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INTRODUCTION
This Delivery Guide has been developed to provide practitioners with a variety of 
creative and practical ideas to support the delivery of this qualification. The Guide 
is a collection of lesson ideas with associated activities, which you may find helpful 
as you plan your lessons. 

OCR has collaborated with current practitioners to ensure that the ideas put forward in 
this Delivery Guide are practical, realistic and dynamic. The Guide is structured by learning 
outcome so you can see how each activity helps you cover the requirements of this unit. 

We appreciate that practitioners are knowledgeable in relation to what works for them 
and their learners. Therefore, the resources we have produced should not restrict or 
impact on practitioners’ creativity to deliver excellent learning opportunities. 

Whether you are an experienced practitioner or new to the sector, we hope you find 
something in this guide which will help you to deliver excellent learning opportunities. 

If you have any feedback on this Delivery Guide or suggestions for other resources you 
would like OCR to develop, please email resources.feedback@ocr.org.uk. 

Unit 17 Deliver dance and movement workshops

LO1 Be able to plan a dance or movement workshop

LO2 Be able to deliver a dance or movement workshop

LO3 Be able to improve the skills of the participant

LO4 Be able to evaluate own performance

To find out more about this qualification, go to: http://www.ocr.org.uk/qualifications/
cambridge-technicals-performing-arts-level-3-certificate-extended-certificate-foundation-
diploma-diploma-05850-05853-2016-suite

Please note 
The activities suggested in this Delivery Guide MUST NOT be used for 
assessment purposes. The timings for the suggested activities in this Delivery 
Guide DO NOT relate to the Guided Learning Hours (GLHs) for each unit.

Assessment guidance can be found within the Unit document available from  
www.ocr.org.uk. The latest version of this Delivery Guide can be downloaded from 
the OCR website.

UNIT AIM
Every practitioner will, at some point in their career, be required to share their ideas 
with other artists and good teaching skills are vital to communicating artistic intention. 
This unit aims to equip you with teaching skills and to provide you with a taste of the 
classroom from the perspective of the teacher, the workshop leader or the choreographer.

If teaching a is possible career option then this is the unit for you, but it will also 
encourage the development of a range of transferable skills and knowledge that you can 
use in other areas of dance and performing arts.

You will also gain personal confidence and have time to develop your own voice and style 
of delivery.

The skills that you will develop will help you to create and deliver appropriate teaching 
activities and give you the knowledge to help structure them into coherent dance or 
movement workshops.

2016 Suite
•	 New suite for first teaching September 2016

•	 Externally assessed content

•	 Eligible for Key Stage 5 performance points from 2018

•	 Designed to meet the DfE technical guidance

OPPORTUNITIES FOR ENGLISH AND 
MATHS SKILLS DEVELOPMENT AND WORK 
EXPERIENCE
We believe that being able to make good progress in English and maths is essential to 
learners in both of these contexts and on a range of learning programmes. To help you 
enable your learners to progress in these subjects, we have signposted opportunities for 
English and maths skills practice within this resource. We have also identified any potential 
work experience opportunities within the activities. These suggestions are for guidance 
only. They are not designed to replace your own subject knowledge and expertise in 
deciding what is most appropriate for your learners.

 English    Maths   Work

mailto:resources.feedback%40ocr.org.uk?subject=
http://www.ocr.org.uk/qualifications/cambridge-technicals-performing-arts-level-3-certificate-extended-certificate-foundation-diploma-diploma-05850-05853-2016-suite
http://www.ocr.org.uk/qualifications/cambridge-technicals-performing-arts-level-3-certificate-extended-certificate-foundation-diploma-diploma-05850-05853-2016-suite
http://www.ocr.org.uk/qualifications/cambridge-technicals-performing-arts-level-3-certificate-extended-certificate-foundation-diploma-diploma-05850-05853-2016-suite
http://www.ocr.org.uk
http://www.ocr.org.uk/qualifications/by-type/cambridge-technicals/cambridge-technicals-2016/
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This unit (Unit 17) Title of suggested activity Other units/LOs

LO1 Aims and objectives
Teaching and learning
Assessing
Resources
Health and safety
Evaluation

Unit 13 Dance technique LO4 Be able to demonstrate the key features and styles of a specific dance genre 

Unit 14 Dance performance LO1 Know the key features of dance genres

Unit 15 Dance choreography LO1 Understand the principles of dance choreography

LO2 Vocabulary
Teaching methods
Workshop content

Unit 13 Dance technique LO4 Be able to demonstrate the key features and styles of a specific dance genre 

Unit 14 Dance performance LO1 Know the key features of dance genres

Unit 15 Dance choreography LO1 Understand the principles of dance choreography

Accompaniment
Safe practice
Feedback

Unit 13 Dance technique LO4 Be able to demonstrate the key features and styles of a specific dance genre 

