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A Level Film Studies Delivery Guide

This guide outlines approaches and ideas, including learner activities for the Section A 
of Component 2: Contemporary British and US Film.
Delivery guides are designed to represent a body of knowledge about teaching a particular 
topic and contain:

• Content: A clear outline of the content covered by the delivery guide;

• Thinking Conceptually: Expert guidance on the key concepts involved, common 
difficulties students may have, approaches to teaching that can help students 
understand these concepts and how this topic links conceptually to other areas of the 
subject;

• Thinking Contextually: A range of suggested teaching activities using a variety of 
themes so that different activities can be selected which best suit particular classes, 
learning styles or teaching approaches.

If you have any feedback on this Delivery Guide or suggestions for other resources you 
would like OCR to develop, please email resources.feedback@ocr.org.uk
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DISCLAIMER
This resource was designed using the most up to date information from the specification at the time it was published. Specifications are updated over time, which means 
there may be contradictions between the resource and the specification, therefore please use the information on the latest specification at all times. If you do notice a 
discrepancy please contact us on the following email address: resources.feedback@ocr.org.uk
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A Level Film Studies

Pre-topic research  
Learners will also be required to develop a knowledge and understanding of the importance 
of both the production and exhibition of contemporary films, including:

• critical debates on the significance of digital in film and the new possibilities for cinema

• the significance of viewing conditions to spectators

• critical approaches to Auteurism and an evaluation of its continued validity as a theory

• contexts of film-making.
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General approaches
This component requires learners to consider two set films both textually and 
contextually. The activities suggested in this guide break are broken down into the two 
conceptual areas; film as text and contexts of film-making. There are clear crossovers, 
however, between these two conceptual areas. As well as analysing the films using the 
micro-elements of film form, learners will also need to be able to refer to the contexts 
in which the films have been produced and are viewed, and discuss how this affects 
production and the viewing experience. Questions in the examination may refer 
specifically to say, viewing conditions, or representations, but learners should consider 
both text and context. So, for example, when talking about spectator response, learners 
may wish to refer to narrative structure or the representations in the film. 

Before starting this topic, it is advisable for learners to carry out pre-topic research 
activities that cover both key concept areas. They should also consider their own position 
as spectator and their personal viewing habits. This can feed into all subsequent tasks 
related to the set films.

Common misconceptions or difficulties learners may have
Learners should be taught how to research effectively so that the information they select 
is valid, verifiable and relevant. 

Learners may also find it difficult to be self-reflective and explore their own responses. 
Learners should therefore be encouraged to understand that there are no right or wrong 
answers, and that their personal response is valid. 

Conceptual links to other areas of the specification – useful ways to approach this 
topic to set learners up for topics later in the course

Research skills developed are relevant to Component 02 and Component 03.

Approaches to teaching the content 
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The Learner Resources referenced in the following activities can be found here:
http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-
learner-resources.zip
 

Learner Activity 1 
Spectator Diary – Considering learners’ viewing habits 
This activity encourages learners to reflect on their own viewing habits.

When considering their own viewing habits and emotional response to films, it is likely that 
you will find a wide variety of responses which can feed into interesting class discussion. 
Before starting the topic, ask learners to reflect on their own viewing habits by keeping 
a spectator diary. By encouraging them to consider their own personal response to the 
film, even if they lack depth at this stage, they are beginning to consider their position as a 
spectator; this can then be explored further during the spectatorship topic. The spectator 
diary could be started at the beginning of the course or over a specific time span before 
starting the unit. Use your own judgement and knowledge of your learners to decide how 
long to give them to complete this task. 

Worksheet 1 (http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-
film-delivery-guide-learner-resources.zip) can be used as a guide for the spectator diary, 
but you can encourage learners to record their findings in different ways. They could, for 
example, keep an online blog or create a free website. The following are free and easy to 
use:

https://www.wix.com/

https://www.weebly.com/uk

Learners should consider the following when completing their diaries:
• Where do they watch films? 
• What devices do they use to watch films? How does this change the viewing 

experience? 
• Are there certain films they prefer to see at the cinema? If so which? 
• With whom do they watch films? 
• What attracted them to the film? Why did they choose to see it? (The social aspect of 

watching a film is important as it can affect the learner’s attitude towards it. Have they 
been ‘pressured’ into seeing a film they weren’t interested in by a friend etc?). Is it a hotly 
anticipated film (i.e. Star Wars Episode VIII) or one that only serves a niche audience?

• How did they respond to the film? Was it a spectacle, moving, frightening etc.? 
• If possible arrange a trip to the cinema or, if nearby, an IMAX. Discuss the recent 

changes to digital projection. 

Learner Activity 2
Film fact file
Learners carry out research into the institutional, social, political and historical contexts of the 
two set films they have chosen.

Learners should have knowledge of the institutional and social/political/historical context 
in which the film was made. To introduce learners to this ask them to complete a fact file. 
This can be referred to as the topic is explored further. Worksheet 2 (http://www.ocr.org.
uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip) 
can be used as a guide. Below is a link of websites for each British film to get you started. 
This is by no means exhaustive. You could ask learners to research one aspect and present 
it to the rest of the class. You could also use collaborative tools such as Google drive, or 
Microsoft Onedrive to produce a whole class learner resource. 

