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Introduction
Our examiners’ reports are produced to offer constructive feedback on candidates’ performance in the
examinations. They provide useful guidance for future candidates. The reports will include a general
commentary on candidates’ performance, identify technical aspects examined in the questions and
highlight good performance and where performance could be improved. The reports will also explain
aspects which caused difficulty and why the difficulties arose, whether through a lack of knowledge, poor
examination technique, or any other identifiable and explainable reason.
Where overall performance on a question/question part was considered good, with no particular areas to
highlight, these questions have not been included in the report. A full copy of the question paper can be
downloaded from OCR.
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Paper Y306/01 series overview
Y306 is one of twenty one units for the revised A Level examination for GCE History. This unit tests an
extended period of History of at least one hundred years through an interpretation option on a named indepth topic and two essays. The paper is divided into two sections. In Section A candidates are required
to use contextual knowledge to test the views of two historians about one of the three named in-depth
topics or an aspect of one. The question does not require them to comment on the style of writing or the
provenance of the interpretation. In Section B candidates are required to answer two essay questions
from a choice of three.
To do well on Section A, candidates need to explain the view of each interpretation in relation to the
question and then evaluate the interpretation by the application of contextual knowledge. Responses
should show an understanding of the wider debate connected to the issue.
To do well on Section B, candidates need to make connections and links across the whole period,
explaining similarities and differences between the events they are discussing in order to show an
awareness of continuity and change across the whole period unless instructed otherwise. The
comparisons made may be either between periods within the topic or between regions. The strongest
answers will test an hypothesis and reach a supported judgement.
Overview of candidate performance
Candidates who did well on this paper generally did the following:
• showed a clear understanding of the views of the two interpretations in relation to the question
• were able to use contextual knowledge to test the interpretations, linking that knowledge
directly to the interpretation through evaluative words
• were able to consider both the strengths and limitations of both interpretations using contextual
knowledge
• in answering the essay questions, covered the whole period in a balanced way
• adopted a thematic approach
• made links and comparisons between aspects of the topic
• explained the links and comparisons
• supported their arguments with precise and relevant examples
• reached a supported judgement about the issue in the question.
Candidates who did less well on this paper generally did the following:
• showed a limited understanding of one or both of the interpretations
• did not go beyond a basic explanation of part of the interpretation
• did not link any contextual knowledge directly to the interpretation and therefore did not
evaluate the interpretation
• in answering the essay, adopted a chronological rather than thematic approach
• did not make links or comparisons even if events from different parts of the period were
discussed in the same paragraph
• failed to cover the whole period
• did not focus on the precise wording of the question
• made unsupported comments about issues which were no more than assertions.
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Section A overview
Section A requires candidates to evaluate the views of two historians about an issue related to one of the
three named in-depth topics. The strongest responses will explain the views of the two passages about
the issue in the question and then use contextual knowledge and an understanding of the wider historical
debate about the issue to evaluate the interpretations. Credit will not be given for comments about the
provenance of the passages and comments about what is not covered by the interpretations should be
limited. The focus of the response should be on what is in the actual passages and not what is missing.
Responses that simply explain the interpretations and their view about the issue in the question will not
go beyond Level 3.