Unit 14 Dance performance LO1 Know the key features of dance genres

Unit 15 Dance choreography LO1 Understanding the principles of dance choreography 

Unit 17 Delivering dance and 
movement workshops

LO1 Be able to plan a dance or movement workshop

LO3 Types of learner
2 to 5 years: Movements to music/imagery
6 to 10 years: Music for movement
11 to 14 years: Assessment tools
15 to 19 years
Adults

Unit 13 Dance technique LO4 Be able to demonstrate the key features and styles of a specific dance genre 

Unit 14 Dance performance LO1 Know the key features of dance genres

Unit 15 Dance choreography LO1 Understand the principles of dance choreography 

Unit 17 Delivering dance and 
movement workshops

LO1 Be able to plan a dance or movement workshop
LO2 Be able to deliver a dance or movement workshop

LO4 Collating information
How can I improve?
Tracking my performance
Seeking advice
Continuing professional development (CPD)
Helping myself

Unit 13 Dance technique LO4 Be able to demonstrate the key features and styles of a specific dance genre 

Unit 14 Dance performance LO1 Know the key features of dance genres

Unit 15 Dance choreography LO1 Understand the principles of dance choreography 

Unit 17 Delivering dance and 
movement workshops

LO1 Be able to plan a dance or movement workshop
LO2 Be able to deliver a dance or movement workshop
LO3 Be able to improve the skills of the participant

The Suggested Activities in this Delivery Guide listed below have also been related to other Cambridge Technicals in Performing Arts units/Learning Outcomes (LOs).  This could help with 
delivery planning and enable learners to cover multiple parts of units.

RELATED ACTIVITIES
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KEY TERMS
Explanations of the key terms used within this unit, in the context of this unit

Key term Explanation

Auditory learner A learner who picks up learning by listening.

Build-up techniques A progression on a task that builds up the complexity of a skill/movement/step.

Centre work Movement/dance in the centre of the room unaided.

Corner work Movement or dance that works in a straight line from one corner of the room to another.

Differentiation Adjustments to movements to add ease or complexity.

Formative assessment A form of assessment that lets a learner know how they are doing and what they need to do to improve.

Imagery Language that produces images in the mind and inspires movements.

Kinaesthetic learner A learner who learns by ‘doing’ physically.

Persona Part of a person’s character revealed to others.

Risk assessment A test to check safety, and find hazards and dangers.

Summative assessment An assessment or summary of what learning outcomes a learner has achieved.

Visual learner A learner who learns better by observing and doing, following a demonstration.
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Some common misconceptions and guidance on how they could be overcome

What is the misconception? How can this be overcome? Resources which could help

Older people are unfit Learners need to be aware that participants can be unfit at any age. An older person 
who works out three times per week could well be fitter than a 13-year-old who 
does not participate in sport.

http://www.nuffieldtrust.org.uk/data-and-charts?gclid=CO
DF6aLF3ssCFQaNGwodgCcOcA

Learners can only prepare work for 
their own age group

Learners need to prepare workshops for different age groups and abilities. This 
could be a career choice and therefore learners need to explore the range of 
possibilities.

Tutors could set different challenges and considerations for different age groups. 
Learning Outcome 3 has activities that will assist with this exploration.

Learners know how to teach and 
sell themselves

Learners may be able to tell you what they expect from good delivery and customer 
service but may not know how to deliver it. Learning Outcome 4 features activities 
that can explore these issues.

MISCONCEPTIONS

http://www.nuffieldtrust.org.uk/data-and-charts?gclid=CODF6aLF3ssCFQaNGwodgCcOcA
http://www.nuffieldtrust.org.uk/data-and-charts?gclid=CODF6aLF3ssCFQaNGwodgCcOcA
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SUGGESTED ACTIVITIES
LO No: 1

LO Title: Be able to plan a dance or movement workshop

Title of suggested activity Suggested activities Suggested timings Also related to

Aims and objectives Creating a teaching plan is a vital component of delivering a workshop in any genre. Ensuring the 
aims and objectives are clear is paramount to ensuring that the workshop will be valuable. Learners 
may not be familiar with this level of preparation and thought required to run a successful session. 

To get learners thinking about delivery in different methods for a variety of participants, tutors could 
ask them to complete a chart like the one in the Supplementary Document, before they engage in 
deciding on their aims and objectives. This could give learners an insight into how they need to know 
about different levels of participants in their workshop.

30 minutes Unit 13 LO4
Unit 14 LO1
Unit 15 LO1

Teaching and learning The task is to plan the content of the session and how it will be delivered. To ensure that a session 
has challenges and an element of achievement (for the ‘feel-good factor’) the intensity needs to be 
planned for different levels of ability throughout the session. 

