GCSE (9-1)

Exemplar Candidate Work

ENGLISH
LITERATURE

J352
For first teaching in 2015

Component 2 Section A:
Poetry Across Time
Youth and Age

Version 2

www.ocr.org.uk/english



Introduction

Script A — Level 2/1
Script B — Level 2
Script C — Level 3
Script D - Level 3
Script E - Level 4

Script F — Level 5



The comparison question (part a) for the poetry
assessment task allows students to focus their
reading of the unseen poem through comparison
and contrast with the studied poem, exploring
themes, mood and techniques. The bullet points

are intended to help weaker candidates to structure
their answers: the poems will have a thematic link,
but moods and attitudes may contrast and the poets
may use language, structure and form in interestingly
similar or strikingly different ways. There are various
strands within each themed poetry ‘cluster’ which
allow candidates to prepare for examination both

by making comparisons within the cluster, and by
reading related unseen poems. Romantic or Victorian
poems may be set in the live exams for comparison,
whether studied or unseen. There is a higher
weighting for AO2 (writer’s use of language, structure
and form) than AQT in this question.

The second question (part b) gives students the
opportunity to demonstrate their knowledge and
understanding, supported by brief quotation, of a
studied poem of their choice which they can relate
to the theme of part a). The poem is explored on its
own, without comparison, but with some attention to
language and poetic method as well as content and
personal response, as both AOT and AO2 are equally
weighted. Context (AO3) is not assessed in either this
part or part a, nor is AO4.
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Script A begins by showing some understanding that
both poems are addressing family holidays. It is not
clear what the quotation from Sheers contributes,
but there is a basic response to the father figure

in Those Winter Sundays going about a thankless

task. The relationships are described as ‘falling

apart’, which isn't entirely accurate but shows some
identification of thematic links between the poems
(AO1). The candidate does look at how both fathers
are described in cold settings, but the implications of
this are not addressed, and although quotations are
accurate, the use to which they are put is not. Hayden
does not say his father is ‘blueblack and cold’, and a
quotation from Sheers is applied to the other poem
and not really understood. The comment on form
(AO2) is very straightforward. There is some attempt
to make links between the poems at a basic level, and
itis supported by quotation.

This script shows just enough response to the texts
and task for a Level 2 mark for part a). That is because
there is some identification of ways the texts can be
linked, with a little relevant support.

For part b) this candidate chose to write about Baby
Song, which is a reasonable choice, but the comments
seem to refer to Plath's You're. There are a few
comments which make a very loose paraphrase of
lines from that poem.

There is just enough relevant comment and limited
reference to justify a mid Level 1 mark for part b).
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Script B is more direct in exploring the love and
closeness of father and son in both poems, using
quotation to support the view that there is more
distance in Hayden’s poem (AO1). The imagery in
Farther is the candidate’s own but captures the
proximity of father and son in the poem. However,
this might have been related more directly to what
they are doing. There is some attention to individual
words.

Although this response is very brief it shows some
comparison, uses relevant support and begins to
develop a straightforward personal response.

AQ2 is weaker than AOT, so a mark in the middle of
Level 2 would be appropriate for part a).

For part b) the candidate has written about You're
and understands the perspective from which it is
written and something of its joyful tone. There is
understanding of both the situation and the kind
of love which is expressed, and a little response to
imagery.

This is a straightforward personal response, and brief,
but it meets all the criteria of Level 2, so part b)
should have a mark at the top of that band.
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Script C begins with an overview which shows
reasonably clear overall understanding of both poems
in terms of narrative and situation. There is also some
understanding of mood, of ‘silent admiration’ in
Those Winter Sundays and ‘joyful ... bonding” in Farther.
There is also an effective and supported contrast of
tone, between a comic moment in Sheers and the
more serious notes of Hayden. The candidate begins
to explore the implications of ‘love’s lonely and
austere offices’ with just a suggestion that this poem
expressed separation rather than the togetherness of
Farther.

However, these points are undeveloped and the
answer is brief, although slightly stronger on the
unseen than the studied text. Tone and language are
explored sufficiently to demonstrate some response
to AO2, which is the dominant assessment objective
but AOT meets some of the Band 3 requirements, as
there is some detailed personal response and some
explicit comparison.