Question 1

Most candidates were able to understand the contrasting views offered by the two interpretations about
the impact of the Pilgrimage of Grace. There were very few responses which did not argue that Passage
A suggested the Pilgrimage achieved little, whilst Passage B suggested that it did have an impact. There
was a great deal in the two passages that candidates could have picked up on and it is not expected that
all issues will be discussed. However, it is hoped that responses will consider both the strength and
limitations of both passages.
Many responses picked up on the point made in A that the Pilgrimage was ‘a little local difficulty’ and
suggested that this was far from the case given the 40,000 involved and the number of counties involved
and used this to suggest that the scale would suggest that it had some impact. However, against that,
many argued that A was correct to put forward the view that little was directly achieved and they
developed the point about the closure of the monasteries. Responses then often continued to test the
view about the destruction of the way of life and whether Henry did continue to follow policies that had
provoked the rising. Some argued that A was mistaken in this and suggested that the pace of change
slowed down; however others argued that the demands of the Pilgrims were not met and pointed to the
survival of Cromwell until the failure of the Cleves marriage and the publication of the Bible. Most
responses did note that Henry’s hand was strengthened and used the Bigod rising to argue that Henry
was quickly able to abandon any concessions he had made and exact revenge, some suggesting that
this was just the excuse that he needed as he never had any intention for a parliament to meet in the
North. Against this, some did argue that it did appear, at least in the short term, as if the rebels had
achieved their aims with pardons and Aske going to London. There was great deal that could be
discussed but it was not expected that all was covered.
Similarly, there was much in B that could be considered. This offered a more positive view of the rising
and whilst many challenged this using some of the knowledge referred to above there were other
answers that agreed with the view. Some of the higher level answers had a good knowledge of the social
and economic changes that followed the rising, such as the Statute of Wills, the ending of the subsidy
and measures taken over entry fines, to argue that the Pilgrimage did achieve something in these areas.
However, a large number of responses did not pick up on these issues mentioned in the last few lines of
the passage which would have provided a way to support its argument. Knowledge of the meeting with
Norfolk and the truce with the rebels allowed some to comment that the passage was accurate and that
it was a clear indication that the government had failed. However, some stronger answers were aware
that even Norfolk was playing for time and used this to challenge the view. Once again there was great
deal for candidates to consider.
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It must be stressed that in the time available not all of these issues can be explored. However, it is
important to pick up the main line of argument offered in the passages and evaluate them, developing
three or four points well from each passage rather than the superficial treatment of a large number.
Candidates are advised to spend no more than an hour on this section, allowing 45 minutes for each of
the essays.
Exemplar 1 provides a good example of the depth of knowledge that might be expected when evaluating
passages. The material used by the candidate is available in a standard text book, but the important
point is that the knowledge is used to test the view of the passage under consideration and not simply
deployed with no link to the interpretation. It might be helpful to look at the evaluative words used in the
response to see how the material is linked, as well as the range of knowledge used. It should also be
noted that the response is tightly argued and not excessively long, perhaps again a clear indication of a
well thought through response which does not spend an excessive amount of time explaining the
interpretation or in going into excessive detail whereby the argument is lost.

Exemplar 1
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Section B overview
Candidates are required to answer two out of three questions. In answering these questions candidates
should cover the whole period during the course of their answer unless the question states otherwise.
Although there is no requirement to cover the whole period in each paragraph there should be a sense of
balance between different parts of the period during the course of the answer. The nature of the
questions on this paper are different to the essay questions set on Units 1 and 2 and in order to reach
the higher levels require evidence of synthesis. Synthesis is when links and comparisons are made
between different parts of the period or between different rulers or regions, however it is also important
that these links and similarities or differences are explained and events are not simply asserted as being
similar or different. Good explanation will take responses to the top of Level 4 but to go higher there
should be evidence of comparison.

Question 2*

This was the most popular of the three essay questions. It provided candidates with an ideal opportunity
to make comparisons across the period and many took this chance up to produce some good answers
displaying synthesis. However, there were some responses which simply went rebellion by rebellion and
explained that they either had or did not have more than one cause. This type of approach could not go
beyond Level 4 no matter how well they were explained.
The higher level answers adopted a thematic approach. This often entailed looking at dynastic, religious,
factional and social an economic rebellions. A large number argued that the early dynastic rebellions
were monocausal, although some did suggest they were factional as well given their Yorkist roots and
then contrasted that with later dynastic rebellions such as Lady Jane Grey, Wyatt, Northern earls and
Essex which it was argued had either religious or economic causes as well. Such an approach provided
the ideal opportunity for comparison and an ability to show change across the period and helped to take
many responses into the higher levels.
In discussing religious rebellions again most argued that these were multi-causal throughout the period
and argued that they often exploited economic conditions, comparing the Pilgrimage and Western
Rebellion. Religion was also often linked to factional disputes and candidates again stressed the multicausal nature of the Norther Earls, Wyatt and Lady Jane Grey, as well as the Pilgrimage. This allowed
the strongest answers to argue that all religious rebellions were multi-causal.
The discussion of social and economic rebellions provided the greatest difference in argument. Some
argued that the taxation rebellions were monocausal, whilst others argued that even the Yorkshire,
Cornish and Amicable Grant had subsidiary causes, whilst the Pilgrimage and Western had elements of
tax involved. Either approach was acceptable provided the argument was supported. Responses also
considered the extent to which enclosure unrest was monocausal drawing on both Kett and Oxfordshire.
Answers of a lower ability often followed a rebellion by rebellion or monarch by monarch approach,
which made comparison and therefore synthesis very difficult. There were other weak answer which did
not consider the whole period, often stopping in either 1549 or 1569 and limiting the judgement that
could be reached.
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Exemplar 2 provides a good example of a clear view being established at the start which is then
developed through the essay. There is evidence of comparison in each paragraph, which is explained
and reasonably well supported. There is some interim judgement at the end of each paragraph or theme,
but the overall judgement and level of support in places prevent the response from reaching the very top
of Level 6.

