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Lesson Element
Texts that are linked by a similar theme
Instructions and answers for teachers
These instructions cover the student activity section which can be found on page 4. This Lesson Element supports OCR AS and A Level English Language.

When distributing the activity section to the students either as a printed copy or as a Word file you will need to remove the teacher instructions section.
Introduction

There is a comparative question on paper 1 of both the AS and the A level (Section B of the AS and Section C of the A level). Both the AS and the A level questions have an identical task – to compare a text from the spoken mode to that of a different mode.

There are already Delivery Guides for Language Under the Microscope (which is Textual Analysis of prose texts) and for the Language of Conversation and finally for Rhetoric, so approaches to the potential different modes are covered in these.

However, in preparation for either exam, it might be useful for students to practice comparative writing with texts that cover a similar theme but are in different modes.

This unit provides 3 of them, which should get harder as the teacher or student works through them.

Lesson 1
You could start the lesson by discussing boxing or possibly by discussing Muhammed Ali. The extract can be found at https://www.youtube.com/watch?v=e5nlheJoCSQ about 3 minutes in – the extract itself could raise interesting discussion points about Muhammed Ali. You could also, if you wished, discuss or explain bare knuckle prize fighting from 200 years ago.

Give out Learner Resource 1 to the class.

Put the students into small groups and one group can analyse the interview and the other the prose extract for how different language levels are used.

Then the two parts of the group come together and see if they can group the different points from the 2 different extracts into an essay plan – ask them to think about the fact they can look for differences as well as similarities.

Students then write up the group notes in essay form.
Lesson 2

This should follow a very similar format to the first lesson but these are longer texts. Perhaps, also, there is a conceptual understanding to be explored here. Also the fact that the Updike extract is from a novel might encourage the students to think about from the perspective of the extract in the same way that the dominant perspective in the discussion might be examined.

NB. While a novel is unlikely to come up in the exam – narrator perspective immediately poses issues – it might. However, centres should be-reassured that either non-fiction prose, another mode of speech or a media text are far more likely and if a extract from a novel did come up, it should be there to enable students to respond and not there to catch them out.

Lesson 3

The extracts found in Learner Resource 3 are fundamentally for individual analysis and writing and might be used almost as a mock exam.

However, students can normally get engrossed in the philosophical discussion about why does a God allow (natural) disasters to take place. They might even want to look at the Archbishop of Canterbury reflecting on the Paris shootings - http://www.bbc.co.uk/news/uk-34893039 

Since the actual Newsnight discussion no longer seems to be available online (despite a Newsnight quiz question of who said “I’m not here to defend God”!), it could be an idea to discuss what the perspective of the different participants might be.

It is perhaps also worth warning the students that Text B requires careful reading.
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Lesson Element

Texts that are linked by a similar theme
Student Activity
Learner Resource 1
Read the two texts printed on the following pages. The texts are linked by the fact that they are all about physical combat.

Text A is a part of a television interview with the boxer, Muhammed Ali.

Text B is an extract of an account of a boxing fight by William Hazlitt.

Using appropriate linguistic concepts and methods, analyse the ways in which language is used in these two texts. 

In your answer you should:

· explore connections and variations between the texts 

· consider how contextual factors contribute to the construction of meaning.

Text A
This transcript is part of an interview with Muhammed Ali by David Frost immediately after his shock victory over reigning champion George Foreman in the world heavyweight championship fight in 1971.
Interviewer:
tell me (.) Muhammed this was the thing that puzzled me (.) why was it that when you were on the ropes that he could not hurt you even when you were right there on the ropes








            //

Muhammed Ali:
                                                                                I was blocking (.) and I was pulling back and I have a radar built inside me I know how George punches (.) didn’t I tell all of you out there (0.5) on your local radio shows mostly black stations (.) I told you (.) I’m gonna float like a butterfly and sting like a bee his hands can’t hit what his eyes can’t see (.) so that’s what happened

