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Lesson element - Evaluating the work of others
Teacher instructions
This lesson element is aimed at teaching learners the skills to evaluate the work of others. There are three learner resource worksheets that accompany this resource.
This is assessed under Learning Objective 4 (AO4) in Section B of the written exam for Drama: Performance and response.

Introduction

These activities details some approaches to helping learners to evaluate live theatre. Page 13 of the specification states that, in summary, learners should be able to:

· Use appropriate theatre terminology to analyse performance.

· Analyse live performance, specifically how meaning is created through a range of production values, genre and text.

Activities in this resource are structured in three stages:

· Support before seeing live theatre.

· What to do at or immediately after seeing a performance.

Ways to follow up the experience in such a way as to guide learners in how to structure written responses and create revision materials.
Supporting/further information
As usual, BBC Bitesize provides useful and accessible support for this area, in a section broadly covering how to write about a drama: http://www.bbc.co.uk/education/topics/z6mxsbk. This page includes a specific link to evaluating live theatre.

Teacher preparation

The evaluation of live theatre is something which is almost instinctive to the experienced drama teacher. It can come as surprise how little a GCSE learner knows about live theatre, and how challenging it can be to articulate their ideas and opinions.

It is advisable to create opportunities for learners to see live theatre very early on in the course. The advantages of seeing good theatre in the few weeks near of beginning the course are numerous. Seeing live theatre will provide a shared experience and a shared reference point for teachers and learners. For example, they might be able to articulate what multi-role is, but until they have seen it executed live, by professionals, they will not appreciate its effect or purpose. Great live theatre will inspire learners to perform and create to a higher level. After all, an English teacher would not expect a learner to write so effectively if that learner only ever read the work of their peers; similarly, a drama learner who only sees the work of their class mates will struggle to progress. Finally, on a more mundane, but no less important level, learners will probably be expected to undertake a mock exam in the first year of their course, and will need to have experienced live theatre to attempt Section B of the exam.

There is no better preparation for seeing live theatre with learners than having seen the production before them. Many schools will take learners to the same, long running play, year after year. This might seem tiresome for you, the teacher, but at least you become an expert of the performance and can almost guarantee its quality and suitability.

Learners will want to know how long it is; whether it is scary, funny or difficult to follow and whether they can buy sweets in the interval, if it has one. You will need to know which characters to ask them to focus on; the structure of the narrative, the stylistic and technical flourishes they should look out for and what the director’s artistic intention might be. Of course, much of this can be gleaned from the promotional material for the show, but there’s nothing quite like seeing it first. After all, to continue my English teacher analogy, you wouldn’t want to be reading a novel for the first time at the same time as teaching it.

An alternative to live theatre is recordings of live theatre on DVD. It is certainly not an adequate replacement for live performance, but might prove expedient if learners need to see something for a mock exam or practice question. Here follows a short list of suggestions of appropriate resources:

· Splendid Productions, www.splendidproductions.co.uk, have a large back catalogue of past productions to purchase on DVD. They specialise in making older texts accessible to young audiences, using comedy and epic theatre. 

· Digital Theatre, www.digitaltheatre.com, is a service that allows teachers to stream or download an extensive archive of live theatre. This can offer learners a chance to see work on a bigger budget with high production values.

· Stage on Screen, www.stageonscreen.com, records productions of classic works.
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The Globe, www.shakespearesglobe.com/shop, also records many of its productions for retail sale.
Top tip: always shop around for DVD resources. Some companies who specialise in selling video resources directly to schools, do so at a premium; whereas a quick check on other retail sites often reveals a more reasonable price.
Stage 1: Before seeing live theatre 
Prior to seeing live theatre, learners should research what they will see, discuss what live theatre is and plan what to look for. They will need: 

· Theatre programmes.

· Access to ICT and the internet.

· Video cameras or smart phones.

Activity 1 – Research

Learners should do as much background research into the performance as possible. Sources might include:

· The production’s website.

· Social media pages run by the production, such as Facebook, Twitter or Instagram, to which they can sign up or follow.

· YouTube videos – modern productions frequently post trailers and production updates

· Reviews, both online and in newspapers.

This research might be a classroom based activity or flip learning outside of the classroom. The following are potential outcomes:

· A mock-up programme. Show learners examples of programmes from theatre productions. Learners can then create their own programme for the performance they are yet to see. They will have to engage with the list of cast members and the other production roles, so do engage in conversations about what each person’s job is and what their contribution might be to the overall production. They might also create or summarise the director’s intentions. If they are using ICT, they will readily use images from the production, but make sure each image is anchored by a caption so they have engaged with what it is.

· A trailer. Learners could create their own mock-up of a trailer for the production, based on what they have gathered from their research. Of course, it might be wide of the mark, but showing them in class is a way to discuss and frame what they expect. Software like iMovie, which comes bundled on most Apple devices, has a movie trailer template, which would make this exercise very straightforward.

Activity 2 – Using the script

This activity is useful if you are seeing a production which already exists as a published script.

