementia

LO3 Be able to support individuals with dementia to plan their care and support

Unit 17 Supporting people with 
mental health conditions

LO3 Know available support for individuals with mental health conditions

Unit18 Caring for older people LO2 Be able to support older people to plan their care and support 

The role of practitioners in delivering support Unit 1 Building positive relationships 
in health and social care

LO4 Be able to use communication skills effectively to build positive relationships in a 
health, social care or child care environment

Unit 2 Equality, diversity and rights in 
health and social care

LO2 Understand the impact of discriminatory practices on individuals in health, social care 
and child care environments

Unit 5 Infection Control LO4 Understand the role of the health and social care worker in controlling infection

Unit 6 Personalisation and a person-
centred approach to care

LO2 Understand what is meant by a person-centred approach to care 
LO3 Understand methods used to implement a person-centred approach

Unit 16 Supporting people with 
dementia

LO2 Know legislation and frameworks which support the care of individuals with dementia 

Unit 17 Supporting people with 
mental health conditions

LO2 Be able to support individuals with mental health conditions to plan their care, 
treatment and support

Current frameworks for the provision of support Unit 17 Supporting people with 
mental health conditions

LO2 Be able to support individuals with mental health conditions to plan their care, 
treatment and support
LO3 Know available support for individuals with mental health conditions

Unit18 Caring for older people LO2 Be able to support older people to plan their care and support 

Best practice to support individuals Unit 1 Building positive relationships 
in health and social care

LO3 Understand how a person-centred approach builds positive relationships in health, 
social care or child care environments 
LO4 Be able to use communication skills effectively to build positive relationships in a 
health, social care or child care environment

Unit 6 Personalisation and a person-
centred approach to care

LO3 Understand methods used to implement a person-centred approach
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This unit (Unit 14) Title of suggested activity Other units/LOs

LO4 End of life strategies 2 Unit 1 Building positive relationships 
in health and social care

LO4 Be able to use communication skills effectively to build positive relationships in a 
health, social care or child care environment

Regulatory frameworks Unit 16 Supporting people with 
dementia

LO2 Know legislation and frameworks which support the care of individuals with dementia

Moral implications for society and individuals Unit 2 Equality, diversity and rights in 
health and social care

LO2 Understand the impact of discriminatory practices on individuals in health, social care 
and child care environments
LO4 Understand how equality, diversity and rights in health, social care and childcare 
environments are promoted

Unit 6 Personalisation and a person-
centred approach to care

LO2 Understand what is meant by a person-centred approach to care 
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KEY TERMS

Explanations of the key terms used within this unit, in the context of this unit

Key term Explanation

Auto-immune 
conditions

Disorders where antibodies are produced that attack specific tissues in the body.

Chronic condition A human health condition or disease that is persistent or otherwise long-lasting in its effects. The term chronic is usually applied when the course of the disease 
lasts for more than three months. Common chronic diseases include arthritis, asthma, cancer, COPD, diabetes and HIV/AIDS.

Degenerative 
condition

Any disease in which deterioration of structure or function of tissue occurs. Kinds of degenerative diseases include arteriosclerosis, cancer, and osteoarthritis.

Ethical 
considerations

Issues that have a moral dimension.

Genetic conditions Chromosomes carry the units of inheritance called genes. Some conditions arise from abnormalities of chromosomes, a mutation of a gene or a defective gene 
and create genetic conditions e.g. Down’s syndrome, cystic fibrosis, muscular dystrophy, phenylketonuria (PKU).

Holistic approach 
to care

An approach that includes physical, intellectual, psychological, emotional, social, spiritual, cultural, and where appropriate, environmental considerations used to 
meet the preferences, care and support needs of the client.

Moral 
considerations

Social conventions of right and wrong.

Terminal care Care that provides patients with relief from the symptoms, pain, physical stress, and mental stress of a serious illness through appropriate care until their death. 
Terminal care may also be referred to as ‘end of life’ care. This care also usually supports the family and care givers of the client.

Person-centred 
approach

The person-centred approach was developed from the work of the psychologist Dr Carl Rogers and involves believing in the potential and ability of individuals 
who require care or support to make their own choices that are suitable for their own lives without being influenced by the beliefs and values of other 
professionals or practitioners. In a person-centred approach individuals rather than professionals or practitioners are the experts. The individual’s needs, views and 
wishes are the focus; they come first and become central to any care or support that is accessed. 

Respite care Temporary care for individuals to allow their families and carers a break.
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Some common misconceptions and guidance on how they could be overcome

What is the misconception? How can this be overcome? Resources which could help

Long-term conditions cause death 
of the individual

There are many long-term physical and mental health disorders that 
require management and appropriate care provision, but do not always 
result in the death of the individual. The individual lives with the long-term 
condition, but their death is caused by another illness or disease process.

Investigation into the individual conditions will demonstrate the different 
contexts.

Organisation: The King’s Fund
Resource Title: Managing people with long-term conditions
Website Link: http://www.kingsfund.org.uk/sites/files/kf/field/field_
document/managing-people-long-term-conditions-gp-inquiry-
research-paper-mar11.pdf

Organisation: Department of Health
Resource Title: 2010 to 2015 government policy: long term health 
conditions
Website Link: https://www.gov.uk/government/publications/2010-
to-2015-government-policy-long-term-health-conditions/2010-to-
2015-government-policy-long-term-health-conditions

Person-centred care Learners may not know what person-centred care is, its importance or how 
it has developed as a way of working.

Tutors could introduce learners to The Health Foundation’s guide Person-
centred care made simple. The Health Foundation is a charity whose aim is 
to improve the quality of health care in the UK so that all health care is safe, 
effective, person-centred, timely, efficient and equitable.

Learners could learn more about the four principles of person-centred care 
and the development of person-centred initiatives such as the 6 Cs:
1. care
2. compassion
3. courage
4. commitment
5. competence
6. communication

Organisation: The Health Foundation 
Resource Title: Person-centred care made simple 
Website Link: http://www.health.org.uk/sites/default/files/
PersonCentredCareMadeSimple.pdf
Description: An overview of person-centred care in relation to 
health care.

Organisation: Nursing Standard
Resource Title: 6Cs + Principles = Care
Website Link: http://www.alps-cetl.ac.uk/len/RCN6Cs.pdf

Organisation: NHS England
Resource Title: Compassion in Practice – our culture of 
compassionate care
Website Link: https://www.england.nhs.uk/nursingvision/
compassion/

MISCONCEPTIONS

http://www.kingsfund.org.uk/sites/files/kf/field/field_document/managing-people-long-term-conditions-gp-inquiry-research-paper-mar11.pdf
http://www.kingsfund.org.uk/sites/files/kf/field/field_document/managing-people-long-term-conditions-gp-inquiry-research-paper-mar11.pdf
http://www.kingsfund.org.uk/sites/files/kf/field/field_document/managing-people-long-term-conditions-gp-inquiry-research-paper-mar11.pdf
https://www.gov.uk/government/publications/2010-to-2015-government-policy-long-term-health-conditions/2010-to-2015-government-policy-long-term-health-conditions
https://www.gov.uk/government/publications/2010-to-2015-government-policy-long-term-health-conditions/2010-to-2015-government-policy-long-term-health-conditions
https://www.gov.uk/government/publications/2010-to-2015-government-policy-long-term-health-conditions/2010-to-2015-government-policy-long-term-health-conditions
http://www.alps-cetl.ac.uk/len/RCN6Cs.pdf
https://www.england.nhs.uk/nursingvision/compassion/
https://www.england.nhs.uk/nursingvision/compassion/
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SUGGESTED ACTIVITIES
LO No: 1

LO Title: Know what long-term physiological conditions are; their causes and symptoms

Title of suggested activity Suggested activities Suggested timings Also related to

What are long-term 
conditions?