Useful links to set films:

Pride
http://www.imdb.com/title/tt3169706/

https://itpworld.wordpress.com/2014/09/22/pride-uk-2014/

https://www.theguardian.com/film/2014/aug/31/pride-film-gay-activists-miners-strike-interview

https://www.youtube.com/watch?v=lHJhbwEcgrA

Gone too Far
http://www.imdb.com/title/tt2451550/

https://www.theguardian.com/film/2014/sep/28/destiny-ekaragha-ive-got-to-break-two-
glass-ceilings-gone-too-far

http://www.bfi.org.uk/news-opinion/news-bfi/video/video-destiny-ekaragha-gone-too-far

http://www.ideastap.com/IdeasMag/the-knowledge/destiny-ekaragha-gone-too-far

Ex-Machina
http://www.imdb.com/title/tt0470752/

https://www.theguardian.com/culture/2015/jan/11/alex-garland-ex-machina-interview-
the-beach-28-days-later

https://www.theguardian.com/science/the-lay-scientist/2016/jan/26/artificial-intelligence-
gods-egos-and-ex-machina

http://www.slguardian.org/wp-content/uploads/2016/06/Ex-Machina.pdf

http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip
http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip
http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip
http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip
http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip
http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip
http://www.imdb.com/title/tt3169706/
https://itpworld.wordpress.com/2014/09/22/pride-uk-2014/
https://www.theguardian.com/film/2014/aug/31/pride-film-gay-activists-miners-strike-interview
https://www.youtube.com/watch?v=lHJhbwEcgrA
http://www.imdb.com/title/tt2451550/
https://www.theguardian.com/film/2014/sep/28/destiny-ekaragha-ive-got-to-break-two-glass-ceilings-gone-too-far
https://www.theguardian.com/film/2014/sep/28/destiny-ekaragha-ive-got-to-break-two-glass-ceilings-gone-too-far
http://www.bfi.org.uk/news-opinion/news-bfi/video/video-destiny-ekaragha-gone-too-far
http://www.ideastap.com/IdeasMag/the-knowledge/destiny-ekaragha-gone-too-far
http://www.imdb.com/title/tt0470752/
https://www.theguardian.com/culture/2015/jan/11/alex-garland-ex-machina-interview-the-beach-28-days-later
https://www.theguardian.com/culture/2015/jan/11/alex-garland-ex-machina-interview-the-beach-28-days-later
https://www.theguardian.com/science/the-lay-scientist/2016/jan/26/artificial-intelligence-gods-egos-and-ex-machina
https://www.theguardian.com/science/the-lay-scientist/2016/jan/26/artificial-intelligence-gods-egos-and-ex-machina
http://www.slguardian.org/wp-content/uploads/2016/06/Ex-Machina.pdf
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The Angels’ Share
http://www.imdb.com/title/tt1924394/

http://sensesofcinema.com/2003/great-directors/loach/

https://www.theguardian.com/film/2012/jun/03/angels-share-ken-loach-review

http://sensesofcinema.com/2013/feature-articles/the-angels-share-ken-loach-and-paul-
laverty-lift-scotlands-kilts-to-expose-its-darker-parts/

https://www.ft.com/content/6955b908-9b35-11e4-b651-00144feabdc0

http://www.rogerebert.com/reviews/the-angels-share-2012

We Need to Talk About Kevin
http://www.imdb.com/title/tt1242460/

https://www.theguardian.com/film/2011/oct/20/we-need-to-talk-about-kevin-review

https://www.theatlantic.com/entertainment/archive/2012/01/the-impossible-question-of-
we-need-to-talk-about-kevin-nature-or-nurture/251664/

http://www.screenonline.org.uk/people/id/552070/

Skyfall
http://www.imdb.com/title/tt1074638/

http://www.politics.co.uk/comment-analysis/2012/10/29/the-politics-of-skyfall

https://overland.org.au/2012/11/skyfall-bonds-psychotic-misogyny/

https://www.theguardian.com/film/the-womens-blog-with-jane-martinson/2012/oct/30/
skyfall-less-sexist-bond-film

