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Introduction 
Our examiners’ reports are produced to offer constructive feedback on candidates’ performance in the 
examinations. They provide useful guidance for future candidates. The reports will include a general 
commentary on candidates’ performance, identify technical aspects examined in the questions and 
highlight good performance and where performance could be improved. The reports will also explain 
aspects which caused difficulty and why the difficulties arose, whether through a lack of knowledge, poor 
examination technique, or any other identifiable and explainable reason. 

Where overall performance on a question/question part was considered good, with no particular areas to 
highlight, these questions have not been included in the report. A full copy of the question paper can be 
downloaded from OCR. 
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Paper J352/01 series overview 
Examiners reported seeing a great deal of excellent work in this second session of the new GCSE 9-1 
specification. Some responses were seen to all of the texts set for this examination, although some 
proved more popular than others. It was pleasing that this year in Section B more candidates made 
judicious choices between the extract-based question and the discursive question options. 

Candidates across the ability range responded well to the varied question types on this untiered paper. 
There were few unfinished Section B responses and most candidates completed all the relevant 
questions within the time allowed. A number of candidates wrote at length and demonstrated admirable 
knowledge of the texts they had studied, using precise quotations to support the points made, offering 
close analysis of language and structure, and sensitive awareness of contextual factors. Less successful 
responses often demonstrated reliance on chunks of learned content with little effort to relate it to the 
task or offered very general responses with few textual references.  

Key point call out 

In this session, many examiners commented on a significant rise in the number of candidates offering 
fabricated quotations that could not be found in the text. Many also offered AO2 analysis of the 
fabricated quotation offered. Examiners will not reward any comments on textual references that are 
so inaccurate that they do not contain key words from the text. Examiners are instructed to check 
quotations where they do not recognise them. This was particularly evident in responses on ‘An 
Inspector Calls’ and ‘Animal Farm’ in Section A part b) responses. 

Some candidates did not follow the rubric of the paper, most notably in Section A, where some offered a 
number of responses to part a) on different texts. These candidates often ignored part b) of the question. 
The majority of candidates seemed aware of the assessment objectives being addressed, although a 
significant number appeared to think that Section A part b) assesses AO3 rather than AO2. Examiners 
rewarded comments on AO3 where they could be credited as part of a personal response to the text but 
could not reward them where they did not. It is important to note that AO3 is only assessed in part a) of 
Section A questions. 

The majority of candidates were familiar with appropriate subject terminology for GCSE English 
Literature and used it accurately in their responses. A small number of candidates made little or no use 
of subject terminology and some used a limited range of terminology and were unsure about the 
accurate application of terms such as oxymoron, personification or pathetic fallacy. The very best 
candidates were able to use a wide range of terminology to support their discussion of the text in 
response to the task set.  

Key point call out 

It is not necessary to import the kind of linguistic analysis more appropriate for A Level English 
Language or Literature into responses for GCSE English Literature, as it can lead to an obsession with 
naming of parts rather than understanding meaning and effect.  

 

 

Candidates should assist the examiner who is assessing their work by signposting their answers clearly 
in the answer booklet. There were many instances of candidates wrongly numbering questions in both 
sections of the examination paper. For example, some candidates did not clearly label part a) and part b) 
in Section A. If any extra material is added later in the answer booklet, they should indicate which of the 
questions they are continuing, by writing the number of the question in the margin.  
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Section A Overview 
Part a) 

In part a) of the questions in Section A candidates are required to compare an extract from their studied 
modern prose or drama text with an unseen extract from a text of the same genre. It was clear that the 
vast majority of candidates were comfortable with the skills of comparison and most addressed the bullet 
points offered to ensure that some relevant comparisons were drawn between the extracts. There were a 
number of candidates who clearly relished using their independent reading skills to tackle an unseen text 
and wrote very perceptively. The most successful responses offered interwoven comparisons, but even 
the lower ability responses were usually able to make some relevant links between the extracts. A very 
small number of candidates ignored the unseen extract completely. There were some instances of 
excessively long responses to part a). Candidates should ensure that the time spent on this question is 
commensurate with the marks allocated, although they do need to build in some time to read the 
extracts. Some candidates spent unnecessary time and effort referring to the wider text when discussing 
their studied text. In part a) they are only expected to focus on the extracts provided on the paper and 
should not spend time linking the extract from the studied text to other moments in the text.  

Examiners reported seeing responses to all of the texts set for the examination. The most popular texts 
were ‘An Inspector Calls’ and ‘Animal Farm’, but there were also a number of responses on ‘Anita and 
Me’, ‘Never Let Me Go’ and ‘DNA’. There were very few responses to ‘My Mother Said I Never Should’.  

A number of candidates seemed to have responded to question 1a in error, presumably as it is printed 
on the first page of the question paper. As they had not studied the whole text, they tended to complete 
part b) using the extract set for part a). They were still able to access marks for their response to part a) 
but no comments on the extract set for part a) will be credited in the response to part b). There were also 
a number of instances where candidates answered question 1a) on ‘Anita and Me’ before realising that 
their set text was on a page further into the question paper. Some candidates then crossed out their 
response to question 1a) but had used up valuable time attempting the wrong question so were 
sometimes unable to complete both parts of the Section A question on their studied text. Occasionally 
candidates infringed the rubric of the examination by offering a part a) response to one text and a part b) 
response to a different text. In these instances, only the highest mark counted as parts a) and b) must be 
based on the same text in this section of the paper. A very small number of candidates attempted all or 
several of the part a) questions, usually offering rather brief responses to each one. In these cases, it 
was usually unclear as to which text had been studied by the candidate. 

The assessment objectives were generally well addressed in part a) responses. With the extracts printed 
on the paper, candidates had little excuse not to offer textual support, or develop a personal response to 
the task set (AO1), although some spent time on the studied text extract to the detriment of 
demonstrating understanding of the unseen extract. 

The majority of candidates remembered to comment on the writers’ use of language, form and structure 
(AO2), with the most successful responses offering perceptive analysis of both extracts, drawing 
comparison of the way that the writers used language and structure. Lower ability responses tended to 
adopt a ‘feature-spotting’ approach, sometimes using subject terminology inaccurately and often finding 
it difficult to make meaningful and relevant observations about the use of the feature identified. The most 
common example of this was use of sentence structures (long and short), use of dashes, use of 
exclamations and use of lists. Some candidates did not attempt to address AO2 in part a) despite having 
both extracts printed on the question paper. The best analysis of language in the drama texts emerged 
naturally through analysis of the way that stage directions could be interpreted, the way that the 
characters interacted, and the impact of the language used on the audience’s understanding of 
characters and situations. There was some perceptive and insightful analysis of Birling’s anger and 
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frustration indicated in the stage directions, as well as Eric and Sheila’s sarcasm and mockery of their 
parents’ obsession with status and refusal to accept responsibility for their actions. Candidates were able 
to make many links to the unseen text, ‘White Boy’, where the conversation was much more light-
hearted and a mocking conversation between friends rather than a direct confrontation.  

