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INTRODUCTION
This Delivery Guide has been developed to provide practitioners with a variety of 
creative and practical ideas to support the delivery of this qualification. The Guide 
is a collection of lesson ideas with associated activities, which you may find helpful 
as you plan your lessons. 

OCR has collaborated with current practitioners to ensure that the ideas put forward in 
this Delivery Guide are practical, realistic and dynamic. The Guide is structured by learning 
outcome so you can see how each activity helps you cover the requirements of this unit. 

We appreciate that practitioners are knowledgeable in relation to what works for them 
and their learners. Therefore, the resources we have produced should not restrict or 
impact on practitioners’ creativity to deliver excellent learning opportunities. 

Whether you are an experienced practitioner or new to the sector, we hope you find 
something in this guide which will help you to deliver excellent learning opportunities. 

If you have any feedback on this Delivery Guide or suggestions for other resources you 
would like OCR to develop, please email resources.feedback@ocr.org.uk. 

Please note 
The activities suggested in this Delivery Guide MUST NOT be used for 
assessment purposes. The timings for the suggested activities in this Delivery 
Guide DO NOT relate to the Guided Learning Hours (GLHs) for each unit.

Assessment guidance can be found within the Unit document available from  
www.ocr.org.uk. The latest version of this Delivery Guide can be downloaded from 
the OCR website.

2016 Suite
•	 New suite for first teaching September 2016

•	 Externally assessed content

•	 Eligible for Key Stage 5 performance points from 2018

•	 Designed to meet the DfE technical guidance

Unit 12 Promote positive behaviour

LO1 Be able to promote positive behaviour 

LO2
Understand situations in which staff are required to use reactive and 
restrictive interventions 

LO3
Be able to use interventions to promote positive behaviour, considering 
the impact on the individual

LO4
Know relevant legislation and guidance related to promoting positive 
behaviour

To find out more about this qualification please go to: http://www.ocr.org.uk/
qualifications/cambridge-technicals-health-and-social-care-level-3-certificate-
extended-certificate-foundation-diploma-diploma-05830-05833-2016-suite

UNIT AIM
All behaviour is a form of communication. How do you communicate that you are angry 
or unhappy? What happens if you cannot communicate it?

This unit will introduce you to ways in which you can promote positive behaviour and 
manage and support people whose behaviour is considered to be challenging. You will 
see the impact of the way care and support are delivered, the environment and other 
factors on behaviour and how to manage these to promote positive behaviour.

Good communication and interpersonal skills will often de-escalate situations so that 
behaviour becomes manageable, reducing the need for further intervention. You will 
understand that restrictive interventions should only be used as a last resort and in cases 
where there is imminent danger to the person receiving the care, the person providing 
the care or any other person nearby.

This unit gives you the opportunity to understand some of the policy and legislation that 
support managing behaviour and the use of restrictive interventions. You will learn how 
to recognise changes in behaviour which may prevent escalation of behaviour and to 
recognise how individuals are affected by the experience of challenging behaviour.OPPORTUNITIES FOR ENGLISH AND 

MATHS SKILLS DEVELOPMENT AND WORK 
EXPERIENCE
We believe that being able to make good progress in English and maths is essential to 
learners in both of these contexts and on a range of learning programmes. To help you 
enable your learners to progress in these subjects, we have signposted opportunities for 
English and maths skills practice within this resource. We have also identified any potential 
work experience opportunities within the activities. These suggestions are for guidance 
only. They are not designed to replace your own subject knowledge and expertise in 
deciding what is most appropriate for your learners.

 English    Maths   Work

mailto:resources.feedback%40ocr.org.uk?subject=
http://www.ocr.org.uk/qualifications/by-type/cambridge-technicals/cambridge-technicals-2016/
http://www.ocr.org.uk/qualifications/cambridge-technicals-health-and-social-care-level-3-certificate-extended-certificate-foundation-diploma-diploma-05830-05833-2016-suite
http://www.ocr.org.uk/qualifications/cambridge-technicals-health-and-social-care-level-3-certificate-extended-certificate-foundation-diploma-diploma-05830-05833-2016-suite
http://www.ocr.org.uk/qualifications/cambridge-technicals-health-and-social-care-level-3-certificate-extended-certificate-foundation-diploma-diploma-05830-05833-2016-suite
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This unit (Unit 12) Title of suggested activity Other units/LOs

LO1 Understand the contexts where the promotion of 
positive behaviour is required

Unit 1 Building positive relationships 
in health and social care

LO1 Understand relationships in health social care or child care environments
LO2 Understand the factors that influence the building of relationships 

Positive behavioural framework Unit 1 Building positive relationship 
in health and social care

LO1 Understand relationships in health, social care or child care environments

What is a person-centred approach? Unit 6 Personalisation and a person-
centred approach to care

LO2 Understand what is meant by a person-centred approach to care 

Unit 7 Safeguarding LO6 Understand how workers within health, social care and child care environments can 
minimise the risk of abuse 

Unit 16 Supporting people with 
dementia

LO3 Be able to support individuals with dementia to plan their care and support 

Unit 22 Psychology for health and 
social care

LO1 Be able to apply psychological theories and approaches to health, social care and 
child care 

Applying person-centred and value-based 
approaches to promote positive behaviour

Unit 6 Personalisation and a person-
centred approach to care

LO2 understand what is meant by a person-centred approach to care

Unit 7 Safeguarding LO6 Understand how workers within health, social care and child care environments can 
minimise the risk of abuse 

Unit 9 Supporting people with 
learning disabilities

LO3 Be able to support individuals with learning disabilities to plan their care and support 

Unit 16 Supporting people with 
dementia

LO3 Be able to support individuals with dementia to plan their care and support 

Unit 22 Psychology for health and 
social care

LO1 Be apply able to psychological theories and approaches to health, social care and 
child care

Environmental factors that can influence the building 
of relationships

Unit 1 Building positive relationship 
in health and social care

LO3 Understand how a person-centred approach builds positive relationships in health, 
social care or child care environments

LO2 Practical approaches to reducing the need for 
restrictive interventions 
Stages of behaviour
Identifying stages of behaviour 

Unit 2 Equality, diversity and rights in 
health and social care

LO1 Understand concepts of equality, diversity and rights and how these are applied in 
the context of health, social care and child care environments 
LO2 Understand the impact of discriminatory practices on individuals in health, social care 
and child care environments 
LO3 Understand how current legislation and national initiatives promote anti-
discriminatory practice in health, social care and childcare environments

Understanding the function of challenging 
behaviour
Functions of the challenging behaviour

Unit 16 Supporting people with 
dementia

LO1 Understand types of dementia and the impact of dementia and diagnosis on 
individuals

The Suggested Activities in this Delivery Guide listed below have also been related to other Cambridge Technicals in Health and Social Care units/Learning Outcomes (LOs). This could help 
with delivery planning and enable learners to cover multiple parts of units.

RELATED ACTIVITIES
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This unit (Unit 12) Title of suggested activity Other units/LOs

LO3 What is communication?
Building positive relationships with effective 
communication 
Theory of proxemics

Unit 1 Building positive relationships 
in health and social care

LO1 Understand relationships in health, social care or child care environments
LO2 Understand the factors that influence the building of relationships
LO3 Understand how a person-centred approach builds positive relationships in health, 
social care or child care environments
LO4 Be able to use communication skills effectively to build positive relationships in 
health, social care or child care environments

Unit 9 Supporting people with 
learning disabilities

LO2 Understand the difficulties that may be experienced by individuals with learning 
disabilities

LO4 Finding out about the laws that protect vulnerable 
individuals
The application of legislation in protecting the 
rights of people with disorders that come under the 
umbrella of mental health

Unit 2 Equality, diversity and rights in 
health and social care

LO3 Understand how current legislation and national initiatives promote anti-
discriminatory practice in health, social care and child care environments

Unit 9 Supporting people with 
learning disabilities

LO3 Be able to support individuals with learning disabilities to plan their care and support

Understand how the Health and Safety at Work Act 
1974 protects those working to promote positive 
behaviour

Unit 3 Health, safety and security in 
health and social care

LO3 Understand how current legislation and national initiatives promote anti-
discriminatory practice in health, social care and child care environments

Treat me equal, treat me right – a human rights-
based approach

Unit 2 Equality, diversity and rights in 
health and social care

LO2 Understand how legislation, policies and procedures promote health, safety and 
security in health, social and child care environments
LO3 Understand how current legislation and national initiatives promote anti-
discriminatory practice in health, social care and child care environments

How the Police and Criminal Evidence Act 1984 
relates to promoting positive behaviour

Unit 21 Looked after children and 
young people

LO1 Understand what is meant by looked after children and young people in the context 
of the health and social care sector
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KEY TERMS

Explanations of the key terms used within this unit, in the context of this unit

Key term Explanation

ABC chart The aim of ABC charts is to identify links between the behaviour and its antecedent and consequent events, to aid understanding of the function that a 
particular behaviour serves for an individual. A stands for ‘Antecedent’, B for ‘Behaviour’ and C for ‘Consequence’.

