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Developing Immersive Activities to Support Focused Learning Opportunities

Danielle Hayes, Shireland Collegiate Academy

Overview

Project Aims:
Primary Aim:

e Toincrease attainment in a variety of subject areas by creating a range of dynamic
immersive activities.

Secondary Aims:

e To reinvigorate the attitudes of students towards particular areas of the curriculum
through new and exciting methods of teaching.
e To foster imagination and creativity.

Rationale

At Shireland Collegiate Academy, a large part of the Key Stage Three curriculum is taught
through Literacy for Life, a theme-based approach which integrates subject and skill
development. We decided to develop further this curriculum with the provision of a room
dedicated to immersive learning, thus giving us the opportunity to be even more creative
and imaginative in the way that we deliver the curriculum.

We quickly realised that the more life-like and realistic the experiences were, the more
detailed and inspired the students’ work became.

Immersive activities provided the unique and engaging curriculum to improve our Key Stage
Three attainment.

Project Outline

1. To create a variety of immersive activities that:
a. Increase students’ attainment
b. Engage students with the curriculum
2. To evaluate the impact of immersive activities on students’ attainment and creativity.

SHIRELAND

COULEGIATE ACADEMY

An ologether better ploce 10 leom

OCR

Oxford Cambridge and RSA




e Initial results reveal that students’ work is more vivid, detailed and engaging after
experiencing the immersive activities

e Work produced by students after the immersive experiences tends to be more
emotive and personal

e Immersive activities promote inclusion. Feedback reveals that students engage well
with immersive activities, irrespective of their academic ability or needs

e All students surveyed stated that they felt the immersive activities helped with their
creativity and imagination

e Over 85% of students surveyed stated that they preferred immersive learning to
‘ordinary’ teaching methods.

Student and teacher comments

Student comments:

“We learnt about the eruption of Mount Vesuvius in lesson. But, when we went into the
Immersive Room and saw it, it felt like we were there! It made it feel real!”

"It makes my writing easier. Because | can see, hear and feel it in front of me, words and
ideas just come to me!”

“It's so much more exciting than just reading about things. | know that every time | go into
the Immersive Room, we're going to do something different.”

Teacher comments:

“It [the Immersive Room] allows students to produce more imaginative and creative pieces of
writing because they have seen, heard, felt and smelt it."

“It can bring a topic alive!”

"For the Performing Arts, the Immersive Room is great! It immerses students in a variety of
realistic environments.”

“It allows us, as teachers, to unleash our creativity.”

“There is nothing better than watching the students as they enter the Immersive Room into a
new experience. As soon as they walk through the door, their jaws drop.”

How to set up immersive activities within your school

Immersive learning can be used in a variety of environments, from utilising a dedicated
Immersive Room to using it within a normal classroom. The following steps are involved
when planning immersive learning.
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5. Implement
and
experiment

6. Evaluate and
feedback

Immersive Activities

The purpose of immersive learning is to 'immerse’ students in an
environment, making it feel as real as possible. As students are
'immersed’, they are learning in a completely different manner.
Much deeper learning skills are used, allowing students' creativity
and imagination to shine through.

Immersive learning can be used for a variety of reasons. Some
teachers use it to promote creativity or make content more exciting
and interesting, whilst others use it to hone important life-skills such
as problem-solving and collaboration.

Immersive activities benefit all students. However, you may wish to
try immersive activities with any topics you feel are laden with
content or are in need of a new approach.

Planning is vital to the immersive process. It has to engage the
students, whilst getting them to achieve what you want them to
achieve.

Try not to stick to a ‘safe’ approach - take a risk!
At first, planning new immersive activities may take time to prepare.
Some tips:

o Always keep the senses in mind; the senses help make the
experience ‘real’.

e Think about the role you could play - could you take on a
character etc.?

e Instead of keeping it in the classroom, could you use a
different environment?

Allow students to enjoy the experience.

Once students have participated in a couple of experiences, you may
find certain experiences work better than others.

Try to keep immersive activities completely different so students’
experiences are fresh and new every time!

Evaluate the success of a lesson through the quality of student work
and the enthusiasm of the students.

Over time, you will build up an idea of which immersive activities
work best with different groups.
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Ideas for planning

Irrespective of the learning environment, when using immersive activities, the more senses
involved, the more powerful the experience would be.

This is potentially the hardest sense to plan and
prepare. It would not be needed for all
experiences, but is helpful in some tasks. When
thinking of tastes, think about different foods
students could try and experience.

<>

1ASTE

Visual stimulus may be the
most important and
engaging tool to use.

Making an experience
realistic is vital.

Different smells can be
purchased from

Using websites (such as numerous websites (i.e.

Google Earth and AirPano)
can be very effective. Video
clips taken from the Internet

the ash smell).

However, smells from
food, perfumes etc. may

SMELL

can also work well.

SN

9
HEARING

work just as well.

Don’t forget that you as the
teacher can be used. You
could dress up and take on a
role!

The more realistic the sounds,
the better. Students are to be
immersed completely, taken out
of the classroom and placed into
a different environment.

T0UCH

Allowing students to explore is

important in immersive learning.
Sounds should reflect this.
Gathering different objects

relating to a topic is vital. Sounds can be used from the

Internet, films, documentaries
Objects could include items given etc.

by museums etc.
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Immersive learning in action: A Shireland Case Study

When teaching the theme ‘India’ in the project-based Literacy for Life curriculum, a mixed-
ability group of Year 8 students was asked to describe a slum.

Whilst in the classroom, students were shown images and a description of life within a slum
was given by the teacher. Straight after describing this, students were given a GCSE-styled
English question and asked to write a brief descriptive piece about a picture of a slum. These

pieces of writing were collected in.