Tutors could organise a discussion and ask learners how they would feel if:
1. A class was too easy all the way through
2. A class was so difficult I could not do anything
3. A class was too long
4. A class was too short
5. The tutor shouted instructions but gave no support
6. The tutor did not move on until everyone in the room was perfect
7. We spent so much time warming up, we didn’t get the routine finished
8. We didn’t warm up and I pulled a muscle
9. The tutor ignored me throughout the session
10. The tutor praised me when I did well.

1 hour Unit 13 LO4
Unit 14 LO1
Unit 15 LO1
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Title of suggested activity Suggested activities Suggested timings Also related to

Assessing Summative and formative methods of assessment are really helpful to ensure that workshops are 
proceeding to plan or need amending.

These tasks introduce learners to formative and summative assessment.

Formative task – What can the participants do, what did they learn? Tutors could ask learners to work 
in groups of 4 or 5. One learner should teach the group a short combination of 8 bars of movement. 
Each learner, in turn, performs the combination and the remainder of the group write down answers 
to the questions:
•	 Can your peer complete the combination?
•	 Can your peer complete part of the combination?
•	 What does your peer need to do to complete the combination?

Summative task – What have the participants learnt and what should be planned next? Learners, as a 
group, could use the feedback forms from the formative task to discuss and decide whether the peer 
has completed the exercise or decide what the peer needs to do in the next session.

1 hour Unit 13 LO4
Unit 14 LO1
Unit 15 LO1

Resources Different resources can create different atmospheres and dimensions to a session. Learners need to try 
using different resources in their sessions. The following example is simple but effective. Tutors could 
set up six resource stations using the following:
•	 a drum
•	 a set of tambourines
•	 a set of scarfs or ribbons
•	 a set of hoops
•	 a set of Thera-bands
•	 visual aids reflecting different moods.

Tutors could set up the resource stations around the room, forming a circuit. Working in small groups, 
rotate the learners to each resource station and ask them to write down movements or exercises they 
could do with each resource. Tutors could have a light but energetic 4/4 piece of background music 
playing as they rotate. 

1 hour Unit 13 LO4
Unit 14 LO1
Unit 15 LO1
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Title of suggested activity Suggested activities Suggested timings Also related to

Health and safety It is paramount that a tutor or workshop leader ensures that their learners are safe. Tutors could ask 
learners to complete a risk assessment sheet on the practice and the space they will use, such as the 
one in the Supplementary Document, in relation to the room being used. Tutors could deliberately 
create some hazards but must warn learners to be aware of them. 

For further assistance on risk assessment of workshops see the following resources:

http://www.hsdirect.co.uk/free-info/risk-assessment.html

http://www.google.co.uk/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&sqi=2&ved 
=0ahUKEwj4rpi92N7LAhVHbRQKHZSiCqkQFgg3MAA&url=http%3A%2F%2Fwww. 
communitydance.org.uk%2Fpublic%2F31286%2FIntroduction%2520to%2520risk%2520 
assessment.pdf&usg=AFQjCNEh_-vBc6pt7niMFrGuZ1YnvKhi4A&bvm=bv.117868183,d.ZWU

30 minutes Unit 13 LO4
Unit 14 LO1
Unit 15 LO1

Evaluation Planning and delivery can be improved by reflecting on what you have done and identifying what 
worked, what didn’t and how it could be improved.

Tutors could show how to be receptive to feedback and the importance of evaluation by asking 
learners to complete an evaluation form, such as the one in the Supplementary Document, for 
a session delivered to them. Tutors could then encourage learners to use this process to provide 
information to evaluate their planned workshops.

15 minutes Unit 13 LO4
Unit 14 LO1
Unit 15 LO1

http://www.hsdirect.co.uk/free-info/risk-assessment.html
http://www.google.co.uk/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&sqi=2&ved=0ahUKEwj4rpi92N7LAhVHbRQKHZSiCqkQFgg3MAA&url=http%3A%2F%2Fwww.communitydance.org.uk%2Fpublic%2F31286%2FIntroduction%2520to%2520risk%2520assessment.pdf&usg=AFQjCNEh_-vBc6pt7niMFrGuZ1YnvKhi4A&bvm=bv.117868183,d.ZWU
http://www.google.co.uk/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&sqi=2&ved=0ahUKEwj4rpi92N7LAhVHbRQKHZSiCqkQFgg3MAA&url=http%3A%2F%2Fwww.communitydance.org.uk%2Fpublic%2F31286%2FIntroduction%2520to%2520risk%2520assessment.pdf&usg=AFQjCNEh_-vBc6pt7niMFrGuZ1YnvKhi4A&bvm=bv.117868183,d.ZWU
http://www.google.co.uk/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&sqi=2&ved=0ahUKEwj4rpi92N7LAhVHbRQKHZSiCqkQFgg3MAA&url=http%3A%2F%2Fwww.communitydance.org.uk%2Fpublic%2F31286%2FIntroduction%2520to%2520risk%2520assessment.pdf&usg=AFQjCNEh_-vBc6pt7niMFrGuZ1YnvKhi4A&bvm=bv.117868183,d.ZWU
http://www.google.co.uk/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&sqi=2&ved=0ahUKEwj4rpi92N7LAhVHbRQKHZSiCqkQFgg3MAA&url=http%3A%2F%2Fwww.communitydance.org.uk%2Fpublic%2F31286%2FIntroduction%2520to%2520risk%2520assessment.pdf&usg=AFQjCNEh_-vBc6pt7niMFrGuZ1YnvKhi4A&bvm=bv.117868183,d.ZWU
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SUGGESTED ACTIVITIES
LO No: 2

