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Instructions and answers for teachers
These instructions cover the student activity section which can be found on page 9. This Topic Exploration Pack supports OCR A Level English Language.

When distributing the activity section to the students either as a printed copy or as a Word file you will need to remove the teacher instructions section.
Teacher Guide
This is a just a guide to approaching the teaching of the Academic Poster section of the Non Examined Assessment (NEA) and is not intended to be used purely as exemplar work. Indeed the intention is to pose some questions about what might make a ‘good’ Academic Poster rather than provide a guide to marking.

It might also be worth noting that all Academic Posters might be easier to read if in A3 format, although all the examples in this pack can be in A4.

There are a number of points that have to be considered by teachers before their learners start the Academic Poster. These points are:

· Context

· Authenticity

· Transferable Skills

· Investigation reports & posters

· Assembling the Poster

· Formatting

· Beyond the Exam

The first three points can be considered before teaching commences.

Context

The Non Examined Assessment (NEA) forms 20% of the overall A level. There are 40 marks for the NEA and the Academic Poster carries 10 of these 40 marks, therefore the Academic Poster forms 5% of the overall marks for the A level.

The NEA, and therefore the Academic Poster, can be done at any time of the 2 year course but in practice virtually every centre will expect learners to do the NEA in the second year, although some centres might start preparatory work towards the end of the first year, perhaps through ideas like mini investigations.

A key point in considering the Academic Poster is not to see it as a ‘bolt-on’ to the Language Investigation, as the final piece of the NEA jigsaw. Instead, it is able to serve a very useful purpose as a central part of the process in the writing of a Language Investigation – this guide will hopefully show that an Academic Poster can indicate areas that could be further developed/sharpen in the Investigation. So if the poster wasn’t started until the Language Investigation was completed, this usefulness would be lost.

Authenticity

The Academic Poster has validity within the HE linguistic community. It is already used widely in many HE institutions and not just on English language courses, so this part of the NEA provides learners with an opportunity to learn skills that could be relevant for their time at HE, whatever subject they choose to study. The Academic Poster is also being increasingly used in the workplace, to show how projects are developing for instance. However, in the context of the Academic Poster as part of the OCR A level English Language NEA, subject knowledge and skills are an integral part of the process as learners have to distil the main points and issues of their own Language Investigation and put those across to a different audience using only 750-1000 words (as opposed to the 2000-2500 words of their Language Investigation)

Transferable Skills

The production of the Academic Poster requires skills that are useful in a variety of situations. The Academic Poster involves:

· Critical thinking

· Prioritising, sequencing, synthesising skills

· Symbiosis – grows with the research report from the Language Investigation

· Development of ICT skills

· Effective (written) communication

Activity One – Preparing

Teacher Summary

This activity is designed to give learners an insight into the way an Academic Poster can convey information.

Before the lesson starts, Learner Resources 1 and 2 should be cut up into the different sections of the table, mixed up and then placed in an envelope or similar container.

However, it should be pointed out that this doesn’t have to be Learner Resources 1 and 2, it could be any text and the following would be followed:

· Selection of key words

· The chopping up of text into (meaningful) chunks

· The organisation of two ‘teams’ into ‘detectives’ and ‘editors’

· 20 Questions format to understand what the text was about

For the start of this activity, learners would ideally be working in fours, and these fours would be divided into two ‘teams’ – team A and team B.

Team A, the ‘detectives’, would use the cut up words of Learner Resource 1 to try and discover indications about the research topic and procedure. In order to get an exact idea of research topic and procedure, they should then prepare up to 20 (closed) questions that can only receive ‘Yes’ or ‘No’ responses.

Team B, ‘the editors’, would use the cut up sections of Learner Resource 2 to try and sequence these information cards into what they think is the correct order (when they think they have finished they could be shown Learner Resource 3, which is the ‘correct’ version). Once they have established the sequence, team B should prepare to answer the 20 questions about the topic with Yes/No answers only. Team B need to be careful not to show to anything they have discovered to team A.

Team A then ask team B their 20 questions, there could be some sort of award for the team A that asks the least amount of questions and the team B that holds out the longest.

Learner Resource 3 should then be distributed to all the class.

