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Introduction 
Our examiners’ reports are produced to offer constructive feedback on candidates’ performance in the 
examinations. They provide useful guidance for future candidates. The reports will include a general 
commentary on candidates’ performance, identify technical aspects examined in the questions and 
highlight good performance and where performance could be improved. The reports will also explain 
aspects which caused difficulty and why the difficulties arose, whether through a lack of knowledge, poor 
examination technique, or any other identifiable and explainable reason. 

Where overall performance on a question/question part was considered good, with no particular areas to 
highlight, these questions have not been included in the report. A full copy of the question paper can be 
downloaded from OCR. 
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Paper J411/11 series overview 
This was the first year of the new 9-1 specification and centres should be congratulated for their work in 
supporting candidates. It was clear from the majority of answers that candidates had been well prepared 
and were able to deploy their knowledge accurately especially on the essay-style questions. 

Most successfully answered questions Least successfully answered questions 

• Question 1 
• Question 2 
• Question 6a and 6b 
• Questions 8 and 9 

• Question 3 
• Questions 4 and 5 
• Question 7 

 

The most effective approach to improving candidate performance is to consider the types of questions 
historians ask about important events and to encourage candidates how to plan and write focused 
arguments which address the question and support the arguments being made as clearly as possible. 
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Section A overview 
It was clear to examiners that the majority of candidates had a good depth of knowledge on this thematic 
study. Centres have clearly worked hard to deliver this new specification and should be congratulated on 
their efforts. We would note that some candidates did refer to improvements in surgery on Question 4 
about Public health – both surgery and the development of Penicillin are not topics on this new 
specification. 

 

Question 1(a) 

Nearly every candidate wrote either Miasma/God/planets and therefore scored the available mark on this 
question. 

Question 1(b) 

This question did need a specific example such as ‘The Gin Act’ or ‘Transportation for third offence’. 
Answers that were in general terms such as ‘They put the price up’ or ‘They banned it’ were not credited. 

Question 1(c) 

John Snow, Joseph Bazalgette (spelt in a number of ways) and Edwin Chadwick were the most popular 
answers here, all of which were creditable. 

Advice for Question 1 

Question 1 is set as a ‘gateway’ question in to this paper and the vast majority of candidates scored at 
least 2 marks and many 3 marks. There is no need to write a full sentence in a response: simply 
naming Miasma (1a) or John Snow (1c) is enough to score the relevant mark. 
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Question 2 

Marks were credited for clear (and valid) points about changes that helped/hindered people’s lifestyles. 
To achieve Levels 2 and 3, candidates needed to give a summary based on a second order concept 
such as continuity/change/diversity/significance with two valid supporting example (Level 2) or three 
valid examples (Level 3). 

The candidates who scored most highly at Level 2 and Level 3 were able to remain tightly focused on 
the issue of ‘lifestyles’ as identified in the question. Stronger candidates were able to organise their 
responses around a second order concept, most frequently change and causation/consequence. They 
used detail linked to things such as food, technology, inactivity, smoking and air quality to support their 
answers. 

Exemplar 1 

 

 

 

 

 

 

 

 



GCSE (9-1) History B (Schools History Project) - J411/11 - Summer 2018 Examiners’ report 

 

 7 © OCR 2018 

Question 3 

This is an explanation question. It is important that candidates are guided to ensure that each part of the 
explanation in their answers is linked to give a clear. Coherent and sustained response to the question – 
it needs more than just a list of points. One way to help candidates is to set out each part of the 
explanation in separate paragraphs. There is, on this question, no need for a conclusion. What is needed 
is a clear structure and precise knowledge. 

On this question, it was the case that many candidates were able to fully explain one or more reasons 
why the authorities were slow to act, and these were credited at Level 2 and upwards. Most commonly, 
these were: why a laissez-faire attitude hindered progress; lack of understanding about causes of 
disease; rate-payers being reluctant to pay; the poor conditions not affecting law-makers (this was often 
linked to The ‘Great Stink’ to show how action was very swiftly taken one they themselves were directly 
affected); and the working class not having the vote. They supported these reasons with evidence and 
explanation of how/when/where it had stopped authorities from acting. 

Advice for Question 3 

The key to this question is supporting identified points with explanation: each point and explanation 
mostly commonly done in a separate paragraph. 
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Exemplar 2 
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The answer starts by mentioning Laissez-faire, as underlined which is Level 1. The wavy line is then 
used to show the explanation - not their role to provide public health which is the explanation for Laissez-
faire so it is now credited at Level 2. This response is rewarded at Level 4 as it explains how money then 
raising tax was a reason for slow progress (because this reason is explained it is Level 4 and not Level 
3). Finally, the health of the poor was not an issue for the rich is explained so it overall this answer was 
credited Level 5/10 marks. 