This is on the cusp of Level 3 and should be awarded
a mark at the bottom of that band for part a).

For part b) this candidate chose to write about Baby
Song at some length. Again there is an overview of
the poem with understanding of the emotions it
dramatises, using the second rhyming couplet, with

a well-judged personal response to the emotions

it conveys (AO1). The baby is rightly seen as taken
from comfort, and there is understanding of the way
the poet presents a baby’s point of view. This idea is
developed and supported by another couplet, not
quoted entirely accurately (although the alternatives
are quite well-chosen!) but with a sensible focus on
‘raging’. There's a lot more to say about the witty

tone and sensuous imagery in these lines, but the
candidate begins to show some critical style and
overall understanding. This is further developed in the
third paragraph, but more comment on sound effects
and structure would have addressed AO2 more
explicitly.

There is understanding of how the baby loves his
mother and describes his comfort in her womb,
which addresses the question, and there is some
sophistication in the reference to the ‘inevitable
tragedy that is birth” and the baby’s rejection of the
outside world.

AO1 is addressed much more strongly than AO2

in this response, but AO2 is not dominant in this

part of the question. AO4 is not assessed at all,

so the candidate’s spelling difficulties are not

an impediment. On balance, this is a reasonably
developed personal response to text and task. It lacks
the detail and analysis required for Level 4, but this is
performance at the top of Level 3 for part b).
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Script D begins with an impressive comparative
statement, by speaking of ‘love and distance’. The
two quotations chosen highlight the contrasting
emotional worlds of the two poems. This method
works well: choosing a ‘highlight’ from each poem to
exemplify either links or differences relevant to the
question gets the response off to a strong start and
ensures the comparative nature of the task is clearly
addressed from the beginning.

This is further developed by a series of contrasts
between the poems: the poems portray different
emotions and a different relationship between youth
and age, although both clearly address parental love.
This is supported by judiciously chosen quotation
(AO1).

Some of the imagery of the poems is now explored
(AO2) with examples of closeness but also the

winter world of both texts. Tone is contrasted and
there are some underdeveloped points about grief.
The importance of memory and shared past is also
understood, together with metaphors which explore
elemental imagery. It is a pity these points are not
further developed: it is advisable to use quotations
followed by brief comment on the effects of language
and imagery in order to show higher achievement of
AQO2. The comment on verse form is also brief as there
is a sense that the candidate feels constrained by
time. However, there is a pithy and apt interpretation
of the metaphor ‘standing on the edge of the world’
which links it to the candidate’s overall argument
about closeness.

This response shows a credible critical style and
begins to evaluate the poems alongside each

other. There is clear understanding, relevant textual
references are selected and there are some analytical
comments which are well-integrated within the
response. All the criteria of Level 3 are met. The
degree of insight and the quality of selection of
textual references place AO1 achievement in Level 3,
but AO2 is not at that level, and this is the dominant

20

AQ in this task.

Therefore the ‘best fit’ mark would be at the bottom
of Level 3 for part a).

For part b) the candidate has chosen to write
about You're, a good choice, and begins with a
clear overview of the poem. The question is clearly
addressed and there is an understanding of the
complex emotions of the ‘anxious yet joyful’ poem.

The poet's techniques are not clearly understood
and the quotation is not quite accurate: there is
commentary on meaning, but not on the effects of
the poet’s similes, even though there is an impressive
range of examples. Thus commentary on language
and techniques and understanding of ideas and
attitudes are not fully integrated. Similarly comments
on structure (AO2) are rather general, eg ‘the lines of
the poem flow one after the other’. There is well-
supported understanding of meaning (AOT1), but more
comment on the ways in which the writer's similes
create meanings and effects is needed for a higher
mark.