1. Read through a short extract, preferably from near the beginning. We don’t want spoilers!

2. Discuss with the class how they might stage it, considering a range of production values. It is also an opportunity to discuss genre, style and tricky plot points.

3. Get small groups to prepare a short extract for presentation. If you have the facilities, some learners might contribute lighting ideas, sketch out the set, or use other technical options.

For example, prior to taking a group to see the stage show of The Woman in Black, you might ask learners to engage with the moment in the script when the performer, playing Kipps but acting as Bentley, has to stop being unprofessional in his acting and find the role. In the stage show it can be seen that Kipps always uses an exaggerated Gestus of putting his glasses on and adjusting his body language, before finally delivering the next line in role as Bentley. You could ask the learners to mark the moment when Old Kipps learns to act, not telling them how it is signified in the production. As a result they will consider how the director takes the page to the stage and how performers interpret roles. Furthermore, if you don’t tell them whether they are right or wrong they will also go into the theatre keen to find out exactly how that moment is done.

Activity 3 – Theatre terminology game

The objective of this game, which is one that you can establish early on in KS3, is to get learners to engage in the many terms they will need to use to evaluate theatre. It is a variation of the old port/starboard/bow/stern game, which is described on many game sites, including this one: http://www.games4youthgroups.com/circle-games/port-starboard.html
Simply replace the instructions with locations and activities linked to live theatre. For example:

Up stage: The learners have to run to the area of the stage allocated as up stage. The last one to get there is out. You can obviously vary this to include down stage, stage right, down stage left and so on.

Fly the cloths: Like climb the rigging in the original game, learners mime flying out a cloth or backdrop. You could replace this with drop the tabs, depending on preference. Never call them curtains! Curtains are what you dress a set with.

Break the fourth wall: Learners mime speaking to the audience, obviously facing downstage.

Blackout: Learners cover their eyes.

Traverse: Learners arrange themselves into the appropriate audience shape. Last learner sat in the correct position is out. Repeat this for end-on, thrust, in-the-round and promenade.

Director’s coming: take out an imaginary notebook and look like you’re about to be given instructions.

Carry a flat: Learners get into pairs and mime carrying a sizeable flat. Learner left out is out of the game.

Rig the lights: Learners mime hanging lanterns on a bar.

Of course this game can include as much or as little as you need. You can limit it to just the stage positions or the audience positions if you wish. The language for learning section, beginning on page 53 of the specification, is an essential reference point.

Please note, because some teachers still get this wrong, up stage is the back of the stage area, furthest from the audience. The term derives from some older stages which are raked. Those stages are higher at the back and slope down towards the front to help with sight lines. Up stage is literally higher than downstage.
Stage 2: At the performance 
Stage two: at the performance

This section is supported by the following two learner resource sheets that follow in the learner section:

· Live theatre evaluation, pre-show tips and questions.

· Live theatre evaluation notes.

Above all else, the main thing that your learners need to do when they see live theatre is to watch it and enjoy it. You may well want to actively discourage learners from taking notes during the show. They might be there because they have to write about it in an exam, but drama teachers will also want to inspire them with the magic and wonder of being immersed in live theatre so you may want to just let them enjoy the show.

Activity 1: When you get there

Use the valuable time available to you, between getting to your seats and the performance beginning, to get learners to engage with everything they can see. With small groups you can get a conversation going. With larger groups you might want to get them to respond to some questions you have posed beforehand. Learner resource 1 can be used here. Tips on how learners could use this follow:

1. Look around the auditorium or space you are in. Is it small and intimate; large and impersonal; how might you describe it?

Learners should consider how the space creates an atmosphere even before the show begins. For example, the Fortune Theatre is intimate and lends itself to the kind of story telling key to The Woman in Black; whereas the Olivier stage at the National Theatre is modelled on a Greek amphitheatre, meaning that the performance is almost at the centre of the auditorium, creating intimacy, even in a large space.

2. If there are boxes either side of the stage, why are the most expensive seats in the house the ones that often have the worst view?

It’s always fun to engage learners in a little bit of theatre history and the politics of the stage. Of course, the boxes are the worst seats in the house because the wealthy people came to the theatre in days gone by not to see, but to be seen.

3. What is on the stage and what clues are there already about the story, genre, budget, technical aspects, symbolism and atmosphere?

Hopefully, as is the case in most contemporary productions, the tabs will be out and your learners will get a chance to see the set before the show begins. Maybe there are actors already on stage, holding their first positions, improvising or even interacting with the audience. You can point out how this might link to certain genres or practitioners. As their teacher, and the person who will have to be the font of all knowledge about this production until the day of the exam, you should be sketching furiously, making your own notes, even inconspicuously taking a few photographs for future reference.
NB Learners might already be making notes on the performance evaluation document which is in Learner Resource 2.