Tutors could introduce the concepts of short- and long-term conditions, then using a set of case 
studies, initiate a discussion with the learners identifying and assessing which scenario describes a 
long-term condition. It is important for the learners to differentiate between short-term, long-term 
and conditions that end life.

Possible resources can be found at:

Living with diabetes: http://www.nhs.uk/Livewell/Blackhealth/Pages/Mydiabetes.aspx
Asthma: http://www.nhs.uk/Conditions/Asthma/Pages/Olwensstory.aspx
Living with rheumatoid arthritis: http://www.nhs.uk/Conditions/Arthritis/Pages/Katesstory.aspx
Motor neurone disease: http://www.mndassociation.org/life-with-mnd/personal-experiences/
mahendra-makes-the-most-of-life/

Learners could discuss the causes of the different types of conditions, leading to:
•	 the requirements for management of conditions for stability and maintenance of health and well-

being 
•	 the complications that may arise in long-term conditions
•	 conditions that result in the end of life.

1 hour

http://www.nhs.uk/Livewell/Blackhealth/Pages/Mydiabetes.aspx
http://www.nhs.uk/Conditions/Asthma/Pages/Olwensstory.aspx
http://www.nhs.uk/Conditions/Arthritis/Pages/Katesstory.aspx
http://www.mndassociation.org/life-with-mnd/personal-experiences/mahendra-makes-the-most-of-life/
http://www.mndassociation.org/life-with-mnd/personal-experiences/mahendra-makes-the-most-of-life/
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Title of suggested activity Suggested activities Suggested timings Also related to

Causes of types of long-term 
conditions

Tutors could introduce the five types of long-term conditions that are included in the specification:
•	 chronic illness
•	 neurological conditions
•	 degenerative conditions
•	 autoimmune conditions
•	 genetic conditions.

An assessment of the learner’s knowledge could include matching examples of the conditions to the 
types.

Learners could investigate one of the types of long-term physiological conditions focusing on its 
causes. Information could then be shared to build a database of information about the causes of a 
range of conditions:
•	 lifestyle
•	 social influences
•	 inherited
•	 birth injury
•	 occupational.

Learners could benefit from one example, completed as a group activity, under guidance from the 
tutor to develop skills in extracting specific information from sources. This could provide guidance for 
the assessment requirements.

Tutors could direct learners to this useful resource:
Organisation: NHS Choices
Resource Title: Health A-Z - Conditions and treatments
Website Link: http://www.nhs.uk/Conditions/Pages/hub.aspx

2 hours

Five types of long-term 
conditions 1

Using the information about causes from the activity above, learners, working in pairs or small groups, 
could investigate the key facts and produce a detailed table of a range of conditions that would 
include:
•	 The causes (as learned in the activity above)
•	 The symptoms of the condition
•	 The effects of the condition.

Condition Type Cause(s) Symptoms Effects

2 hours

http://www.nhs.uk/Conditions/Pages/hub.aspx
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Title of suggested activity Suggested activities Suggested timings Also related to

Five types of long-term 
conditions 1 (continued)

Findings can be shared with the whole group via a mini-presentation or discussion, which will result in 
all learners having basic information.

Useful resources:

Chronic illness
British Heart Foundation: https://www.bhf.org.uk/
Asthma UK: https://www.asthma.org.uk
British Liver Trust: http://www.britishlivertrust.org.uk/about-us/media-centre/facts-about-liver-disease/
British Lung Foundation: https://www.blf.org.uk/support-for-you/copd/what-is-it

Neurological conditions
Multiple Sclerosis Trust: https://www.mstrust.org.uk
Alzheimer’s Society: https://www.alzheimers.org.uk
Scope: http://www.scope.org.uk/

Degenerative conditions
Diabetes UK: https://www.diabetes.org.uk/
Arthritis Research UK: http://www.arthritisresearchuk.org/arthritis-information/conditions.aspx?l=O
Multiple Sclerosis Society: https://www.mssociety.org.uk 
Motor Neurone Disease Association (MNDA): http://www.mndassociation.org/what-is-mnd/
British Lung Foundation: https://www.blf.org.uk/support-for-you/copd/what-is-it

Autoimmune conditions
Coeliac UK: https://www.coeliac.org.uk
Arthritis Research UK: http://www.arthritisresearchuk.org/arthritis-information/conditions.aspx?l=R
Multiple Sclerosis Society: https://www.mssociety.org.uk 

Genetic conditions
Muscular Dystrophy UK: http://www.musculardystrophyuk.org/
Down’s Syndrome Association: http://www.downs-syndrome.org.uk/
Cystic Fibrosis Trust: http://www.cysticfibrosis.org.uk/
National Society for Phenylketonuria: http://www.nspku.org/

Five types of long-term 
conditions 2

Learners could prepare and present tables or fact sheets to share their findings of the different types 
of long-term conditions, with reflections on the causes, symptoms and effects. These could include:
•	 identification of conditions that ‘fit’ into more than one type of condition
•	 comparison and contrasting of causes and factors that may exacerbate conditions.

1 hour

https://www.bhf.org.uk/
https://www.asthma.org.uk
https://www.blf.org.uk/support-for-you/copd/what-is-it
https://www.mstrust.org.uk
https://www.alzheimers.org.uk
http://www.scope.org.uk/
https://www.diabetes.org.uk/
http://www.arthritisresearchuk.org/arthritis-information/conditions.aspx?l=O
https://www.mssociety.org.uk
http://www.mndassociation.org/what-is-mnd/
https://www.blf.org.uk/support-for-you/copd/what-is-it
https://www.coeliac.org.uk
http://www.arthritisresearchuk.org/arthritis-information/conditions.aspx?l=R
https://www.mssociety.org.uk
http://www.musculardystrophyuk.org/
http://www.downs-syndrome.org.uk/
http://www.cysticfibrosis.org.uk/
http://www.nspku.org/
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Title of suggested activity Suggested activities Suggested timings Also related to

Observable signs and 
symptoms 

Tutors could begin with a discussion of observations and investigations known to learners. 
Alternatively this could be delivered as a ‘match-up’ activity or quiz. This could concentrate on:
•	 visual signs of the body – skin colour, rashes, colour of body fluids and waste
•	 sounds – wheezing, cough
•	 other visual signs – gait, range of and changes in mobility
•	 observable behaviour – routine clinical observations that can be taken, such as: temperature, pulse 

and blood pressure, respiratory rate, peak flow measures, weight, urinary output.