4

C

First sample taken from student 1:

“I cav see temporawy slum houses
fillled withv clothes and people’s
possessions. Owthe floor, there iy
loty of rubbish and the place seems
quite old. Inwthe background
there are some old buildings and
they also- seemv old as they’re
dusty...”

-/

&

C

First sample taken from student 2:

“In this picture ] Cah see a few houses
anhd a building. The houses are worn
out and are surrounded by mess.
Qutside the houses there are washing
lines with manhy clothes on it...”

-

Students were then taken to the Immersive Room and given a range of immersive activities
which not only included images of slums, but also sounds and smells.

After spending 15 minutes in the Immersive Room, students were then given the same

written task to describe an Indian slum.

(D

&

Second sample taken from student 1:

“As I walked doww the unknoww
street, I could see the temporary
houses; plastic-covered rooves
suwrvounded by poty and clothes.

I couwld heaw childrew
whimpering; nagging to-feed
their empty stomachs...I could
skinu..Every step I took, there were
endless amounty of rubbishv

swrouwnding my shoes:..”

&

CD Second sample taken from student 2:
“As T Walked through the wornh out,
old buildings, I could hear sharp
sCreams and babies moaning like a Cat
meowing for food. The mosquitoes
sang away around dirty water and bit
their way through rough, old sKin...”

N

* See Appendix 1 for the full example of the students’ work
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Clearly, the second samples of descriptive writing were stronger. Our analysis of the
development in the student writing as result of the immersive activity was:

Senses: Students used only sight in first draft, but all used at least 4/5
senses in second draft.

Imagination: 24/24 more personal and detailed.

Language techniques: 10/24 improved.

Start to see similes, emotive language, rhetorical questions etc.
Sentence structure: 4/24 improved. They start to use sentences for effect.

Vocabulary: 15/24 improved. More complex vocabulary used.

Following the activity, students wrote in a more personal and emotive manner. They also
referred to at least four of the senses in their descriptions, adding greater depth and
imagination to their work. As they became more passionate about their writing, about half
of the students also began to use their previous knowledge of writing techniques (i.e. similes
and onomatopoeia) for effect. Whilst only a small effect was seen on the use of sentence
structure (just under 20%), more complex and imaginative vocabulary was used in the
students’ second description.

Summary

These initial results show the positive impact immersive learning has on students’ attainment
levels. For greatest impact, immersive learning must be used alongside and developed with
other methods of teaching.
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.. Immersive Activities

Appendix 1: Students’ work for the Shireland case study

Student 1, before the immersive experience
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Student 1 after the immersive experience
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Student 2, before the immersive experience

I B fdouke v oo 9l o Sow
uoufoed onde o0 ouibuesy. e mmm

QS LJIOCAL DU, OSB82 Dusoui@d).
Yoy Cso o9 Vg ovie s Yaese
Age muh\(\xmb\m\&b LU RISWEN .
Qoo 0oL W\ ool Tl h\mfo

Uk RR(ALOUTD Ou - Duasy owx Qext

AV TR O WS VSIS SR W v’ S

Student 2, after the immersive experience
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Appendix 2:

Sample Immersive Activity Plan for Year 8 Literacy for Life

videos/photographs / street view
to show how many people live.

* For more information about
Flipped Learning, click here.

Theme Title Activity How to make it Resources Outcome Subject Links
‘immersive’ needed
Journey to | The Students watch the eruption of Visual displays: 1 e Spray can of Students compose a English: descriptive
the Centre | Eruption of | Mount Vesuvius stage-by-stage main wall showing ash smell diary entry which writing.
o of the Mount and witness the destruction of eruption e Pompeii focuses on the senses. | History: content about
"'é Earth Vesuvius Pompeii. Sounds: Volcanic video. Pompeii and Vesuvius.
be] They then use their experiences eruption Geography: volcanic
to write a descriptive diary entry. | Smells: Ash eruptions.
India The Two Students look at travel brochures | Visual displays: 3 Spray can of | To create a reflective | English: Writing
Worlds of promoting India before the walls showing a spice smell / | magazine article about | Geography:
India /A immersive experience (flipped mixture of videos actual spices | the ‘true India’. Environments
True activity*). Using information and still images Artefacts Citizenship: Differences
Reflection gathered, students describe their | Sounds: traffic, India video. in the ways of life
5 of India impressions of India. With thisin | crowds etc. ICT: Format of
'g mind, students step into the ‘real | Smells: spices magazine article
§ India’ (looking at the diversity in Artefacts: foods, online?
o the quality of life). Mixture of shanti house?
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Ropes etc that
would usually be
in an art gallery.

Freedom All aboard! Students step into a recreation of | Visual displays: 3 Artefacts Students create a History: Slavery

a slave ship. Screens should show | screens showing Spray can factual piece of content
outside the ship (waves etc.) and | the ship smelling of writing based on life English: writing to
inside the ship (cramped conditions. sea on a slave ship (this inform
conditions etc.). Sounds: Seas etc. Ship could bein an

> On the floor, students see the Smells: sea animation / | electronic format or

o sizes of sleeping conditions Artefacts: items background. | paper-based)

s (students to squeeze inside from a slave ship /

- them). tape to show size
Bring in item boxes from of room to sleep
museums so students can handle | in.
artefacts?

Da Vinci Da Vinci Art | Students move around Da Vinci’s | Visual displays: Art gallery Students use their Art: Drawing /
Gallery art work; looking specifically at his | Art gallery video artistic skills to sketching. Researching

works on anatomy and wallpaper which Worksheet recreate one of Da artists.
inventions. Students sketch a changes for Vinci’s works.
piece of artwork that interests periodically. sketching. Students then create a

'§ them using specific artistic Atmosphere of an presentation showing

ch techniques. art gallery their new information.

recreated.
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