Acute psychiatric settings An acute psychiatric setting is where people are admitted when they are in crisis and who may need safety, monitoring and assessment as well as therapy 
and medication management.

Advocates of individuals Advocates represent the views, needs and interests of individuals who are unable to represent themselves. This involves advocates working closely with 
individuals and on some occasions with others who know the individual well. Advocates may represent individuals both verbally and in writing. Occasions 
when this may occur may include at a young person’s review meeting or when there is a change in the health needs of an individual who has dementia.

Amber ‘Active’ phase The Amber ‘Active’ phase is where the person may be starting to feel anxious or distressed and there is a chance that he/she may challenge you in some way. 
In this phase the person is expressing that they are: anxious; wanting something they are unable to ask for; not liking something; feeling bored, etc. These are 
early warning signs and provide the opportunity to intervene before the behaviour escalates to challenging behaviour.

Assessment An assessment of behaviour is usually called a functional assessment or functional analysis and aims to identify possible causes of an individual’s behaviour 
and determine the best ways to promote their positive behaviour.

Autonomy Autonomy is allowing individuals to make decisions and choices about their own life.

Behaviour support plans Behaviour support plans are developed after an individual has had an assessment. They: 
•	 provide carers with clear strategies for promoting an individual’s positive behaviour
•	 aim to achieve rapid, safe, and effective control of risky behaviour. 

Behaviour support plans include:
•	 primary preventative strategies 
•	 secondary preventative strategies
•	 tertiary strategies.

Blue ‘Post Reactive’ phase The Blue ‘Post Reactive’ phase is where an incident is over and the person is starting to recover and become calm and relaxed again. 

Body language This refers to a form of non-verbal communication in which thoughts, feelings and intentions are expressed. For example through body posture, facial 
expressions, gestures and eye contact.

Braille Braille is used by individuals who are blind or have a visual impairment to read and write through touch. It consists of different patterns of raised dots that 
represent the letters of the alphabet, numbers and punctuation marks.

British Sign Language 
(BSL)

BSL is a complete language that substitutes for speech; it is also the preferred language of many deaf people in the UK.

Challenging behaviour Refers to culturally inappropriate behaviours which may cause a serious threat to the safety of the individual or others or behaviour which may result in the 
individual being denied access to community facilities.
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Explanations of the key terms used within this unit, in the context of this unit

Key term Explanation

Chemical restraint Chemical restraint refers to the use of medication which is prescribed and administered solely for the purpose of controlling or subduing disturbed/violent 
behaviour. Chemical restraint could be used only for a person who is highly aroused, agitated or aggressive.

Communication This refers to the process of imparting or exchanging information. For example, this can be done verbally through speech, non-verbally through body 
language, in writing through electronic communications such as e-mails and by using other mediums such as signs and symbols.

Dementia Dementia is a chronic condition that is caused when the brain is damaged by diseases such as Alzheimer’s disease or a stroke. The symptoms that individuals 
experience depend on the parts of the brain that are damaged and the cause of the dementia and may include memory disorder, personality changes and 
impaired reasoning.

De-escalate De-escalation refers to reducing the intensity of a conflict or potential challenging situation.

Diabetes A disease in which the body’s ability to produce or respond to the hormone insulin is impaired, resulting in abnormal metabolism of carbohydrates and 
elevated levels of glucose in the blood. There are two main types of diabetes: in Type 1 diabetes, the body lacks the cells which produce insulin in the 
pancreas; in Type 2 diabetes (which is more common, and often develops later in life) the cells of the body fail to respond to insulin normally and the 
pancreas does not produce enough insulin.

Diversity The concept of diversity means positively recognising and understanding that each individual is unique and different. For example, this may be in relation to 
an individual’s abilities, sexual orientation or religious beliefs.

Epilepsy A neurological disorder marked by sudden recurrent episodes of sensory disturbance, e.g. loss of consciousness, or convulsions, associated with abnormal 
electrical activity in the brain.

Green ‘Proactive’ phase The Green ‘Proactive’ phase is where the person is feeling mostly calm and relaxed and is able to engage positively with you in a meaningful way.

Interpersonal skills Interpersonal skills are the life skills we use every day to communicate and interact with other people, both individually and in groups. 

Legislation Refers to the process of making or enacting laws. Laws are debated and passed by Parliament and are upheld by the judicial system. There are a number of 
laws that promote positive health including:
•	 Mental Health Act 1983 
•	 Mental Capacity Act 2005 
•	 Deprivation of Liberty Safeguards (DoLs) 
•	 Section 3 Criminal Law Act 1967, Common Law 
•	 Health and Safety at Work Act 1974 
•	 Human Rights Act 1998 
•	 Police and Criminal Evidence Act 1984.

Mechanical restraint Mechanical restraint refers to: ‘the use of a device to prevent, restrict or subdue movement of a person’s body, or part of the body, for the primary purpose of 
behavioural control’. The use of mechanical restraint to manage extreme violence directed towards others could be exceptional, and seldom used in this or 
other contexts outside of high security settings. 

Mental health Refers to the condition of a person’s psychological and emotional wellbeing. 
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Explanations of the key terms used within this unit, in the context of this unit

Key term Explanation

Pain This term refers to the physical or emotional sensation of suffering or distress that can be caused by an illness or an injury. For example, an individual could 
experience both physical and emotional distress after having a fall; the individual may have sustained a broken bone as well as being no longer be able to 
walk unaided which may lead to the individual feeling unhappy. 

Person-centred approach The person-centred approach was developed from the work of the psychologist Dr Carl Rogers and involves believing in the potential and ability of 
individuals who require care or support to make their own choices that are suitable for their own lives without being influenced by the beliefs and values of 
professionals or practitioners. In a person-centred approach individuals rather than professionals or practitioners are the experts about their own lives. The 
individual’s needs, views and wishes are the focus; they come first and become central to any care or support that is accessed. 

Physical environment The surroundings or conditions that influence the building of relationships such as the space available, the positioning of furniture, how much lighting there 
is and the level of noise. 

Pitch This refers to the quality of a vocal sound made by a person in a communication or situation. For example, a crèche worker may raise her voice to a high 
pitch when she is singing with a group of children.

Policy A policy sets out guidelines on working practices and how they could be implemented. They inform employees about what is expected of them.

Positive Behaviour 
Support

Is an approach that is used to support behaviour change in a child or adult and is based on the principle that if you support an individual to develop 
acceptable behaviours that are more effective in meeting their needs the challenging behaviour will reduce.

Positive Behaviour 
Support Plan

A Positive Behaviour Support Plan draws together all the information from an assessment to create an individualised plan to help keep everyone safe, and to 
identify where the person would benefit from being taught additional communication or other skills e.g. teaching a person another form of communication 
such as signs or picture cards to indicate they have finished an activity or to ask for a drink.

Positive relationship Positive relationships are meaningful ways of interacting with others that result in positive emotions such as happiness, enjoyment and peacefulness as well 
as a sense of wellbeing. Positive relationships are constructive and beneficial for all those involved. 