Achievement for AO1 meets the criteria for Level 3,
but achievement for AO2 is more limited, so the mark
awarded overall for part b) should be in the middle of
that mark band.



ol L\eﬁa R QUG . s.{aou
bk chffecal. ﬁi @M&Aﬂt?pﬁ Qx}mfﬁm\qf ﬁd
wﬁ’z eSO ... /fame., Vlfef“‘ SL.WL(}; ...... g%&‘-e,l;
m..../a!hf, bm/f’ ﬁaﬂﬂe( I’,&\N;/:ﬂ Zéaf i

oM. (OV ol m w%ﬁ, e f;;{!‘ﬁs

5. _1.1/.*.'.’ / Q... Ll el J
1 [a% ya(rwx_[b e é& wid
ey exdlar. e o Hoait

A
aﬁ# :.?«7047“ He fVIQ
et A Ll

(7(‘1 HA‘Z (ois*; [q,
/i .(fm.}’ Atg sc ... &@Q /f‘ez‘mm :70

w& MMJ WL&:J / (~@.... g-!&g

'[/\w&mf EA’,O/] abls.. Ltc:w etviela. erences, (mfnoi ceé‘)t

et ndib o cf - %A/AW

16 f f{r fmg (@ LERD
!«\JLL Ji%ﬁ‘ J%prd'mmofﬂvf_

...continued

21




| Sors elwotr beor L ot ton. fillownid
Z. %/ /AD Gt nge\ }LWLM LuM i % //%7%
Hot . Je chees.....oll .. .. oot Lecwzc e

/@L’%-l”h O DA ... %&&%—M

‘9@0@’#‘0&9&&/‘]‘ r&ci& n[

kAN L. HIEROEG ... 0K SRAE

o Ww .. W{uﬂ.

i"‘:.rﬂ@ . - EAAZES
Ol f’%jwe .om@/L HM%L /,Zm MWV
;’L& AL Btoua.. Le. ﬂe?zf f«éfﬁ/y
WJ@C e, ! le....tc.. Lwlf 7
1[%_@ ....... m/f&él % % LJ.‘L L€ M/Ja%
W ﬁg fmf\‘i mc"f&f‘%& N

E gl ile |
4@% mam Wt lowady. % o7

7 5[ ........ M ......................... ﬁﬂ()&ff [ng.u LQ
mgﬂ@s ﬁfmf L,QJ u@fﬂﬁmaff .,J(MJ s .

Wﬁﬂ( W%% /&M%Zq ad. Hae. fzw.

...continued

22




6 “5? &% ﬂne mﬁﬂm s Wuw{ KQV

TR AN ety (or

.................. i
© OCR 2014

LJQ @t R A ﬁ:ﬂ/ya/ lq/m"

odloo PO

6(,10%/!% fLr(“ ... 1&
/ - g/ﬁ/ ?ﬂﬁw{

R Lty L useaf ool
oA(i;cr L{)ﬁé ... Cm f'ﬂm ....... euaih [\@M,C;
Al e _gfw I A ﬁm‘?«v

o am ’T/a (,uajm o(@gméw Hoe. Méﬂ 7/
f:‘W‘ ﬁ /7 GA fJ t@w

/eg@sz /ﬁ/ac:e k.

é&"’fm el ﬁj\

b s {ﬁag g;:ﬂ cecad

{/"‘@Mﬁ(/x f_(JQh B Maes w[fffm ée K&f%
FJLM M M:: == ﬁéfﬁw’
.AMJ;;. Hmf acled.. {,mw........_(/é ........
e, .M e Wm &@ Bk L el
o p{’ . f»&{uﬁ M {” BV 7 S S %/{
[’w (A [5%... (/\ f/w(fmg @/(
.. j/@ qﬂ& ff?(z, g’ Locller...

w2 o‘v@% 25 JL

...continued

23



G

He.. HM&

f;czﬁml‘ /ﬁ Bl [—&%.Zj Hm ?Ueﬁf ...

Aellsbooth fall Y
oo ;f e WA

e g,pé’_&ypv\/ He....caisg.. f&% /-;ﬁef

@.._._L..\___._.....@A Qm stll Loy eaned
25b.... :{(1& (/m M JL LA&«.