To address AO3 the best responses commented on and compared the context of the extracts by 
referring to the situations and characters, although some were less successful in making relevant 
comments on how contextual details informed their understanding of the extracts. For example, when 
comparing ‘An Inspector Calls’ to ‘White Boy’, only a minority of candidates pointed out that the unseen 
extract was based in a more modern setting than ‘An Inspector Calls’ and considered the impact of that 
on the way that the conflict between generations was presented.  

Key point call out 

The most repeated error with use of basic subject terminology was when identifying the genre of the 
text studied. For example, ‘An Inspector Calls’ was repeatedly referred to as a novel and ‘Animal 
Farm’ was often referred to as a play or even a poem. Similarly, the uses of audience and reader were 
often confused.  

 

 

Part b) 

In part b) of the questions in Section A, candidates are required to choose a further moment in their set 
text to explore. The question is related to part a) but usually widens in scope. The most successful 
responses to part b) chose a section of text to focus on in detail, although some candidates chose 
several moments or took a wider overview of the question, which was an equally acceptable approach. 
In this part of the question only AO1 and AO2 are addressed so candidates do need to analyse 
language, form and structure in their response. Where several moments were used for the response to 
part b) there was often very little attempt to address AO2, as the comments tended to be rather general 
and sometimes descriptive. Where the candidate chose a key moment of the text and had revised it 
thoroughly, there was far more scope to analyse language and structure to ensure that the assessment 
objectives were addressed more evenly. A number of candidates offered a great deal of contextual 
information in this part of the question, which could sometimes be credited as relevant information (for 
example the tension between the Birling parents and children due to a clash between capitalist and 
socialist principles) but was sometimes ‘bolted-on’ learned information for AO3 that was not relevant to 
the question. This was particularly noticeable in responses to ‘Animal Farm’ where many candidates 
spent time drawing comparisons between the pigs and various figures in the Russian Revolution instead 
of exploring the text itself to analyse how fighting for Animal Farm is presented dramatically. Candidates 
should be reminded that AO3 is not assessed in part b) of Section A on this paper. Lower ability 
responses to part b) tended to be rather descriptive with few textual references and often no attempt to 
analyse language, form and structure at all. There were some responses in part b) where candidates did 
not focus on the question, sometimes appearing to answer a completely different question. Some 
candidates made attempts to address the question but were clearly relying on a pre-prepared response. 
It is crucial that candidates adapt their knowledge to answer the question set fully rather than try to twist 
the question to suit what they have learned. 

Some responses to part b) were rather short and undeveloped. This was sometimes because the 
candidate had spent too long on part a) but was also linked to lack of preparation at times, as candidates 
do need to learn quotations for this part of the Section A question.  
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Key point call out 

 

In Section A part b) responses some candidates included quotations that were completed fabricated 
then attempted to analyse the language in them, which could not be credited at all. Examiners will 
reward textual references that are slightly inaccurate but contain the essence, or key words, of the 
original, but where they cannot be located in the text, they cannot be rewarded at all. 

 

 

Question 1(a) 

This was a less popular option as a set text, although a number of candidates had attempted this 
question in error before attempting another text, presumably their taught one. Examiners reported fewer 
instances of this than last year, but it was still a noticeable issue when marking Section A responses.  

The extract set, where Meena is in hospital recovering from her broken leg and has met Robert, is an 
important moment in the novel as in this extract Meena considers her childish romantic notions of love 
and relationships prior to this point, revealing her growing maturity and sensitivity. The unseen extract 
from ‘Trigger Warning’ also examined a teenager’s perspective of love and relationships through Rob’s 
experience of inventing a girlfriend to impress his friends and please his mother. Many candidates were 
able to make insightful or perceptive links between the extracts, citing Meena’s completely unrealistic 
expectations of potential boyfriends, for example ‘car mechanics who wrote novels, car racing drivers 
who loved animals, surgeons who sculpted in their spare time’, with Rob’s rather more basic 
expectations: ‘she’s a good kisser’. A number of candidates tackled AO3 by comparing the different 
situations faced by the characters and the rather stereotyped presentations of how gender differences in 
attitudes to love and relationships were presented. Many also developed convincing analysis of the 
contrast in Meena’s expectations and the reality of ‘a true hospital love, sanitised and inevitably 
temporary, whereas for Rob, his imaginary girlfriend, ‘Cassandra’, seems to fulfil his needs at this point 
in his life: ‘It was exciting in its own way’. There were some convincing comments on the pressures faced 
by young people to conform to expectations, for example, the pressure put on Rob by his friends and his 
mother, and the influence of magazines like ‘Jackie’ on Meena’s expectations of relationships. There 
was some very convincing analysis of the language in the extracts, which offered many opportunities for 
comparison. Meena’s use of romantic language in words such as ‘fantasised’, ‘heroes’, ‘resisted’, 
‘swooned’, kissed’, ‘smouldering’, then contrasted to the reality of ‘sanitised’ and ‘temporary’ was 
compared to Rob’s calculated use of language in ‘carefully not saying anything’ and ‘I paused for what I 
hoped was the right amount of time’. A number of candidates also pointed out that Meena’s fantasies are 
private thoughts, whereas Rob is playing a role to please others rather than himself. There was also 
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plenty of scope to compare the structure of these extracts, with ‘Anita and Me’ being structured in one 
long paragraph, using direct speech, and ‘Trigger Warning’ using a number of very short paragraphs with 
deliberate use of short sentences for impact such as, ‘I had no girlfriend’.  

The most successful responses to this question were able to draw on the many opportunities to compare 
the situations and thoughts of the characters, as well as analysing language and structure, using precise 
quotations to support the analysis. Lower ability responses tended to approach the extracts separately, 
making only the most obvious links between them. There was evidence of misreading in some 
responses, where the candidate had not read to the end of the extract from ‘Anita and Me’ so assumed 
that Meena’s fantasies about boyfriends were a reflection of her current situation, or that Cassandra was 
a real girlfriend and that Rob did go on dates with her. 

Question 1(b) 

Candidates selected a range of moments from the novel in response to part b) where Meena thinks 
about important relationships. Popular moments were based on her experiences of racism at the fete, 
her relationship with Nanima, her changing relationship with her mother after Sunil’s birth, and of course 
her relationship with Anita. Higher ability responses focused on a moment from the text in detail, as this 
approach more often than not offers the most scope for close language analysis to ensure that AO2 is 
addressed. Other responses offered a wider overview of an important relationship, sometimes tracing 
changes or developments. This is an equally acceptable approach but sometimes leads to rather 
descriptive responses that lack textual support and AO2 analysis. It was clear that some candidates had 
less secure knowledge of the wider text than others, with some candidates struggling to offer anything 
beyond superficial comments on characters and relationships. This sometimes resulted in candidates 
offering one or two sentences on a number of Meena’s important relationships with little attempt to 
develop points and show understanding of the wider text.  

There were a few responses which used the extract set for part a) to answer part b). This is a rubric 
infringement and these responses could not be credited. 