The class should read this through, and in groups discuss what they consider the strengths and weaknesses of this as a potential Academic Poster. These could be recorded by the teacher and distributed to learners as offering some initial guidelines to learners about how to approach the Academic Poster.

A word of warning though, while it was said at the start of the pack that the intention was not to provide exemplars, this particular example would not be regarded as strong.

Learners could then also consider what would be good to include in an Academic Poster, and Lesson Resource 4 could be used to aid this process.

Aims and Objectives

· Explore the processes involved in describing a research process and topic to a new audience

· Practise on an Academic Poster that has come out of a ‘real’ language investigation

· Experiment with different approaches to determine which is potentially more effective from a linguistic point of view

Resources

· Learner Resources 1, 2, 3 and 4

Duration

The activity could last for a couple of lessons (depending on lesson length). Thinking about what makes up an Academic Poster should obviously occupy the second part of the Lesson

Activity Two – Analysing Examples of Investigation Reports & Posters

Teacher Summary

This lesson looks at three different examples of Academic Poster that have all come out of ‘real’ learner language investigations (unfortunately the original Language Investigations cannot be reproduced due to copyright reasons). Learners should be developing their ideas from the first lesson activity about what should be in a successful Academic Poster. In this lesson activity, learners should be considering the relationship between content and layout.
Give out Learner Resources 5. This is an Academic Poster drawn from a strong language investigation.

Ask the learners to consider:

1. How well does the poster fulfil the brief?

2. Is there more information they would like to know from this Academic Poster?

3. Is there any information that they feel isn’t really needed in the Academic Poster?

(For instance:

Some of the things the poster doesn’t make clear or explore is how useful investigating American posters was – it might be harder to know the historical context of these – and whether there were any significant differences between American and British posters. Why was only one British poster used? How useful is the visual display of the table? Did it work making the Fairclough quote stand out?)

The learners might want to use Learner Resource 4, or a class equivalent developed through class discussions in previous lessons, when doing this task.

Then ask learners to consider Learner Resource 6 and as repeat the process with the two questions. (Layout might be an important thing to consider here)
Finally repeat the process with Learner Resource 7. This is perhaps the strongest of the posters but could still be said to contain some issues (Findings could be clearer to an audience that has not read the original Language Investigation – the theorists take up a lot of words – could Method and Conclusions be broken down into numbered sections?)
OR
You might not want to work through each example with the whole class. You could do a jigsaw lesson (warning – the description of this activity is potentially confusing!):
· Put learners into groups of three and give each group one of the three Academic Posters (Learner Resources 5,6 and 7) in A3 format

· Each group annotates an A3 version of their Academic Poster

· One person in each group then remains by the original annotations to meet and greet visitors from other groups and explain the annotations

· At the same time, two members of each group go to look at another group’s annotated version of the Academic Poster, each member going to a different group

· These learners feedback to their original group about the posters they have just seen so that the group is able to annotate copies of the other two posters by themselves.

· Finally, one group presents their findings about each poster to the rest of the class (you could stick with the same group for all three posters or have a different group for each poster). The class can offer contributions drawn from their own analysis if they have discovered points that are missed in the presentations.

Hopefully as a result of considering these 3 examples learners should now have an idea of content and layout in an Academic Poster.

Aims and Objectives

· Discussion of what makes a ‘good’ Academic Poster

· Analyse Academic Posters that have come out of ‘real’ Language Investigations

Resources

· Learner Resources 5,6 and 7

Duration

· One lesson (although might spill into a second lesson as it will definitely fill an hour and might well be longer). If so, the whole class feedback could be for the 2nd lesson
Lesson Activity three – symbiosis

Teacher Summary

An important thing to consider is that the Language Investigation & Academic Poster describe the same thing but serve different purposes and are for different audiences. Therefore there are two different outcomes but each format can feed into and support the other. The way that the Language Investigation forms the Academic Poster is fairly obvious (the Academic Poster can’t be created without an Investigation!) but Academic Posters can help with the investigations themselves.

This idea should be introduced to learners at the start of the lesson by considering any (or all) of Learner Resources 5, 6, and 7. Looking at the Academic Poster could they consider any ways in which the language investigations could be improved further? Learner Resource 4, or a class equivalent developed through previous discussions, could be used to help learners in this activity.