Practical demonstrations and practice could enhance learning and understanding of signs and 
measures. Learners could use equipment to perform clinical measurements on each other. Learners 
could design posters for the range of ‘ways to observe signs’.

Useful resources:

Blood Pressure UK 
http://www.bloodpressureuk.org/BloodPressureandyou/Homemonitoring/Howtomeasure
Details of how to perform measurement of blood pressure.

Nursing Times
http://www.nursingtimes.net/clinical-archive/critical-care/how-to-measure-and-record-vital-signs-to-
ensure-detection-of-deteriorating-patients/5009072.fullarticle
Details of how to measure vital signs.

Royal College of Nursing
http://rcnhca.org.uk/clinical-skills/observation/
Details of clinical observation

2 hours

Experiences of symptoms of 
long-term conditions

Visiting speakers could be invited to speak to learners about the symptoms and effects of the long-
term conditions. Learners could prepare questions in advance.

There could be potential for individual or small groups of learners to visit organisations and interview 
practitioners, feeding back the information gained to the group.

Learners undertaking work placements could be well placed to gain insight into a variety of 
practitioner roles. Learners could speak with an individual they know or could be asked to consider 
case scenarios of clients with long-term conditions. Learners could also conduct some independent 
research into these conditions to identify the condition, causes and symptoms experienced by 
individuals through visits to engage in conversations with clients of local day centres or residential 
homes. 

Resources listed in the Five types of long-term conditions 1 activity above could provide supporting 
information.

1 hour

http://www.bloodpressureuk.org/BloodPressureandyou/Homemonitoring/Howtomeasure
http://www.nursingtimes.net/clinical-archive/critical-care/how-to-measure-and-record-vital-signs-to-ensure-detection-of-deteriorating-patients/5009072.fullarticle
http://www.nursingtimes.net/clinical-archive/critical-care/how-to-measure-and-record-vital-signs-to-ensure-detection-of-deteriorating-patients/5009072.fullarticle
http://rcnhca.org.uk/clinical-skills/observation/
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Title of suggested activity Suggested activities Suggested timings Also related to

Biological explanation of the 
symptoms

Tutors could introduce a review of the symptoms and effects of conditions on the bodily functions of 
individuals diagnosed with different disorders.

Useful resource:
Boots WebMD
Heart failure symptoms
http://www.webmd.boots.com/heart-disease/guide/heart-failure-symptoms

One clear example could be chosen to demonstrate the ‘domino’ effect of disorders and the resulting 
symptoms and effects on individuals.

Learners could make use of knowledge gained from studying Unit 4, where they will have 
investigated a range of disorders and malfunctions of the body systems and will have built on their 
learning through research to demonstrate how the symptoms arise.

Learners could be encouraged to create flow diagrams for a selection of the subsequent physiological 
effects of conditions. Examples could include:
•	 the cumulative effects of the deterioration of body organs – COPD, kidney and renal failure
•	 how an asthma attack that causes wheezing and COPD reduces air flow, affecting respiratory effort 

and therefore produces observable signs of distress
•	 how arteriosclerosis reduces blood flow to the heart muscle, with ischaemia resulting in heart failure 

and the subsequent symptoms
•	 declining motor activity e.g. muscular dystrophy, multiple sclerosis, osteoarthritis and rheumatoid 

arthritis
•	 impaired neurological function – Alzheimer’s disease.

This could enable learners to plan to explain the physiological changes to the individuals experiencing 
the chosen conditions for their own assessment evidence.

2 hours Unit 4 LO1, LO3, LO4, 
LO5

http://www.webmd.boots.com/heart-disease/guide/heart-failure-symptoms
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LO No: 2

LO Title: Understand the effects of long-term physiological conditions

Title of suggested activity Suggested activities Suggested timings Also related to

Needs for daily living Tutors could begin with the needs for daily living for all individuals, starting with themselves. A series 
of headings might be agreed as a tool for identifying these needs, which could include:
•	 Physiological aspects – breathing, elimination of waste
•	 Dietary needs
•	 Physical needs – washing, dressing
•	 Mobility needs
•	 Social needs
•	 Intellectual needs
•	 Emotional needs.

The needs for daily living for other individuals could then be developed using the symptoms of long-
term conditions (see activity: Five types of long-term conditions 1, Learning Outcome 1), ensuring that 
effects are not solely focussed on the physical effects.

Useful resources:

Maslow’s Hierarchy of Needs
http://www.simplypsychology.org/maslow.html
A basic definition of needs; later symptoms can be included to demonstrate the domino effect of 
symptoms.

Person-centred care
http://personcentredcare.health.org.uk/person-centred-care-intro#other

Person-centred practices: profile templates
http://www.helensandersonassociates.co.uk/person-centred-practice/one-page-profiles/one-page-
profile-templates/

Person-centred care resource centre
http://personcentredcare.health.org.uk/?gclid=CLa30pTOjM0CFckaGwodPeUDcw

Basic Activities of Daily Living
http://www.seniorhomes.com/p/activities-of-daily-living/#basicadls

1 hour Unit 14 LO1

SUGGESTED ACTIVITIES

http://www.simplypsychology.org/maslow.html
http://www.helensandersonassociates.co.uk/person-centred-practice/one-page-profiles/one-page-profile-templates/
http://www.helensandersonassociates.co.uk/person-centred-practice/one-page-profiles/one-page-profile-templates/
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Title of suggested activity Suggested activities Suggested timings Also related to

Effects of conditions on daily 
living for individuals

Learners could use their understanding gained from Learning Outcome 1 to demonstrate how the 
conditions impact on an individual’s daily life. 

Learners could speak to people they know, such as their family and friends, who have a named 
condition to find out more about how it impacts on their day-to-day lives. Examples of personal 
experiences from video clips could be used to illustrate the effects.

Learners, working in small groups, could discuss three or four case studies and share ideas and 
understanding of the effects.

There are many personal experiences on the websites below; possible cases include:

NHS Choices
How diabetes affects my daily life 
http://www.nhs.uk/Livewell/Blackhealth/Pages/Mydiabetes.aspx
Case study of a client with diabetes.

NHS Choices
Asthma - Olwen’s story
http://www.nhs.uk/Conditions/Asthma/Pages/Olwensstory.aspx
Case study of a client with asthma.

NHS Choices
Arthritis - Kate’s story
http://www.nhs.uk/Conditions/Arthritis/Pages/Katesstory.aspx
Case study of an individual living with rheumatoid arthritis.

Motor Neurone Disease Association
Mahendra makes the most of life
http://www.mndassociation.org/life-with-mnd/personal-experiences/mahendra-makes-the-most-of-
life/
Case study of a client living with motor neurone disease.