WLJ / A L
f(?&r&., B /% ? . % Loces

dﬁﬂ&w ,J\ e N . m:lﬁv /(i/ éamw% CMJ"

@d% Moot ot a@ﬁ ...... B

@h(a{ u/um/ms H/m( T OO S O e
5 5?»”44A/ ghmp{ f£¢z% LM& .Gl 'ﬁA

p&!% %&f AT {ﬁaf ez b

m 0.t ... ers
o CAJI r: mx. /ijfd EJ?&K ﬁunaz C@umae
ﬁfl( bxei om Li ﬁuaétﬂg, AL {,&

KLY 4. L5é6 Cq&df%écg 5““ﬂ€ DI L

Ffm; aﬁ«éjg AL

‘fﬁfyy i —

Ko V4

...continued

24



S

/f,n.e.( mm L.Af? (ﬁfg st/z, "\ f&& {v’
eCH.. Vet s il clild ,
, i f‘; 7

LA/ \(ﬁ ............ fgw«@.//ﬁo -l
LIAL. by (,Wm Mo Lou
7;1.. a}f s

wexf@/t ........... éz?_ .......... w{n il I/\?. @(aa:r;fwx &gﬂa

(e Lﬁu ‘?Mgﬂwf ol AGCL
? LVN@M»M %M &mﬁ ugea{ F@

| TEVa c.wé 1 72—

/m’& @) g(— ﬁaw&,&ma ALE.... {‘ip&%(f‘ faz
M/JQ tecille. .. ;[Lu edloeh. Lve... Z.Wawwf
(@, otaciacs . demn. /Méi (m;y oleo..obscrfoe
I/ﬁfmwy cm(/{ 6&1; Wu‘duf A p ey 4
f/m' LN /w E'E'A lLa /L\E éh‘b%&’ 0/ —50.... t/& J‘
L»(’. f@f olasa,... o mﬁ
Ni gﬁ{nm Lo mem e el S MZ;

[/‘&WMW OLC... ..:/Z@ /iwu«\?.f Ny

mli ('q; W M/wr’; ,ﬂﬁ,‘, /ﬂft‘)é{?
quﬂczfmy

25




Script E quickly picks up the very different kinds of
relationship shown by the poems, and suggests that
the father is the more dominant character in Those
Winter Sundays whereas the focus in Farther is more
on the son and how he is growing up and beyond his
father. This view is well-supported by quotation, even
if the quotation is taken slightly out of context (AO1).
There is understanding that Hayden’s poem shows
the ‘unnoticed work’ of the father, again supported by
apt reference, to illustrate the different ways in which
the poems portray paternal love.

There is exploration of the contrasting tones of the
two poems, Those Winter Sundays being ‘regretful’
while Farther is more positive about the changing
positions of father and son. Quotation is used to
support the idea that the poet retrospectively regrets
not appreciating his father, while the notion of the
‘intersection of our ages’ in Farther is well-understood,
and seen as both sad and appreciative, even if the
metaphor itself might have been explored further.

In the final paragraph there is some response to the
ways in which imagery creates mood (AO2), and the
enjoyment of the climb by father and son, although
this is not very detailed. References to the cold and

to the labours of the father are more explicit in
response to Those Winter Evenings and there might
have been a much stronger and more developed
comparison of ways in which descriptions of the cold
of winter bring out the labours of the fathers and their
relationships with their sons. There is an appreciation
of the implications of the pun contained in the title of
Farther.

This response shows a credible comparative critical
style with textual references and quotations well-
chosen to support the response (AO1). AO2 is less
securely addressed, but there is some analytical
comment on both writers’ use of language, form and
structure, so a mark towards the higher end of Level
4 is justified for this response to part a).
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For part b) the candidate has chosen to write about
Red Roses, an interesting and powerful choice. There
is a very accurate and carefully supported response to
the poem as a whole, showing a good level of overall
understanding (AO1).

There is also appreciation of how the poem presents
the child’s point of view, and does so through the
choices of imagery and diction (AO2), so that the
abuse seems like a game. The ‘bizarre’ simile is
analysed and both its effect and what it probably
indicates accurately summarized.

This is a detailed personal and critical response,

which shows awareness of the ways in which both
Tommy and his mother lie about his injuries, and
careful evaluation of the poet's use of tenses yields
understanding of the time frame of the poem, and
therefore its suggestion of ongoing abuse. A little
more exploration of what is revealed about the nature
of the mutual relationship of child and mother would
have helped to address the question more explicitly.

