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These instructions feature five suggested student activities which begin on page 5. This Topic Exploration Pack supports OCR GCSE (9–1) Drama.

When distributing the activity section to the students either as a printed copy or as a Word file you will need to remove the teacher instructions section.
Stimulus: Prelude in D flat major 28/15, by Frederic Chopin
‘Simplicity is the highest goal, achievable when you have overcome all difficulties’ – Frederic Chopin (www.chopinproject.com)
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Frederic Chopin (full name, Fryderyk Franciszek Szopen), was born in Poland on 1 March 1810, to a Polish mother and French father, who introduced him to music and a high society at a very early age. Recognising his talents as artist, writer of poetry and musician, they sent him to Vienna to broaden his experiences. He published his first piece at the age of seven and began performing by age eight. In 1832 he moved to Paris where he sold his compositions and taught piano as well as performing publically. Composing in the Romantic period, during the 19th century, his piano pieces contained haunting melodies and melancholic themes. They are often described as typically emotional, expressive and with great character.

One of the happiest periods of Chopin’s life was said to be during years his seven year affair with a famous French novelist, Amantine Dupin, best known as George Sands. It was during this time that he wrote some of his compositions that are considered masterpieces today. By the 1840s however his health deteriorated and the affair ended. Following extended tours to parts of Europe including the UK, he eventually returned to Paris and died at the age of 39 in 1849, possibly of tuberculosis.

The Prelude used in this pack was written whilst staying in a monastery on Majorca with George [image: image3.png]DRAMA OCR
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Sands. It is said to be inspired by a dream related to drowning and water falling onto a rooftop. Nicknamed the ‘raindrop’, the repetition of set notes is said to be a reflection of this.

Handwritten score for Prelude in D flat major (Raindrop)

As a professional composer, Chopin’s’ overall output can be considered quite small compared to that of other great classical composers, yet his work still contains some of the most popular and influential pieces of classical music around. This Prelude is taken from a set of 28 preludes, all of which are unusually self contained.

Instrumental music may not be a recognisable form of Art for some young people, yet it does allow for an immediate focus and increased awareness of listening skills. Using music as a starting point for drama does not mean that the music must be used as a soundtrack, although this is an option. Students may choose to explore the history of the period, genre, composer, and/or the instrumentation and technical aspects of the composition. They may wish to reflect on the emotions or themes conveyed in the performance as a starting point for their characterisation or narrative. The articulate emotion expressed by Chopin’s music in particular, can inspire an emotive and sensitive reaction. This can then reflect in practical work, and help students to identify and respond to a stimulus that they are not typically familiar with.

When teaching devising from instrumental music, teachers can use a variety of music with similar instrumentation and moods, as listening to the same piece repeatedly can be challenging.

Additional teacher preparation
Teachers may wish to use the following questions as a starting point for the topic. 

Who listens to classical music?

What does Chopin’s work say about the composer?

Can the music determine the mood of a performance?

What does using music actually do for a performance?

How can this music specifically enhance performance?

Does the music give focus or detract?

How effective is it to use music that parodies what is taking place in a performance?

The following websites may be used to support students’ research and exploration.

www.chopinproject.com
www.notablebiographies.com/Ch-Co/Chopin-Fr-d-ric.html.
Suggested activities
Activity 1
Warm up

The students stand or sit in a circle. Play the stimulus music and pass around an object such as a ball. When the music stops, the person with the object has to say as many words as they can beginning with the letter ‘A’ in a set amount of time (one minute for small groups, or 30 seconds for larger groups. Continue with the next letter in the alphabet each time the music stops. If the person has had a go the object moves onto the next person who has not said any words. The game winner is the person who managed to say most objects in the time.

Discussion 

Ask the students to describe the music they heard. 

· What can they remember? 

· Were they actually listening?

Play the full piece again. Ask students to make a mindmap or list of all the things they think about whilst listening to the music. Feedback ideas based on the following categories:

· Instruments/sounds.

· Musical features.

· Mood/atmosphere.

· Other.

Movement exercise

From the list of moods/atmosphere suggested by listening to the music, choose three and create a still image for each one. Examples could include ‘melancholy’, ‘contemplation’, ‘anger’. After creating still images, create movement between them for a performance. Play the music and get students to show their work one after the other in a performance chain.

Devising activity 

In small groups devise a scene based on a dream (i.e. it isn’t real). The dream must start with a repetitive sound and appropriate movement to accompany this. The movement and sound should be repeated throughout the scene. Students may use a narrator or the scene can show the dream without additional explanation. The students should decide at the start of the task whether the dream is pleasant or disturbing, and whether it will change throughout or not.

The Chopin music can be played in the background continually or at separate intervals during the time devising.

Share these scenes and ask the audience to describe what they believe is happening in the dreams.

Plenary discussion

Did the music detract from the action or did it enhance the performance? Can the students give examples from the performances they have seen?
How much does music help to create the mood and atmosphere of a performance?

How emotive is this particular piece of music?