Assembling the Poster and Formatting

The next activity depends on where the learners are with their language investigations but should be done before the language investigations are complete.

Ask the learners to produce an Academic Poster. This could be:

1) Before they have started their Language Investigation so can be used as an initial blueprint

OR

2) Midway through the Investigation and given to the teacher for something to discuss in a tutorial about the Language Investigations

OR

3) Given to the peer group the Academic Poster is aimed at so that they can feedback on both the poster and the Language Investigation

In each of the instances, and all three might be used, learners are developing their skills in producing Academic Posters.

Learners should find Learner Resource 8 helpful for layout and formatting – it’s advice that comes from the University of Bedfordshire. One thing stressed by the University is that final versions should be saved as PDFs, as this stops any formatting changes with different versions of Word and different operating systems. (and SIB stands for ‘Simple is Best’!)

Aims and Objectives

· Awareness of the symbiotic relationship between language investigations and Academic Posters

· Practice productions of Academic Posters

Resources

· Learner Resources 4, 5, 6, 7 and 8

Duration

The activity should last for one lesson in the classroom (with computers being used). The posters could be finished for homework

Lesson Activity Four– beyond the exam

Teacher Summary

Once the posters have been produced, then you might ask learners how they can be used

Learners could be asked the following question:

What uses might a class set of research posters serve your school/college? Discuss with your neighbour and make a list

Some suggestions might be:

· Printing of posters for Open Days/Parents’ evenings?

· A JRI conference (with a local university)

· Use for y11learners to indicate what Language A level might be about

· Use with 1st year A level Language learners to give an indication of what their language investigations might be about
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Adding visuality to the classroom and also possibly some of the posters serving as a revision remin
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Learner Activity

Learner Resource 1
	PUBLIC

	PERSONAL

	TECHNIQUE

	DELVE

	ICON

	QUESTION

	FAME

	MICROPHONE


Learner Resource 2

	TV presenter, celebrity panel show host, Piers Morgan does not exactly have a reputation for honesty and integrity, largely on account of his earlier career as a ruthless tabloid editor. He currently hosts a TV show, Piers Morgan Life Stories, where he interviews those in the public eye, getting them to reveal personal and intimate aspects of their lives.
	The interview is conducted for the benefit of the viewing public, at home and in the studio, as much as for Piers Morgan’s reputation. The lights are soon dimmed, cameras and microphones are carefully positioned so that guests are encouraged to forget that they are being recorded and an audience is present.

	This study looks at the interview techniques he uses to draw information out of his guests that other chat show hosts do not. The studio disappears into darkness and only the two of them are softly lit and a wall sized close up image of the celebrity is the backdrop. In this case, the guest is Cheryl Cole.
	A basic technique he uses is to start off being attentive, warm and empathetic, to put the guest at ease. Once the guest appears relaxed he uses interruptions and varies the question types, makes effective use of leading questions and presupposition to get the guest to open up.

	The methodology was to simply transcribe sections of the interview that were most significant and which highlight his techniques and manipulate emotive language, transcribing 4 sections in total. The chosen sections are significant because they portray emotion and involve several personal questions. Some parts also demonstrate how he eases his way in, ensuring that Cheryl feels comfortable beforehand.
	He uses open questions like ‘How are you feeling?’ which helps establish a sort of bond - expressing concern for her wellbeing, almost as though he is counselling her. Another question type he uses is tag questions such as, ‘it’s been a weird couple of weeks for you, hasn’t it?’. This use of tag questions is beneficial to the audience as he contextualises things for them in this way.

	A similar technique he uses to draw out information from Cheryl Cole is to use declaratives such as “I read that…” and “you’ve had a traumatic year” which is again feeding her information and not only encourages agreement and elaboration, but also makes the interviewer look good but showing that he’s done his research.
	Saying ‘it’s been a weird couple of weeks, hasn’t it?’ implies that he is aware of her plight and able to empathize, which is a clever ploy, because while empathizing, he is able to draw out answers as she will feel obliged to agree with him.