1 hour Unit 1 LO3
Unit 6 LO1, LO2, LO3
Unit 7 LO5
Unit 16 LO2, LO4
Unit 22 LO3

http://www.nhs.uk/Livewell/Blackhealth/Pages/Mydiabetes.aspx
http://www.nhs.uk/Conditions/Asthma/Pages/Olwensstory.aspx
http://www.nhs.uk/Conditions/Arthritis/Pages/Katesstory.aspx
http://www.mndassociation.org/life-with-mnd/personal-experiences/mahendra-makes-the-most-of-life/
http://www.mndassociation.org/life-with-mnd/personal-experiences/mahendra-makes-the-most-of-life/
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Title of suggested activity Suggested activities Suggested timings Also related to

Monitoring of conditions 1 Tutors could begin with a revision of previous work on observations and investigations known to the 
learners. This could be undertaken as a ‘match-up’ activity or quiz.

Tutors could introduce the reasons for regular monitoring of the condition and symptoms of 
individuals with long-term conditions.

Learners could investigate the following methods of monitoring and share the main features:
•	 clinical observation
•	 body fluid tests
•	 ECG
•	 X-rays
•	 CAT and MRI Scans
•	 ultrasound
•	 endoscopy
•	 neurological assessment
•	 cognitive testing
•	 spirometry.

1 hour Unit 14 LO1
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Title of suggested activity Suggested activities Suggested timings Also related to

Monitoring of conditions 2 Tutors could develop the learning on monitoring of conditions with an introductory activity that 
encourages learners to choose the most appropriate type of monitoring to one condition.

Learners could identify the variety of methods used to observe, measure and monitor the effects 
of the physiological disorders and share their information in a series of posters or other appropriate 
format.

Learners could add a column to the table completed in Activity 3 of Learning Outcome 1 (Five types 
of long-term conditions 1) and complete it for each of the conditions.

Useful resources:

British Heart Foundation
https://www.bhf.org.uk/heart-health/tests
A wide range of tests for the cardio-vascular system.

NHS Choices
http://www.nhs.uk/conditions/X-ray/pages/introduction.aspx
Details of types and uses of different X-ray and scanning procedures.

NHS Choices
http://www.nhs.uk/conditions/spirometry/Pages/Introduction.aspx
http://www.nhs.uk/conditions/peak-flow/Pages/Introduction.aspx 
Measurements of the respiratory system.

NHS Choices
http://www.nhs.uk/conditions/Endoscopy/Pages/Introduction.aspx
An explanation of endoscopy procedures.

NHS Choices
http://www.nhs.uk/Conditions/Blood-tests/Pages/What-it-is-used-for.aspx
A range of tests that can be performed on blood samples.

Alzheimer’s Society
https://www.alzheimers.org.uk/

Alzheimer’s Society
https://www.alzheimers.org.uk/site/scripts/documents.php?categoryID=200346
Methods used to diagnose dementia.

2 hours 

https://www.bhf.org.uk/heart-health/tests
http://www.nhs.uk/conditions/X-ray/pages/introduction.aspx
http://www.nhs.uk/conditions/spirometry/Pages/Introduction.aspx
http://www.nhs.uk/conditions/peak-flow/Pages/Introduction.aspx
http://www.nhs.uk/conditions/Endoscopy/Pages/Introduction.aspx
http://www.nhs.uk/Conditions/Blood-tests/Pages/What-it-is-used-for.aspx
https://www.alzheimers.org.uk/
https://www.alzheimers.org.uk/site/scripts/documents.php?categoryID=200346
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Title of suggested activity Suggested activities Suggested timings Also related to

Treatment Tutors could introduce the treatment options with an overview of the services available to individuals 
from the NHS. Tutors could show the web pages of support services to learners and discuss the 
provision that learners are familiar with and describing others:
•	 drug therapy
•	 physiotherapy
•	 occupational therapy
•	 counselling.

Tutors could follow this by starting a discussion on the additional services available:
•	 complementary therapies
•	 alternative therapies
•	 stem cell treatment.

Useful resources:

NHS Choices
http://www.nhs.uk/Conditions/social-care-and-support-guide/Pages/care-plans.aspx
Comprehensive details of possible treatment options for many conditions.

NHS Choices
http://www.nhs.uk/Conditions/social-care-and-support-guide/Pages/what-is-social-care.aspx
Guide to care and support.

NHS Choices
http://www.nhs.uk/Livewell/complementary-alternative-medicine/Pages/complementary-alternative-
medicines.aspx
Guide to complementary services.

Complementary & Natural Heathcare Council
http://www.cnhc.org.uk/

Macmillan Cancer Support
http://www.macmillan.org.uk/information-and-support/treating/stem-cell-and-bone-marrow-
transplants/stem-cell-and-bone-marrow-transplants-explained.
Information on stem cell and bone marrow transplants.

2 hours Unit 14 LO3
Unit 16 LO3
Unit 17 LO2
Unit 18 LO2

http://www.nhs.uk/Conditions/social-care-and-support-guide/Pages/care-plans.aspx
http://www.nhs.uk/Conditions/social-care-and-support-guide/Pages/what-is-social-care.aspx
http://www.nhs.uk/Livewell/complementary-alternative-medicine/Pages/complementary-alternative-medicines.aspx
http://www.nhs.uk/Livewell/complementary-alternative-medicine/Pages/complementary-alternative-medicines.aspx
http://www.cnhc.org.uk/
http://www.macmillan.org.uk/information-and-support/treating/stem-cell-and-bone-marrow-transplants/stem-cell-and-bone-marrow-transplants-explained
http://www.macmillan.org.uk/information-and-support/treating/stem-cell-and-bone-marrow-transplants/stem-cell-and-bone-marrow-transplants-explained
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Title of suggested activity Suggested activities Suggested timings Also related to

Treatment (continued) Learners could research and prepare fact sheets for clients on services available for identified 
conditions to describe the range of treatments and an overview of the general support available to 
individuals.

Useful resources:

http://www.nhs.uk/Livewell/Blackhealth/Pages/Mydiabetes.aspx
Nurse consultant for diabetes describes the care she provides (scroll down page for video).

http://www.nhs.uk/Livewell/Healthyhearts/Pages/Healthyheartshome.aspx

Barriers to treatment Tutors could introduce this section by providing a range of materials for learners to read and review. 
Learners could highlight and share information on the barriers to treatment that are in the materials.

Resources could include:

Article from the Mail on Sunday
http://www.dailymail.co.uk/news/article-2789637/nhs-patients-frightened-complain-poor-treatment-
fear-ll-branded-troublemakers-watchdog-finds.html

BBC News article 
http://www.bbc.co.uk/news/health-33532483

Reviews of NHS complaints
http://www.hscic.gov.uk/searchcatalogue?q=title%3A%22Data+on+Written+Complaints 
%22&area=&size=10&sort=Most+recent

Learners could highlight:
•	 regional or geographical variations in availability of resources and service provision (the post code 

lottery)
•	 aspects of diversity to identify some barriers to access for treatment and care – language and 

communication barriers, attitudes
•	 barriers for individuals – mobility, transport and financial.