Exemplar 2
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Question 3*
This was the least popular of the three questions. Responses were able to identify a range of reasons as
to why nobles took part in rebellions and draw their examples from across the period. However, where
many struggles was going beyond the list of reasons and making comparisons or showing how the
reasons for noble involvement often remained the same. There were also some lower ability answers
that explained why some nobles did not become involved or others that simply wrote very generally
without specific examples of noble involvement.
Most responses were able to consider a range of reasons for noble involvement, often focusing on the
issue of power. This was seen by some to vary in terms of seizing the throne under Henry VII and
Northumberland to restoring influence as in the Pilgrimage, Northern earls and Essex, but many
struggled to make the comparison. The issue of faction and being out of favour was a significant issue in
many responses and there was opportunity to use the Pilgrimage and the Aragonese faction, the
Northern earls, Essex and the fears of both Wyatt and Northumberland to show that this remained an
issue throughout. Poverty was also sometimes linked to this with the strongest responses able to
consider the whole period from Audley and the Cornish rebellion to the Northern earls and Essex.
The strongest answers often drew on their knowledge of Irish rebellions in order to draw a contrast with
England, particularly with Tyrone and the idea of nationalism.
Exemplar 3 is an example of a candidate who is able to make comparisons across the period and puts
forward the view that the reason for noble involvement changed across the period. This is made very
clear in the opening paragraph and is sustained through the answer. Comparisons are made between
parts of the Tudor period to show how the motives for noble rebellion changed and precise examples are
provided to back up the line of argument. The response also compares the involvement of English and
Irish nobles, which provides another valuable point of contrast. The answer remains focused and there is
synthesis throughout and therefore it is placed in Level 6.

Exemplar 3
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Question 4*

This was a popular question and many candidates knew a great deal about how the Tudors dealt with
rebellions. However, a significant number simply described what they did with only a limited link to the
question of effective or, having described what was done simply asserted that this was effective. There
were also a number of responses where candidates simply changed the word effective for successful,
which again limited the level as the focus was often just partial. The strongest answers established a set
of criteria against which to judge effective. As a result, the strongest answers were those that really
focused on effective and used their knowledge to address the issue rather than described what the
government did.
A number of responses adopted a monarch by monarch or rebellion by rebellion approach, whilst others
went method by method. The higher level answers tended to adopt a comparison between the
effectiveness of monarchs with many seeing similarities between Henry VII and Elizabeth, who were
considered to be effective and contrasting that with Edward and his handling of both the Western and
Ketts. Henry VIII perhaps created the biggest conundrum for many. His reign raised the issue of whether
his handling of the Amicable Grant, by giving in was effective as it is dispersed the large numbers and
similarly the promises made to the Pilgrims to get them to disperse and his subsequent actions. Many
answers however adopted a method by method approach to look at effectiveness. This raised some
interesting questions. Was the use of force effective? It might crush the rising but with what
consequences, did it prevent further unrest and was it a risky tactic, although as some argued, monarchs
had little choice when faced with dynastic rebellions. There were some responses that considered preemptive measures but this was harder to link to the actual question. Responses that brought Ireland into
the question had the opportunity to compare the effectiveness of governments in England with Ireland,
with most arguing they were more effective in England.
A number of answers did struggle to link their material to the question of effective as is shown in
Exemplar 4 which was typical of many. Although the response explained how they responded and there
is plenty of evidence of comparison the link back to the idea of effective is almost implied and this
prevents it from reaching Level 5.
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