 

Question 2(a) 
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This was a popular text and elicited a large number of impressively analytical responses. The extract 
from ‘Never Let Me Go’ focuses on the moment that Miss Lucy tells the clones that they will never lead 
ordinary lives but that their futures are pre-determined, and their lives will be short. The unseen extract 
from ‘If Nobody Speaks of Remarkable Things’ explores the thoughts of a university student in the 
summer of graduation who ponders about the uncertain futures of both herself and her fellow graduates.  

The extracts offered many opportunities for comparison and the question was very well answered in 
many cases. Many candidates addressed AO3 by comparing the concept of the clones’ lives being 
tightly restricted offering them no choices about their futures, whereas in the unseen extract the 
candidates have so many choices that they are left bewildered and ‘wondering what to do next’. There 
was some perceptive analysis of the passive response from the clones typified in Kathy’s observation of 
the ‘drops coming off the gutter and landing on her shoulder’ despite the shocking message in Miss 
Lucy’s words that ‘your lives are set out for you’ and ‘your futures, all of them, have been decided’. This 
was compared to the indecisive, yet persistent attempts of the students to ‘make plans’ by ‘circling job 
adverts with optimistic red felt-pens…talking about travelling or moving to London, or opening a café…’. 
Both extracts offered many opportunities for analysis of language and structure and candidates were 
able to cite the repetition of ‘you’, ‘you’ve’ and ‘your’ throughout Miss Lucy’s long speech as indicative of 
her determination to make the clones fully understand the futility of making any plans to ‘go to 
America…be film stars…be working in supermarkets…’. Many also cited the contrast between the 
ambitious nature of becoming a ‘film star’ and the mundanity of ‘working in supermarkets’ as evidence of 
her desire to communicate that no future, however ambitious or simple, is available to them. The link 
between the varied hopes of the clones to the students’ plans for ‘travelling’ or ‘moving to London’ or 
‘opening a café’ was usually recognised. There was also plenty of scope to compare the structures of the 
extracts. ‘Never Let Me Go’ is structured as one long paragraph as Miss Lucy makes her speech 
compared to the fragmented structure of ‘Nobody Speaks of Remarkable Things’ where the opening 
paragraph comprising a short sentence ‘It was a strange time’ leads into a series of short paragraphs 
representing the uncertainty and indecisiveness of the narrator at this point in her life. Many also 
commented on the effect of the concluding paragraph ‘Wondering what to do next’ ending the extract 
with no more certainty than the start. Higher ability responses commented on the irony that in ‘Never Let 
Me Go’ the clones have no choices but would like some, whereas the students in the unseen extract 
have so many choices that they struggle to make any decisions. There were few lower ability responses 
to this question, but where seen they were less developed in the way that they addressed the language 
and structure of the extracts, or they did not achieve sustained comparison, instead dealing with the 
extracts separately. 
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Question 2(b) 

Candidates selected a range of moments from the text to explore the clones considering their futures. 
Popular choices of moment included Kathy and Tommy’s visit to Madame to ask about a deferral, the 
visit to Norfolk where Ruth realises that her possible is not the woman working in an office, Kathy’s 
reflections at the end of the novel, or the moment that Kathy, Ruth and Tommy see the beached boat. 
The latter, in particular, elicited some superb analysis of language with deep appreciation of the 
depressing tone and how the clones’ feelings at that time are reflected in Kathy’s descriptions of the 
scene. A number of candidates commented on Kathy’s retrospective narrative, citing its lack of reliability 
at key moments, and also her own strangely passive acceptance of the future laid out for her. Many 
commented on Kathy’s tendency to look to the past as a sign of her acceptance that the future for her 
does not exist. This was often compared to the more hopeful then angry reactions of Ruth and Tommy 
as each seeks to find some hope for the future only to have it cruelly dashed by their realisations that 
their futures cannot be changed. Many of the candidates had admirable knowledge and understanding of 
the text and were able to offer highly perceptive or insightful analysis in their responses. There were a 
few lower ability responses to this question which tended to lack textual support and analysis relying on 
description. 

Occasionally candidates referred to the extract set for part a) of this question in their response to part b). 
No comments on the extract can be credited in this part of the question. 

Question 3(a) 

This was a very popular text and examiners saw responses which covered all mark levels. The ‘Animal 
Farm’ extract focused on the animals after the Battle of the Windmill, as they limp back wounded and 
weary to see the windmill completely destroyed. The unseen extract from ‘The Night Watch’ explores the 
reactions and behaviour of a group of female ambulances drivers who have arrived back at their base 
following a bombing raid in London during World War II. The extracts offered many opportunities for 
comparison and the most successful responses started by citing the main difference; that in the studied 
text extract the animals are devastated by their experience of war, whereas in the unseen extract the 
women quickly get over the raid and work very hard to lift their spirits before the next one. This led to 
some excellent contextual comparison where candidates could see that for the animals the loss of the 
windmill is a blow from which they can see no recovery, yet for the women the raid is part of an ongoing 
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war that they are still determined to win. Some lower ability responses missed this significant difference 
between the extracts instead assuming that the women didn’t care about the war, or even missing the 
references to the uplifting atmosphere completely. The assumption was made that they were also 
devastated and wounded, using the early part of the extract to cite them being ‘streaked with blood and 
dust, impossibly weary from wading through rubble’. Others misread the unseen extract and thought that 
the women ambulance drivers were soldiers in the war, despite the obvious clues to context given in the 
introduction preceding the extract. In terms of language and structure, candidates focused on comparing 
the depressing and mournful tone conveyed through the language in the ‘Animal Farm’ extract in 
phrases and words such as ‘weary and bleeding’, ‘dead comrades stretched across the grass’, ‘limp’ and 
‘sorrowful silence’ to the more uplifting tone of the unseen extract conveyed in language such as ‘grow 
jolly’, ‘jokes’, ‘cheers’ and ‘more cheers’. Candidates were also able to compare the clear signs of the 
injuries and destruction caused by war by linking phrases from both extracts such as ‘weary and 
bleeding’ to ‘streaked with blood and dust’, or ‘the fallen stones’ to ‘wading through rubble’. Many 
candidates commented on similar structural features in both extracts such as use of description followed 
by direct speech and the sense that at the end of both extracts it is clear that the effects of the wars are 
ongoing. A number also commented on Squealer’s victorious rejoicing contrasting with the animals’ 
sense of loss, sometimes linking it to the differently motivated cheers in the unseen extract.  

Some lower ability responses included irrelevant contextual details about the Russian Revolution rather 
than focusing on the extract itself for demonstrating understanding of AO3. Other lower ability responses 
only looked at the opening section of each extract, often misreading the unseen extract as a result.  