Learners could be encouraged to:
•	 research into service provision in their local area
•	 ask individuals for their experiences.

1 hour Unit 2 LO2

http://www.nhs.uk/Livewell/Blackhealth/Pages/Mydiabetes.aspx
http://www.nhs.uk/Livewell/Healthyhearts/Pages/Healthyheartshome.aspx
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Title of suggested activity Suggested activities Suggested timings Also related to

Investigating complaints 
about service provision

Tutors could make use of the responses from patients on the care they have received to identify 
issues. An activity investigating the points raised could also provide evidence for use of mathematical 
skills or skills in analysis of data.

Useful resources:

Review of NHS hospitals complaints system, October 2013 
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/255615/NHS_
complaints_accessible.pdf
Chapter 3 ‘Why people complain’ identifies reasons for patients’ complaints.

Office for National Statistics
National Survey of Bereaved People
http://www.ons.gov.uk/ons/rel/subnational-health1/national-survey-of-bereaved-people--voices-/
by-nhs-area-team--england---2012-13/stb-national-survey-of-bereaved-people--voices-.html#tab-
Quality-of-Care

1 hour

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/255615/NHS_complaints_accessible.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/255615/NHS_complaints_accessible.pdf
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LO No: 3

LO Title: Be able to support individuals with long-term physiological conditions to plan their care and support 

Title of suggested activity Suggested activities Suggested timings Also related to

What support may be 
needed?
Current frameworks for the 
provision of support

Tutors could begin with a discussion on the range of support provided to individuals, leading to the 
need for an organised approach to management of support across the UK. Recent news headlines 
could provide starter materials related to quality of service provision and budgets.

Tutors could introduce the frameworks of support with an introduction to the strategies and aims of 
the National Institute for Health and Care Excellence (NICE) for health and social care service provision.

National Institute for Health and Care Excellence (NICE):
https://www.nice.org.uk/standards-and-indicators

Learners could outline the strategies listed and briefly describe the impact of the strategies, citing for 
example:
•	 National Institute for Health and Care Excellence
•	 NHS Outcomes Framework 2015–16
•	 High Blood Pressure: action plan
•	 Living Well with Dementia: a national dementia strategy.

Other resources: 

National Institute for Health and Care Excellence (NICE)
https://www.nice.org.uk/guidance/published?type=csg,cg,mpg,ph,sg,sc
Topic-by-topic guidance from NICE, including quality standards, technology appraisals, clinical, public 
health and social care guidelines and NICE implementation tools.

NHS Outcomes Framework 2015 to 2016
https://www.gov.uk/government/publications/nhs-outcomes-framework-2015-to-2016
Indicators that will be used to hold NHS England to account for improvements in health outcomes.

Living Well with Dementia
https://www.gov.uk/government/publications/living-well-with-dementia-a-national-dementia-
strategy
The Dementia Strategy sets out 17 recommendations that the government wants the NHS, local 
authorities and others to implement to improve dementia care services.

NHS care and support services
http://www.nhs.uk/Conditions/social-care-and-support-guide/Pages/what-is-social-care.aspx

2 hours Unit 1 LO3
Unit 2 LO1
Unit 7 LO5
Unit 14 LO2
Unit 16 LO3
Unit 17 LO2
Unit 18 LO2
 

SUGGESTED ACTIVITIES

https://www.nice.org.uk/standards-and-indicators
https://www.nice.org.uk/guidance/published?type=csg,cg,mpg,ph,sg,sc
https://www.gov.uk/government/publications/nhs-outcomes-framework-2015-to-2016
https://www.gov.uk/government/publications/living-well-with-dementia-a-national-dementia-strategy
https://www.gov.uk/government/publications/living-well-with-dementia-a-national-dementia-strategy
http://www.nhs.uk/Conditions/social-care-and-support-guide/Pages/what-is-social-care.aspx
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Title of suggested activity Suggested activities Suggested timings Also related to

What support may be 
needed?
Current frameworks for 
the provision of support 
(continued)

NHS guide to care and support services; includes pages for clients and carers
http://www.nhs.uk/Conditions/social-care-and-support-guide/Pages/care-plans.aspx

NHS guide to complementary services
http://www.nhs.uk/Livewell/complementary-alternative-medicine/Pages/complementary-alternative-
medicines.aspx

Investigation of local service 
provision

Tutors could initiate a discussion to support learners to identify the range of different service providers 
nationally. 

Learners could then be asked to investigate the range of service provision in their local area through 
an internet search, locating the services on a large map.

Learners could make use of their work on needs for daily living from Learning Outcome 2, by 
discussing individual needs and treatments and the range of care provisions needed. This could lead 
to identification of the possible gaps in provision in the local area.

Learners could also research the local service provision and identify reports and reviews that evaluate 
the local service provision.

2 hours

http://www.nhs.uk/Conditions/social-care-and-support-guide/Pages/care-plans.aspx
http://www.nhs.uk/Livewell/complementary-alternative-medicine/Pages/complementary-alternative-medicines.aspx
http://www.nhs.uk/Livewell/complementary-alternative-medicine/Pages/complementary-alternative-medicines.aspx


C
A

M
BRID

G
E TEC

H
N

IC
A

LS IN
 H

EA
LTH

 A
N

D
 SO

C
IA

L C
A

RE
LEVEL 3 U

N
IT 14

23

Title of suggested activity Suggested activities Suggested timings Also related to

The role of practitioners in 
delivering support

What are the roles of each of the practitioners in supporting the individual and their family to manage 
long-term care?

Tutors could organise a focused, timed investigation into the range of practitioners who may be 
involved in provision of care services. Learners could investigate one role or a collection of roles, 
identifying a set number of key areas of responsibility, which they could report back to the group.

Tutors could organise speakers from the range of practitioners to discuss their roles with the learners. 
Learners could prepare questions in advance.

There could be potential for individual or small groups of learners to visit organisations and interview 
practitioners, feeding back the information gained to the group.

Learners undertaking work placements could be well placed to gain insight into a variety of 
practitioner roles.

Useful sources of information:

Royal College of General Practitioners. Collaborative care planning
http://www.rcgp.org.uk/clinical-and-research/our-programmes/collaborative-care-and-support-
planning.aspx

Royal College of Nursing. End of life care
https://www.rcn.org.uk/clinical-topics/end-of-life-care

NHS Health Careers
https://www.healthcareers.nhs.uk/explore-roles 
General information about the roles and responsibilities of medical and health workers.