Precursor behaviours Precursor behaviours can sometimes precede a specific challenging behaviour e.g. tense muscles, pacing, sweating, facial expressions, increased breathing 
rate. Identifying precursor behaviours can assist in developing effective strategies to promote positive behaviour.

Primary preventative 
strategies

These consist of changing aspects of a person’s living, working and recreational environments so that the possibility of challenging behaviour is reduced (e.g. 
reducing noise levels for some individuals may reduce levels of anxiety and distress).

Reactive interventions Reactive interventions are brought into play once unforeseen behaviour that challenges occurs: 
•	 appear calm 
•	 be aware of body language 
•	 distraction and redirection 
•	 theory of proxemics (e.g. the effect invading personal space will have on escalating or de-escalating challenging behaviour).

Red ‘Reactive’ phase The Red ‘Reactive’ phase is where challenging behaviour occurs and there is a need to do something quickly to achieve safe and rapid control over the 
situation to prevent unnecessary distress and injury.
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Explanations of the key terms used within this unit, in the context of this unit

Key term Explanation

Restrictive interventions Examples of restrictive interventions: 
•	 physical restraint (e.g. physical contact where the intervener’s intention is to prevent, restrict, or subdue movement) 
•	 mechanical restraint (e.g. the use of a device to prevent, restrict or subdue movement of a person’s body) 
•	 chemical restraint (e.g. the use of medication which is prescribed and administered for the purpose of controlling or subduing violent behaviour).

Secondary preventative 
strategies 

This is where distraction or diversion activities are undertaken by staff to prevent escalation (e.g. de-escalation, diversion, disengagement techniques). 

Social environment The social conditions that influence the building of relationships such as individuals’ and professionals’ background, education, interactions with others. 

Technological aids Technological aids are designed to enable children and adults to communicate more easily. For example, a Dynavox, that resembles a tablet PC, can be used 
by children and adults who are unable to speak by providing them with words and messages that they can access via touching a screen that contains text, 
pictures and symbols; it then converts those that are touched into speech. Light writers are text-to-speech devices, also designed for individuals who cannot 
speak but who are able to write and type a message on the keyboard that is then displayed; the message is then converted into speech. 

Tertiary strategies Tertiary strategies are reactive measures such as restrictive interventions which should only be used when there is significant risk of harm to the individual or 
others around them.

Theory of proxemics Proxemics is a theory of non-verbal communication that demonstrates the effect that physical distance will have on escalating or de-escalating challenging 
behaviour, e.g. it is important not to invade an individual’s personal space.

Tone This refers to the pitch and strength of a vocal sound made by a person in a communication. For example, a care assistant may ask an individual in a quiet 
tone of voice whether they would like to use the toilet facilities in order to avoid embarrassing them.

Translators Trained professionals who take a written message and convert it from one language into another whilst ensuring they express its meaning and intent as 
accurately as possible. For example, a professional who translates written English into French for an individual who has received a letter from Social Services.

Triggers A trigger is the event that happens immediately before the challenging behaviour, that may provoke the behaviour. This is also known as an ‘antecedent’ (e.g. 
noisy, hot, or crowded environments, being bored, or not being spoken to or involved).

Values-based approaches Care value base describes the attitudes and behaviours that constitute good care practice which values, respects, nurtures and positively supports 
individuals.
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Some common misconceptions and guidance on how they could be overcome

What is the misconception? How can this be overcome? Resources which could help

The difference between 
the Antecedent Behaviour 
Consequence (ABC) chart and a 
Functional Assessment Plan

Learners may not know the difference between an ABC chart and a Functional 
Assessment Plan for recording information about an individual’s behaviour.

Learners could overcome this by reading ‘Finding the Causes of Challenging 
Behaviour: Part 2’.

Tutors could ask learners to research different ABC charts and Functional Assessment 
Plan templates to help them to understand the difference between the two recording 
tools.

Tutors could ask learners to demonstrate their understanding by writing definitions for 
an ABC Chart and a Functional Assessment Plan.

Tutors could provide learners with scenarios of an individual exhibiting challenging 
behaviour and ask learners to complete an ABC chart for that individual.

Organisation: The Challenging Behaviour Foundation
Resource Title: Positive Behaviour Support Planning:  
Part 3
Website Link: http://www.challengingbehaviour.org.uk/
learning-disability-files/03---Positive-Behaviour-Support-
Planning-Part-3-web-2014.pdf

Organisation: The Challenging Behaviour Foundation 
Resource Title: Finding the Causes of Challenging 
Behaviour: Part 2
Website Link: http://www.challengingbehaviour.org.
uk/learning-disability-files/02---Finding-the-Causes-of-
Challenging-Behaviour-Part-2-web.pdf

Organisation: NHS Protect
Resource Title: Behaviour analysis charts
Website Link: http://www.reducingdistress.co.uk/
reducingdistress/resources/behaviour-analysis-charts/

The terms pace, tone and pitch 
and how they are used in verbal 
communications 

Learners may confuse the terms pace, tone and pitch and how these can affect 
communications with others and impact on the building of relationships.

Learners could role-play a number of different scenarios to the rest of the group to 
demonstrate how pace, tone and pitch are used in verbal communications. 

Organisation: Social Care Institute for Excellence (SCIE)
Resource Title: Dignity in care: communication 
Website Link: http://www.scie.org.uk/socialcaretv/video-
player.asp?v=communication
Description: A 15-minute video showing how effective 
communication works in practice and ensures dignity in 
care.

The meaning of the social 
environment

Learners may find the term ‘social environment’ a difficult concept to understand. The 
Social Care Institute for Excellence (SCIE) is a leading improvement support agency 
and independent charity, working with the care and support sector in the UK. 

Tutors could show the SCIE’s ‘Care experienced young people’ video to learners and 
then discuss as a group how Colin’s life changed as a result of his social environment 
and the relationships he built with others.

Organisation: Social Care Institute for Excellence (SCIE) 
Resource Title: Care experienced young people 
Website Link: http://www.scie.org.uk/socialcaretv/
video-player.asp?guid=23d82cf5-9171-4f46-b1c6-
89149397eb1f
Description: A 10-minute video that tells the story of 
Colin, a care experienced young person who faced a 
number of challenges during his years in care and was 
supported to overcome these by forming some positive 
relationships.

MISCONCEPTIONS

http://www.challengingbehaviour.org.uk/learning-disability-files/03---Positive-Behaviour-Support-Planning-Part-3-web-2014.pdf
http://www.challengingbehaviour.org.uk/learning-disability-files/03---Positive-Behaviour-Support-Planning-Part-3-web-2014.pdf
http://www.challengingbehaviour.org.uk/learning-disability-files/03---Positive-Behaviour-Support-Planning-Part-3-web-2014.pdf
http://www.challengingbehaviour.org.uk/learning-disability-files/02---Finding-the-Causes-of-Challenging-Behaviour-Part-2-web.pdf
http://www.challengingbehaviour.org.uk/learning-disability-files/02---Finding-the-Causes-of-Challenging-Behaviour-Part-2-web.pdf
http://www.challengingbehaviour.org.uk/learning-disability-files/02---Finding-the-Causes-of-Challenging-Behaviour-Part-2-web.pdf
http://www.reducingdistress.co.uk/reducingdistress/resources/behaviour-analysis-charts/
http://www.reducingdistress.co.uk/reducingdistress/resources/behaviour-analysis-charts/
http://www.scie.org.uk/socialcaretv/video-player.asp?v=communication
http://www.scie.org.uk/socialcaretv/video-player.asp?v=communication
http://www.scie.org.uk/socialcaretv/video-player.asp?guid=23d82cf5-9171-4f46-b1c6-89149397eb1f
http://www.scie.org.uk/socialcaretv/video-player.asp?guid=23d82cf5-9171-4f46-b1c6-89149397eb1f
http://www.scie.org.uk/socialcaretv/video-player.asp?guid=23d82cf5-9171-4f46-b1c6-89149397eb1f
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Some common misconceptions and guidance on how they could be overcome

What is the misconception? How can this be overcome? Resources which could help

The concept of person-centred care Learners may not know what person-centred care is, its importance or how it has 
developed as a way of working. 