Question 3(b) 

The most popular moments in response to this question were the initial revolution against Jones, the 
Battle of the Cowshed, Old Major’s speech or Napolean’s show trials. Some candidates looked at a 
number of moments, but this tended to lead to very superficial responses. The best responses were 
those that looked at one moment in detail, showing comprehensive knowledge and understanding of the 
text through close analysis of language and structure supported by precise quotations. Many responses 
to this question included unnecessary learned contextual information about the Russian Revolution and 
which animals represented key historical figures. This information could not be credited unless it was 
used to inform a personal response to the task. This was rarely the case. A significant number of 
candidates responding to this question showed insecure knowledge of the text, often confusing or fusing 
the events of the Rebellion with the Battle of the Cowshed. A common misconception was that the 
animals destroyed the halters and whips after the Battle of the Cowshed. There were a number of 
candidates across the ability range who included quotations that had been fabricated for the purposes of 
answering the question. This was particularly common when looking at the Battle of the Cowshed where 
candidates had some knowledge about the battle but very little of the way it is described in the text, so 
they made up quotations about Snowball’s attack and injuries as well as Boxer’s involvement, often 
claiming that he killed several people rather than thought he had killed the stable boy who turned out to 
be stunned rather than dead. Many offered language analysis of words and phrases that do not appear 
in the text. Examiners will not reward any fabricated textual references, although they will accept 
quotations with slight inaccuracies. As this is a closed text response, candidates do need to spend time 
preparing key moments from the text to build up secure content knowledge upon which to base their 
responses. Some responses did not focus on the question – how fighting for Animal Farm is dramatically 
presented – instead writing a general response on the tyranny of the pigs, or the allegorical use of the 
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Russian Revolution in the text. Candidates should be reminded that they must use their knowledge of 
the text to focus sharply on the question for part b) in Section A. A few candidates used the extract set 
for part a) to respond to part b) and could not access any marks due to the rubric infringement. 

Question 4(a) 

This was the most popular text in Section A. The extract set was from the point in the play where the 
Inspector has just left, and the Birling parents turn on Eric to blame him for the evening’s events, with 
Sheila and Eric defending themselves to their parents. The unseen extract was from ‘White Boy’ where 
three teenagers discuss their teachers ‘Old Baxter and ‘Creepio’ and their attitude towards the younger 
generation. Most candidates were able to compare the serious confrontation presented in the extract 
from ‘An Inspector Calls’ to the more light-hearted mocking tone of the unseen extract, where no 
member of the older generation is present to defend the accusations. In terms of AO3, the majority of 
candidates recognised that ‘White Boy’ is set in a more modern era than ‘An Inspector Calls’ due to the 
references to ‘MTV’, ‘celebrity gossip’ and ‘punk rocker’; this then informed their understanding of the 
differences in language and the attitudes expressed in the extracts. Where context was not considered 
by candidates, they were more likely to write superficial responses, making comparisons of what the 
characters say or do but not demonstrating overall understanding of the situations. The vast majority of 
candidates were familiar with the studied text extract and were able to make relevant comments about 
Birling’s swift accusations to put the blame firmly on Eric to avoid facing up to his own responsibility. In 
some responses, candidates then focused solely on the theme of responsibility moving away from the 
task which asked them to focus on generational conflict. This often led to a rather AO3 led response, 
focusing on capitalism versus socialism with brief references to the old and the young as representing 
each ideology. Such responses also often struggled to make relevant links to the unseen extract. The 
better responses were the ones that focused sharply on how generational conflicts were explored in both 
extracts, pointing out that the situation presented in ‘An Inspector Calls’ is much more tense and 
personal than in ‘White Boy’ where the students moaning about their teachers ironically live up to the 
accusations levelled at the ‘youth of today’ by doing their homework on a bench, leaving their 
coursework on the bus and generally being disrespectful to their teachers. Many candidates were keen 
to point out this irony. The extracts offered plenty of opportunities for language and structure analysis 
with many responses comparing the aggressive tone of Birling through the stage directions ‘angrily’ and 
‘stormily’, compared to Eric’s frustration and incredulity revealed in ‘laughs rather hysterically, pointing at 
him’. They also commented on the later interactions between Mrs Birling ‘coming to life’ and Sheila 
‘scornfully’ responding to her father’s claim that ‘it turned out unfortunately, that’s all’. This was compared 
to the more laid-back tone in the unseen extract where the students use colloquial language as they 
complain about their teachers listing the stereotypical flaws of youth; ‘Poor diet, drinkin’ an’ smokin’ too 
much, having too much sex, teenage pregnancies…’. Many responses noted that the list continues 
seamlessly as each student continues it without interruption. The structures of the extracts were 
compared well with many candidates noting Birling’s longer speeches compared to Eric and Sheila’s 
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shorter responses, as well as the constant interruptions. They noted the lack of stage directions in the 
unseen extract, but many commented on the ‘beat’ before Shaz’s revelation at the end that ‘My dad was 
a punk rocker’.  Many also commented on the ironic humour in the final sentence revealing that the 
critical older generation also rebelled when young. 

Lower ability responses tended to deal with the extracts separately or struggled to make convincing 
links. This was often because they focused too heavily on the theme of responsibility in ‘An Inspector 
Calls’ then found it difficult to make many links to the unseen extract. There were few examples of 
misreading, but some lower ability responses showed a rather superficial understanding of the unseen 
extract, tending to describe the text rather than appreciate the irony. 

We have adjusted the mark scheme to correct the typographical error in the extract: ‘to you’ should read 
‘you to’ (penultimate line spoken by Birling). 

Question 4(b) 

This question offered plenty of scope to explore other moments in the play. The majority of responses 
looked at the events at the end of the play, particularly where Eric and Sheila argue with their parents 
about the significance of the Inspector’s visit after they have discovered that he was not a ‘real’ 
inspector. Other moments looked at included Eric’s aggressive outburst to his mother about her 
treatment of Eva, Sheila breaking off her engagement to Gerald, Mr Birling’s reaction to the Inspector 
when he first arrives. The best responses tended to focus on one moment, exploring it in detail and 
analysing the stage directions and language in depth, but there were some candidates who took a wider 
view of a relationship such as Mr Birling and the Inspector and were able to offer insightful analysis of a 
number of disagreements and tense moments. Occasionally candidates struggled to offer sufficient 
analysis of a ‘serious disagreement’ where the moment chosen lacked real conflict. This was sometimes 
apparent where they had chosen the breaking off of the engagement, as Sheila and Gerald’s calm and 
civilised behaviour was sometimes interpreted as anger and aggression for the purposes of the task but 
could not be sufficiently justified with support from the text. Some responses used scenes from filmed 
versions of the play often including confrontations with Eva Smith. These could not be rewarded as were 
not rooted in the text. 

Lower ability responses tended to be undeveloped or descriptive, sometimes describing several 
moments in very superficial detail. There were also a number of responses where no textual support was 
offered, or where candidates fabricated quotations that could not be found in the text. They sometimes 
offered analysis, of the use of repetition for example, in an inaccurate quotation where there was no 
repetition in the text. Examiners do check quotations for accuracy and will reward those which are 
slightly inaccurate if they contain the key words of the original, but they will not reward any quotations 
which are clearly fabricated.  
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Question 5(a) 

There were very few responses to this text so general feedback to centres is not possible.  

Question 5(b) 

There were very few responses to this text so general feedback to centres is not possible.  