	The turn taking structure we recognise in most interviews shows cooperation between the interviewer and guest. PM keeps his turns short prompts and allows Cheryl Cole to speak at length, with the effect that  she speaks far more than he does. Those with most power dominate conversations and take longer turns, but here PM asks the questions, changes topics, interrupts but does not speak most - a reflection of the programme’s agenda
	The use of pronouns is predictable:  PM uses ‘you’ throughout, but still creates a personal feel for CC, yet he uses ‘you’ 20 times more than she does. In turn, she uses the word ‘I’ much more frequently than he does, confirming that the interview revolves around her. Therefore, she refers to herself with ‘I’ whereas PM’s role as interviewer is to talk about her as much as he can for the entertainment of the viewing audience.


Learner Resource 3

Independent Language Investigation 

A Fabulous 6th Form College Near You
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How does Piers Morgan use language to engage withcelebrity interviewees and the viewing audience?

Learner Resource 4
Assembling the Poster – Research Basics
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What is it about?
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Why is it interesting/worthy?
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Learner Activity



How did you investigate it?
What did you find?
What does it mean?
What next?
Sources.

Learner Resource 5

How does the gender of the writer affect the use of language in

persuasive political adverts published during the suffragette movement?
Candidate A Anonymous, (No. 34567) 

Learner Resource 6









Learner Resource 7

How do parents use child directed speech features to support their child through learning to read?

Candidate C Anonymous, (No. 012345) 









Learner Resource 8
Process
Formatting Issues

· Page:


A4, P or L

· Margins:

0.7cm

· Line space:

1.2

· Space after:

6pt

· Fonts:


Arial-ish

· Size:


6-7pts

We’d like to know your view on the resources we produce. By clicking on ‘�HYPERLINK "mailto:resources.feedback@ocr.org.uk?subject=I%20like%20this%20OCR%20A%20Level%20English%20Language%20Topic%20Exploration%20Pack%20-%20Academic%20Posters"��Like�’ or ‘�HYPERLINK "mailto:resources.feedback@ocr.org.uk?subject=I%20dislike%20this%20OCR%20A%20Level%20English%20Language%20Topic%20Exploration%20Pack%20-%20Academic%20Posters"��Dislike�’ you can help us to ensure that our resources work for you. When the email template pops up please add additional comments if you wish and then just click ‘Send’. Thank you.


Whether you already offer OCR qualifications, are new to OCR, or are considering switching from your current provider/awarding organisation, you can request more information by completing the Expression of Interest form which can be found here: � HYPERLINK "http://www.ocr.org.uk/expression-of-interest" �www.ocr.org.uk/expression-of-interest�


Looking for a resource? There is now a quick and easy search tool to help find free resources for your qualification: ��HYPERLINK "http://www.ocr.org.uk/i-want-to/find-resources/"�www.ocr.org.uk/i-want-to/find-resources/
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TV presenter, celebrity panel show host, Piers Morgan does not exactly have a reputation for honesty and integrity, largely on account of his earlier career as a ruthless tabloid editor. He currently hosts a TV show, Piers Morgan Life Stories, where he interviews those in the public eye, getting them to reveal personal and intimate aspects of their lives.


The interview is conducted for the benefit of the viewing public, at home and in the studio, as much as for Piers Morgan’s reputation. The lights are soon dimmed, cameras and microphones are carefully positioned so that guests are encouraged to forget that they are being recorded and an audience is present.


This study looks at the interview techniques he uses to draw information out of his guests that  other chat show hosts do not. The studio disappears into darkness and only the two of them are softly lit and a wall sized close up image of the celebrity is the backdrop. In this case, the guest is Cheryl Cole.


A basic technique he uses is to start off being attentive, warm and empathetic, to put the guest at ease. Once the guest appears relaxed he uses interruptions and varies the question types, makes effective use of leading questions and presupposition to get the guest to open up.


He uses open questions like ‘How are you feeling?’ which helps establish a sort of bond - expressing concern for her wellbeing, almost as though he is counselling her. Another question type he uses is tag questions such as, ‘it’s been a weird couple of weeks for you, hasn’t it?’. This use of tag questions is beneficial to the audience as he contextualises things for them in this way.