The Assessment Objectives are well-balanced in
this answer to part b) which sustains a critical style
in a detailed personal response. It is not sufficiently
developed for Level 5, but a good Level 4 mark is
justified.



.‘__.

CL“‘M Skt n Mo o They ._ﬂfﬂ"““
TR Y-S . Lokt
‘PWU‘J 5&3 1:%3 &kﬁ’k{b 3&«5/ ﬂf“'
R Y T h;s_&m. Jo menl ’IFm
SMWSF@&:’%&ﬁds@ﬁm¥%§'sbﬂglq5
Gm& WSS MO Uf&@\rw\\mﬁuw
__emr% " bu*r &mlc\r\j... an... fnﬁ e
'._.Oé 7%1 Pcsam o this. dhom ‘H\uﬁt
. Sz\i\\ef Uar“\} Ug’;&ce.!r T{%&r M
f@h ....Jé....__..._grcwm% oo Theregrs... Fhoir.
rdakms\m? gy
N C(joo& S cﬁ\ears ) Car\gqﬂg ‘Jrhc
gzj‘ww o N f'd‘*}»b“f“\\o T U%..x.).é...

e * gls o Chiping o dhe

Seodes betwerm.  himsely anh his
Safhed... L\* ‘JI\H aniffh*— Fm,h &:&bm

S.rﬁxﬁ/ c}\omt% ‘sz m("\& CapN %L{P n
him ,‘@s cw)% {7 - wl( b 7%-%
) O’H\\U/ WA e fx OUM)\,» A3 \’\-*-5{)"&3\

© OCR 2014 J351/01

n’\ubkf P\nwv- Eaﬁ,r\ o

...continued

27



X

Hawwe/ﬂmﬁomth

cﬂ'w- ane. \J the  BALredRS an,

QF%UHMO&&%J’%@%
thcd'ﬂ%w&u[&nllfﬂ%bl&
b deswalbs Lk At o all
ioomvd'\bﬂ%a/dmfbaf\cum
Yeds.. e readac. Row. M  Fhe
SG“KEﬁBSﬁfJFhQ,@MRFO\/SL\\*ﬂJS
\a\n,kmor«lef*ﬁ*r‘t&qmmg
hﬁ\a\dj%ﬁﬁ"ﬁfi%,qﬁ7lk%
stk be able b enog L deyedles
@(%&M‘Jd’\i@ﬂﬁfﬁffhfhljkf‘
q&fm%c@ﬂwmnr@@mhy

«ﬁ»&wm%wéhwhﬁi&\
‘Siz%LcamAW\ﬁft@b\

©0CR J351/01

...continued

28




W‘f‘mgom%bﬁem%,%f
dubfie&uaa@j%z.caiokgb&
oo Fwe  do. o bach. . gdtecoSen..
F&Maw]wfmjmfhu’ l’l%rb‘\
“;)&’V(f)@or\eﬁﬂdtfv‘w/\kf\ﬁ\m
AnSlesdh oy beins  hapeo s Saove
O\?ac)\uftpmam:j;he,wmf\s
Jﬁmm&aﬂhmww‘k
Ldoogb bp ood wock.wifh hiso
D@J\‘féthmfyomﬁsﬁoﬁoL
o b gadhec. S Cheenic. 80606 ..
’fﬁwéhemﬁmi%ddm[{rhwt
C’\i@@*@mtaqv\&h?q&%@jdﬁn% ‘
wantdo be  dosether Clk Vo “arthe)
anh I8 T @0 s onls  damng..
%@Wofk#msﬁpqﬂgrh%mmmns
Mo described o Blade. 0y mitds....