Question 6(a) 

This was a less popular text, but examiners reported seeing responses across the ability range. The 
extract from ‘DNA’ was taken from the later part of the play where Richard tries to persuade Phil to return 
to the gang. The unseen extract from ‘The Kitchen Sink’ shows Kath trying to persuade her son, Billy, to 
accept a place at art college. Candidates were quickly able to explore that in both extracts the person 
being persuaded offers no verbal response at all, but in both some reaction is shown in the stage 
directions where Phil ‘shrugs’ and Billy ‘frowns’ and ‘thinks about this’. Many pointed out that Billy does 
try to speak when he says ‘But – ‘, however, is quickly interrupted by Kath to stop any negativity. They 
were also keen to point out that the situations differ greatly with Phil’s isolation being due to the 
disturbing events surrounding Adam’s death and its effects on the gang-members, whereas Billy’s 
reluctance to accept his place at art college seems to be due to lack of confidence and a reluctance to 
leave the security of his home. There was some successful comparison of the persuasive techniques 
used by both Richard and Kath, with Richard trying to attract Phil’s attention initially by physical silliness 
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in ‘He walks on his hands’, and the repetitive pleading for a response: ‘Phil, Phil, watch this! Phil, watch 
me, watch me, Phil!’. This was compared to Kath’s more serious and caring attempts to reassure Billy 
that ‘You’re as good as any of them. No, listen to me. You are.’ Clearly the differing relationships of 
fellow gang-members versus mother and son were also acknowledged, and many candidates 
recognised that the different contexts were significant in their methods of persuasion. The best 
responses looked at the whole extracts, recognising that in both the tactics used develop as the 
conversation progresses. Richard, having failed to get a response from Phil, switches to telling him how 
much he is missed and wanted, then starts to tell him what other members of the gang are doing now. 
Kath, having reassured Billy of his own worth, begins to emphasise the importance of leaving his home 
for ‘culture’ and ‘Buses’ informing him that his current home is ‘not a good place to end up’. In terms of 
AO2 analysis, many candidates analysed the power of the repetitive stage directions in the extract from 
‘DNA’, particularly the repetition of ‘No answer’. They also noted the repetitive use of rhetorical questions 
throughout the extract. This was then compared to the self-mocking humour Kath uses to try to provoke 
a response from Billy: ‘We are essentially hobbits. Aren’t we though? Short and, you know, 
unadventurous. Hairy feet’. Many also commented on the use of short sentences in both extracts, as 
indicative of Richard and Kath’s attempts to keep talking to provoke a response.  

Lower ability responses tended to treat the extracts separately with many only noting the most obvious 
points from the unseen text. A number of responses did not comment on Kath’s self-mockery or the 
clues offered in the extract about Billy’s home town, or his lack of social confidence. Some did not really 
consider the different situations and simply focused on the persuader being ignored in both extracts 
without considering the stage directions, for example in the unseen the clear indications that Billy is 
listening: ‘Billy frowns’ and ‘Billy thinks about this’. The lowest ability responses did not compare the 
extracts at all but made a few relevant comments, sometimes offering a rather descriptive approach. A 
few did not consider the unseen extract at all, so did not address the task fully. 

Question 6(b) 

Candidates selected a number of moments from the play where the leadership of the gang is presented 
dramatically. The most popular moments were John’s weak leadership skills when he bans the word 
‘dead’ and tries to bully others into submission, or Phil taking control to frame someone for Adam’s 
‘death’. The highest ability responses focused on a moment in detail, analysing language and structure 
effectively. However, examiners reported seeing fewer higher ability responses to this part b) question 
mostly due to a lack of textual support and analysis of AO2. Many responses were descriptive, offering a 
rather superficial overview of a moment in the text. For part b) questions, candidates do need to learn 
quotations to enable them to offer sufficient analysis of language and structure. There were some 
instances of candidates using inaccurate or completely fabricated quotations. Some candidates showed 
an insecure knowledge of the text, confusing characters or events. 
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Section B Overview 
Examiners reported seeing some highly impressive responses to the 19th century set texts in Section B. 
It was clear that many candidates demonstrated true engagement with the literary heritage texts studied. 
Candidates were offered a choice of an extract-based question leading to a whole-text response, or a 
discursive question on the whole text. Both question types proved very popular and there were few 
instances of a candidate failing to move beyond the extract in the former. For the extract-based question, 
some candidates chose to look at one other moment in the text in detail and others looked at several 
moments or took an overview of the character, theme or relationship in the whole text. In Section B any 
of these approaches will work successfully as long as an appropriate amount of time has been spent 
exploring the potential of the extract. Occasionally candidates did not spend enough time looking at the 
wider text which meant that they could not access marks in the higher levels. For the discursive question 
candidates can choose which parts of the text to refer to but must look at a minimum of two moments. 
Most responses looked at several moments, with many showing an impressively wide knowledge of the 
whole text. Most of these responses were able to use textual references to support the points made or 
refer to specific incidents and moments in the text. Many candidates tackled the discursively question 
very convincingly across all levels of ability.  

The most popular 19th century text was ‘The Strange Case of Dr Jekyll and Mr Hyde’ but ‘Great 
Expectations’ and ‘Pride and Prejudice’ were also popular choices. There were also a number of 
responses on ‘The War of the Worlds’ but relatively few on ‘Jane Eyre’. Examiners commented on the 
wide range of texts and questions seen. 

In this section of the question paper all three main assessment objectives are addressed, as well as AO4 
(SPaG) and candidates seemed very aware of the need to both analyse language, form and structure, 
and show understanding of the contextual details relevant to their set text. When choosing extract-based 
questions, most candidates were aware that the extract offered great opportunities to address AO2 and 
use textual references effectively. Many then discussed the wider text focusing much more on AO3. This 
was a sensible approach and worked very well in ensuring that all the assessment objectives were 
addressed fully. A small number of candidates did not move beyond the extract or made rather fleeting 
references to the wider text. As this is a whole-text response, to access the higher mark levels 
candidates must spend a reasonable amount of their response considering the wider text.  

Many responses offered close analysis of language, form and structure, using subject terminology 
effectively. There were some examples of candidates who spotted literary features and offered an 
example from the extract but did not make any meaningful comments about how the use of such 
language or literary techniques enhanced the effect of the writing. At times subject terminology was used 
inappropriately with limited understanding of its implications in the writing. Some of the best analysis was 
offered at word and phrase level, simply commenting on the impacts and effects of individual words and 
phrases.  

The vast majority of responses showed understanding of relevant contextual knowledge and were able 
to use it effectively to support their analysis of the text when answering the question. Occasionally 
learned context was too dominant in responses, and sometimes not used particularly relevantly.  