http://www.imdb.com/title/tt1924394/
http://sensesofcinema.com/2003/great-directors/loach/
https://www.theguardian.com/film/2012/jun/03/angels-share-ken-loach-review
http://sensesofcinema.com/2013/feature-articles/the-angels-share-ken-loach-and-paul-laverty-lift-scotlands-kilts-to-expose-its-darker-parts/
http://sensesofcinema.com/2013/feature-articles/the-angels-share-ken-loach-and-paul-laverty-lift-scotlands-kilts-to-expose-its-darker-parts/
https://www.ft.com/content/6955b908-9b35-11e4-b651-00144feabdc0
http://www.rogerebert.com/reviews/the-angels-share-2012
http://www.imdb.com/title/tt1242460/
https://www.theguardian.com/film/2011/oct/20/we-need-to-talk-about-kevin-review
https://www.theatlantic.com/entertainment/archive/2012/01/the-impossible-question-of-we-need-to-talk-about-kevin-nature-or-nurture/251664/
https://www.theatlantic.com/entertainment/archive/2012/01/the-impossible-question-of-we-need-to-talk-about-kevin-nature-or-nurture/251664/
http://www.screenonline.org.uk/people/id/552070/
http://www.imdb.com/title/tt1074638/
http://www.politics.co.uk/comment-analysis/2012/10/29/the-politics-of-skyfall
https://overland.org.au/2012/11/skyfall-bonds-psychotic-misogyny/
https://www.theguardian.com/film/the-womens-blog-with-jane-martinson/2012/oct/30/skyfall-less-sexist-bond-film
https://www.theguardian.com/film/the-womens-blog-with-jane-martinson/2012/oct/30/skyfall-less-sexist-bond-film
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Contexts of contemporary film-making  
Social, cultural, political, historical and institutional
• how films studied can act as a means of reflecting social, cultural and political attitudes 

towards wider issues and beliefs explored within a film’s narrative, characterisation and 
representations

• how films studied can act as a means of constructing social, cultural and political 
attitudes towards wider issues and beliefs explored within a film’s narrative, 
characterisation and representations

• how films studied can act as a means of reflecting historical issues and events

• how films studied can potentially be an agent in facilitating social, cultural and political 
developments through the representation and re-construction of historical issues and 
events

• how films studied are influenced by social, cultural and political history through 
intertextual references

• how films studied reflect their production, financial and technological opportunities and 
constraints.

Spectatorship
• how the spectator has been conceived both as ‘passive’ and ‘active’ in the act of film 

viewing

• how the spectator is in dynamic interaction with film narrative and film features 
designed to generate response

• reasons for the uniformity or diversity of response by different spectators

• the analysis of narrative, visual, musical, performance, genre and auteur cues in relation 
to spectator response

• the impact of different viewing conditions on spectator response

• the possibility of preferred, negotiated, oppositional and aberrant ‘readings’ of film

• how spectators’ responses are affected by social and cultural factors.

The significance of the digital in film and new possibilities for cinema
• how visual effects (created in post- production) are used, including the way they are 

designed to engage the spectator and create an emotional response

• how visual effects (created in post- production) are used, including the tension between the 
filmmakers’ intention to create an emotional response and the spectator’s actual response.

Auteurism
• the relevance of auteurism to film-making as an essentially collaborative practice.
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For this guide, the films Pride and The Hunger Games have been used as exemplars. 
Activities can be adapted to suit the films you choose. 

Key idea: The significance of viewing conditions to spectators

Learners should be introduced to the key ideas behind the way audiences and individuals 
interact with film. 

The cultural theorist, Stuart Hall, explored how people make sense of media texts and 
claimed audiences were active not passive. He suggests that:

• An active audience engages, interprets and responds to a media text in different ways 
and can challenge the ideas encoded in it.

• A passive audience is more likely to accept the messages encoded in a media text 
without challenge and are therefore more likely to be directly affected by the messages.

He goes on to suggest three main responses an audience may have to a media text:

• preferred reading - when the audience responds to the ideas in the way the author 
intends

• negotiated reading - when the audience responds by both accepting and rejecting 
the preferred meaning

• oppositional reading - when the audience understands the preferred reading but 
chooses to oppose it. 

When exploring the set films, learners should be guided to identify the preferred 
meanings encoded in the films, i.e. the author’s intentions. They should explore how 
the micro-elements of film form are used to encode these readings. Once learners have 
identified the techniques used by filmmakers to encode meanings they can then explore 
different interpretations, including their own. 

Spectatorship is a key concept in film theory. Spectatorship study suggests that the film builds 
a specific relationship with every individual who experiences it. Patrick Phillips in An Introduction 
to Film Studies1 explores this in more depth. Here he discusses the way our response to a film 
draws on the whole self that includes a social, cultural, private and desiring self. 

Thus, when considering the set films learners should be prepared to explore their personal 
responses to the text and understand how readings of the text may differ depending 
on the personal, social and historical context. Learners should also refer to their initial 
investigations into the way films are exhibited and their own viewing experiences. If 
possible, opportunity should be made for learners to watch the key scenes on a variety of 
devices including mobile phones and computer screens. 

An exploration of the institutional context is also important here. The US films on the set 
film list are produced by the major Hollywood studios and the new pretender, Lionsgate. 
Each film is part of a larger franchise – be it book, comic book or film with an existing 
fan base and each film will have been a tent-pole release for the studio. The studios will 
therefore be hoping for big returns from the box office from both theatrical and non-
theatrical release. Audiences will come to the film with certain expectations of narrative, 
genre, and emotional response: notably thrill and spectacle which may affect their 
readings of the film. 