éhaw%jf*h&rdq}msk.?%ﬁj

© OCR 2014 J351/01

...continued

29




Jrhrw;’g\r\,%‘l'%eéc’—djnvég%dh&
| tbba@mwﬁo{w\o\e%cbmam
BT ) IR = PRV = LMY

ﬁoPW%JFTL}\L&&W~&AF@WﬂWL\P
e dedbs abort  Ahe é.d’ﬁl&(b ....... s

Juah&sﬁqm«.,aamn%fshghlahjﬂ
wh%%ﬁiomhasgmwnurﬂ/ﬁ’ﬁwj
&mﬁau@ﬁ%’ﬁﬂaémQ%ﬂJ
aé)@f@k%%ﬁ 2 A R T
W SHOOKOre oy the
gc%mg%afrfwd’hdwcfjfhw%
lo  Sef *}he. &N’ . alAs +hen

Mﬁvm%k,@\ba&‘#’mﬁ
I L S S Sohs o Sea do

© 0CR 2014 J351/01

...continued

30




Leioces mstell ey s
il qeed %La\%mr:}? 5

A degple o s m
Come..... ‘fhf’ao”}\f\ s ﬁ eﬂw’
. H Hcmuqf %h& Jimdfw ‘:‘25»
i) Cﬁsﬂ«ﬁ S ey 5%’66' TOXE ‘MﬂL{’\
. “Hri émﬁhex S?\é biflemner(_. % o the

. hg}\ %\wh HM Jsc:abS
“j hm Bt in e end
.+ d\m%. E‘hﬁ 7%) %ff%«la
s wm helpgllnecs .. Abbough
A 0ot great \ e dme e
N Q(JMSH{’ be)?mm JﬂL\Qm MPEARS ..

535 ﬂw ﬁacam \fou re. Q&greﬁ&%

. aiﬁécﬁb nc\g P mmbokﬂé%&mm?

%WQMD\OH L. LAV TRAY hqwb

ok dhe ndhor n amcd% e
S - M&ﬁ\eﬁ%{nu

31




Script F shows clear understanding of Farther from
the beginning. The biblical allusions of the poem are
explored alongside the father-son relationship and
the effect of age and change for both. The metaphor
of the tipping in the scales is also illustrated and
understood (AOT). The strength of the father-son
relationship in Farther is contrasted with the details in
Those Winter Sundays with critical appreciation of the
way the father’s kindness is presented to show that he
is the one relied upon, whereas in Farther the balance
of power has begun to shift.

The tone of Farther is appreciated, although the poem
is interpreted as more elegiac than it really is, and the
blink of the camera shutter is understood as a desire
to keep hold of good memories. The tone of Those
Winter Sundays is reasonably understood as more
bitter, for more reasons than just physical coldness;
there is supported appreciation of the relative
distance between father and son. The comparison

of metaphors gives more prominence to AQ2, a little
belatedly, with appreciation of the wind from the east
and the ‘cracked hands’ as illustrations of tensions

in the relationships, and there is some effective
comment on possible effects of rhyme and structure,
with understanding of ways in which changes to
feelings over time are shown in both poems. More
direct comparison of ideas and images, with more
developed and comprehensive comment on imagery
and verse form would have led to higher marks.

This is a convincing and well-developed response to
part a) with some insightful understanding. Textual
references are well-selected and fully integrated.
AQ2 is less strong, and is the dominant assessment
objective in this task, but there is enough thoughtful
examination of imagery and structure to justify a
mid-Level 5 mark.
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For part b) the candidate has chosen to write about
You're at some length and in detail. This is a strong
response. There is understanding of the bond
between mother and child and metaphors are
interpreted as well as understood (AO2). Only a limited
range of the poem'’s abundant similes and metaphors
is explored, but the examples are developed at some
length and with detailed explanation of their effect
on the reader. The suggestion that the child’s image
on an ultrasound scan inspires the choice of similes

is thoughtful, and analysis is clearly linked to the
question and to the kind of relationship the poem
presents.

There is well-focussed discussion of the use of
possessives, and of the structure of the poem as a
whole, with particularly good understanding of why
the baby is a ‘clean slate’. This is a convincing critical
response. It is not sustained and detailed enough for
the consistent perceptions required of Level 6, but
there is some insight, and thoughtful exploration of
the writer's techniques and quotations are carefully
integrated. This response to part b) meets all the
Level 5 criteria and is awarded a mark at the top of
that Band.
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