National Careers Service. Social services
https://nationalcareersservice.direct.gov.uk/advice/planning/jobfamily/Pages/socialservices.aspx

Careerpilot. Health and Social Care
http://www.careerpilot.org.uk/jobs/health-and-social-care/jobs

2 hours Unit 1 LO4
Unit 2 LO2
Unit 5 LO4
Unit 6 LO2, LO3
Unit 16 LO2
Unit 17 LO2

http://www.rcgp.org.uk/clinical-and-research/our-programmes/collaborative-care-and-support-planning.aspx
http://www.rcgp.org.uk/clinical-and-research/our-programmes/collaborative-care-and-support-planning.aspx
https://www.rcn.org.uk/clinical-topics/end-of-life-care
https://www.healthcareers.nhs.uk/explore-roles
https://nationalcareersservice.direct.gov.uk/advice/planning/jobfamily/Pages/socialservices.aspx
http://www.careerpilot.org.uk/jobs/health-and-social-care/jobs
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Title of suggested activity Suggested activities Suggested timings Also related to

The Third Sector – other 
organisations that provide 
support

Tutors could introduce other organisations that provide support through a series of advertisements 
(as seen on TV) or posters. Tutors could lead a discussion on the types of organisations and their role 
and how they are funded.

Learners could then investigate:
•	 national registered charities and support groups
•	 local charities and groups
•	 self-help groups.

Learners could create brief leaflets on a range of examples to show the diverse range of other 
organisations in a display.

Learners will have accessed some of the relevant registered charities whilst researching conditions in 
Learning Outcomes 1 and 2.

Understanding of the origins and purpose of these organisations could inform learners how they 
support individuals and families in similar situations and help identify potential gaps in statutory 
provision.

Useful resources:

Macmillan Cancer Support
http://www.macmillan.org.uk/

Companions of London – Alzheimer’s and dementia care
http://www.companionsoflondon.com/alzheimers-and-dementia-care-a

Dementia UK
https://www.dementiauk.org

Arthritis Care
https://www.arthritiscare.org.uk

1 hour

http://www.macmillan.org.uk/
http://www.companionsoflondon.com/alzheimers-and-dementia-care-a
https://www.dementiauk.org
https://www.arthritiscare.org.uk
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Title of suggested activity Suggested activities Suggested timings Also related to

Best practice to support 
individuals

Tutors could begin by asking learners what they suggest best practice would be. Tutors could use a 
range of case scenarios for learners to identify lack of best practice or poor practices.

News articles could highlight poor practice:

http://www.telegraph.co.uk/news/health/heal-our-hospitals/9762987/Hospital-apologises-to-38-
families-for-appalling-care-that-saw-a-patient-starve-to-death.html

http://www.dailymail.co.uk/news/article-2064957/Elderly-people-abused-carers-Neglect-bad-
pensioners-wanted-die.html

http://www.bbc.co.uk/news/health-20427439

Tutor could then develop the discussion to ask “Why should individuals be supported through ‘best 
practice’?”.

It is important for learners to be able to explain the importance of best practice in care provision. This 
includes the provision of therapeutic treatment and care to meet individual needs through effective 
communication and the promotion of the care values.

The best possible care will meet the needs of each individual client and it is important that barriers to 
accessing care are overcome. Learners could make use of work in other Units to investigate:
•	 the values of care
•	 individual empowerment and the provision of information and service available
•	 overcoming barriers
•	 effective communication 
•	 person-centred approaches.

Learners could create diagrams to illustrate how each theme promotes best practice.

Useful resources:

Care Quality Commission 
http://www.cqc.org.uk/content/about-us
(Site can be searched from this page)
http://www.cqc.org.uk/content/state-care-201314

2 hours Unit 1 LO3, LO4
Unit 6 LO3

http://www.telegraph.co.uk/news/health/heal-our-hospitals/9762987/Hospital-apologises-to-38-families-for-appalling-care-that-saw-a-patient-starve-to-death.html
http://www.telegraph.co.uk/news/health/heal-our-hospitals/9762987/Hospital-apologises-to-38-families-for-appalling-care-that-saw-a-patient-starve-to-death.html
http://www.dailymail.co.uk/news/article-2064957/Elderly-people-abused-carers-Neglect-bad-pensioners-wanted-die.html
http://www.dailymail.co.uk/news/article-2064957/Elderly-people-abused-carers-Neglect-bad-pensioners-wanted-die.html
http://www.bbc.co.uk/news/health-20427439
http://www.cqc.org.uk/content/about-us
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Title of suggested activity Suggested activities Suggested timings Also related to

Best practice to support 
individuals (continued)

NCPC – National Council for Palliative Care 
http://www.ncpc.org.uk/freedownloads
http://www.ncpc.org.uk/sites/default/files/planning_for_your_future_updated_sept_2014 %281%29.
pdf

SCIE
http://www.scie.org.uk/socialcaretv/topic.asp?t=endoflifecare
End of life care practice: Short video introductions to aspects of end of life and care provision

SCIE
http://www.scie.org.uk/adults/endoflifecare/ideasforpractice/
Case studies that can be used for review of service provision and discussion. 

Person-centred approaches Tutors could support the learners to review the activity on barriers (Learning Outcome 2) to make 
suggestions for ways to overcome them.

Tutors could introduce the importance of effective care planning to the individual client with a long-
term condition. 

Using the web page below could support the introduction, using the 8-step approach to delivering 
person-centred outcomes:
http://www.helensandersonassociates.co.uk/health-social-care/long-term-conditions/can-make-sure-
person-centred-outcomes-people/

Learners could read the case studies linked to the website and create their own approach for a named 
condition.

Useful resources: 

http://www.helensandersonassociates.co.uk/person-centred-practice/one-page-profiles/one-page-
profile-health/mental-health/
http://www.helensandersonassociates.co.uk/person-centred-practice/care-support-planning/
These pages on the Helen Sanderson Associates website provide a variety of methods of planning 
for person-centred approaches, with case studies and examples which will support the learners’ 
understanding of this strategy and how it can be implemented.

1 hour

http://www.ncpc.org.uk/freedownloads
http://www.ncpc.org.uk/sites/default/files/planning_for_your_future_updated_sept_2014%20%281%29.pdf
http://www.ncpc.org.uk/sites/default/files/planning_for_your_future_updated_sept_2014%20%281%29.pdf
http://www.scie.org.uk/socialcaretv/topic.asp?t=endoflifecare
http://www.scie.org.uk/adults/endoflifecare/ideasforpractice/
http://www.helensandersonassociates.co.uk/health-social-care/long-term-conditions/can-make-sure-person-centred-outcomes-people/
http://www.helensandersonassociates.co.uk/health-social-care/long-term-conditions/can-make-sure-person-centred-outcomes-people/
http://www.helensandersonassociates.co.uk/person-centred-practice/one-page-profiles/one-page-profile-health/mental-health/
http://www.helensandersonassociates.co.uk/person-centred-practice/one-page-profiles/one-page-profile-health/mental-health/
http://www.helensandersonassociates.co.uk/person-centred-practice/care-support-planning/


C
A

M
BRID

G
E TEC

H
N

IC
A

LS IN
 H

EA
LTH

 A
N

D
 SO

C
IA

L C
A

RE
LEVEL 3 U

N
IT 14

27

LO No: 4

LO Title: Know about end of life care

Title of suggested activity Suggested activities Suggested timings Also related to

End of life strategies 1 This is a challenging topic for many learners to consider and will need to be handled with due care by 
tutors.