LO Title: Be able to deliver a dance or movement workshop

Title of suggested activity Suggested activities Suggested timings Also related to

Vocabulary Tutors need to ensure that correct vocabulary is learnt and used by the learners. There is a template 
in the Supplementary Document that can be used for all genres. It can be utilised in peer or tutor 
observation and can be used as evidence of learners’ knowledge and context of vocabulary.

1 hour Unit 13 LO4
Unit 14 LO1
Unit 15 LO1

Teaching methods Tutors need to advise learners on how to best deliver a class to maximise the outcomes. Learners will 
be exposing themselves to initial teacher training strategies. Tutors could complete the following task 
to raise awareness and respect amongst the group before they commence delivering sessions to each 
other. This task can be built on by also using the Types of learner activity in Learning Outcome 3.

Tutors could ask learners, as a whole group or in small groups, to discuss: 
•	 How do you like to be treated in class?
•	 How do you prefer to be spoken to, in what manner and why?
•	 How do you not like to be spoken to and why?
•	 Why are clear instruction, positive correction and repetition so valuable?

Tutors could ask learners, working in groups to try:
•	 Writing down phrases that are appropriate to use
•	 Writing down phrases or comments that make them feel uncomfortable.

Tutors could ask learners to role-play:
•	 A situation where a learner feels intimidated
•	 A situation where a learner feels they have achieved and has the ‘feel-good factor’.

1 hour Unit 13 LO4
Unit 14 LO1
Unit 15 LO1
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Title of suggested activity Suggested activities Suggested timings Also related to

Workshop content Practice builds confidence and gives learners the opportunity to find out what works and what 
doesn’t and why. Tutors need to ensure that learners have time to try out components of their 
planned workshops on each other. This task should be broken down into three sessions. Focus should 
also be on the importance of a warm-up and cool-down, set around the main body of the workshop. 

Tutors could try the following process with learners:
•	 Week 1: Ask learners to plan and deliver a warm-up to their peers to gain feedback. 
•	 Week 2: Ask learners to plan and deliver the centre/routine section of a workshop and gain 

feedback. 
•	 Week 3: Ask learners to plan and deliver a cool-down to their peers and gain feedback. 

This task could be run consecutively over a three-week period. Learners could be split into smaller 
groups, in a large space or separate rooms and could take it in turns to deliver their plans. 

Useful resources:
http://www.istd.org/courses-and-training/resources/warm-up/
https://trinitylaban.wordpress.com/2014/04/02/warm-up-and-cool-down-for-dancers/
http://www.danceadvantage.net/structuring-your-class/

3 hours Unit 13 LO4
Unit 14 LO1
Unit 15 LO1

Accompaniment Working with different types of music or even silence can put a whole different perspective on a 
workshop. Accompaniment can also be a stimulus for choreography. Below are some examples of 
different types of accompaniment from around the world:
https://www.youtube.com/watch?v=BT9naCq0fdE
https://www.youtube.com/watch?v=l0XdDKwFe3k
https://www.youtube.com/watch?v=0afeh59xiLE
https://www.youtube.com/watch?v=trCrFGUdHNw
https://www.youtube.com/watch?v=SAeIW5Fqw2A
https://www.youtube.com/watch?v=BpJSUpGT4Eg

Tutors could be creative with using accompaniment to expand learners’ musicality and appreciation 
of music. Tutors could ask learners to watch the clips from Stomp. Using everyday household items, 
tutors could ask learners to create their own sounds and stimulus to choreograph to. The items could 
be used as props for their dance.