Key point call out 

 

Candidates should realise that a little contextual knowledge goes a long way in a response to a literary 
text and that contextual knowledge and understanding should be revealed in their discussion of the 
characters, situations, incidents and relationships rather than ‘bolted-on’ to the response. 
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Question 7 

This was a reasonably popular question and examiners reported seeing a number of higher ability 
responses which used the given extract very well and demonstrated sound knowledge of the wider text. 
The extract offered candidates many opportunities to address AO2 in terms of how Estella’s upbringing 
has affected her ability to show any emotion towards Miss Havisham. Many candidates picked out 
phrases such as ‘calm wonder’, ‘after a silence’ and ‘in a musing way’ to comment on Estella’s lack of 
emotion and passion compared to Miss Havisham’s ‘low moaning’ and ‘swaying herself on a chair’ 
indicating her distress and torment. Candidates also analysed the symbolism of light and dark used in 
Estella’s dialogue as reflecting her upbringing at Satis House and Miss Havisham’s determination to 
bring her up to take revenge on men. Fewer candidates offered sustained analysis of the analogy that 
Estella uses to indicate the futility of Miss Havisham’s unrealistic expectations of receiving love and 
affection from her. Many commented on Estella’s dominance of the conversation and the relative silence 
of Miss Havisham as she is challenged to consider the inevitable effects of Estella’s upbringing. Many 
carefully analysed Estella’s final sentence ‘The success is not mine, the failure is not mine, but the two 
together make me’. In terms of the wider text, the most successful responses looked at one further 
moment from the novel in some detail, for example, Estella’s treatment of Pip at Satis House earlier in 
the novel, or her decision to marry Drummle. Many also looked at Estella’s final meeting with Pip at the 
end of the novel and some traced the effect of her childhood experiences on her relationship with Pip. 
Lower ability responses struggled to make effective links from the wider text, making more general 
references. To address AO3 most candidates were able to reflect on Dickens’ exploration of childhood, 
power and relationships and there were very few examples of irrelevant context in response to this 
question. Occasionally candidates focused too heavily on Dickens’ own experience of childhood without 
linking it clearly to the influence of childhood experiences on Estella. The highest ability responses to this 
question were wide-ranging, used precise quotations and offered some highly perceptive analysis. Some 
responses were less analytical but still knowledgeable and detailed. Lower ability responses tended to 
ignore the opportunities offered by the extract to do some detailed analysis, and instead offered a rather 
general overview of Estella. These responses were often brief and undeveloped, or rather descriptive. 

Question 8 

This was a reasonably popular discursive question and examiners reported seeing a number of excellent 
responses, with some focusing more heavily on Pip, some on Magwitch, and others tracing how their 
stories are entwined throughout the novel. Any of these approaches was equally acceptable. Candidates 
voiced strong opinions in response to this task, with the majority arguing that as the novel is narrated by 
Pip, it is his story, but acknowledging that the role Magwitch plays (albeit in the shadows for much of the 
novel) is pivotal to Pip’s story therefore advocating the importance of both characters. Many responses 
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looked closely at the key encounters between Pip and Magwitch, often starting with their first encounter 
in the graveyard at the beginning of the novel. They then traced the influence of Magwitch on Pip and his 
subtle influence on his life by becoming his benefactor. A number of responses referred to less obvious 
moments, such as Pip meeting the ‘mysterious stranger’ in the pub who gives him money. Many 
analysed this moment very convincingly to explore Pip’s sensation that the incident is linked to ‘his’ 
convict. Responses also tended to look at Pip’s response when he finds out that Magwitch is in fact his 
benefactor, Pip’s involvement in Magwitch’s attempted escape, and the tenderness with which Pip treats 
him on his deathbed. Less detailed AO2 analysis is expected in discursive responses, but many 
candidates demonstrated admirable knowledge of the novel’s structure and the narrative devices used 
by Dickens to intertwine two stories throughout the novel. Many also looked at key moments in some 
detail and were able to use precise quotations and offer analysis at word and phrase level. To address 
AO3 candidates were able to focus on Magwitch as a victim of a harsh and unfair penal code, as well as 
the effects of wealth on Pip and his attitude to others. There were few examples of unnecessary or 
irrelevant contextual information. Lower ability responses tended to be rather undeveloped and offer an 
overview of Pip and Magwitch’s relationship, or offered a general response on Pip’s journey. They 
tended to offer little direct textual support. 

 

Question 9 

This was a popular question and examiners reported seeing a number of very knowledgeable and 
focused responses. The extract was taken from early in the novel where Mr and Mrs Bennet discuss Mr 
Bennet’s visit to Mr Bingley. The question required candidates to explore Mr and Mrs Bennet’s differing 
attitudes to marriage, offering many opportunities to explore other moments in the text. The extract 
offered plenty of opportunities to explore AO2 and there was some convincing analysis of the impact of 
Austen’s authorial voice, as well as the presentation of the characters through their own dialogue. Many 
candidates used the extract to comment on the Bennets’ own marriage citing their unsuitability revealed 
in the final paragraph where Mr Bennet is described as ‘a mixture of quick parts’ compared to Mrs 
Bennet as ‘a woman of mean understanding’. Most responses focused on Mrs Bennet’s desire to marry 
off her daughters without considering much more than financial security, compared to Mr Bennet’s wider 
concerns about suitability and long-term happiness. Most responses acknowledged his favouritism of 
Lizzie, as revealed in the extract, and Mrs Bennet’s indignant insistence that ‘Lizzie is not a bit better 
than the others’. Many candidates were eager to point out that both Bennet parents reveal many 
shortcomings in their considerations of suitable marriages for their daughters. In terms of moments 
explored in the wider text, many candidates referred to Lizzie’s refusal of Mr Collins’ proposal and her 
parents’ wildly differing reactions, Lydia’s elopement with Wickham and her parents’ attitudes to their 
subsequent marriage, and Lizzie’s eventual engagement to Mr Darcy. The highest ability responses 
were wide-ranging, used precise quotations and offered some highly perceptive analysis. Some 
responses were less analytical but still knowledgeable and detailed. Generally, contextual understanding 
was evident in the analysis of the extract and references to the wider text and there were few instances 
of candidates using bolted-on learned contextual information in response to this question. Examiners 
reported seeing few lower ability responses to this question. 



GCSE (9-1) English Literature - J352/01 - Summer 2018 Examiners’ report 

 

 19 © OCR 2018 

Question 10 

This discursive question was slightly less popular than the extract-based alternative question, but 
examiners reported seeing some very good responses. The majority of responses focused on Elizabeth 
and Darcy, exploring their first meeting at the Meryton Ball resulting in Elizabeth’s prejudice forming due 
to her hurt pride, and the gradual realisation at other points in the novel that her first impressions of 
Darcy may have been wrong. There was some excellent analysis of her relationship with Wickham and 
her willingness to believe his lies about Darcy due to her poor first impressions. Many candidates 
broadened their responses by pointing out a number of examples in the novel where characters are 
forced to reconsider their first impressions of others. There was some excellent understanding of AO3 
revealed in comments about Austen’s presentation of a society where the criteria for judgement of others 
is narrow and superficial. Many candidates compared the differing impressions of Bingley and Darcy at 
the ball through some detailed textual analysis. Most responses concluded that while many first 
impressions lead to misunderstanding and conflict, others (most notably Mr Collins) prove to be correct. 
The highest ability responses to this question demonstrated admirable knowledge of the whole novel and 
analysed a wide range of examples, offering precise textual support. Responses in the middle range 
tended to be less analytical but included relevant comments with some textual support. Examiners 
reported seeing very few lower ability responses on this question. 