The methodology was to simply transcribe sections of the interview that were most significant and which highlight his techniques and manipulate emotive language, transcribing 4 sections in total. The chosen sections are significant because they portray emotion and involve several personal questions. Some parts also demonstrate how he eases his way in, ensuring that Cheryl feels comfortable beforehand.


A similar technique he uses to draw out information from Cheryl Cole is to use declaratives such as “I read that…” and “you’ve had a traumatic year” which is again feeding her information and not only encourages agreement and elaboration, but also makes the interviewer look good but showing that he’s done his research.


Saying ‘it’s been a weird couple of weeks, hasn’t it?’ implies that he is aware of her plight and able to empathize, which is a clever ploy, because while empathizing, he is able to draw out answers as she will feel obliged to agree with him.


The turn taking structure we recognise in most interviews shows cooperation between the interviewer and guest. PM keeps his turns short prompts and allows Cheryl Cole to speak at length, with the effect that she speaks far more than he does. Those with most power dominate conversations and take longer turns, but here PM asks the questions, changes topics, interrupts but does not speak most -  a reflection of the programme’s agenda.


The use of pronouns is predictable: PM uses ‘you’ throughout, but still creates a personal feel for CC, yet he uses ‘you’ 20 times more than she does. In turn, she uses the word ‘I’ much more frequently than he does, confirming that the interview revolves around her. Therefore, she refers to herself with ‘I’ whereas PM’s role as interviewer is to talk about her as much as he can for the entertainment of the viewing audience.















































Independent Investigation of Language








Another Very Nice Sixth Form, Somewhere Near You





Introduction


This investigation examined the language features of pro-suffrage and anti-suffrage leaflets issued in the USA and the UK from 191-216.   I focus on evaluating the question how the gender of the writer affects the use of language in persuasive political adverts published during the suffragette movement.  


I investigated how gender is represented by the use of language, and how the political ideologies are shown in each text. Political ideologies are an imperative topic due to the persuasive purpose and political nature of all four pieces. 


There are many power features in the texts as advertisements which use power as a method of persuasion and I analysed these during my investigation. 


Representation is a key feature in texts revolving around gender, as the contexts of these texts are from the early 1900s where there was a clear divide between women’s and men’s roles in society. In this investigation, the key themes I sought were references to gender, power and political ideology.








Every example of language use contains elements of


some ideological and controlling viewpoint.


(Fairclough, N; 2001)








Methodology


Researching first wave feminism led me to find that British and American suffragettes began to campaign for the right to vote in 1903. Starting from that date, I browsed through internet archives such as ‘The Gilder Lehrman Institute of American History’ and ‘The British Library’, for advertisements relating to the suffragette political campaign.


I chose four sets of data, two of which were pro-suffrage and two that were anti-suffrage, as a balanced data set would result in more viable conclusions and discussion. ‘We Oppose Votes for Women’ and ‘Against Woman Suffrage’ are both written by men, whereas ‘Why We Oppose Votes for Men’ and ‘Who Represents Her ?’ are written by women.


I compared the language in each text by looking at the use of verbs, pronouns, questions, and emotive representation. My focus was on evaluating the question ‘How does the gender of the writer affect the use of language in persuasive political adverts published during the suffragette movement?’ 








Analysis


Texts A and B use more dynamic verbs than the ones produced by men.  ‘Kills’, ‘steals’, ‘slanders’ and ‘convicted’ have an explicit meaning within the semantic field of crime which I would not expect: as the number of men in prison suggests men are more likely to commit crime than women. 





Texts C and D are written by men use transitive and stative verbs like ‘promise’ and ‘believe’; examples of emotive representation. Cockcroft and Cockcroft (2005) describe this technique as ‘persuading through arousal and emotion’. Stative verbs make the audience feel, with this approach, affecting the audience’s emotional response whose appeal can effectively be used to enhance the argument against votes for women. 





In text D, aggressive dynamic verbs such as ‘enforce’, ‘force’ and ‘oppose’ are used to emphasise the physical aspect. As they are used by a male, they are representing men as stronger than women and so the task of voting should fall to them - an example of stereotyping - as women are typically viewed to be weaker than men. 