Tutors could introduce learners to the concept of person-centred care in health care 
by discussing with the whole group the Health Foundation’s guide ‘Person-centred 
care made simple’. 

Learners could then go on to explore the four principles of person-centred care with 
the development of person-centred initiatives such as the 6Cs: care, compassion, 
courage, commitment, competence and communication.

Organisation: Health Foundation
Resource Title: Person-centred care made simple
Website Link: http://www.health.org.uk/sites/health/files/
PersonCentredCareMadeSimple.pdf
Description: An overview of person-centred care made in 
relation to health care.

The meaning of proactive and 
reactive strategies

Learners may find the terms ‘proactive strategies’ and ’reactive strategies’ difficult 
concepts to understand. 

Proactive strategies are intended to make sure the person has got what they need and 
want on a day-to-day basis and also includes ways to teach the person appropriate 
communication and life skills. 

Reactive strategies are designed to keep the person and those around them safe from 
harm. They provide a way to react quickly in a situation where the person is distressed 
or anxious and more likely to display challenging behaviour. 

Tutors could also support learners to act out a number of different scenarios to the 
rest of the group to demonstrate how these strategies could be applied in a given 
scenario.

Organisation: The Challenging Behaviour Foundation
Resource Title: Positive Behaviour Support Planning:  
Part 3
Website Link: http://www.challengingbehaviour.org.uk/
learning-disability-files/03---Positive-Behaviour-Support-
Planning-Part-3-web-2014.pdf

The differences that exist 
between reactive and restrictive 
interventions

Learners may have limited knowledge on reactive and restrictive interventions or get 
the two confused.

Tutors could ask learners to research both interventions and discuss their findings.

Reactive intervention – a reactive plan describes what you could do, or how you could 
react, in response to a person’s challenging behaviour.

Restrictive intervention – physical, mechanical or chemical restraint to restrict, or 
subdue movement.

Organisation: The Challenging Behaviour Foundation
Resource Title: The Use of Physical Interventions
Website Link: http://www.challengingbehaviour.org.uk/
understanding-behaviour/physical-interventions-sheet.
html

http://www.health.org.uk/sites/health/files/PersonCentredCareMadeSimple.pdf
http://www.health.org.uk/sites/health/files/PersonCentredCareMadeSimple.pdf
http://www.challengingbehaviour.org.uk/learning-disability-files/03---Positive-Behaviour-Support-Planning-Part-3-web-2014.pdf
http://www.challengingbehaviour.org.uk/learning-disability-files/03---Positive-Behaviour-Support-Planning-Part-3-web-2014.pdf
http://www.challengingbehaviour.org.uk/learning-disability-files/03---Positive-Behaviour-Support-Planning-Part-3-web-2014.pdf
http://www.challengingbehaviour.org.uk/understanding-behaviour/physical-interventions-sheet.html
http://www.challengingbehaviour.org.uk/understanding-behaviour/physical-interventions-sheet.html
http://www.challengingbehaviour.org.uk/understanding-behaviour/physical-interventions-sheet.html
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SUGGESTED ACTIVITIES
LO No: 1

LO Title: Be able to promote positive behaviour 

Title of suggested activity Suggested activities Suggested timings Also related to

Understand the contexts 
where the promotion 
of positive behaviour is 
required

Tutors could introduce the topic of promoting positive behaviour by asking learners to make a list of 
health care settings where positive behaviour may need to be promoted. Learners could then share 
their lists with each other in pairs or present their findings visually using pictures.

Tutors could then ask learners to get into five groups and research:
•	 Group 1 – acute psychiatric settings
•	 Group 2 – residential units for people with learning disabilities
•	 Group 3 – services for people who are elderly and confused
•	 Group 4 – child care settings
•	 Group 5 – foster care settings.

Learners could provide a brief outline of the type of setting including why individuals may need to go 
into these settings.

Each group could then be tasked with presenting their findings to the other groups via a PowerPoint 
presentation or role play. 

Group 1 may find the following websites useful sources of information:
Organisation: Mind 
Resource Title: Could I get care in hospital?
Website Link: http://www.mind.org.uk/information-support/guides-to-support-and-services/crisis-
services/hospital-admission/#why
Description: Mental health crisis services.

Organisation: Department of Health
Resource Title: Positive and Proactive Care: reducing the need for restrictive interventions
Website Link: https://www.gov.uk/government/uploads/system/uploads/attachment_data/
file/300293/JRA_DoH_Guidance_on_RP_web_accessible.pdf
Description: Government guidance on positive and proactive care in psychiatric settings.

Group 2 may find the Mencap and SCIE websites useful sources of information:

Organisation: Mencap
Resource Title: Learning disability explained 
Website Links: https://www.mencap.org.uk/learning-disability-explained:
Description: Information and resources explaining learning disabilities.

2 hours Unit 1 LO1, LO2

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/300293/JRA_DoH_Guidance_on_RP_web_accessible.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/300293/JRA_DoH_Guidance_on_RP_web_accessible.pdf
https://www.mencap.org.uk/learning-disability-explained
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Title of suggested activity Suggested activities Suggested timings Also related to

Understand the contexts 
where the promotion 
of positive behaviour is 
required (continued)

Organisation: SCIE:
Resource Title: Challenging behaviour and learning disabilities: independent living
Website Link: http://www.scie.org.uk/socialcaretv/video-player.asp?guid=6db7a54b-0ba3-468f-95fb-
4b823fab9bb6
Description: 14-minute video demonstrating that people with severe learning disabilities sometimes 
use behaviour that is said to be challenging, in order to communicate.

Group 3 may find the following website a useful source of information:

Organisation: Alzheimer’s Society
Resource Title: The dementia guide: Support for carers
Website Link: https://www.alzheimers.org.uk/site/scripts/documents_info.
php?documentID=2234&pageNumber=2
Description: Information on caring for those with dementia; includes links to further resources.

Group 4 may find the Social Care Institute for Excellence website a useful source of information:

Organisation: SCIE
Resource Title: At a glance 38: Challenging behaviour: a guide for family carers on getting the right 
support for children
Website Link: http://www.scie.org.uk/publications/ataglance/ataglance38.asp
Description: Challenging behaviour can usually be reduced or avoided with support.

Group 5 may find the following websites useful sources of information:

Organisation: TACT
Resource Title: Promoting Positive Behaviour
Website Link: http://www.fosteringhandbook.com/tact/promote_positive.html 
Description: Understanding challenging behaviour.

Organisation: Hertfordshire Children’s Services
Resource Title: Promoting Positive Behaviour and Relationships with Children in Foster Care
Website Link: http://www.hertsdirect.org/docs/pdf/c/csf3993.pdf
Description: Standard 3 legislation.

http://www.scie.org.uk/socialcaretv/video-player.asp?guid=6db7a54b-0ba3-468f-95fb-4b823fab9bb6
http://www.scie.org.uk/socialcaretv/video-player.asp?guid=6db7a54b-0ba3-468f-95fb-4b823fab9bb6
https://www.alzheimers.org.uk/site/scripts/documents_info.php?documentID=2234&pageNumber=2
https://www.alzheimers.org.uk/site/scripts/documents_info.php?documentID=2234&pageNumber=2
http://www.scie.org.uk/publications/ataglance/ataglance38.asp
http://www.fosteringhandbook.com/tact/promote_positive.html
http://www.hertsdirect.org/docs/pdf/c/csf3993.pdf
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Title of suggested activity Suggested activities Suggested timings Also related to

Positive behavioural 
framework

It is important that learners understand the importance of a positive behavioural supportive 
environment and the skills that can enhance a person’s quality of life, as opposed to restraint or 
restrictive interventions, which may be required in life-threatening situations to protect both staff and 
people who use the services or as part of an agreed care plan.