1 hour Unit 13 LO4
Unit 14 LO1
Unit 15 LO1
Unit 17 LO1

http://www.istd.org/courses-and-training/resources/warm-up/
https://trinitylaban.wordpress.com/2014/04/02/warm-up-and-cool-down-for-dancers/
http://www.danceadvantage.net/structuring-your-class/
https://www.youtube.com/watch?v=BT9naCq0fdE
https://www.youtube.com/watch?v=l0XdDKwFe3k
https://www.youtube.com/watch?v=0afeh59xiLE
https://www.youtube.com/watch?v=trCrFGUdHNw
https://www.youtube.com/watch?v=SAeIW5Fqw2A
https://www.youtube.com/watch?v=BpJSUpGT4Eg
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Title of suggested activity Suggested activities Suggested timings Also related to

Safe practice Health and safety are imperative when delivering workshops. This task could be a good opportunity 
to engrain the importance of health and safety into learners. The Council for Dance Education and 
Training (http://www.cdet.org.uk/) is a recognised source of information and guidance for dance 
education. The following downloadable document is the health and safety guidelines and offers 
valuable advice:
http://www.google.co.uk/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&ved=0ahUKEwi 
Dp560nePLAhWCwBQKHZQsBBEQFggoMAA&url=http%3A%2F%2Fwww.cdet.org.uk%2 
Fimages%2FRA_SUpporting_Documentation%2FHealth_and_Safety_Policy_Guidelines. 
doc&usg=AFQjCNHfqgKFGtiZYn0ndYObkGnx2fvfwg

One Dance UK is another recognised agency that gives health and safety advice to dancers. It also 
provides fact sheets and lists of professional contacts, dietary sheets and physicians:
http://www.onedanceuk.org/programme/healthier-dancer-programme/industry-standards/

Tutors could introduce learners to these sites as valuable sources of information on health and safety. 
Tutors could ask learners to go on the sites and note how they could be helpful to them in the future. 

1 hour Unit 13 LO4
Unit 14 LO1
Unit 15 LO1
Unit 17 LO1

Feedback Tutor feedback is a requirement to help guide learners to reach their maximum potential. Using 
feedback as a positive tool is helpful for the development of dance ideas and for learners to feel 
comfortable enough to step out of their comfort zone and take risks. 

The introduction of a 360-degree assessment can be useful for learners to put into practice. This can 
be as simple as answering the questions: ‘What worked? What didn’t?’

Following a learner delivering a workshop, they could try using the sheet in the Supplementary 
Document with their participants.

15 minutes Unit 13 LO4
Unit 14 LO1
Unit 15 LO1
Unit 17 LO1

http://www.cdet.org.uk/
http://www.google.co.uk/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&ved=0ahUKEwiDp560nePLAhWCwBQKHZQsBBEQFggoMAA&url=http%3A%2F%2Fwww.cdet.org.uk%2Fimages%2FRA_SUpporting_Documentation%2FHealth_and_Safety_Policy_Guidelines.doc&usg=AFQjCNHfqgKFGtiZYn0ndYObkGnx2fvfwg
http://www.google.co.uk/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&ved=0ahUKEwiDp560nePLAhWCwBQKHZQsBBEQFggoMAA&url=http%3A%2F%2Fwww.cdet.org.uk%2Fimages%2FRA_SUpporting_Documentation%2FHealth_and_Safety_Policy_Guidelines.doc&usg=AFQjCNHfqgKFGtiZYn0ndYObkGnx2fvfwg
http://www.google.co.uk/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&ved=0ahUKEwiDp560nePLAhWCwBQKHZQsBBEQFggoMAA&url=http%3A%2F%2Fwww.cdet.org.uk%2Fimages%2FRA_SUpporting_Documentation%2FHealth_and_Safety_Policy_Guidelines.doc&usg=AFQjCNHfqgKFGtiZYn0ndYObkGnx2fvfwg
http://www.google.co.uk/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&ved=0ahUKEwiDp560nePLAhWCwBQKHZQsBBEQFggoMAA&url=http%3A%2F%2Fwww.cdet.org.uk%2Fimages%2FRA_SUpporting_Documentation%2FHealth_and_Safety_Policy_Guidelines.doc&usg=AFQjCNHfqgKFGtiZYn0ndYObkGnx2fvfwg
http://www.onedanceuk.org/programme/healthier-dancer-programme/industry-standards/
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SUGGESTED ACTIVITIES
LO No: 3

LO Title: Be able to improve the skills of the participant

Title of suggested activity Suggested activities Suggested timings Also related to

Types of learner Making workshop sessions interesting and valuable to different types of learner is important in 
movement sessions. Knowing the best way to get the most out of your participants is vital.

For this task, learners require earplugs, blindfolds and visual aids.

Tutors could start the session by introducing learners to visual, auditory and kinaesthetic learning:
1. Stand learners in large spaces; ask them to wear blindfolds and listen to the instruction for the 

warm-up. 
2. Removing the blindfolds, ask the learners to wear the earplugs and deliver a corner work session or 

routine.
3. Finally deliver a short routine for the first half of the session and explain what learners need to do. 