Activity 2: After the show

The most valuable time the learners have, in which they can absorb what they have experienced and begin to note down details which will form the core of their revision notes, is directly after the performance. You can use the live theatre evaluation notes document as a way to help the structure their thoughts at this early stage. If you have the opportunity to take the group to a quiet space and lead a discussion and note taking session, that is best, but often difficult, especially after an evening performance. This might occur on the coach on the way home. A set of clip boards on the coach is always handy. Either way, make sure that your learners complete the notes at home and bring them to the follow up lesson.

Stage 3: Post show follow up
This section is supported by the following resource in the learner resource 3:

· How to write a perfect paragraph.

You will need to provide learners with: 

· Large sheets of paper and coloured pens.

· Worksheet: How to write the perfect paragraph.

· Chalk.

The priority of the post show follow up lessons should be to create resources that will support the learners, leading up to their written exam, which might be days, weeks or months in the future. Once they have enough notes from which to work and revise, then proceed to polishing their writing.

Activity 1: Key moment still images

This can be a starter or bell work. It asks the learners to recall the moments in the production which they found most engaging, then consider the range of production values which made them so.

· In small groups, ask the learners to think of a moment which they found memorable, engaging or significant.

· Give them 30 seconds to create a still image of that moment.

· Go round the class and see each one in turn. Use the still images to trigger discussion about that moment in the performance. As learners verbally evaluate what they saw you, or another learner acting as scribe, can record everything they say. This could be as simple as typing up a word document which, once you have edited it a little, ends up on a shared area or as a handout. Remember to use questioning to ensure that your learners are going deeper and deeper into their appreciation of why certain aspects were effective.

Top tip: ban the word ‘normal’ in all discussions and writing. Learners will always be tempted to describe modern dress or naturalistic scenography as normal, but you must make it clear that there is no such thing. For example, an actor does not speak in a normal voice, but they might speak using a mid-range volume or a neutral tone. Similarly, costumes might be contemporary or modern, after which they will still need to give more detail than that.

Activity 2: Sharing with mind maps

This activity can be used in place of the still image activity, or in addition to it, depending on time and how much support you think your learners need. It allows the class to utilise the notes they made after the performance, share them and add to them.

· Using large, colourful sheets of sugar paper, lay out enough sheets round the room to cover all of the performance aspects referenced by the live theatre evaluation notes document. You can adapt this depending on the specifics of the show they are evaluating. For example, if masks were a significant feature of the production, they might warrant their own sheet.

· Dividing the class into groups, assign each group one sheet of paper and one production value. Using their notes, they must mind map as much information as they can recall. They should do this in three stages:

1) Denotation: tell them to simply write down what they saw or heard, such as the particular item of costume, or lighting effect.

2) Description/evidence: branch out from these headlines to describe in more detail.

3) Connotation/evaluation: finally, they can branch out again to explain how effective it was, why was effective and how it might link to other aspects and the intention of the work.

Note that this three stage structure matches the perfect paragraph structure used in the next activity.

· Then ask groups to rotate around the room, to different sheets, and add more ideas to each sheet. Allow groups to share their ideas with the class at regular intervals which will engage others in the discussion as well as allow you to monitor their progress and refine their thinking.

· You will end up with a set of detailed mind maps. These can go up as display. They might also be useful as revision tools if you photographed them and made them available via shared areas or your department’s social media

· Variation: do the same activity but focus on specific actors and their characterisation. This can be particularly effective if you have a nice, black studio floor, if learners draw around each other in chalk, then mind map directly onto the floor with chalk. You will definitely need to photograph the end product for future use.

Activity 3: The perfect paragraph

Before you ask your learners to write a paragraph, speak to other departments in your school and try to use the same sort of structures that they use. The resource, how to write a perfect paragraph, which can be adapted into a worksheet for your own needs, uses the standard point, evidence, evaluation format, or PEE. You might prefer point, evidence, analysis (PEA). It’s much the same thing, but I have used the structure which most clearly fits with the objective of the task.

· With the perfect paragraph resource as a guide, it’s now a case of allowing the learners to get to grips with writing it. It might be advisable to allow writing in pairs or threes in order to offer support for the least able.

· Peer marking would allow learners to engage in each other’s work as well as using the marking criteria.

· Ultimately individual learners should have the opportunity to write their own paragraphs, and then receive teacher feedback. Once you are happy that individuals can structure a single paragraph to your satisfaction you should proceed to practicing full section B questions.

Ideas for extension tasks

The manner in which you employ the activities above can create extension tasks.

· In the research phase, ask more able learners to create presentations of their findings.

· Extend research expectations to include other areas, such as past productions by the same writer, director or company.

· On the day of seeing the performance allocate some learners as note takers. Their role is to quiz the others learners about their initial reactions and note down findings and/or support others in completing their evaluation notes. This is especially useful because one or two drama teachers cannot always get up and down the while coach on the way home to run the note taking and discussion activity.

· In the final phase, after the event, use grouping to stretch the most able and support the less able, as you would usually do. Match stronger and weaker learners with each other for the paired writing, for example.
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