The Department of Health Guidance Framework is a useful starting point for tutors to introduce 
learners to the need for and purpose of a positive behavioural framework. Tutors could then discuss 
with learners the reasons that a guidance framework is important.

Learners individually could then produce three guides in the form of introductory leaflets for new 
starters working in an acute psychiatric hospital environment to demonstrate their understanding of 
the six key principles underpinning the guidance framework.

Organisation: Department of Health
Resource Title: Positive and Proactive Care: reducing the need for restrictive interventions
Website Link: https://www.gov.uk/government/uploads/system/uploads/attachment_data/
file/300293/JRA_DoH_Guidance_on_RP_web_accessible.pdf
Description: An explanation of the need for a guidance framework. See: ‘Six key principles’ page 15; 
‘Restrictive intervention reduction programmes’ page 21; ‘The safe and ethical use of all forms of 
restrictive interventions’ page 24.

1.5 hours Unit 1 LO1

What is a person-centred 
approach?

It is crucial that learners understand what is meant by a person-centred approach – i.e. principles of 
a person-centred approach (see Unit 6). Learners could use the resource below that contains useful 
information about how the person-centred approach originated.

Tutors could then ask learners to complete a short presentation.

Organisation: The British Association for the Person-Centred Approach 
Resource Title: What is the Person-Centred Approach? 
Website Link: http://www.bapca.org.uk/about/what-is-it.html
Description: Information about how the person-centred approach was developed.

1 hour Unit 6 LO2
Unit 7 LO6 
Unit 16 LO3 
Unit 22 LO1 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/300293/JRA_DoH_Guidance_on_RP_web_accessible.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/300293/JRA_DoH_Guidance_on_RP_web_accessible.pdf
http://www.bapca.org.uk/about/what-is-it.html


C
A

M
BRID

G
E TEC

H
N

IC
A

LS IN
 H

EA
LTH

 A
N

D
 SO

C
IA

L C
A

RE
LEVEL 3 U

N
IT 12

15

Title of suggested activity Suggested activities Suggested timings Also related to

Applying person-centred and 
value-based approaches to 
promote positive behaviour 

Tutors could introduce learners to the concept of person-centred approaches which are embedded in 
all health and social care organisations by discussing with the whole group the document ‘A positive 
and proactive workforce’, a guide aimed at the social care and health workforce.

Organisation: Department of Health, Skills for Health, Skills for Care
Resource Title: A positive and proactive workforce
Website Link: http://www.skillsforcare.org.uk/Documents/Topics/Restrictive-practices/A-positive-and-
proactive-workforce.pdf 
Description: A guide to workforce development for commissioners and employers seeking to 
minimise the use of restrictive practices in social care and health.

Learners could design a hand out for use by practitioners that explains what person-centred care in 
health care means. Learners hand outs could include what person-centred care is and why person-
centred care is important. 

Tutors could discuss with the whole group person-centred thinking by introducing learners to ‘Edie’s 
story’ (pages 22 to 39 of the guide), which describes how a team in a residential care home learned 
to positively support a woman whose distress and behaviour presented the team with challenges in 
how they could best offer care to her.

Tutors’ discussion points with learners could include:
•	 Understanding that people’s behaviour serves an important function for them and is a form of 

communication.
•	 Knowing the individual’s personal and medical history and recognising that behaviour may be 

influenced by a chronic, intermittent or acute physical condition such as very high temperature/
effects of anaesthesia, epilepsy, pain or the influence of drugs or alcohol.

•	 Recognising personal likes and dislikes and possible triggers which present behaviours of concern. 
•	 Recognising that behaviour may be influenced by people’s environment and the behaviour of 

others, the need for personal space and privacy.
•	 Identifying patterns of behaviour, i.e. identifying precursor behaviour (e.g. tense muscles, pacing, 

sweating, facial expression and increased breathing rate).

1.5 hours Unit 6 LO2 
Unit 7 LO6 
Unit 9 LO3
Unit 16 LO3 
Unit 22 LO1

http://www.skillsforcare.org.uk/Documents/Topics/Restrictive-practices/A-positive-and-proactive-workforce.pdf
http://www.skillsforcare.org.uk/Documents/Topics/Restrictive-practices/A-positive-and-proactive-workforce.pdf
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Title of suggested activity Suggested activities Suggested timings Also related to

Environmental factors that 
can influence the building of 
relationships

It is important that learners understand how environmental factors can influence the building of 
relationships. 

Tutors could show learners a video about getting the environment right to influence the building of 
positive relationships for individuals with autism and ask learners as a group to discuss their thoughts 
about the video.

Tutors could ask learners to create a fact sheet explaining why getting the environment right and 
communication are key factors in building relationships and allowing individuals to make decisions 
and choices about their own lives.

Organisation: Social Care Institute for Excellence (SCIE) 
Resource Title: Challenging behaviour and learning disabilities: improving services 
Website Link: http://www.scie.org.uk/socialcaretv/video-player.asp?guid=b4260f80-1b05-4a9e-9754-
aa39efa2e9c8
Description: A 16-minute video that looks at how environmental factors can be important in reducing 
antisocial behaviour and building positive relationships by improving practices and services.

2 hours Unit 1 LO3

Behaviour support plans Learners need to know that a behaviour support plan (BPS) provides carers with clear plans on how to 
respond to and control risky behaviour. 

Tutors could provide learners with examples of behaviour support plans. Learners could use the plans 
to:
•	 Identify how the plan uses a person-centred approach
•	 Analyse how the plan promotes positive behaviour
•	 Describe a primary, secondary and tertiary strategy detailed in the plan.

Organisation: Victoria State Government: Department of Human Services
Resource Title: Behaviour Support Plan Toolkit 
Website Link: http://www.dhs.vic.gov.au/__data/assets/pdf_file/0005/845348/Toolkit-section-4-
Useful-assessment-tools-and-forms-0913.pdf
Description: Useful assessment tools and forms.

Organisation: Victoria State Government: Department of Education and Training
Resource Title: Behaviour Support Plan Template
Website Link: http://www.education.vic.gov.au/Documents/about/programs/bullystoppers/
bspinteractive.pdf
Description: Behaviour support plan template. 

2 hours

http://www.scie.org.uk/socialcaretv/video-player.asp?guid=b4260f80-1b05-4a9e-9754-aa39efa2e9c8
http://www.scie.org.uk/socialcaretv/video-player.asp?guid=b4260f80-1b05-4a9e-9754-aa39efa2e9c8
http://www.dhs.vic.gov.au/__data/assets/pdf_file/0005/845348/Toolkit-section-4-Useful-assessment-tools-and-forms-0913.pdf
http://www.dhs.vic.gov.au/__data/assets/pdf_file/0005/845348/Toolkit-section-4-Useful-assessment-tools-and-forms-0913.pdf
http://www.education.vic.gov.au/Documents/about/programs/bullystoppers/bspinteractive.pdf
http://www.education.vic.gov.au/Documents/about/programs/bullystoppers/bspinteractive.pdf
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LO No: 2

LO Title: Understand situations in which staff are required to use reactive and restrictive interventions 

Title of suggested activity Suggested activities Suggested timings Also related to

Practical approaches to 
reducing the need for 
restrictive interventions 

It is important that learners understand the legal and ethical basis for organisations to allow their staff 
to use restrictive interventions as a last resort when there is a real possibility of harm to the person or 
staff and that these should never be used to punish or for the sole intention of inflicting pain, suffering 
or humiliation.

Discussion point examples:
•	 Preventing someone from harming themselves 
•	 Holding a person to receive medical treatment in a planned situation 
•	 Holding someone to receive medical treatment in an emergency situation 
•	 Self-defence 
•	 Escaping from violence 
•	 Protecting vulnerable people from violence.

Tutors could discuss with learners the information provided on the Social Care Institute for Excellence 
(SCIE) website where there is a video that looks at two examples of minimising restraint with a 
practical approach. 