Do not demonstrate or use visual aids to help learners understand what they need to do. 
4. Deliver a cool-down using a visual and audible demonstration. 
5. Following the cool-down, ask the learners how they found each part of the session. Was it harder 

without sight, sound, visual aids? How do they need to consider what they have learnt when 
dealing with their own learners?

Learners could further explore their own learning habits and the following questionnaires could be 
helpful:
http://vark-learn.com/the-vark-questionnaire/
http://www.bbc.co.uk/skillswise/tutors/inclusive-learning/tutors-article-learning-styles

1.5 hours Unit 13 LO4
Unit 14 LO1
Unit 15 LO1
Unit 17 LO1, LO2 

http://vark-learn.com/the-vark-questionnaire/
http://www.bbc.co.uk/skillswise/tutors/inclusive-learning/tutors-article-learning-styles
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Title of suggested activity Suggested activities Suggested timings Also related to

2 to 5 years: Movements to 
music/imagery

Early years learning can be fun and could be by far the shortest workshops learners will have to 
deliver. Working on the basis that a child’s concentration period is approximately 10 minutes for each 
year of their early life, all sessions will need to be planned to run for under 1 hour. 

Themes and imagery are very important for young children to understand what you require them to 
do. Seeing a picture in their mind can help them to realise or ‘feel’ a movement or shape and work 
on improving it by giving it a context. Language can produce such images in the mind and inspire 
movements.

Using imagery to deliver a workshop to young children, tutors could ask learners to devise 
movements that inspire young children when listening to the following music tracks:
•	 ‘The Runaway Train’
•	 ‘Sugar Plum Fairy’
•	 ‘Bob the Builder’
•	 ‘I like driving in my car’ – Madness
•	 ‘Dingle Dangle Scarecrow’
•	 ‘Never Smile at a Crocodile’
•	 ‘Barnum Circus’
•	 ‘It’s oh so quiet’ – Bjork
•	 ‘Colours of the Wind’ and ‘Indians’ – Pocahontas
•	 ‘Let it Go’  – Frozen

1 hour Unit 13 LO4
Unit 14 LO1
Unit 15 LO1
Unit 17 LO1, LO2
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Title of suggested activity Suggested activities Suggested timings Also related to

6 to 10 years: Music for 
movement

Children in the 6 to 10 age group are capable of doing more complex movements and combinations. 
They could have already started choosing and playing music themselves at this age and this fact can 
be used to engage participants and could help maintain interest in the activity. 

The selection of appropriate music/accompaniment takes practice and it is a skill required for versatile 
workshop leaders. Tutors can fall into the trap of encouraging learners to only prepare work for their 
own age group. This task could assist learners in finding music when considering different age groups.

Themes are often helpful to build stories and incorporate a wide range of different types of 
movements. Participants improve their skills without realising it if they are absorbed in the theme. 
Repetition of movements so as to improve them can be delivered to different paces of music or by 
being different characters. 

Tutors could encourage learners to be imaginative. Learners could look at the themes below and 
suggest music that would inspire the 6-10 age group. They could try to think of a variety of music 
styles to be able to explore different levels, speeds and interests for this age group:
•	 The jungle
•	 The seaside
•	 The fairground
•	 The Olympics.

1 hour Unit 13 LO4
Unit 14 LO1
Unit 15 LO1
Unit 17 LO1, LO2
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Title of suggested activity Suggested activities Suggested timings Also related to

11 to 14 years: Assessment 
tools

Young people in this age group are responsive to progression and learners will be able to spot real 
developments in participants. Tools to assess participants are vital to aspiring workshop leaders. 

This task could assist learners to plan a workshop for 11 to 14-year-old participants and consider how 
to improve participant skills:
•	 Learners should select music that is relevant/engaging to this age group.
•	 Learners should plan their session in sections: warm-up, corner work, centre work, routine and 

finally cool-down.
•	 Learners should ensure that they incorporate steps into the corner work and centre work that 

participants will use in the final routine.
•	 Learners should allow for repetition of these steps/combinations in the corner and centre work.
•	 Learners should use build-up techniques to improve the steps gradually. They should start with 

basic steps and add complexity as they go along. For example, teach a turn by head spotting, 
travelling from the corner, then in the centre try relevé and then add the turn and head spotting. 
Incorporate the turn in the final routine.

•	 Learners should allow for differentiation; for example, if a participant can’t do a pirouette allow them 
just to perform the relevé in the routine. Or if they can, challenge them to do a double.

1.5 hours Unit 13 LO4
Unit 14 LO1
Unit 15 LO1
Unit 17 LO1, LO2

15 to 19 years Delivery to this age group can incorporate a wide variety of ability, flexibility and fitness. Differentiation 
and build-ups are vital improvement tools for participants of workshops at this level.