Transcription Key

(.)
micropause

(1 )
pause in seconds 

//
overlapping speech 

bold text
emphatic stress 

italicised text
paralinguistic feature

Text B

The following is taken from an essay entitled ‘The Fight’, written by William Hazlitt and first published in the New Monthly Magazine in 1822. In the essay, Hazlitt gives an account of a famous boxing match he witnessed in 1821 between Tom Hickman (known as the Gas-man) and Bill Neate.
In the first round everyone thought it was all over. After making play a short time, the Gas-man flew at his adversary like a tiger, struck five blows in as many seconds, three first, and then following him as he staggered back, two more, right and left, and down he fell, a mighty ruin. There was a shout, and I said, ‘There is no standing this.’ Neate seemed like a lifeless lump of flesh and bone, round which the Gas-man’s blows played with the rapidity of electricity or lightning, and you imagined he would only be lifted up to be knocked down again. It was as if Hickman held a sword or fire in that right hand of his, and directed it against an unarmed body. They met again, and Neate seemed, not cowed, but particularly cautious. I saw his teeth clenched together and his brows knit close against the sun. He held both his arms at full length straight before him, like two sledge-hammers, and raised his left an inch or two higher. The Gas-man could not get over this guard – they struck mutually and fell, but without advantage on either side. It was the same in the next round; but the balance of power was thus restored – the fate of the battle was suspended. No one could tell how it would end.

Learner Resource 2

Analytical Comparison of the Generation Gap

This question gives practice with literary texts.

Read the two texts printed on the following pages. These texts are linked by the fact that they are both about the mis-understandings between the different generations;

Text A is an extract from the novel, Rabbit, Run by John Updike. 

Text B is an extract from a Canadian talk show 

Using appropriate linguistic concepts and methods, analyse the ways in which language is used in these two texts. 

In your answer you should:

· explore connections and variations between the texts 

consider how contextual factors contribute to the construction of meaning.

Text A: Extract from a novel
Boys are playing basketball around a telephone pole with a backboard bolted to it. Legs, shouts. The scrape and snap of Keds* on loose alley pebbles seems to catapult their voices high into the moist March air blue above the wires. Rabbit Angstrom, coming up the alley in a business suit, stops and watches, though he’s twenty-six and six three. So tall, he seems an unlikely rabbit, but the breadth of white face, the pallor of his blue irises, and the nervous flutter under his brief nose as he stabs a cigarette into his mouth partially explain the nickname, which was given to him when he too was a boy. He stands there thinking, the kids keep coming, they keep crowding you up.

His standing there makes the real boys feel strange. Eyeballs slide. They’re doing this for themselves, not as a show for some adult walking around town in a double-breasted cocoa suit. It seems funny to them, an adult walking up the alley at all. Where’s his car? The cigarette makes it more sinister still. Is this one of those going to offer them cigarettes or money to go out in back of the ice plant with him? They’ve heard of such things but are not too frightened; there are six of them and one of him.


By John Updike (1932 – 2009)

*‘Keds’: An American brand of canvas sports shoe with a rubber sole
Text B: Discussion

The transcript below comes from a discussion on a Canadian TV talk show where a discussion looks at the generation gap. The discussion is between:
Conrad Black 
A 70 year old successful businessman who was sentenced to 6 years in jail for 
fraud in 2005

Denise Doolan 
The female talk show host(ess)

David Cravit
Another 70 year old. A writer and social commentator, especially on ‘baby-
boomers’.

Erin MacCauley 
A ‘millennial’ (someone under 30) who works in advertising

Sandra Hudson
Director of the national student union (she doesn’t speak in this extract)

Errin MacCauley:
I dont think thats the majority of the problem er (.) I think for the first time (1) 

the (.) our generation has (.) grown up with the fact that its no longer that you graduate high school you find a job and then you start a career (.) its been ingrained (.)  in (.) almost everybody that (.) you go to post secondary education (.) so what type of jobs are yer know are expected of post secondary education white collared highly skilled yer know and not blue collared with practical skill type jobs (.) its its a prestige thing you go to college you go to university but (.) it (.) our economy cant support