Abstract nouns with negative connotations (‘injustice’ and ‘evil’) are used in text D making the consequences of women acquiring the vote seem worse than they actually are. Abstract nouns manipulate the reader to think deeper about what is being said, allowing the ideology to be portrayed more effectively. The texts written by men use more abstract nouns and metaphors, whereas the texts written by women focus on logic to persuade and overcome the power imbalance they faced in society.











Analysis: Four campaign advertisements


Text�
A�
B�
C�
D�
�
Title�
Who Represents Her?�
Why We Oppose 


Votes for Men.�
Against Woman Suffrage.�
We Oppose 


Woman Suffrage.�
�
Writer�
Female�
Female�
Male�
Male�
�
Setting�
USA�
USA�
Britain�
USA�
�
Suffrage�
Pro�
Pro�
Anti�
Anti�
�
Date�
1912�
1915�
1914�
1916�
�
Verbs�
Default, slander, arrest, bound, steal, serve, represent, convict, fail, sue, forge, kill�
Oppose, want, fight, 


lose, vote�
Oppose, enjoy, perform, conduct, suffer, force, believe, enforce�
Want, say, persuade, give, voice, defeat, hold, claim, realise, pretend, promise, enable, do�
�
Nouns�
Peace, debt�
Government�
Parliament, the vote, government�
Injustice, believe, democracy, evils,�
�






Findings 


Closed questions are an effective way of controlling a conversation, thereby attaining and keeping power. Text A uses the closed question, ‘if a woman forges a cheque, does her father, her husband, her employer, go to jail for felony?’ which limits the answers to ‘yes’ or ‘no’. 


Text C uses a rhetorical question ‘and what of the suffrage movement?’ to ask and directly address the question for the reader: ‘all that it has led to so far is militancy’ answers the question, allowing the reader no time to consider it themselves. 


This is a good way of controlling a reader’s viewpoint as this information gives the male knowledge and ideas, power which can be utilised to influence and persuade.





Conclusions


I started out to see if the gender of a writer affected the use of language.  


The texts produced by men tend to take advantage of their positional power using imperatives, whereas women use a subtle approach with irony and conditional clauses to make the reader think. Women use strategies to overcome the imbalance, such as closed questions and verbs of certainty. 


The shared ideology of texts A and B demands that women should enjoy the same rights as men. Texts C and D also share a different ideology: that women have no right to vote as their duties lie in the home.


As all four texts were published in the early 1900s, there is evidence of stereotyping and representation of women which though sexist by today’s standards, is typical of the era. 


To conclude, I have found that the gender of the writer does affect the language used, however it also highly relies on the historical context of when the text was produced. 





Evaluation


There are, unsurprisingly, given the era, many examples of stereotyping in the adverts written by men, and the adverts produced by women addressing these stereotypes effectively.  Moreover, texts produced by women use more abstract language to target emotions, however I did not expect to find that men used emotive representation and the ‘pathos’ approach more than women.





My data set was too small for any definite conclusions, and I would need to investigate using a larger data set to find any reliable conclusions.





Sources


Cockcroft, R and Cockcroft, S (2005) Persuading People: An introduction to rhetoric, Palgrave 
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Speaking in the House of Commons


PMQ is the same format every week with the same discourse structure, meaning parts of the session could be deemed frozen in formality on Joos’ scale (see Joos 1967), even though sometimes non-fluency features such as speech fillers give the impression of spontaneous speech. The Leader of the Opposition is limited to asking six questions each session.


Terms of address.  Convention dictates that topics are discussed according to unusual procedures, and therefore unlike most other forms of conversation. A unique feature of the House of Commons is the absence of direct address. Names and second person pronouns such as ‘you’ are not permitted; instead, social titles like ‘Mr. Speaker’ and the honorific noun phrases like ‘The Right Honourable Gentlemen’ are reserved for members of the Privy Council only.  Similarly, leaders use the noun ‘Prime Minster’ and the noun phrase ‘Leader of the Opposition’ respectively, when referring to each other. 


Interruption.  In the House of Commons, as the neutral arbiter, only the Speaker of the House has the right to interrupt a Member of Parliament. The PM cannot interrupt the Leader of the Opposition, and vice versa.  