Approaches to British film may differ with filmmakers adopting less conventional use of 
narrative and generic conventions. The techniques used to generate audience response 
may also be different with less emphasis on special effect and spectacle. Some of the films 
on the British set film list, however, are also part of existing franchises or are based on true 
events and may therefore have more in common with the production context of the US 
film. Although learners will not be assessed on their ability to compare these approaches, 
an exploration of the similarities and differences will be useful in guiding learners to 
identify the how the contexts of film-making affect the production and exhibition of 
British and US films. 

Key idea: The significance of digital in film and new possibilities for cinema

For this element learners should explore the use of visual effects in their set films and 
discuss how they have been used to engage the spectator and create an emotional 
response. Learners should also comment on the way films (especially those on the British 
film set list) have used other techniques to generate audience response. It is useful to 
explore current debates on the use of digital film. Christopher Nolan (The Dark Knight Rises) 
is a well-known advocate of shooting on film as opposed to digital and for minimising his 
use of CGI and both Nolan and J.J. Abrams (Star Wars: Force Awakens) have commented on 
their desire to avoid an over reliance on digital special effects. Exploring their arguments is 
a good starting point to approach this topic.

Approaches to teaching the content 

1 Phillips, P. in Nelmes, J (Ed). (2011) An Introduction to Film Studies, Routledge. ISBN: 9780415582599 
https://books.google.co.uk/books?id=AnGrAgAAQBAJ&printsec=frontcover&source=gbs_ge_
summary_r&cad=0#v=twopage&q&f=false

https://books.google.co.uk/books?id=AnGrAgAAQBAJ&printsec=frontcover&source=gbs_ge_summary_r&cad=0#v=twopage&q&f=false
https://books.google.co.uk/books?id=AnGrAgAAQBAJ&printsec=frontcover&source=gbs_ge_summary_r&cad=0#v=twopage&q&f=false
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Key idea: Auteurism

Some historical background on the idea of auteurism will enable learners to assess its 
validity as an approach to contemporary British and US film. Learners should begin with an 
understanding of what is meant by the term. French critics such as Francois Truffaut and 
Andre Bazin suggested that film needed to be understood through the elements specific 
to the medium – the cinematographic properties of film style, especially the way mise-en-
scène was used by filmmakers. They developed the notion of ‘la politique des auteurs’ and 
focused on the idea of the artist (director) as the central source of meaning. 

The term ‘Auteur Theory’ originated from Andrews Sarris’s essay ‘Notes on the Auteur Theory’ 
in 1962. Discussions about film authorship draw on the question of whether film should 
be a commercial medium or as an art form. Theories of film authorship are an attempt to 
distinguish between art and commercial product. Auteur is the French word for ‘author’ 
and is the term used to refer to directors who infused their films with their distinctive 
personal vision using film style. In film criticism, auteur theory suggests that a director’s 
films reflect their personal creative vision.

Sometimes the auteur’s creative voice can be distinct enough to shine through studio 
interference and through the group process of making a film. Auteurs were considered 
genuine artists. In Hollywood cinema auteurs were the directors who could stamp their 
identity on a film which was a product of the studio system. Andrew Sarris identified three 
key areas of a director’s work – technique, personal style, and inner meaning.

Auteurs were contrasted with metteurs-en-scène – technically competent directors who 
execute the film-making process without stamping their personality on the film.

The director’s style is distinctive and recognisable. They have a clear influence over the 
look, feel and language of the film. Auteur films tend to be more stylistically sophisticated 
and distinctive in terms of mise-en-scène. They favour style over content; artistic 
expression over commercialism.

Alfred Hitchcock, for example, was considered the classic auteur and you may wish to 
introduce the concept through him.

Criticism of auteur theory:

• Every director has his/her own style of film-making; therefore, every director could be 
considered an auteur.

• Film-making is an obviously collaborative activity with many people contributing to 
the production of a single film.

• Roland Barthes argues for the ‘birth of the reader’ and the ‘death of the author’. He is 
suggesting meaning is only made in the momentary interaction of reader and text, 
and as a result the role of the author is secondary to that of the audience member. 

• This can be related to the idea of the intentional fallacy which suggests that ‘the 
design or intention of the author is neither available nor desirable as a standard for 
judging the success of a work of literary art.’

Learners should consider the relevance of auteurism to film-making which is essentially 
a collaborative practice. Your approach and conclusions may differ depending on the 
films you select. Certain directors on the set film list such as Ken Loach, Christopher 
Nolan, J.J. Abrams could arguably be considered an auteur. You should also consider 
different conceptualisations of authorship – this can be applied to directors, producers, 
cinematographers, sound designers and stars together with the influence of different 
types of film companies and production studios. 

Common misconceptions or difficulties learners may have

• The difference between audience and spectator.

• The concept of the auteur.

• Thinking that a spectator is either passive or active.

Conceptual links to other areas of the specification – useful ways to approach this 
topic to set learners up for topics later in the course

Component 01 – Film History – use of micro-elements of film form.

Component 02 – Ideology.

http://www.ocr.org.uk/qualifications/as-a-level-gce-film-studies-h010-h410-from-2017/

http://www.ocr.org.uk/qualifications/as-a-level-gce-film-studies-h010-h410-from-2017/
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Key ideas

• The significance of viewing conditions to spectators.