Question 11 

This was a reasonably popular question and examiners reported seeing responses right across the 
ability range. The extract offered many opportunities for close analysis of AO2 through the powerful 
language used to describe the narrator’s first sighting of the Martians. There was some excellent close 
analysis at word and phrase level with a number of candidates citing the narrator’s struggle to describe 
the Martians in vague descriptions such as ‘greyish’, ‘the size, perhaps, of a bear’, and ‘had, one might 
say, a face’. They also analysed the inhuman features described such as ‘lipless brim of which quivered 
and panted’ and ‘lank tentacular appendage’, citing the narrator’s fear and revulsion throughout the 
extract which culminates in him ‘running madly’. Many also commented on his fascination revealed 
through the detailed descriptions and the final comment: ‘for I could not avert my face from these things’. 
There were many opportunities to explore moments in the wider text where the Martians are presented 
as ‘inhuman and monstrous’, and good responses tended to focus on the use of the heat-ray, the 
narrator’s observations of the Martians while in the cellar (particularly their feeding mechanism), and the 
general devastation caused by their invasion of Earth. In terms of AO3 many candidates focused on the 
author’s comparisons of the Martians’ inhuman and monstrous behaviour with the treatment of 
indigenous populations by colonialists. The highest ability responses analysed the extract closely, using 
the opportunities offered for close analysis of language then used moments in the wider text to focus on 
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demonstrating contextual understanding. Lower ability responses tended to comment on the most 
obvious descriptions in the extract but tended to interpret ‘inhuman and monstrous’ very literally, 
sometimes simply pointing out any descriptions that revealed that the Martians are not human and look 
unpleasant. These responses sometimes struggled to find another moment to look at in any detail. There 
were some very brief and undeveloped responses to this question where candidates’ knowledge of the 
text was insecure. 

Question 12 

This was a less popular question, but examiners reported seeing responses across the ability range. 
Candidates could respond in a number of ways, all of which were equally acceptable: some explored 
humans behaving badly, others focused on the bad behaviour of the Martians, while many drew 
comparisons between the bad behaviour of both. Most responses focused on the violence and conflict 
caused by the Martian invasion, often citing the human reaction as one of ‘survival of the fittest’ where 
the most vulnerable were disregarded in the chaos and panic. Other responses focused on how the key 
characters react to the Martian invasion, such as the narrator, his brother, the artilleryman, and the 
curate. The brother’s heroic behaviour when rescuing the Elphinstone sisters was often cited as the 
exception to the rule. The highest ability responses were wide-ranging, used precise quotations and 
offered insightful analysis. Some responses were less analytical but demonstrated knowledge and 
understanding of key moments in the text, usually focusing more heavily on AO3 than AO2. There were 
some examples of bolted-on contextual information about colonialism and fear of invasion, where the 
responses lacked focus on the question. The lowest ability responses offered a rather superficial 
overview tending to describe events rather than explore the text. 

Question 13 

This was a very popular question and examiners reported seeing responses which covered the complete 
range of ability. Candidates of all abilities were able to use the extract to make links to the wider text to 
explore the contrast between the two key characters. The extract offered many opportunities for 
exploration of AO2 with most candidates offering analysis or relevant comments on the description of Dr 
Lanyon as a ‘hearty, healthy, dapper, red-faced gentleman’. This description was often compared to 
descriptions of Dr Jekyll at other points in the novel with some insightful distinctions in their presentations 
explored. The clear and genuine friendship between Dr Lanyon and Mr Utterson revealed in the warm 
welcome as ‘he sprang up from his chair and welcomed him with both hands’ was also compared to Dr 
Jekyll’s increasing secrecy and reluctance to engage in society, using apt moments in the novella to 
illustrate the contrast in their behaviour towards old established friends. Dr Lanyon’s harsh judgements 
of Dr Jekyll as ‘too fanciful for me’ and ‘wrong, wrong in mind’ were also contrasted to Dr Jekyll’s 
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dismissal of Dr Lanyon as a ‘hide-bound pedant’ elsewhere in the text. Many candidates also analysed 
the use of the word ‘devilish’ in ‘I have seen devilish little of the man’ with the highest ability responses 
pointing out the irony of Lanyon’s use of the word in this context, and the lower ability ones taking it too 
literally and assuming that Lanyon was implying that Dr Jekyll was behaving devilishly himself. The 
majority of candidates were able to apply their contextual knowledge in the presentation of Dr Lanyon as 
a true Victorian gentleman and link it to Dr Jekyll’s increasingly odd behaviour in society resulting in his 
isolation. There was also some excellent analysis of Dr Lanyon and Dr Jekyll’s differing views of science 
and scientific boundaries with many citing Lanyon ‘flushing purple’ as he dismisses Dr Jekyll’s work as 
‘unscientific balderdash’ as indicative of his extreme disapproval of Jekyll’s desire to push those 
boundaries beyond acceptable norms. Occasionally AO3 knowledge was bolted-on to the response with 
few links made to the extract or question. This sometimes resulted in irrelevant chunks of learned 
knowledge about science in the 19th century and the suspicion with which Darwin’s theories were viewed 
at the time due to the religious nature of society. When used judiciously to inform understanding of the 
text, this knowledge was useful, but candidates should be aware that it must always be used in relation 
to the question being addressed and should be rooted firmly in their comments on the characters, 
situations and relationships. In some responses there was some confusion about Lanyon’s 
understanding of Jekyll’s experiments at this point in the text with some candidates assuming that he 
knew everything about Jekyll’s work. At times candidates also looked at the contrasting behaviour of Dr 
Lanyon and My Hyde rather than focusing on Dr Jekyll.  

The extract offered many opportunities for links to the wider text. The most popular links were to Dr 
Lanyon later in the novel when he has seen Hyde transform back to Jekyll and is so appalled by it that 
he is close to death. The highest ability responses also explored Dr Lanyon’s descriptions of this in his 
letter in some detail. In lower ability responses there was some confusion and candidates thought 
Lanyon had seen Jekyll transform into Hyde with insecure knowledge of the events at this point in the 
text. Other links included Dr Jekyll’s treatment of Mr Utterson, and his determination to protect his secret 
life as Mr Hyde, and Dr Jekyll’s attitude to Dr Lanyon himself. 

The highest ability responses used the opportunities offered by the extract to analyse AO2 closely and 
picked up the relevant clues to context, using their AO3 knowledge in an informed and focused 
response. They made judicious links to other moments in the text to show sustained understanding. 
Other responses were less analytical but demonstrated sound understanding of the extract and were 
able to make relevant links to the wider text. The lower ability responses tended to make a few 
comments on the extract then describe other moments in the text with few textual references, or they 
looked at the extract in more detail but did not move beyond it to show wider understanding. A few 
candidates had insecure knowledge, sometimes confusing Mr Utterson and Mr Enfield, or making 
incorrect assertions about Dr Lanyon’s relationships with other characters. Some misread the extract 
itself and became confused about whether Mr Utterson or Dr Lanyon disapproved of Jekyll’s work. Some 
were uncertain of the extract’s place in the novella as a whole. 