So of the three people concerned in this study, only the Speaker of the House has authority to interrupt an MP. 


  











Introduction


This study concerns the linguistic techniques used by politicians in order to assert power and authority during a session of Prime Minister’s Question time (PMQ).  The session I focussed on took place on Wednesday 23rd January 2013 and involved exchanges about the anticipated EU referendum between David Cameron (Prime Minster), Edward Milliband (Leader of the Opposition) and John Bercow (Speaker of the House of Commons).  The key questions I explored were:


How do the Speaker’s interruptions convey his positional power? 


How do the two leaders use pronouns to appeal to the electorate?


How does Ed Miliband use questions to hold the Prime Minister to account?


How do the leaders use adversarial language and personal attacks to undermine the opposition?





Methodology


Online transcripts of Prime Minister’s Questions (PMQ) exchanges record every session and are available in the Commons Hansard. Hansard reflects the content of what is said, but they are not word-for-word transcripts. 


YouTube recordings of PMQ provided the missing detail as well as non-fluency features such as repetitions, pauses, prosodic features and background noise. 











Language and Power


Power relations are an important aspect of PMQ. The absence of direct address and using social titles like ‘Mr. Speaker’ creates a sense of respect and prestige.


Pronouns. A key grammatical feature used by the two leaders is the use of pronouns, tying in with Burkhardt’s dimensions of concrete textual analysis and binarity: positive self and negative other presentation, or ‘us’ and ‘them’.


Ed Miliband and David Cameron avoid the first person pronouns ‘I’ and my’ to show that being in a political party is a collective, not individual, effort and instead use the collective pronoun ‘we’ when referring to their parties, bolstering internal party discipline and unity.   This also explains why David Cameron uses a restart, a non-fluency feature, to correct himself: ‘I we have set out….’  When referring to the opposition, both leaders use third person pronouns ‘they’, ‘he’, ‘his’ and ‘him’ to give the impression of a distant, divided and impersonal opposition, making their adversaries seem out of touch with the electorate. 


Questions.  Both leaders use presupposition when asking closed questions, eg: ‘Can the Prime Minster guarantee that if he gets his in/out referendum he’ll be campaigning to stay in?’ (Ed Milliband)  


Despite the conditional ‘if’ clause, this presupposes the PM will get his referendum, hence the purpose of the hypothetical discussion.  The PM’s response also makes for interesting analysis as he doesn’t give a simple ‘yes’ or ‘no’ but declares: ‘I want Britain to be part of a reformed and successful European Union’. (David Cameron).  This is common tactic to avoid responding to a question directly, and reflects the power struggle between the two leaders: Ed Miliband tries to get a clear response from the PM regarding his position on Britain’s membership of the EU, in the knowledge that the PM will alienate some whatever he says.  


Likewise, the PM purposefully avoids this line of questioning by trying to change topic and at times even attempting to take over, with sarcastic interrogatives such as ‘What does he want? (.) Or doesn’t he know? (.) and ‘has he got a clue what he’s doing?’ in an endeavour to undermine Ed Milliband.








Conclusions 


This study sought to explore ways that political figures interact during PMQ. The data shows how David Cameron, Ed Milliband and John Bercow all use a variety of techniques to assert their authority, and to undermine others.  Techniques include pronoun choices, question types and a range of prosodic features.  The interaction during PMQ is largely adversarial, a deliberate attempt to create conflict by provoking the opposition.  


Analysis shows how the patterns of interruptions reflect the hierarchy of the House of Commons, and the representation of the opposition in the use of personal pronoun follows Burkhardt’s ideas of binarity. Therefore, it could be argued that the purpose of PMQ is not so much to gain information from the opposition, or to hold them to account, but simply an opportunity to humiliate and embarrass the opposition in front of potential voters watching on television.  So, the primary purpose appears to be to entertain rather than inform.
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Evaluation.  A strength of my approach was the topic chosen because it is an emotive topic and fuels my interest in politics and current affairs. As the core transcript was available online I only had to analyse it and add non-fluency features which lessened the workload considerably.  A weakness in my approach was perhaps focussing on too many areas of analysis; I could have used more examples of theoretical positions to bolster my claims.  If I repeated this study, I would gather more samples of data to see if findings hold for other sessions of Prime Minister’s Questions.
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Introduction


This study considers how parents use different methods of child directed speech when helping childre read their books.  It shows the importance of scaffolding and how the assistance the parent provides is tailored to the needs of the child. 