What rights do clients have concerning their choices in end of life care? 

Tutors could introduce the topic through recent news articles about the options available and wishes 
of individuals for end of life care, for example:
•	 palliative care
•	 refusing treatments
•	 advocacy
•	 euthanasia
•	 assisted suicide.

Learners could provide definitions for the above and a brief summary of the key terms.

Useful resources:

Glossary of terms used in health and social care
http://webarchive.nationalarchives.gov.uk/+/www.dh.gov.uk/en/Help/DHglossary/DH_075451

Palliative care
http://www.nhs.uk/Planners/end-of-life-care/Pages/what-it-involves-and-when-it-starts.aspx

Refusing treatment
http://www.nhs.uk/chq/Pages/899.aspx

Advocacy
http://www.nhs.uk/conditions/social-care-and-support-guide/pages/advocacy-services.aspx

Euthanasia and assisted suicide
http://www.nhs.uk/conditions/Euthanasiaandassistedsuicide/Pages/Introduction.aspx
http://www.bbc.co.uk/ethics/euthanasia/overview/keywords.shtml

1 hour

SUGGESTED ACTIVITIES

http://webarchive.nationalarchives.gov.uk/+/www.dh.gov.uk/en/Help/DHglossary/DH_075451
http://www.nhs.uk/conditions/social-care-and-support-guide/pages/advocacy-services.aspx
http://www.bbc.co.uk/ethics/euthanasia/overview/keywords.shtml
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Title of suggested activity Suggested activities Suggested timings Also related to

End of life strategies 2 Tutors could develop the discussion to introduce the purpose of national end of life strategies:
•	 National End of Life Care programme
•	 Gold Standards Framework
•	 NICE
•	 Commission on Assisted Dying.

Learners could outline the key features of these strategies as a PowerPoint presentation or short 
report.

Useful resources:

Commission on Assisted Dying report (2012)
http://www.livinganddyingwell.org.uk/publications/research/commission-on-assisted-dying-the-
current-legal-status-of-assisted-dying-is

An independent report, without official status, that suggested the law needed changing
http://www.helensandersonassociates.co.uk/person-centred-practice/one-page-profiles/one-page-
profile-health/one-page-profiles-end-life/

Skills for Care
Core principles for end of life care
http://www.skillsforcare.org.uk/Documents/Topics/End-of-life-care/Common-core-principles-and-
competences-for-social-care-and-health-workers-working-with-adults-at-the-end-of-life.pdf

Skills for Care has produced a set of resources including an easy to read fact sheet and a short video 
about the Care Act. 
http://www.skillsforcare.org.uk/Standards/Care-Act/Care-Act.aspx

Living Well with Dementia: a national dementia strategy (2009)
https://www.gov.uk/government/publications/living-well-with-dementia-a-national-dementia-
strategy

Gold Standards Framework
http://www.goldstandardsframework.org.uk/

NICE 
Quality Standard: End of life care 
http://www.nice.org.uk/guidance/qs13

2 hours Unit 1 LO4

http://www.livinganddyingwell.org.uk/publications/research/commission-on-assisted-dying-the-current-legal-status-of-assisted-dying-is
http://www.livinganddyingwell.org.uk/publications/research/commission-on-assisted-dying-the-current-legal-status-of-assisted-dying-is
http://www.helensandersonassociates.co.uk/person-centred-practice/one-page-profiles/one-page-profile-health/one-page-profiles-end-life/
http://www.helensandersonassociates.co.uk/person-centred-practice/one-page-profiles/one-page-profile-health/one-page-profiles-end-life/
http://www.skillsforcare.org.uk/Documents/Topics/End-of-life-care/Common-core-principles-and-competences-for-social-care-and-health-workers-working-with-adults-at-the-end-of-life.pdf
http://www.skillsforcare.org.uk/Documents/Topics/End-of-life-care/Common-core-principles-and-competences-for-social-care-and-health-workers-working-with-adults-at-the-end-of-life.pdf
http://www.skillsforcare.org.uk/Standards/Care-Act/Care-Act.aspx
https://www.gov.uk/government/publications/living-well-with-dementia-a-national-dementia-strategy
https://www.gov.uk/government/publications/living-well-with-dementia-a-national-dementia-strategy
http://www.goldstandardsframework.org.uk/
http://www.nice.org.uk/guidance/qs13
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Title of suggested activity Suggested activities Suggested timings Also related to

End of life strategies 2 
(continued)

The National Council for Palliative Care (NCPC)
http://www.ncpc.org.uk 

Tutor support:
Additional materials could be found in the e-learning section of the Skills for Care website:
http://www.skillsforcare.org.uk/Topics/End-of-Life-Care/End-of-life-care.aspx

Regulatory frameworks Tutors could introduce the key legislation and regulatory frameworks.

Learners could research the main features of the key pieces of legislation concerned with end of life 
care. Their findings could be presented in the form of a table:

Legislation What the law says in regard to rights, care provision and 
individual choice

Suicide Act 1961 

Human Rights Act 1998

Mental Capacity Act 2005

Care Act 2014

The National Archives publishes all UK legislation and has a website that is useful for researching both 
legislation updates and current legislation: http://www.legislation.gov.uk/

1 hour Unit 16 LO2

http://www.ncpc.org.uk
http://www.skillsforcare.org.uk/Topics/End-of-Life-Care/End-of-life-care.aspx
http://www.legislation.gov.uk/
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Title of suggested activity Suggested activities Suggested timings Also related to

Ethical implications of 
practice

Tutors could introduce learners to the principle of ethics in care practice with definitions of the key 
terms.

Learners could make use of the codes of practice for medical, nursing and allied professions when 
considering the responsibilities of professionals, with regard to:
•	 palliative sedation
•	 food and fluid intake
•	 Right to Die
•	 active and passive euthanasia
•	 voluntary and non-voluntary euthanasia.

Useful resources:

Nursing & Midwifery Council
Possible examples
https://www.nmc.org.uk/search/?q=ethics

British Medical Association
How to approach an ethical dilemma
http://www.bma.org.uk/support-at-work/ethics/medical-students-ethics-tool-kit/approaching-an-
ethical-dilemma

Health & Care Professions Council
http://www.hcpc-uk.co.uk/

Learners could summarise the principles of ethical care for health care professionals as a checklist or 
fact file cards.

1 hour

https://www.nmc.org.uk/search/?q=ethics
http://www.bma.org.uk/support-at-work/ethics/medical-students-ethics-tool-kit/approaching-an-ethical-dilemma
http://www.bma.org.uk/support-at-work/ethics/medical-students-ethics-tool-kit/approaching-an-ethical-dilemma
http://www.hcpc-uk.co.uk/
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Title of suggested activity Suggested activities Suggested timings Also related to

Ethical implications of 
practice 2

The tutor could explain the concept of assisted dying, then introduce the main topics of the debate 
about assisted dying.