        

//

Denise Donlan:

no



//

Errin MacCauley: 
             
all those type of jobs (.) its not just people retiring cos theres never that many jobs to begin with (.) whi white collar (.) workforce




//

Denise Donlan:

hmm well I remember when I was growing up it was the smart people and (.) everybody else went to college and yet I’m pushing my son into college


//

Conrad Black:

David when you’re younger than I am but we’re sort of the same vintage


//

David Cravit:


Right




//

Conrad Black:                                                 
and er and Denise you’re younger too but we’re



//

Denise Donlan:

I’m vintage (.) I like to think of myself as vintage



//

Conrad Black:
     
still sort of the same group (.) but in our time only about (.) twenty percent of people (.) graduated from university 



//



David Cravit: 

yes er yes



//

Conrad Black: 

in the US and Canada but now (.) its closer to fifty isn’t it 


    
//

David Cravit:            
right

Conrad Black:                 
(.) so some of this is inevitable



//

David Cravit:

some of its inevitable its grade its grade inflation (.) its telling the kids you’re right we were told to go er but not only were you told to go to university but you were told nobody flunks (1)


 //

Conrad Black:

huh huh

David Cravit:


you were told that trying hard is its own reward (.) you were told that self-esteem at all costs (.) theres no zeros



//

Denise Donlan:

you get a trophy for playing



//

David Cravit:

theres theres no consequences    



//

Conrad Black:

and and this is how the universities became bigger and hired more people and professors got better tenure

David Cravit:
            
right (.) theres a big shift now and I think the youngest millennials who are still(.) in high school(1) are already (.) shifting (.) cos they see what happens to their older siblings (.) and there is a huge surge in college enrolments or in community colleges as they (.) are still called in the US (.) so its adapting (.) but the people



   //

Denise Donlan:

but not not quickly enough



//

David Cravit:

that are stuck in the vortex like you are not they are not you’re your associates at universities are flailing because (.) you see whats in front of you and its not exciting

Transcription Key
(.) 
micropause

(1 )
 pause in seconds 

//
overlapping speech 

bold text
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Learner Resource 3

Analytical Comparison of God and evil

Read the two texts printed on the following pages. The texts are linked by the fact that they are both about whether the universe can have been designed by God given the existence of evil and suffering.

Text A is a part of a television studio discussion about the tsunami – it is the concluding part

Text B is an extract from a book, The Blind Watchmaker, by a well-known biologist, Richard Dawkins

Text A

This transcript is part of a BBC2 Newsnight (on Jan 3rd 2005) studio discussion shortly after the tsunami disaster in Asia in 2004, in which over 200,000 people died.

Speakers:
Gavin Estler (BBC2 Newsnight presenter)


Cardinal Cormac Murphy O’Connor (Roman Catholic Archbishop)


Inayat Bunglawala (Muslim Council of Great Britain)


Professor Peter Atkins (Oxford University, Professor of Chemistry)
Presenter:
y (.) you must accept that there is solace in religion



//

Atkins:

uh yes

Presenter:
and that you um you wouldn’t go to Sri Lanka and tell a Buddhist not to



//

Atkins:
 
uh (.) uh (.) I think (.) no

Presenter:
believe in in their faith er which is of consolation at this time or to Indonesia and tell a Muslim not to 



//

Atkins:

it depends on their condition um  looking at some of the images of the people I would let them (.) go on with the solace that they clearly seem to be getting (.) even though it is false solace they deserve something after all (.) but I think um to corrupt children by (.) pretending that there is a god by damaging people’s (.) lives (.) by constraining them using the various holy books that people resort to (.) that is evil I think 



//

O’Connor:

yer I don’t think (.) er professor (.) th that God is a medicine man to bring me s um (.) solace or or er a sort of er hope because I am that kind of person (.) I think God’s there because he’s God and therefore I worship him and therefore he’s beyond all my 