Comparing the way, a mother interacts with her three children, aged 3, 5 and 7 years as they read was interesting, especially when the apparent speed with which the ability to read develops in these readers who are only 2 years apart. 


I wanted to investigate the effect of having feedback from an adult when learning to read, whether it is beneficial and if it is recognisable in the data.





Findings: Examples of Child Directed Speech


Method�
Transcript 1: 


Joe:Age 3�
Transcript 1: 


Niamh: Age 5�
Transcript 2: Matthew: Age 8�
�



Positive


Reinforcement�
Used 1 time:


Mum: Well done, are you ready?�
Used 4 times:


Mum: ‘Good girl’ (used 3 times throughout)


Mum: ‘Well done Niamh, another one read!’�
Used 1 time:


Mum: ‘Good, well done, Matthew’�
�



Negative Reinforcement�
Used 1 time:


Mum: ‘No, it’s called one mole digging a hole.’�
Used 3 times:


Mum: That’s not a d is it ?’


Mum: ‘No, what does that say?’


Mum: ‘No, not mans, man isn’t a word ‘.�






None used�
�






Child Directed Speech (CDS) 


Learning to read is one of the great cognitive milestones and this is facilitated by meaningful interaction with another person, usually a parent.  This meaningful interaction is referred to as ‘scaffolding’, with the parent or other person providing the necessary support that varies according to the need of the learner. Developmental psychologists like Jerome Bruner suggest that the Child Directed Speech parents use when guiding a child has three key characteristics:


maintaining the child’s attention 


breaking down language into understandable chunks


keeping the conversation predictable, referring to what the child can see.


 				(see Bruner, J. 1983)








The Zone of Proximal Development  


Vygotsky considers the learning process as socially constructed where a learner is able to perform challenging tasks provided a more knowledgeable person is available to help them. This area of ability is what he calls the ‘Zone of Proximal Development’ (ZPD). The experience of operating within an individual’s ZPD allows the learner to approach similar tasks with less need of support and, eventually such tasks are performed unaided. This notion is frequently referred to in descriptions of teachers’ interventions to support learners. 							(see Vygotsky, L. 1978)








Conclusions


I set out to see the effect of feedback from an adult, how helpful it is and if it is evident in the results.  


The data generated through this study suggests that there is a higher incidence of ‘Child Directed Speak’ with the two younger children than older one.  As he gains experience, confidence and independence, the older child’s reading ability develops and the mother sees how his need lessens for support while reading.


Shared reading is much more than the sum of its parts, ie Parent’s contribution + child’s contribution = learning to read.  The transcripts show that the mother subtly uses questions that encourage her children to think for themselves.


Of the six features of scaffolding described by Wood et al (1976) only one was recognisably present in the data. With the mother’s input tailored to their individual needs, the need did not arise for any of the remaining scaffolding features to emerge: the children were on task, reading and did not show signs of frustration. 


The over-arching pattern that summarises the mother’s strategy is that she uses a range of CDS to encourage the children to work out meanings for themselves.





Method


The aspects of CDS I will be looking at are Positive and Negative Reinforcement, Repetition, Re-castings and the types of questions the mother uses to encourage interaction. 


I recorded my 3 cousins, siblings aged 3, 5 and 7 years, as they sat reading school books with their mother.  As I wanted to ensure the data were as representative as possible, I had to think about the environment in which they were recorded, and with whom they were reading. 


The reading took place at bedtime in the child’s bedroom with only the child and the mother present, over two weekday evening of 5th and 6th December 2015.  


The mother and children all knew they were being recorded, however after the initial novelty wore off, it did not seem that the reading was unduly influenced by the pressure of knowing they were being recorded. A transcript was made from the recordings, examples of which are provided.








Future Directions


I was to repeat this study; I would focus on readers of the same age group.  The purpose would be to see how far differences in reading ability could be attributed to environmental factors, such as parental involvement, school-related activities or individual cognitive factors. 
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