• Critical debates on the significance of digital in film and the new possibilities for 
cinema.

Approaches to teaching the content 
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The Learner Resources referenced in the following activities can be found here:
http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-
learner-resources.zip
 

Learner Activity 3 
Critical debates on the significance of digital in film 
Learners explore current debates on the significance of digital in film in preparation for the topic.

Ask learners to read through and make notes on the following articles. Use the ideas in the 
articles alongside learners’ own ideas to prepare a class debate on the use of digital special 
effects in film.

What is the future? What do George Lucas and Steven Spielberg predict in the following article?

http://variety.com/2013/digital/news/lucas-spielberg-on-future-of-
entertainment-1200496241/

Christopher Nolan explains his love for shooting on film, and disinterest in 3D:

http://www.slashfilm.com/christopher-nolan-film-digital/

http://www.joblo.com/movie-news/christopher-nolan-discusses-why-he-prefers-film-to-
digital-his-approach-to-cgi-and-much-more

Martin Scorsese and Ridley Scott on the death of cinema:

https://qz.com/878002/the-movies-are-dead-according-to-martin-scorsese-and-ridley-
scott/

Learner Activity 4
Viewing activities
Learners record initial thoughts on watching the whole film.

Watch each film through. Ask learners should keep notes as they watch the film that they 
can refer to during the following tasks. Personal response is important. Learners should 
understand that their personal interpretation is valid and will feed into their comments 
on spectator response. You can use Worksheet 3 (http://www.ocr.org.uk/Images/417815-
contemporary-british-and-us-film-delivery-guide-learner-resources.zip) as a guide.

Learner Activity 5 
Narrative structure and response to character 
Learners explore the narrative structure of the set films and identify how emotional response is 
generated through narrative and character.

These tasks will enable learners to identify how emotional response is generated through 
narrative structure and character alignment. Before beginning the exercise ask learners to 
identify which points in the film generated an emotional response. (See Activity 1 on page 10).

1. Download a copy of the synopses for the two films you have selected. Using the 
following information to introduce learners to the concept of the three (or four) act 
structure:

https://5writers.com/2013/04/03/screenwriting-structure-the-three-act-paradigm/

http://narrativefirst.com/articles/plot-points-and-the-inciting-incident

https://filmandphilosophy.com/2015/02/11/film-narrative/

http://hacktext.com/2011/09/story-vs-narrative-vs-plot-1205/
 
2. Worksheet 4 (http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-

film-delivery-guide-learner-resources.zip). With the help of a copy of the synopsis, ask 
learners to break the plot into three acts, highlighting the three acts, inciting incidents 
and plot points. You can use Worksheet 4 or the following online worksheet to help 
you: 

http://sydfield.com/wp-content/uploads/2016/06/paradigm.pdf

3. Worksheet 5 (http://www.ocr.org.uk/Images/417815-contemporary-british-and-
us-film-delivery-guide-learner-resources.zip). Choose key characters from the films. 
Identify the function of the characters in the film. Consider how the audience is 
guided to respond to the character. Learners may find it useful to categorise using 
Propp or character archetypes. Further information can be found here: 

http://changingminds.org/disciplines/storytelling/characters/propp_personae.htm

4.  Using the information to address the following question: How are narrative and 
character used to guide audience response?

http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip
http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip
http://variety.com/2013/digital/news/lucas-spielberg-on-future-of-entertainment-1200496241/
http://variety.com/2013/digital/news/lucas-spielberg-on-future-of-entertainment-1200496241/
http://www.slashfilm.com/christopher-nolan-film-digital/
http://www.joblo.com/movie-news/christopher-nolan-discusses-why-he-prefers-film-to-digital-his-approach-to-cgi-and-much-more
http://www.joblo.com/movie-news/christopher-nolan-discusses-why-he-prefers-film-to-digital-his-approach-to-cgi-and-much-more
https://qz.com/878002/the-movies-are-dead-according-to-martin-scorsese-and-ridley-scott/
https://qz.com/878002/the-movies-are-dead-according-to-martin-scorsese-and-ridley-scott/
http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip
http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip
https://5writers.com/2013/04/03/screenwriting-structure-the-three-act-paradigm/
http://narrativefirst.com/articles/plot-points-and-the-inciting-incident
https://filmandphilosophy.com/2015/02/11/film-narrative/
http://hacktext.com/2011/09/story-vs-narrative-vs-plot-1205/
http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip
http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip
http://sydfield.com/wp-content/uploads/2016/06/paradigm.pdf
http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip
http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip
http://changingminds.org/disciplines/storytelling/characters/propp_personae.htm
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Learner Activity 6 
Analysing key scenes 
Learners identify how the micro-elements of film form and use of digital special effects 
contribute to audience response and explore alternative readings.

Worksheet 6 http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-
delivery-guide-learner-resources.zip. Use the Set Films teacher guide to select key scenes 
for analysis.  
Use Worksheet 6 to record ideas. Watch the key scenes. Identify moments of:

• Spectacle/Thrill/Excitement

• Emotion (i.e. fear, empathy, sadness, humour).