The challenge for learners delivering workshops to this age group is to ensure that:
•	 repetition does not get boring
•	 differentiation of achievement can be met
•	 build-ups are technically planned to give participants a chance to execute movements or 

combinations correctly.

Tutors could ask learners to complete a form, such as the one in the Supplementary Document, 
before delivering workshops. This form is appropriate for the 15 to 19 age group. Learners could 
benefit from delivering more than one session to see progression of participants more clearly.

2 hours Unit 13 LO4
Unit 14 LO1
Unit 15 LO1
Unit 17 LO1, LO2
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Title of suggested activity Suggested activities Suggested timings Also related to

Adults There is often a misconception that the older the participants, the less they can do. However, as 
our bodies age, there are other considerations that need to be made. Differentiation is vital to adult 
workshops. Tutors could ask learners to split into small groups to discuss and write down their 
thoughts on the following:

What considerations would you need to make for participants in your workshop who have the 
following conditions?
•	 Pregnancy
•	 Heart condition
•	 Reduced mobility
•	 Loss of hearing
•	 Parkinson’s Disease or issues that affect balance.

Learners could consider what benefit the people with the conditions above would get from 
participating in a movement/dance workshop. They could suggest ideas to improve the skills of these 
people.

It would be beneficial for learners to share their thoughts and findings in discussions with the rest of 
the group and then record these details in a journal. The following websites could provide learners 
with opportunities for more in-depth research on particular problems:
http://www.babycentre.co.uk/a25007979/dancing-in-pregnancy
http://www.fitness.com/articles/113/dance_your_way_to_good_health.php
http://www.abc.net.au/news/2016-03-01/dancing-good-for-the-heart/7211436
http://www.parkinsons.org.uk/content/dancing-groups-and-classes
http://www.bbc.co.uk/skillswise/tutors/inclusive-learning/tutors-article-hearing-impairments
http://www.bbc.co.uk/search?q=Dance+Your+Life+Away&sa_f=search-serp--suggest&suggid=urn%3
Abbc%3Aprogrammes%3Ab0741lvd

1.5 hours Unit 13 LO4
Unit 14 LO1
Unit 15 LO1
Unit 17 LO1, LO2

http://www.babycentre.co.uk/a25007979/dancing-in-pregnancy
http://www.fitness.com/articles/113/dance_your_way_to_good_health.php
http://www.abc.net.au/news/2016-03-01/dancing-good-for-the-heart/7211436
http://www.parkinsons.org.uk/content/dancing-groups-and-classes
http://www.bbc.co.uk/skillswise/tutors/inclusive-learning/tutors-article-hearing-impairments
http://www.bbc.co.uk/search?q=Dance+Your+Life+Away&sa_f=search-serp--suggest&suggid=urn%3Abbc%3Aprogrammes%3Ab0741lvd
http://www.bbc.co.uk/search?q=Dance+Your+Life+Away&sa_f=search-serp--suggest&suggid=urn%3Abbc%3Aprogrammes%3Ab0741lvd
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SUGGESTED ACTIVITIES
LO No: 4

LO Title: Be able to evaluate own performance

Title of suggested activity Suggested activities Suggested timings Also related to

Collating information Finding out about how effective the learners’ workshops are is a necessity to take forward into their 
careers. Learners need to be able to accept, act on and make changes with the right mindset to keep 
their workshops fresh, engaging and relevant to task.

Tutors could encourage this culture and could give learners ideas on how to gather the information 
they require to monitor their progression and performance. Following a workshop delivered by 
learners, they could complete the following tasks.

Learners could ask themselves: 
•	 What did I do well?
•	 What could have gone better?
•	 What did I find hard?
•	 Did my learners fully engage?
•	 Did they complete the task? If not, why not?
•	 Did we all have a good time?

Learners could give a form, such as the one in the Supplementary Document, to their participants and 
tutor.

15 minutes Unit 13 LO4
Unit 14 LO1
Unit 15 LO1
Unit 17 LO1, LO2, LO3

How can I improve? Tutors will need to assist learners with identifying their weaknesses and support them in rectifying 
issues in a positive manner. Developing a target plan to work on weaknesses and apply goals could be 
a useful way forward. 

Tutors could ask learners to complete a plan such as the one in the Supplementary Document.

10 minutes Unit 13 LO4
Unit 14 LO1
Unit 15 LO1
Unit 17 LO1, LO2, LO3
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Title of suggested activity Suggested activities Suggested timings Also related to

Tracking my performance There are many ways to track learner performance. Tutors could provide learners with the following 
ideas:
•	 Create a timeline for targets or goals 

Using a target plan (refer to the activity above), learners can effectively plan an improvement 
timeline to mark how they are progressing. Learners can shade in the box when each target is 
achieved. See the Supplementary Document.