Question 14 

Examiners reported seeing as many responses to this question as to question 13. It is clear that many 
candidates are making judicious choices between the extract-based and discursive question options to 
maximise their knowledge and understanding. Candidates were able to take different approaches to this 
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question and all were equally acceptable. Some looked at how the murder of Danvers Carew influences 
the later events of the novella, whereas others looked at it as a climactic moment in the text and 
explored the events leading up to it. Other responses looked at it as a key moment in the text and 
explored other points that they also felt were equally or more important. Most candidates were able to 
offer AO2 analysis through their knowledge of how the murder of Carew is presented. There was some 
good analysis of the descriptions of Hyde’s attack with phrases such as ‘great flame of anger’, ‘like a 
madman’, ‘clubbed him to the earth’, ‘ape-like fury’ and ‘bones were audibly shattered’. The best 
responses were able to explore this moment within the wider context of the text and view it as the 
moment where Hyde releases his pent-up anger with more ferocity than seen before, linking it to the 
later events where Jekyll completely loses control of Hyde and can no longer control his transformations. 
They also compared the description of the murder as viewed by the maid to Jekyll’s own interpretation of 
the events in his statement at the end of the novella. Others linked it to the earlier ‘trampling’ of the girl 
comparing the casual and careless attitude of Hyde at that point to his savagery and determination to kill 
when he meets Carew. AO3 was usually addressed through Hyde’s animalistic and primitive behaviour 
being linked to Darwin’s theory of evolution. At times the contextual knowledge was too dominant and 
not sufficiently linked to the text or question. 

Many candidates explored how the murder of Carew changes the pace of the novella due to its impact 
on Hyde as a wanted villain and Mr Utterson’s increasing urgent determination to investigate his links 
with Dr Jekyll due to the cane used in the murder. These responses used Dr Jekyll’s statement in some 
detail to illustrate his increasing fears of discovery as Hyde’s powers grow. Many responses also 
explored the discovery of Hyde by Utterson and Poole and the breaking down of the laboratory door. 
There was some excellent understanding of how suspense is built up as the reader (through Utterson) 
receives more information and understanding of the events. 

The highest ability responses to this question were wide-ranging, used precise quotations and offered 
some highly perceptive analysis. Some responses were less analytical but still knowledgeable and 
detailed. The lowest ability responses were less detailed and tended to describe the events rather than 
look closely at the text. Some just compared the murder of Carew with the trampling of the girl without 
really considering whether the murder of Carew is a turning point. In these responses there was 
sometimes misreading, and candidates thought that Hyde had murdered the child at the beginning of the 
novella.  

Question 15 

Examiners reported seeing few responses to this question. In those that were seen the extract provided 
many opportunities for candidates to explore the way that Jane’s strong personality is presented in her 
determination to reveal her anger and resentment over her poor treatment as she says goodbye to her 
aunt. Many focused on the language in the extract analysing the way that Jane’s strong personality is 
revealed in phrases such as ‘thrilled with ungovernable excitement’ and ‘the very thought of you makes 
me sick’, citing the way the Jane’s pent-up feelings pour out in her long stretches of dialogue. Her 
accusatory and resentful tone was also analysed well in her repetition of personal pronouns and her use 
of powerfully critical vocabulary such as ‘miserable cruelty’, ‘you thrust me back’, ‘I was in agony’, ‘your 
wicked boy’, ‘you are bad, hard-hearted. You are deceitful’. There were plenty of opportunities to explore 
other moments in the text where Jane reveals her strong personality. Many candidates explored her time 
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at Lowood School, her relationship with Rochester, her refusal to marry St John, or the way that she 
defends herself during her time in the Reeds’ home. 

The highest ability responses offered detailed analysis of the language in the extract, using moments in 
the wider text to explore Jane’s responses to attempts to constrain or control her. AO3 was generally 
explored through citing Jane’s strength as a 19th century woman who strives for control over her own life 
and seeks equality in relationships following her experiences of childhood. Other responses were less 
analytical but were able to use the extract to lead into a discussion of Jane’s unusually strong personality 
for a woman of her time. Examiners reported seeing few lower ability responses to this question, but 
occasionally responses revealed insecure knowledge of both the extract and wider text with little 
evidence that the whole text had been read. 

Question 16 
 

There were no reported responses to this question so general feedback to centres is not possible.  
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clicking on the ‘Like’ or ‘Dislike’ button you can help us to ensure 
that our resources work for you.  When the email template pops 
up please add additional comments if you wish and then just click 
‘Send’.  Thank you.

Whether you already offer OCR qualifications, are new to OCR, or 
are considering switching from your current provider/awarding 
organisation, you can request more information by completing the 
Expression of Interest form which can be found here:  
www.ocr.org.uk/expression-of-interest

OCR Resources: the small print
OCR’s resources are provided to support the delivery of OCR 
qualifications, but in no way constitute an endorsed teaching 
method that is required by OCR. Whilst every effort is made 
to ensure the accuracy of the content, OCR cannot be held 
responsible for any errors or omissions within these resources.  
We update our resources on a regular basis, so please check the 
OCR website to ensure you have the most up to date version.

This resource may be freely copied and distributed, as long as  
the OCR logo and this small print remain intact and OCR is 
acknowledged as the originator of this work. 

Our documents are updated over time. Whilst every effort is made 
to check all documents, there may be contradictions between 
published support and the specification, therefore please use the 
information on the latest specification at all times. Where changes 
are made to specifications these will be indicated within the 
document, there will be a new version number indicated, and a 
summary of the changes. If you do notice a discrepancy between 
the specification and a resource please contact us at:  
resources.feedback@ocr.org.uk.

OCR acknowledges the use of the following content: 
Square down and Square up: alexwhite/Shutterstock.com

Please get in touch if you want to discuss the accessibility of 
resources we offer to support delivery of our qualifications: 
resources.feedback@ocr.org.uk

OCR is part of Cambridge Assessment, a department of the University of 
Cambridge. For staff training purposes and as part of our quality assurance 
programme your call may be recorded or monitored. 

© OCR 2018 Oxford Cambridge and RSA Examinations is a Company 
Limited by Guarantee. Registered in England. Registered office The 
Triangle Building, Shaftesbury Road, Cambridge, CB2 8EA. Registered 
company number 3484466. OCR is an exempt charity.

General qualifications
Telephone 01223 553998
Facsimile 01223 552627
Email general.qualifications@ocr.org.uk

www.ocr.org.uk

OCR Customer Contact Centre

Looking for a resource?
There is now a quick and easy search tool to help find free resources 
for your qualification:

www.ocr.org.uk/i-want-to/find-resources/
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