//   


//

Atkins:

well if 
if if

O’Connor:
expectations 



//

Atkins:


but you seem to be worshipping a terrorist (.) you seem to be worshipping someone who will let this (.) evil stalk the world (.) I think he is (.) a malicious god if there is a god 



//

O’Connor:

two things (.) one thing this world isn’t the only world (0.5) I believe that there’s er there’s another world (.) beyond which God’s destined us all to all all to do and I also think that (.) the the the horror and the evil that and and and the (.) grief (0.5) I I believe out of evil good can come that God in some way (.) even out of this terrible evil 



//

Atkins:

it depends how many kill children you have to kill before you get the good of it



//

O’Connor:

(unclear)



//

Bunglawala:

the cardinal’s er second point about the afterlife is crucial (.) without the belief in the afterlife er these people would not be able to hope for a reu re reuniting with their loved ones (.) but faith offers them that opportunit yes after er after you die on this planet you will be reunited with your loved ones that is something atheism cannot offer

Presenter:
ok 



  //

Atkins:

well but we offer the truth






//

Presenter:

 briefly if I may 



//

Atkins:

 we offer the truth 



//

Presenter:

the bleak truth the very



//

Atkins:

the bleak truth but the truth 



//

Bunglawala:

not truth 



//

Presenter:

 alright two different types of truth thank you all very much

Transcription Key
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Text B

Extract from the first chapter of ‘The Blind Watchmaker’, by Richard Dawkins (1986)

Paley here appreciates the difference between natural physical objects like stones, and designed and manufactured objects like watches. He goes on to expound the precision with which the cogs and springs of a watch are fashioned, and the intricacy with which they are put together. If we found an object such as a watch upon a heath, even if we didn't know how it had come into existence, its own precision and intricacy of design would force us to conclude that:

the watch must have had a maker: that there must have existed, at some time, and at some place or other, an artificer or artificers, who formed it for the purpose which we find it actually to answer, who comprehended its construction, and designed its use.

Nobody could reasonably dissent from this conclusion, Paley insists, yet that is just what the atheist, in effect, does when he contemplates the works of nature, for:

every indication of contrivance, every manifestation of design, which existed in the watch, exists in the works of nature; with the difference, on the side of nature, of being greater or more, and that in a degree which exceeds all computation.

Paley drives his point home with beautiful and reverent descriptions of the dissected machinery of life, beginning with the human eye, a favourite example which Darwin was later to use and which will reappear throughout this book. Paley compares the eye with a designed instrument such as a telescope, and concludes that 'there is precisely the same proof that the eye was made for vision, as there is that the telescope was made for assisting it'. The eye must have had a designer, just as the telescope had.

Paley's argument is made with passionate sincerity and is informed by the best biological scholarship of his day, but it is wrong, gloriously and utterly wrong. The analogy between telescope and eye, between watch and living organism, is false. All appearances to the contrary, the only watchmaker in nature is the blind forces of physics, albeit deployed in a very special way. A true watchmaker has foresight: he designs his cogs and springs, and plans their interconnections, with a future purpose in his mind's eye. Natural selection, the blind, unconscious, automatic process which Darwin discovered, and which we now know is the explanation for the existence and apparently purposeful form of all life, has no purpose in mind. It has no mind and no mind's eye. It does not plan for the future. It has no vision, no foresight, no sight at all. If it can be said to play the role of watchmaker in nature, it is the blind watchmaker.

I shall explain all this, and much else besides. But one thing I shall not do is belittle the wonder of the living 'watches' that so inspired Paley. On the contrary, I shall try to illustrate my feeling that here Paley could have gone even further. When it comes to feeling awe over living 'watches' I yield to nobody. I feel more in common with the Reverend William Paley than I do with the distinguished modern philosopher, a well-known atheist, with whom I once discussed the matter at dinner. I said that I could not imagine being an atheist at any time before 1859, when Darwin's Origin of Species was published. 'What about Hume?' replied the philosopher. 'How did Hume explain the organized complexity of the living world?' I asked. 'He didn't', said the philosopher. 'Why does it need any special explanation?'
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