Identify how the micro-elements of film form and use of digital special effects contribute 
to audience response. Explore alternative readings.

Learner Activity 7
Viewing conditions
Learners consider how watching set films on different devices changes their emotional response.

Consider the key scenes. Watch the key scenes in a variety of formats (as available) i.e. big 
screen/whole class, mobile device, PC etc. Ask learners to consider how the experience differs. 

• Is the difference more notable in the US blockbuster-style movies? If so, why?

• When do you feel more involved in the action?

• What is lost when viewing on a smaller device?

• Do the conditions of watching a film in a classroom change your response?

Key idea: Authorship

Learner Activity 8 
Authorship 
Learners are introduced to the concept of authorship and apply them to their set films.

Learners should evaluate the relevance of considering the director as auteur. They should 
consider the institutional context in which the film has been produced, as well as the 
collaborative nature of the production process. Refer to film research from sub-topic 1. 
Watch extracts from other films from the same institution/director/key personnel. 

Possible questions to ask:

• Can the director be considered an auteur?

• Are there similarities across a director’s films? 

• Do the director’s films have similar themes?

• Do the director’s films have a similar visual style?

• Are similar film-making techniques used across a director’s films?

• Does the director work with the same people: cinematographer, composer, star, 
editors?

• Is the institutional context evident?

• Does the director work for the same production companies? Does the director’s vision 
shine through?

Learner Activity 9 
Comparing British and US Film 
Learners bring together the knowledge gained in the previous activities to compare the two set films.

Worksheet 7 (http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-
film-delivery-guide-learner-resources.zip). Compare the similarities and differences in 
approaches to production and exhibition and how these may affect spectator response.

Learner Activity 10 
Topic summary 
Learners bring together the knowledge gained in the previous activities to compare the two set films.

Ask learners to consider the key debates surrounding spectator response. How have their 
views been guided by the filmmaker? How have their responses changed based on the 
viewing conditions? How do narrative and character help to guide their response? How 
does the institutional, social, political context affect their response? (they should refer to 
the pre-topic research activities here)

Exemplar examination questions:
http://www.ocr.org.uk/Images/316670-unit-h410-02-critical-approaches-to-film-sample-
assessment-material.pdf

http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip
http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip
http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip
http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip
http://www.ocr.org.uk/Images/316670-unit-h410-02-critical-approaches-to-film-sample-assessment-material.pdf
http://www.ocr.org.uk/Images/316670-unit-h410-02-critical-approaches-to-film-sample-assessment-material.pdf
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Film as text  
Learners are required to build on the skills from Component 01 and develop a knowledge 
and understanding of how film form, narrative and the concept of genre (including 
generic conventions and genre as a principal structuring element of narrative) contribute 
to the creation of representations of societies and cultures in contemporary British and US 
films.

Micro-elements of film form including:

• cinematography

• mise-en-scène

• editing

• sound

• performance.

Film genre
The ways in which the key elements of film are used in relation to the concept of genre:

• genre conventions

• genre as a principal structuring element of narrative

• modes of documentary film-making

• claims of naturalism and realism in relation to documentary film.

Representations
The ways in which the micro-elements of film form and the concepts of genre and 
narrative contribute towards representations of:

• cultures

• societies

• the ideological implications of representations in film.
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General approaches

Understanding the key concept: Representations of societies and cultures in 
contemporary British and US film. Before exploring general approaches to delivering 
the content it is worth identifying what is meant by these key areas of subject content. 
Activities undertaken for Section 1 and Section 2 can be used here*.

Representations of societies and culture

Learners will need to be able to identify social and cultural groups within the set films and 
then explore how messages are being conveyed about these groups. 

By representation we mean in the sense of standing for, or being a representative of. When 
exploring representations in film we are considering mediated presentations of social and 
cultural groups. Film texts are intentionally constructed are therefore presenting a version 
of reality to us through a mediated form. The structural elements of film form, as well as 
the contextual elements have influenced the way the social and cultural groups are re-
presented - presented again - to us. The main questions to ask therefore, when exploring 
the films are:

• Which social and cultural groups are represented in the films?

• What ideas about these social and cultural groups are being conveyed?

• How have the structural elements of narrative, genre and film form been used to 
convey these ideas?

• How have the contexts in which the films been made affect these representations? 

• Whose interests do these representations reflect? Do they reflect wider personal, 
social, cultural and political beliefs?

• What factors affect the way we respond to and interpret these representations?

Common misconceptions or difficulties learners may have
• Discussing the presentation of characters and places rather than their representations.

• Linking narrative and genre to representation.

• Exploring how editing can contribute to representations.

Conceptual links to other areas of the specification – useful ways to approach this 
topic to set learners up for topics later in the course

Component 01 – Film History – use of micro-elements of film form.

Component 02 – Ideology.