This video interview of Lord Falconer with Andrew Marr on assisted dying, could introduce the 
concept: http://bcove.me/nspc0fhq

Learners could engage in a debate on the ethical implications of end of life care. Learners could be 
assigned the role of a care worker, with a brief to stand for or against a client’s right to die. Learners 
could create a table of the points for and against each ethical dilemma.

Useful resources:

Compassion in Dying
http://compassionindying.org.uk/
Guidelines for clients on their rights.

Dignity in Dying
http://www.dignityindying.org.uk/
Options for assisted end of life care.

Recent newspaper articles on the right to die would be beneficial:

Daily Express
http://www.express.co.uk/news/uk/644267/Film-Simon-Binner-s-last-moments-Swiss-clinic-reignites-
debate
The issues affecting one individual’s decision to choose to die.

The Telegraph
http://www.telegraph.co.uk/news/uknews/assisted-dying/11857940/Assisted-dying-vote-in-House-
of-Commons.html
An account of the debate in the House of Commons.

Daily Mail 
http://www.dailymail.co.uk/news/article-106333/Woman-wins-right-die-case.html
A report on the outcome of a court case that respects the client’s wishes to refuse treatment.

1 hour

http://bcove.me/nspc0fhq
http://compassionindying.org.uk/
http://www.dignityindying.org.uk/
http://www.express.co.uk/news/uk/644267/Film-Simon-Binner-s-last-moments-Swiss-clinic-reignites-debate
http://www.express.co.uk/news/uk/644267/Film-Simon-Binner-s-last-moments-Swiss-clinic-reignites-debate
http://www.telegraph.co.uk/news/uknews/assisted-dying/11857940/Assisted-dying-vote-in-House-of-Commons.html
http://www.telegraph.co.uk/news/uknews/assisted-dying/11857940/Assisted-dying-vote-in-House-of-Commons.html
http://www.dailymail.co.uk/news/article-106333/Woman-wins-right-die-case.html
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Title of suggested activity Suggested activities Suggested timings Also related to

Moral implications for society 
and individuals

The tutor could introduce case studies, articles and news reports to highlight instances in which 
individuals at the end of life have been abused or ‘taken advantage of’ by families or care workers. 
Learners could identify the moral aspect in each case.

Social Care Institute for Excellence
http://www.scie.org.uk/publications/guides/guide46/commonissues/financialabuse.asp
http://www.scie.org.uk/socialcaretv/video-player.asp?v=dementiaendoflifecare

Community Care
http://www.communitycare.co.uk/2007/08/29/financial-abuse-of-elderly-people/

Moneywise – article on financial abuse
http://www.moneywise.co.uk/scams-rip-offs/scams/moneywise-investigation-abuse-the-elderly

BBC
http://www.bbc.co.uk/news/uk-24399139

Daily Mail
http://www.dailymail.co.uk/news/article-3399482/British-diplomat-Moscow-learned-dying-mother-s-
87-000-life-savings-stolen-family-paid-care-UK.html
http://www.dailymail.co.uk/health/article-2722277/ASK-THE-DOCTOR-Why-mums-living-ignored.html
http://www.dailymail.co.uk/news/article-375581/Elder-abuse-case-studies.html

The Guardian
http://www.theguardian.com/society/2013/sep/08/elderly-abuse-carer-relative

Learners could further investigate:
•	 religious and cultural views
•	 organisations supporting different viewpoints
•	 financial implications of long-term care provision.

Learners could share their findings with the rest of the group, to gain a holistic view of society. To 
avoid subjective arguments, ‘sides’ could be allocated with individual learners investigating one 
perspective.

1 hour Unit 2 LO2, LO4
Unit 6 LO2

http://www.scie.org.uk/publications/guides/guide46/commonissues/financialabuse.asp
http://www.scie.org.uk/socialcaretv/video-player.asp?v=dementiaendoflifecare
http://www.communitycare.co.uk/2007/08/29/financial-abuse-of-elderly-people/
http://www.moneywise.co.uk/scams-rip-offs/scams/moneywise-investigation-abuse-the-elderly
http://www.bbc.co.uk/news/uk-24399139
http://www.dailymail.co.uk/news/article-3399482/British-diplomat-Moscow-learned-dying-mother-s-87-000-life-savings-stolen-family-paid-care-UK.html
http://www.dailymail.co.uk/news/article-3399482/British-diplomat-Moscow-learned-dying-mother-s-87-000-life-savings-stolen-family-paid-care-UK.html
http://www.dailymail.co.uk/health/article-2722277/ASK-THE-DOCTOR-Why-mums-living-ignored.html
http://www.dailymail.co.uk/news/article-375581/Elder-abuse-case-studies.html
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Title of suggested activity Suggested activities Suggested timings Also related to

Moral implications for society 
and individuals (continued)

Useful resources:

Science Museum
http://www.sciencemuseum.org.uk/whoami/findoutmore/yourgenes/howdoyoubecomeyou/
whatiseugenics
Basic introduction to the topic of eugenics.

Daily Telegraph
http://www.telegraph.co.uk/news/health/12154969/Eugenics-is-inevitable-because-parents-will-
always-want-to-enhance-their-children-experts-warn.html
Article on eugenics.

The Independent
http://www.independent.co.uk/news/uk/home-news/london-sperm-bank-turns-away-dyslexic-
donors-in-move-branded-as-eugenics-by-campaigners-a6790891.html
Article on eugenics.

ACAS
Religion or belief and the workplace
http://www.acas.org.uk/media/pdf/d/n/Religion-or-Belief-and-the_workplace-guide.pdf
A guide for employers and employees that includes promoting anti-discrimination and guidance on 
bereavement.

Humanism
https://humanism.org.uk/campaigns/public-ethical-issues/assisted-dying/
A humanist perspective on assisted dying.

Dignity in Dying
http://www.dignityindying.org.uk/assisted-dying/public-opinion/
The website of a national campaign for an individual’s right to choose.

http://www.sciencemuseum.org.uk/whoami/findoutmore/yourgenes/howdoyoubecomeyou/whatiseugenics
http://www.sciencemuseum.org.uk/whoami/findoutmore/yourgenes/howdoyoubecomeyou/whatiseugenics
http://www.telegraph.co.uk/news/health/12154969/Eugenics-is-inevitable-because-parents-will-always-want-to-enhance-their-children-experts-warn.html
http://www.telegraph.co.uk/news/health/12154969/Eugenics-is-inevitable-because-parents-will-always-want-to-enhance-their-children-experts-warn.html
http://www.independent.co.uk/news/uk/home-news/london-sperm-bank-turns-away-dyslexic-donors-in-move-branded-as-eugenics-by-campaigners-a6790891.html
http://www.independent.co.uk/news/uk/home-news/london-sperm-bank-turns-away-dyslexic-donors-in-move-branded-as-eugenics-by-campaigners-a6790891.html
https://humanism.org.uk/campaigns/public-ethical-issues/assisted-dying/
http://www.dignityindying.org.uk/assisted-dying/public-opinion/
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