Organisation: Social Care Institute for Excellence (SCIE) 
Resource Title: Practical approaches to minimising restraint
Website Link: http://www.scie.org.uk/socialcaretv/video-player.asp?v=practical-approaches-to-
minimising-restraint
Description: In the first story in an 8-minute video we meet Peter who is living in a care home. Peter 
has a urinary tract infection. A common side effect of such infections is confusion which is made 
worse by Peter’s Alzheimer’s disease. In the second story we meet Florence, a lady in her 80’s who has 
developed a chest infection and has been admitted to hospital suffering delirium.

2 hours Unit 2 LO1, LO2, LO3

SUGGESTED ACTIVITIES

http://www.scie.org.uk/socialcaretv/video-player.asp?v=practical-approaches-to-minimising-restraint
http://www.scie.org.uk/socialcaretv/video-player.asp?v=practical-approaches-to-minimising-restraint
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Title of suggested activity Suggested activities Suggested timings Also related to

Stages of behaviour Tutors could discuss the different stages of behaviour with learners based on the ‘traffic light’ system 
which has been found to be particularly useful in helping carers to understand the different steps of 
behaviour:
•	 Green = proactive strategies – calm and relaxed
•	 Amber = early warning strategies – anxious, aroused or distressed
•	 Red = reactive strategies – incident
•	 Blue = post incident support – calming down, but still need to be careful.

Learners could be asked to form groups to produce an e-guide for carers including a short synopsis 
and their own examples for each of the different stages of behaviour based on the traffic light system.

Organisation: Challenging Behaviour Foundation
Resource Title: Positive Behaviour Support Planning: Part 3
Website Link: http://www.challengingbehaviour.org.uk/understanding-behaviour/positive-behaviour-
support.html

1.5 hours Unit 2 LO1, LO2, LO3

Identifying stages of 
behaviour 

Tutors could introduce learners to behaviour support plans on the Challenging Behaviour Foundation 
website, where there are three behaviour support plans.

Two of the plans are designed around specific behaviours – coping with car journeys and difficulties 
with food. The third behaviour support plan is based on the traffic light format and addresses a 
number of behaviours.

Examples of these scenarios can be found at:
Organisation: Challenging Behaviour Foundation
Resource Title: Positive Behaviour Support Planning: Part 3
Website Link: http://www.challengingbehaviour.org.uk/learning-disability-files/03---Positive-
Behaviour-Support-Planning-Part-3-web-2014.pdf
Description: See Appendix 1 and Appendix 2 for scenarios.

2 hours Unit 2 LO1, LO2, LO3

http://www.challengingbehaviour.org.uk/understanding-behaviour/positive-behaviour-support.html
http://www.challengingbehaviour.org.uk/understanding-behaviour/positive-behaviour-support.html
http://www.challengingbehaviour.org.uk/learning-disability-files/03---Positive-Behaviour-Support-Planning-Part-3-web-2014.pdf
http://www.challengingbehaviour.org.uk/learning-disability-files/03---Positive-Behaviour-Support-Planning-Part-3-web-2014.pdf
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Title of suggested activity Suggested activities Suggested timings Also related to

Understanding the function 
of challenging behaviour

Tutors could advise learners that when writing a behaviour support plan they should be thinking 
about strategies that help the person change the behaviour. Tutors should make learners be aware 
that appropriate strategies could be different depending on the function of the behaviour.

Tutors could give an example to learners of a person hitting care staff to get attention (or any other 
example).

Learners could discuss in groups the three or four strategies they would employ to encourage the 
person to get attention in another way. Learners could discuss their outcomes with the rest of the 
class and explain any differences in strategies with other groups.

Organisation: Challenging Behaviour Foundation
Resource Title: Positive Behaviour Support Planning: Part 3
Website Link: http://www.challengingbehaviour.org.uk/learning-disability-files/03---Positive-
Behaviour-Support-Planning-Part-3-web-2014.pdf
Description: See page 4: Function of the challenging behaviour.

1 hour Unit 16 LO1

Functions of the challenging 
behaviour 

Tutors could discuss with learners why flow charts are used in communication.

Learners could research different styles of flow charts.

Tutors could ask learners to use strategies they would employ in the activity above to design an easy 
step-by-step flow chart guide for carers to put processes in place to teach an individual how to get 
the clients attention without hitting them.

Organisation: BreezeTree Software
Resource Title: What is a Flow Chart?
Website Link: http://www.breezetree.com/articles/what-is-a-flow-chart.htm
Description: Explains what a flow chart is.

2 hours Unit 16 LO1

Understanding  the use 
of reactive and restrictive 
interventions

Tutors could ask learners to make a short, oral presentation, no longer than 5 minutes, of their 
understanding of situations in which staff are required to use restrictive interventions and why.

Organisation: Department of Health
Resource Title: Positive and Proactive Care: reducing the need for restrictive interventions
Website Link: https://www.gov.uk/government/uploads/system/uploads/attachment_data/
file/300293/JRA_DoH_Guidance_on_RP_web_accessible.pdf
Description: See page 24: The safe and ethical use of all forms of restrictive interventions.

1 hour

http://www.challengingbehaviour.org.uk/learning-disability-files/03---Positive-Behaviour-Support-Planning-Part-3-web-2014.pdf
http://www.challengingbehaviour.org.uk/learning-disability-files/03---Positive-Behaviour-Support-Planning-Part-3-web-2014.pdf
http://www.breezetree.com/articles/what-is-a-flow-chart.htm
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/300293/JRA_DoH_Guidance_on_RP_web_accessible.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/300293/JRA_DoH_Guidance_on_RP_web_accessible.pdf
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LO No: 3

LO Title: Be able to use interventions to promote positive behaviour, considering the impact on the individual

Title of suggested activity Suggested activities Suggested timings Also related to

What is communication? For learners to understand how communication factors influence the building of relationships, tutors 
must first ensure that learners understand what is meant by the term communication, the different 
forms it can take and how more than one form of communication may occur at the same time. 

Tutors could ask learners to individually explain in one sentence what communication is and then 
share this with the rest of the group; either through posting their sentences using Post-it notes on a 
flip chart or whiteboard. 

Tutors could then provide the whole group with some information about what communication is. 

Tutors could show learners the interactive video from the Royal College of Nursing (RCN) which 
has developed free online resources for health care assistants. The interactive video explains the 
importance of communication and the five key aspects of communication: listening and attending, 
non-verbal, verbal, questioning and written communication.

Organisation: Royal College of Nursing
Resource Title: Communication
Website Link: http://rcnhca.org.uk/top-page-001/
Description: First steps in communication for health care assistants.

Tutors could ask learners to watch the following video and then create their own communication 
checklist:
Organisation: MindTools
Resource Title: The 7 Cs of communication
Website Link: https://www.mindtools.com/pages/article/newCS_85.htm
Description: Learning how to use the 7 Cs to communicate more effectively.

HelpGuide is an organisation that provides free online resources about mental health and wellbeing.

Tutors could ask learners to read the information entitled ‘Nonverbal-communication’ on the 
HelpGuide website, which describes the different forms non-verbal communication can take. Learners 
could pay particular attention to the three scenarios (‘Jack’, ‘Arlene’ and ‘Ted’) that are focused on the 
impact that non-verbal communication can have on relationships.

2 hours Unit 1 LO1, LO2, LO3, 
LO4
Unit 9 LO2

SUGGESTED ACTIVITIES

http://rcnhca.org.uk/top-page-001/
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Title of suggested activity Suggested activities Suggested timings Also related to

What is communication? 
(continued)

Tutors could find one or all of these scenarios useful as the basis of a whole group or small group 
discussion.

Organisation: HelpGuide
Resource Title: Nonverbal communication
Website Link: http://www.helpguide.org/articles/relationships/nonverbal-communication.htm
Description: Information on non-verbal communication, with scenarios.

Building positive 
relationships with effective 
communication 

Tutors will need to ensure learners understand how communication can be adapted. Tutors could ask 
learners to get into small groups and produce a short presentation to the rest of the group about the 
different ways communication can be adapted. 