Question 4 

Question 4 was the more popular of the two choices. The vast majority of candidates were able to 
identify that the NHS brought a free healthcare system to the country and scored at least at Level 1. 
Better candidates went on to develop this by comparing the NHS to what was in place before; relating to 
its impact on life expectancy; or explaining the range of service that the NHS offers.  

There were some irrelevant answers about the NHS’ role in the AIDS epidemic, which should have been 
attributed to the role of government more generally rather than the NHS specifically. It was also apparent 
that some candidates or centres were too reliant on the old Medicine course and tried to describe 
advances in medicine in this period, which could not be rewarded in a question about public health. 

Most candidates went on to identifying other improvements in public health since 1900, such as changes 
in housing and slum clearance; the Clean Air Act; the Liberal Welfare Reforms; and AIDS and anti-
smoking awareness campaigns. The very best responses had a ‘clinching argument’ and provided a 
level of analysis beyond a summary in their conclusion. 
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Question 5 

This was the least popular option of Questions 4 and 5. Centres need to note that both periods need to 
be covered on these types of questions in order to access the highest levels. For example, a response 
which gives details of poor living conditions in the Early Modern period but then also discusses 
improvements that were made in that period would not be considered to have examined both sides of 
the debate.  

Some candidates were able to provide strong responses to this by drawing upon precise contextual 
knowledge; for example, by describing different aspects of living conditions in towns such as how water 
was obtained from water sellers or conduits; what food was eaten and hazards associated with this; 
pollution from butchers and other industries; the use of cesspits, latrines and how these might pollute the 
water supply despite the gongfermers. They then provided a description of improvements or otherwise in 
the Early Modern period, for example new foods from trade which enriched the diets of the rich (but 
rotted teeth!); the improvements made my many towns by 1750 such as lighting and paving; and the 
supply of piped water to some people’s homes. Alternatively, they emphasised the continued problems 
such as overcrowded housing, animals in the streets and smoke in the air. 

However, a large proportion of candidates strayed into general (and often inaccurate) assertions, such 
as medieval people not having toilets and all throwing waste out into the streets. There were also lots of 
candidates who struggled to move to the higher levels because they described medieval conditions but 
then simply asserted ‘and this stayed the same in Early Modern period’ at the end of their point, with no 
further development. On the whole, weaker answers were characterised by very vague and unspecific 
descriptions. 

Advice for Questions 4 and 5 

For these longer-style questions, examiners are looking for a judgement on the given issue that 
directly addresses the question in a clear, sustained and that is well supported. It is definitely a feature 
of stronger candidates that there is a clear ‘direction of travel’ from the beginning – that they know their 
judgement before they start to write. Centres should encourage candidates to start with a clear 
statement of the overall judgement and then this should be continued with well substantiated 
paragraphs. 

For the top levels of marks, reasons for both agreeing and disagreeing are covered however there is 
not the expectation that both sides need to be covered equally. Three supported points on one side, 
against one of the other side is as creditable as two supported points on each side. The final 
paragraph should clearly drive home the strongest reason for the judgement.  

Centres should practise these longer-style essay questions with their candidates ensuring that each 
point is supported with at least one example with a clear reason for their judgement. 
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Section B 
Section B was well done by many candidates, in particular Question 6. The essay questions saw a 
strong range of knowledge deployed, especially on Question 9. 

Question 6(a) 

This question is again meant as a gateway in to the topic and should be seen in the same light as 
Question 1. 

Candidates are being asked In Interpretation A the artist portrays early Norman castles as a means of 
control. Identify and explain one way in which he does this. Please note that it is only necessary to 
identify and explain one way as stated in the question. Marks were credited as follows: 

• 1 mark is for correct identification of a feature in the interpretation that relates to the question.  

• For the second 2 marks, the candidate must either: pick out a specific feature in the image and 
develop the explanation by making two points about it; 

• or give two examples relating to a more general feature. 

Below is an example of a 3 mark answer. 

Exemplar 3 
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Question 6(b) 

Candidates responded well and with enthusiasm to this new kind of question and seemed to have been 
well prepared for it. .Where candidates did not advance beyond Level 1 it was typically because they did 
not frame an enquiry around a historical concept, but merely wanted to find out more about the people or 
objects within the image – they were seeing it as a real scene. Further, some candidates explained what 
the answer to the question would be but this is not rewardable.  