Activity 2 

Warm up

A student is chosen to leave room (the detective). One student in the circle is chosen to start a rhythm that they can repeat (the leader) and rest of group copies. The detective comes back in and has to guess the ‘leader of the rhythm’. The leader must change the rhythm that everyone else copies about every 30 seconds whilst the detective is in the circle.

Improvisation

Place hat, pair of gloves and scarf (or a piece of material) on a chair. 

Play Chopin’s Prelude in A major op.28/7. (https://www.youtube.com/watch?v=yPrws2SX19Y). Each student walks up to chair and uses the three props to create a pose in response to the music. 

Each piece should last the exact time of the piece of music, about 45 seconds.

For example, the students could use a hat as if it is a baby, or put on the clothes and dance around the chair, or ceremoniously put on hat and gloves before sitting down as if ready for a sombre event. 

Discuss how the actions created the mood/atmosphere in the different responses.

Characterisation

In pairs, develop two contrasting characters, from the moods indicated in the stimulus music. This could be a calm, tranquil person conflicting with a tormented, ‘fiery’ and passionate person. Improvise a scene where these two characters meet and develop a moment of conflict between them.

Devising Activity

In groups of four, choose one of the characters explored in the previous exercise and devise a scene showing them completely tormented by something. This could be guilt at having done something they didn’t want to, or sorrow at not achieving what they wanted, or maybe even for unrequited love. 

Tell their story in the scene and show how they have got to this point of torment using the music to create the atmosphere – words can be used as well as movement.

Extension

Use thought tracking for each character to describe how they are feeling at that point.

Discussion

Share these scenes and discuss how effective they were.

· Was the music necessary? 

· Did the music help create an atmosphere in the scene?

Activity 3

Preparation (before the lesson)

Research life in Europe for musicians in the early 19th century. Consider the following:

· Who employed musicians in the classical period?

· What changed during the romantic period?

· How would you describe a middle class person?

Starter

Create a role in the wall for the following characters, based on their research preparation.

· An aristocrat whose musician has left their employment

· A loyal church or court musician

· A manager who did not enjoy the first performance they saw

· A successful parlour musician and composer.

Warmup

Divide the students into four groups. Each group is allocated the character from the role on the wall task. Give the students stickers, badges or a prop to show who they represent.

Ask students to walk around the space as their character whilst the music plays. They can acknowledge other people as they walk. When the music stops, start a conversation with the nearest character or characters (up to a group of four). Consider carefully what they might be feeling and what they would say to the people they have met. 

Improvisation

In new groups, improvise a scene in the same period and style (19th century Europe), where two or three characters are outraged at some local news. Be aware of the period it is set in and the status of the characters in relation to each other. What type of news would outrage people at that time?

Devising

In the same groups as the improvisation, create a modern version of the improvised scene. Consider the same question; what type of news would outrage people in modern times?

Extend the scene to show the effects of the news on the characters. Students may choose to use narration to describe the scenes or tableaux showing various images of what actually happened. The actors may choose to step out of role and talk to the audience about their experience.

Plenary
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Discuss ways the music could be incorporated into the scenes created.
OCR Resources: the small print�OCR’s resources are provided to support the teaching of OCR specifications, but in no way constitute an endorsed teaching method that is required by the Board, and the decision to use them lies with the individual teacher.  Whilst every effort is made to ensure the accuracy of the content, OCR cannot be held responsible for any errors or omissions within these resources. �© OCR 2016 - This resource may be freely copied and distributed, as long as the OCR logo and this message remain intact and OCR is acknowledged as the originator of this work.


OCR acknowledges the use of the following content: Page 2: Frédéric Chopin Frederic Chopin. Lebrecht Music & Arts / Universal Images Group / Universal Images Group/Britanica.com : Page 3 Handwritten score for Prelude in D flat major (Raindrop), Opus 28, No 15, by Frederic Chopin (1810-1849), De Agostini / A. Dagli Orti / Universal Images Group/Britannica.com 


Please get in touch if you want to discuss the accessibility of resources we offer to support delivery of our qualifications: �HYPERLINK "mailto:resources.feedback@ocr.org.uk"��resources.feedback@ocr.org.uk�





We’d like to know your view on the resources we produce. By clicking on ‘�HYPERLINK "mailto:resources.feedback@ocr.org.uk?subject=I%20liked%20the%20GCSE%20(9-1)%20Drama%20TEP%20for%20Devising%20from%20a%20stimulus%20–%20Instrumental%20Music"��Like�’ or ‘�HYPERLINK "mailto:resources.feedback@ocr.org.uk?subject=I%20disliked%20the%20GCSE%20(9-1)%20Drama%20TEP%20for%20Devising%20from%20a%20stimulus%20–%20Instrumental%20Music"��Dislike�’ you can help us to ensure that our resources work for you. When the email template pops up please add additional comments if you wish and then just click ‘Send’. Thank you.


If you do not currently offer this OCR qualification but would like to do so, please complete the Expression of Interest Form which can be found here: �HYPERLINK "http://www.ocr.org.uk/expression-of-interest"��www.ocr.org.uk/expression-of-interest�
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