Tutors could ask learners to be creative and use a variety of different ways of communicating their 
meanings to the rest of the group i.e. words, gestures, pictures and signs. 

Tutors could show learners both the NHS video on understanding the causes of challenging 
behaviour and the importance of effective communication in gathering and sharing information, and 
the video by SCIE on challenging behaviour and learning disabilities. 

Tutors could then generate a whole group discussion on what the learners observed in the videos.

Organisation: NHS Protect
Resource Title: Understand Challenging Behaviour
Website Link: https://www.youtube.com/watch?v=TbA3aU-L3Jo
Description: The importance of understanding challenging behaviour and effective communication in 
gathering and sharing information.

Organisation: Social Care Institute for Excellence (SCIE)
Resource Title: Challenging behaviour and learning disabilities: independent living
Website Link: http://www.scie.org.uk/socialcaretv/video-player.asp?guid=6db7a54b-0ba3-468f-95fb-
4b823fab9bb6
Description: People with severe learning disabilities sometimes use behaviour that is said to be 
challenging in order to communicate.

Tutors could then ask learners to carry out their own research or choose two methods of 
communication from the websites below and design an information leaflet or fact sheet explaining 
the methods of communication to a relative of an individual who is deafblind or who has sensory 
impairments.

2 hours Unit 1 LO1, LO2, LO3, 
LO4
Unit 9 LO2

https://www.youtube.com/watch?v=TbA3aU-L3Jo
http://www.scie.org.uk/socialcaretv/video-player.asp?guid=6db7a54b-0ba3-468f-95fb-4b823fab9bb6
http://www.scie.org.uk/socialcaretv/video-player.asp?guid=6db7a54b-0ba3-468f-95fb-4b823fab9bb6
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Title of suggested activity Suggested activities Suggested timings Also related to

Building positive 
relationships with effective 
communication (continued)

Organisation: Sense
Resource Title: Methods of communicating with people who are deafblind
Website Link: http://www.sense.org.uk/content/methods-communicating-people-who-are-deafblind
Description: Information on the different ways of communicating with people who are deafblind.

Organisation: The Makaton Charity
Resource Title: About Makaton 
Website Link: https://www.makaton.org/aboutMakaton/default
Description: Explanation of the Makaton language programme.

Action on Hearing Loss is an organisation that provides support to individuals who have loss of 
hearing. 

Tutors could show the learners the following video which uses British Sign Language:

Organisation: Action on Hearing Loss
Resource Title: Ways of communicating 
Website Link: https://www.actiononhearingloss.org.uk/your-hearing/ways-of-communicating.aspx
Description: Ways of communicating with people with hearing loss.

The Royal National Institute for the Blind (RNIB) is an organisation that provides support to individuals 
who have sight loss.

Organisation: The Royal National Institute for the Blind (RNIB
Resource Title: Braille and Moon: Tactile Codes 
Website Link: https://www.rnib.org.uk/braille-and-moon-tactile-codes
Description: Braille and Moon are tactile codes which enable blind and partially sighted people to 
read by touch.

https://www.makaton.org/aboutMakaton/default
https://www.actiononhearingloss.org.uk/your-hearing/ways-of-communicating.aspx
https://www.rnib.org.uk/braille-and-moon-tactile-codes


C
A

M
BRID

G
E TEC

H
N

IC
A

LS IN
 H

EA
LTH

 A
N

D
 SO

C
IA

L C
A

RE
LEVEL 3 U

N
IT 12

23

Title of suggested activity Suggested activities Suggested timings Also related to

Reactive and restrictive 
interventions

It is important that learners understand that a good behaviour support plan has more proactive 
strategies than reactive ones. Tutors could discuss with learners the reasons why reactive interventions 
provide a way to react quickly in a situation where the person is distressed or anxious and more likely 
to display challenging behaviour, and are equally designed to keep the person and those around 
them safe from harm. 

Tutors could further explain to learners that in a reactive situation carers should remain calm and be 
aware of the individual’s body language, ensuring that they are aware of the effects that invading 
an individual’s personal space could have on escalating or de-escalating challenging behaviour (see 
Theory of proxemics activity below).

Learners will also need to understand that restrictive practices such as physical restraint, mechanical 
restraint, chemical restraint or seclusion or long-term segregation are only to be used once all other 
planned proactive and reactive interventions have been tried or are not practical.

Learners need to be able to explain the difference between restrictive and reactive interventions.

Tutors could then support learners to think about these restraints and ask learners to consider, in a 
group discussion, what effect these restraints can have on an individual long-term.

Organisation: Challenging Behaviour Foundation
Resource Title: Physical Interventions for Challenging Behaviour
Website Link: http://www.challengingbehaviour.org.uk/learning-disability-files/10---Physical-
Interventions-2013-web.pdf

Organisation: Challenging Behaviour Foundation
Resource Title: Use of Medication in the Treatment of Challenging Behaviour
Website Link: http://www.challengingbehaviour.org.uk/learning-disability-files/13_UseofMedication.
pdf

2 hours

Theory of proxemics Tutors could introduce learners to the theory of proxemics.

Learners could obtain permission from peers to invade each others’ personal space during role plays. 
Once this has been obtained learners could provide their own role play scenarios of others invading 
their personal space in a health and social care setting.

Learners could discuss:
•	 The effects felt from role plays (invading personal space)
•	 What effect they think invading personal space would have on escalating or de-escalating 

challenging behaviour.

1.5 hours Unit 1 LO1, LO2, LO3, 
LO4
Unit 9 LO2

http://www.challengingbehaviour.org.uk/learning-disability-files/10---Physical-Interventions-2013-web.pdf
http://www.challengingbehaviour.org.uk/learning-disability-files/10---Physical-Interventions-2013-web.pdf
http://www.challengingbehaviour.org.uk/learning-disability-files/13_UseofMedication.pdf
http://www.challengingbehaviour.org.uk/learning-disability-files/13_UseofMedication.pdf


C
A

M
BRID

G
E TEC

H
N

IC
A

LS IN
 H

EA
LTH

 A
N

D
 SO

C
IA

L C
A

RE
LEVEL 3 U

N
IT 12

24

Title of suggested activity Suggested activities Suggested timings Also related to

Supervised confinement It is important for learners to understand the aim of isolation and seclusion and the impact that long-
term segregation can have on an individual.

Tutors could ask learners to read the section on seclusion in a guide prepared by the Department of 
Health:
Organisation: Department of Health
Resource Title: Positive and Proactive Care: reducing the need for restrictive interventions
Website Link: https://www.gov.uk/government/uploads/system/uploads/attachment_data/
file/300293/JRA_DoH_Guidance_on_RP_web_accessible.pdf
Description: See page 27 (points 87 to 89) for section on seclusion.

Tutors could task learners to research the reasons for seclusion and long term segregation and 
demonstrate their understanding with a 3-minute presentation.

1.5 hours

Why post-incident reviews 
are important

It is important for learners to understand what post-incident reviews are and why they are important.

Tutors could discuss post-incident reviews with learners; for example:
•	 Effectiveness (e.g. Did it work? What is the impact on the individual?) 
•	 Sustainability (e.g. Can the approach be used again? Will it work in different environments?) 
•	 Development of strategies for individualised care (e.g. review of behavioural plan in line with 

person-centred approach).

Tutors could use the following resource (which provides the aims of post-incident reviews) to aid 
discussion. Tutors could question learners about their understanding then agree on a whole group 
definition.

Organisation: Department of Health
Resource Title: Positive and Proactive Care: reducing the need for restrictive interventions
Website Link: https://www.gov.uk/government/uploads/system/uploads/attachment_data/
file/300293/JRA_DoH_Guidance_on_RP_web_accessible.pdf
Description: See pages 22–23 (points 46 to 53) for section on post-incident reviews.