Higher level responses were able to think historically, framing wider enquiry questions around causation, 
diversity, change or impact. The most common one was centred on the purpose of castles and why they 
were built. If candidates were able to indicate how it would help further historians’ understanding, they 
moved into Level 2. 

At the top level, candidates were able to use Interpretation A as part of their enquiry, most typically 
comparing the impression given by A of castles as a means of control, to finding out whether all castles 
were used for control, or whether some were built as status symbols or homes, and whether this 
changed over time. 

Exemplar 4 
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Question 7 

In short, B was positive about the role of women in Anglo Saxon society, arguing that they had lots of 
rights and freedoms which were ended with the Norman Conquest. C, meanwhile, claimed that these 
ideas have been discredited and are just ‘a myth’. However, a large minority of candidates thought that 
Interpretation C was also arguing the same thing as B. This led to confusion and a low mark. 

However, most candidates were able to point out how each portrayed the role of women differently and 
achieved Level 2, or Level 3 where supported. Stronger candidates achieved Level 4 by explaining the 
difference in terms of the purpose of one or both interpretations. In the case of B, the author was trying 
to justify the character she created for her book, and with C, Morris was trying to debunk the popular 
view/dispel the myth of the Anglo Saxons/Normans would be credited at Level 4. 

Candidates need to ensure that they are interpretation-specific when discussing purpose, audience, 
context, etc. in these questions. If their comment can apply to any similar source then the likelihood is it 
won’t be rewarded at a high level. For example, comments such as ‘Morris is an academic historian so 
his purpose is to educate’ or ‘Randolph writes fiction so her purpose is to entertain’ are usually rewarded 
at Level 1 only. 

This candidate reaches Level 4 where there is a valid purpose of Interpretation B, ie positive view of 
women’s freedoms to promote a feminist view in reader base – developed with comments on creating a 
world for the reader. 
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Exemplar 5 
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Question 8* 

Question 8 was the least popular choice of the two essay questions but still answered by a large number 
of candidates. Candidates knew the narrative of the succession crisis fairly well and most were able to 
direct their knowledge at the question, which was pleasing to see. Much was made of Edward’s liberal 
use of promises of the throne, his Norman links causing confusion, and his lack of heir. On the other side 
of the debate, candidates were able to point out that claimants such as Hardrada were beyond his 
control, and/or that William’s or Harold’s claims were not legitimate.  

Weaker answers repeated the narrative but were unable to successfully link it to the question of whether 
or not Edward was to blame. There were some but not many clinching arguments in this question, but 
this only stopped access to the top mark. 
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Question 9* 

On the whole this question was answered as well as Question 8, if not better. There were some full mark 
responses where candidates answered the question and finished with a clinching argument, often re-
writing the question to provide their own take on the topic. 

Candidates skilfully deployed evidence related to the Exeter rebellion; the Harrying of the North; the 
response to the Ely rebellion; the use of castles; and the treatment of rebels such as Edgar, Gytha, 
Edwin and Morcar to argue for and against William’s use of ‘brutal oppression’ in taking control of the 
country.  

Other candidates took a slightly different approach and debated whether or not William had the country 
under his control within or before five years, or whether it took him longer, which was valid and also 
rewarded.  

There were some excellent clinching arguments as described above to this question. For example, some 
candidates challenged the idea of ‘five years’ of ‘brutal oppression’ and argued, referring back to their 
evidence, that William had started off relatively patient and lenient (for the 11th century), and only turned 
to brutality when forced to do so. 

 

Advice for Questions 8 and 9 

These questions should be seen alongside the advice given for Questions 4 and 5. Examiners are 
looking for a judgement on the given issue that directly addresses the question in a clear, sustained 
and that is well supported. It is definitely a feature of stronger candidates that there is a clear ‘direction 
of travel’ from the beginning – that they know their judgement before they start to write. Centres should 
encourage candidates to start with a clear statement of the overall judgement and then this should be 
continued with well substantiated paragraphs. 

For the top levels of marks, reasons for both agreeing and disagreeing are covered however there is 
not the expectation that both sides need to be covered equally. Three supported points on one side, 
against one of the other side is as creditable as two supported points on each side. The final 
paragraph should clearly drive home the strongest reason for the judgement.  

The very best answers will really tackle the interpretation and almost look to provide their own 
interpretation if that is where the argument has taken them. They are therefore able to end their 
answers with a conclusion that either agrees or disagrees with the interpretation or to rephrase the 
interpretation to what they can justify is a better one. All three approaches are equally valid. 

Centres should practise these longer-style essay questions with their candidates using the guidance 
above to help candidates achieve the higher levels. 
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