•	 Open discussion 
An open group discussion on how well a workshop has gone can be useful. Careful tutor 
management, leading the questioning on what worked well from both the workshop leader and 
participants’ point of view, can be helpful and encouraging to the learner. Healthy conversation can 
lead to input of further ideas and suggestions.

•	 Tutor debrief 
Tutors could spend 10 minutes with each learner, debriefing the session that has been delivered. 
The completion of a goals or targets sheet will aid progression. This is a personal approach and ideal 
for more nervous/shy learners to build their confidence.

•	 Chart of the grade participants give to aspiring workshop leaders 
Learners could incorporate a grading scheme on their feedback questionnaires. Using a grading 
score out of 10, they could ask participants to record their scores after the workshop on a chart – 
See the Supplementary Document.

15 minutes Unit 13 LO4
Unit 14 LO1
Unit 15 LO1
Unit 17 LO1, LO2, LO3
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Title of suggested activity Suggested activities Suggested timings Also related to

Seeking advice External advice and research are valuable in order for the learner to be able to respond to weaknesses 
and find solutions. There are a range of sources that advice could be taken from. Tutors could give 
learners practice in answering questions about themselves by researching on the internet.

For example, tutors could give learners the following questions/tasks:
•	 What can be found on the following website: https://www.danceuk.org/healthier-dancer-

programme/industry-standards/
•	 Who are the ‘CDET’? How can they help you? (http://www.cdet.org.uk)
•	 Use the internet to search for ‘dance and movement vocabulary’ websites for your area of interest/

genre and jot them down
•	 Support with injuries – will this site be useful? http://www.nhs.uk/conditions/Sports-injuries/Pages/

Treatment.aspx
•	 Use the internet to search for local dance teachers and schools that you could approach for advice
•	 Use the internet to search for local physiotherapists/sports injury clinics that could give you support
•	 Use the internet to search for dance and movement teaching qualifications. How can you access 

these courses? (check CDET website for this)
•	 Use the internet to search for local theatre productions that you could attend to inspire you.

1 hour Unit 13 LO4
Unit 14 LO1
Unit 15 LO1
Unit 17 LO1, LO2, LO3

Continuing professional 
development (CPD)

Continuing professional development or career professional development (CPD) are terms that tutors 
could introduce to learners – professional development is a good habit to encourage.

Learners could record their CPD in a journal or tutors could provide CPD hours to encourage 
extension learning. 

Tutors could encourage learners to take part in the process of tracking and documenting their skills, 
knowledge and experience gained both formally and informally, beyond any initial training. 

Tutors could ask learners to record their CPD hours in a table such as the one in the Supplementary 
Document.

10 minutes Unit 13 LO4
Unit 14 LO1
Unit 15 LO1
Unit 17 LO1, LO2, LO3

https://www.danceuk.org/healthier-dancer-programme/industry-standards/
https://www.danceuk.org/healthier-dancer-programme/industry-standards/
http://www.cdet.org.uk
http://www.nhs.uk/conditions/Sports-injuries/Pages/Treatment.aspx
http://www.nhs.uk/conditions/Sports-injuries/Pages/Treatment.aspx
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Title of suggested activity Suggested activities Suggested timings Also related to

Helping myself Delivering workshops and/or working as a freelancer can be isolating. Learners need to be able to:
•	 Look after themselves physically and mentally
•	 Ensure that their knowledge and delivery is healthy for their participants
•	 Offer a good service.

Looking after yourself as a workshop leader is important; you should prevent personal injury by eating 
well, exercising and keeping fit and healthy. However, it is also important that learners should analyse 
what characteristics they should portray to make them accepted and liked as a workshop leader and 
encourage attendance to their sessions.

Analysing what persona a workshop leader needs to portray could help learners to find work. There 
are a few ways to work through this task; tutors can select questions to have short discussions at the 
end of or during lessons or split learners into groups to discuss topics and then come back to the 
group to share the main points. Alternatively, a fuller group discussion session could be facilitated.

Below is a selection of useful questions learners could explore if they wish to become a workshop 
leader:
1. How can you keep your knowledge up to date and relevant?
2. How can you check that what you are delivering will not injure your participants?
3. When you attend a lesson what type of character or personality would you like to lead your 

lesson?
4. When you purchase something in a shop what service do you expect and how do you expect the 

seller to treat you?
5. So what is good customer service and how can you deliver good customer service?
6. What measures can you take to make yourself appear approachable and friendly?
7. How should you look after yourself to be effective?
8. What should you wear when leading a workshop?
9. Do you take pride in your appearance?
10. How can you motivate your participants?

1 hour Unit 13 LO4
Unit 14 LO1
Unit 15 LO1
Unit 17 LO1, LO2, LO3
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