1 hour

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/300293/JRA_DoH_Guidance_on_RP_web_accessible.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/300293/JRA_DoH_Guidance_on_RP_web_accessible.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/300293/JRA_DoH_Guidance_on_RP_web_accessible.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/300293/JRA_DoH_Guidance_on_RP_web_accessible.pdf
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LO No: 4

LO Title: Know relevant legislation and guidance related to promoting positive behaviour

Title of suggested activity Suggested activities Suggested timings Also related to

Finding out about the laws 
that protect vulnerable 
individuals

Tutors could introduce learners to current legislation and ensure learners are aware that organisations 
that provide care and support to people who are at risk of being exposed to restrictive interventions 
must have clear organisational policies which reflect professional or clinical guidance, current 
legislation, case law and evidence of best practice. 

Tutors could discuss with learners key aspects of legislation such as the Mental Health Act 1983 and 
the Mental Capacity Act 2005 which promote positive behaviour and protect individuals.

Tutors could ask learners to research other legislation that protects individuals and promotes positive 
behaviour.

Learners could research and identify key aspects of other pieces of legislation that promote positive 
behaviour and be able to describe how these legislation support individuals who display behaviour 
for concern. 

Organisation: Mind
Resource Title: Legal rights
Website Link: http://www.mind.org.uk/information-support/legal-rights/
Description: Legal rights – legislation.

1 hour Unit 2 LO3
Unit 9 LO3

SUGGESTED ACTIVITIES

http://www.mind.org.uk/information-support/legal-rights/
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Title of suggested activity Suggested activities Suggested timings Also related to

Exploring guidance for 
practitioners on reducing 
the need for restrictive 
interventions

Tutors should ensure that learners are aware of and know how to access official guidance on the use 
of restrictive practices. 

Learners should understand that a restrictive intervention should only be carried out where it is legally 
and ethically justified. It must be only used when it is essential in order to prevent serious harm to 
somebody. The least restrictive option should be taken.

Tutors and learners could spend time discussing key aspects of the Department of Health’s ‘Positive 
and Proactive Care’ guidance; for example:
•	 Learning about human rights based, positive and pro-active, non-aversive approaches must 

precede any training on or use of restrictive interventions
•	 Learners should have an understanding of how to access specialist advice and support for people, 

which includes advice on the impact of culture and the environment.

Learners could write about an aspect of the guidance that they found interesting and share their 
learning with the group.

Organisation: Department of Health
Resource Title: Positive and Proactive Care: reducing the need for restrictive interventions (2014)
Website Link: https://www.gov.uk/government/uploads/system/uploads/attachment_data/
file/300293/JRA_DoH_Guidance_on_RP_web_accessible.pdf
Description: The need for a guidance framework.

Organisation: Department of Health, Skills for Health, Skills for Care
Resource Title: A positive and proactive workforce
Website Link: http://www.skillsforcare.org.uk/Documents/Topics/Restrictive-practices/A-positive-and-
proactive-workforce.pdf
Description: A guide to workforce development for commissioners and employers seeking to 
minimise the use of restrictive practices in social care and health.

1 hour

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/300293/JRA_DoH_Guidance_on_RP_web_accessible.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/300293/JRA_DoH_Guidance_on_RP_web_accessible.pdf
http://www.skillsforcare.org.uk/Documents/Topics/Restrictive-practices/A-positive-and-proactive-workforce.pdf
http://www.skillsforcare.org.uk/Documents/Topics/Restrictive-practices/A-positive-and-proactive-workforce.pdf
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Title of suggested activity Suggested activities Suggested timings Also related to

The application of legislation 
in protecting the rights of 
people with disorders that 
come under the umbrella of 
mental health

Tutors will need to ensure learners understand how the Mental Health Act 1983 protects the rights 
of people who are assessed as having a ‘mental disorder’ such as dementia, schizophrenia, bipolar 
disorder, eating disorders and addictions.

Learners in pairs could devise a presentation that illustrates how the Mental Health Act 1983 protects 
service users.

Organisation: Alzheimer’s Society
Resource Title: The Mental Health Act 1983 and guardianship
Website Link: https://www.alzheimers.org.uk/site/scripts/documents_info.php?documentID=117
Description: The Mental Health Act 1983 is a law that is designed to protect the rights of people who 
are assessed as having a ‘mental disorder’.

1 hour Unit 2 LO3
Unit 9 LO3

Understand how the Health 
and Safety at Work Act 1974 
protects those working to 
promote positive behaviour

Places of work for employees should establish transparent processes to ensure that the hazardous 
nature of any foreseeable violence and aggression in the workplace, and of any restrictive 
interventions that are permitted, is acknowledged.

Tutors will need to ensure learners understand how the Health and Safety at Work Act 1974 protects 
the rights of people. 

Tutors could ask learners to put together a brochure for volunteers working in a health care 
environment, about the risks that could arise from violence and aggression and those linked to the 
use of restrictive interventions and restraint. 

The brochure could then describe ways to minimise the risks of harm to those working to promote 
positive behaviour.

Organisation: Department of Health
Resource Title: Positive and Proactive Care: reducing the need for restrictive interventions (2014)
Website Link https://www.gov.uk/government/uploads/system/uploads/attachment_data/
file/300293/JRA_DoH_Guidance_on_RP_web_accessible.pdf
Description: The Health and Safety at Work Act 1974 is a law that places a duty on employers 
to ensure, so far as is reasonably practicable, that the health, safety and welfare at work of their 
employees and the health and safety of others who may be affected by the employer’s undertaking is 
safeguarded. 

1 hour Unit 3 LO2

https://www.alzheimers.org.uk/site/scripts/documents_info.php?documentID=117
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/300293/JRA_DoH_Guidance_on_RP_web_accessible.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/300293/JRA_DoH_Guidance_on_RP_web_accessible.pdf
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Title of suggested activity Suggested activities Suggested timings Also related to

Treat me equal, treat me 
right – a human rights-based 
approach

Tutors will need to ensure learners understand how the Human Rights Act 1998 protects the rights of 
people. 

Tutors could access the following website for documentation to enable classroom discussion.

Organisation: Mersey Care NHS Trust
Resource Title: “Treat Me Equal, Treat Me Right”: A Human Rights Based Approach
Website Link: http://www.challengingbehaviour.org.uk/learning-disability-files/Richard-Whitehead-&-
Beth-Greenhill-(Black-&-White).pdf
Description: PowerPoint presentation for Challenging Behaviour National Strategy Group Meeting 
(Richard Whitehead and Beth Greenhill).

Learners could be asked to research the key aspects of the Human Rights Act and explain how this 
protects vulnerable people.

1 hours Unit 2 LO2, LO3

How the Police and Criminal 
Evidence Act 1984 relates 
to promoting positive 
behaviour

Learners need to understand that there are a range of existing legal powers which are available to 
gain access to adults suspected to be at risk of abuse or neglect and unable to protect themselves.

Tutors could introduce learners to the Police and Criminal Evidence Act 1984.

Learners could be asked to research the key aspects of the Police and Criminal Evidence Act 1984 and 
provide an overview how this Act protects adults and children suspected of being at risk or abused.

Organisation: Social Care Institute for Excellence (SCIE)
Resource Title: Context of the Police and Criminal Evidence Act 1984 in gaining access to an adult 
suspected of being at risk of neglect or abuse: a guide for social workers and their managers in 
England
Website Link: http://www.scie.org.uk/care-act-2014/safeguarding-adults/adult-suspected-at-risk-of-
neglect-abuse/law/pcea1984.asp
Description: Application of the Police and Criminal Evidence Act 1984 to a particular scenario.

1 hour Unit 21 LO1

http://www.challengingbehaviour.org.uk/learning-disability-files/Richard-Whitehead-&-Beth-Greenhill-(Black-&-White).pdf
http://www.challengingbehaviour.org.uk/learning-disability-files/Richard-Whitehead-&-Beth-Greenhill-(Black-&-White).pdf
http://www.scie.org.uk/care-act-2014/safeguarding-adults/adult-suspected-at-risk-of-neglect-abuse/law/pcea1984.asp
http://www.scie.org.uk/care-act-2014/safeguarding-adults/adult-suspected-at-risk-of-neglect-abuse/law/pcea1984.asp
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