Component 03 – Understanding narrative structure, generic conventions and how 
filmmaker use micro-elements of film form to convey meaning.

http://www.ocr.org.uk/qualifications/as-a-level-gce-film-studies-h010-h410-from-2017/

Approaches to teaching the content 

http://www.ocr.org.uk/qualifications/as-a-level-gce-film-studies-h010-h410-from-2017/
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The activities in the following section are linked to the films Pride and The Hunger 
Games and encourage learners to use the skills of close textual analysis to explore 
how representations of cultures and societies are constructed in the films. These tasks 
can be adapted to suit the films you have selected. Although the tasks are linked to 
representations, learners will need to understand the contexts in which the films were 
made and how they affect our interpretation of these representations. Work on the 
contexts of contemporary film-making should therefore be referred to.

Activities in this section can be used alongside activities in the previous section:  
*indicates activities that are suitable for both.

Approaches to teaching the content 
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The worksheets referenced in the following activities can be found here:

http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-
learner-resources.zip
 

Learner Activity 11 
Pride (Warchus, 2014) British - Introducing representation 
Learners are introduced to the concept of representation.

Introduce learners to the key concepts behind representation. This will involve some 
discussion on the use of stereotype as a shortcut to meaning and how stereotypes can be 
used to express ideological values. Further discussion can be found in Nick Lacey,  
An Introduction to Film2.

The following task will also remind students of the concept of the active audience. 

Collate a series of images from the miners’ strike in 1984/5 including tabloid headlines. Try 
to find headlines from opposing newspapers i.e. The Sun and The Daily Star. Ask learners 
to create a list of words that you would associate with members of the mining community 
and police force from looking at the images and headlines. Learners can then comment on 
the impression conveyed of the miners and the police force conveyed in the media. Aim 
to find a variety of images that show different interpretations. Ask learners to consider how 
their reading of the images may be different if they were a:

a)    member of the police force

b)    supporter of the Conservative party

c)    member of the mining community.

Taking one image ask students to analyse how micro-elements have been used to 
construct a preferred meaning. Link the above to Dyer’s definition of representation.

Learner Activity 12
Viewing the film* 
Learners record their initial thoughts when watching the film.

Use Worksheet 3 (http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-
film-delivery-guide-learner-resources.zip) to record initial thoughts when watching the 
film. Remind learners that they are active spectators and their individual interpretations are 
valid.

Learner Activity 13 
Genre and representation  
Learners explore the concept of genre in relation to the set films.

Some introduction to the concept of genre would be useful here. Look at the ideas of 
Steve Neale, Nick Lacey, Daniel Chandler, Deborah Knight. 

Worksheet 8 (http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-
film-delivery-guide-learner-resources.zip). Ask learners to consider the expectations that 
spectators bring to the film based on its genre. Learners film research for sub-topic 1 will 
be useful here. 

Learner Activity 14 
Representations of social and cultural groups in Pride and The Hunger Games  
Learners explore the representations of social/cultural groups in the set films.

After viewing, ask learners to mind map their first impressions of the way social and cultural 
groups are portrayed and the messages conveyed about them. Once you have created a list 
of your first thoughts. You can explore them further by looking at key scenes from the films.

Pride
• Lesbian and Gay Community (including lesbian and gay as separate cultural groups)
• Mining Community
• Activists
• Dulais Strike Committee
• Wales
• Police Force
• Conservative Government/Margaret Thatcher
• Male working class
• Female working class
• Middle class suburban
• Family
• Generational Groups (youth/age)

The Hunger Games
• Women
• Men
• District 12 and its citizens
• The Capitol and its citizens
• The gamesmakers
• The tributes
• Heroes
• Villains
• Oppressors versus the oppressed 

2 Lacey, N. (2016) An Introduction to Film. Palgrave. ISBN: 9781137463838

http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip
http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip
http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip
http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip
http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip
http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip
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Learner Activity 15 
Analysing the opening scenes (approx. first 10 mins) 
Learners deconstruct key scenes from the set films using the micro-elements of film form.

The opening scene is used to introduce the key issues, representations, characters 
and genre of the film. The purpose of this task is to identify how these are set up using 
micro-elements of film form. To help students identify key aspects of mise-en-scène and 
cinematography it may be useful to select relevant screen captures from the scene. Many 
of these can be found online by searching for ‘screencaps’. 

Worksheet 9 (http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-
delivery-guide-learner-resources.zip). Watch the opening scene and deconstruct it in detail. 
How are the micro-elements of film form used to convey representations? What techniques 
are used to generate emotional response? Which social/cultural groups are introduced in 
the opening scene? What messages are conveyed about them? The worksheet can help you 
organise your thoughts, however you may prefer to make notes chronologically as you watch 
the scene.

Use similar techniques to explore the following key scenes:

Pride
• Arrival in Dulais 24.08 – 31.50

• Jonathan’s Dance 36.13 – 44.45

• London/Late for the Meeting 1:16.09-1:27.48

• Final Scene 1:44:19 – 1:51:45

The Hunger Games
• Opening 0:00 – 5:00

• The Reaping 10.14 - 19.05

• Arrival at Panem 29.04 37.00

• Countdown 1:02.20 – 1.10

• Death of Rue 1:38.45 – 1:45.08

• Ending 2:02.01 – 2:06:47

Note – see the Hunger Games Scene Analysis Teacher Resource (http://www.ocr.org.uk/
Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip). 
You may wish to guide learners through prompt questions and this resource can be used 
as a guide.

Learner Activity 16
Character function* 
Learners identify how spectators are aligned with characters and their function in the narrative 
of the set films.

Worksheets 10 and 11 (http://www.ocr.org.uk/Images/417815-contemporary-british-
and-us-film-delivery-guide-learner-resources.zip). Explore the ways characters are used to 
generate emotional response, align the spectator and contribute to representations in the 
film. Use Worksheet 5 (http://www.ocr.org.uk/Images/417815-contemporary-british-and-
us-film-delivery-guide-learner-resources.zip) for other films.

Learner Activity 17 
Narrative and representation  
Learners look at the narrative structure of the set films in relation to representation.

Refer to the narrative structure activity in Section 2. Discuss with learners how the narrative 
structure of the films is used to explore representations. 

Questions to ask:

• How does the narrative align the spectator with social/cultural groups?

• From whose perspective do we view the narrative? Does it change? Does this affect 
the representations within the film?

• Do our views of social/cultural groups change during the film? Does the narrative 
structure contribute to this?

Topic summary 
Use the information gathered to address one of the following examination style questions:

• Discuss the ways social and cultural groups are represented in the films you have 
studied. You must refer to one British and one US film in your answer.

• The genre of a film affects the way social and cultural groups are represented. Discuss 
this view in relation to one British film and one US film you have studied.

• Representations of social and cultural groups in film are affected by institutional context. 
Discuss this view in relation to one British film and one US film you have studied.

http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip
http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip
http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip
http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip
http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip
http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip
http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip
http://www.ocr.org.uk/Images/417815-contemporary-british-and-us-film-delivery-guide-learner-resources.zip


OCR is part of Cambridge University Press & Assessment, a department of the University of Cambridge. 

For staff training purposes and as part of our quality assurance programme your call may be recorded or monitored. © OCR 2021 Oxford Cambridge and RSA Examinations is a Company Limited by Guarantee. Registered in England.  
Registered office The Triangle Building, Shaftesbury Road, Cambridge, CB2 8EA. Registered company number 3484466. OCR is an exempt charity.

OCR operates academic and vocational qualifications regulated by Ofqual, Qualifications Wales and CCEA as listed in their qualifications registers including A Levels, GCSEs, Cambridge Technicals and Cambridge Nationals.

Though we make every effort to check our resources, there may be contradictions between published support and the specification, so it is important that you always use information in the latest specification. We indicate any specification 
changes within the document itself, change the version number and provide a summary of the changes. If you do notice a discrepancy between the specification and a resource, please contact us. 
You can copy and distribute this resource freely if you keep the OCR logo and this small print intact and you acknowledge OCR as the originator of the resource.

OCR acknowledges the use of the following content: N/A

Whether you already offer OCR qualifications, are new to OCR or are thinking about switching, you can request more information using our Expression of Interest form.

Please get in touch if you want to discuss the accessibility of resources we offer to support you in delivering our qualifications.

Need to get in touch?

If you ever have any questions about OCR qualifications or services 
(including administration, logistics and teaching) please feel free to 
get in touch with our customer support centre. 

Call us on 
01223 553998

Alternatively, you can email us on
support@ocr.org.uk

For more information visit
 ocr.org.uk/qualifications/resource-finder

 ocr.org.uk
 /ocrexams
 /ocrexams
 /company/ocr
 /ocrexams

We really value your feedback

Click to send us an autogenerated email about this resource. 
Add comments if you want to. Let us know how we can improve this 
resource or what else you need. Your email address will not be used 
or shared for any marketing purposes. 

 I like this

I dislike this

I dislike this

Please note – web links are correct at date of publication but other 
websites may change over time. If you have any problems with a 
link you may want to navigate to that organisation’s website for a 
direct search.

mailto:resources.feedback%40ocr.org.uk?subject=
mailto:resources.feedback%40ocr.org.uk?subject=
https://www.ocr.org.uk/qualifications/resource-finder/
https://www.ocr.org.uk
https://www.facebook.com/ocrexams
https://twitter.com/ocrexams
https://www.linkedin.com/company/ocr/
https://youtube.com/ocrexams
mailto:resources.feedback%40ocr.org.uk?subject=I%20like%20the%20A%20Level%20Film%20Studies%20-%20Component%202%3A%20Section%20A%20Critical%20approaches%20to%20film%20%E2%80%93%20Contemporary%20British%20and%20US%20Film
mailto:resources.feedback%40ocr.org.uk?subject=I%20dislike%20the%20A%20Level%20Film%20Studies%20-%20Component%202%3A%20Section%20A%20Critical%20approaches%20to%20film%20%E2%80%93%20Contemporary%20British%20and%20US%20Film

