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Introduction
These exemplar answers have been chosen from the 
summer 2018 examination series.

OCR is open to a wide variety of approaches and all 
answers are considered on their merits. These exemplars, 
therefore, should not be seen as the only way to answer 
questions but do illustrate how the mark scheme has 
been applied.

Please always refer to the specification https://www.
ocr.org.uk/Images/168995-specification-accredited-
gcse-english-literature-j352.pdf for full details of the 
assessment for this qualification. These exemplar answers 
should also be read in conjunction with the sample 
assessment materials and the June 2018 Examiners’ report 
or Report to Centres available from Interchange https://
interchange.ocr.org.uk/Home.mvc/Index

The question paper, mark scheme and any resource 
booklet(s) will be available on the OCR website from 
summer 2019. Until then, they are available on OCR 
Interchange (school exams officers will have a login for 
this and are able to set up teachers with specific logins – 
see the following link for further information http://www.
ocr.org.uk/administration/support-and-tools/interchange/
managing-user-accounts/).

It is important to note that approaches to question 
setting and marking will remain consistent. At the same 
time OCR reviews all its qualifications annually and may 
make small adjustments to improve the performance of 
its assessments. We will let you know of any substantive 
changes.

https://www.ocr.org.uk/Images/168995-specification-accredited-gcse-english-literature-j352.pdf
https://www.ocr.org.uk/Images/168995-specification-accredited-gcse-english-literature-j352.pdf
https://www.ocr.org.uk/Images/168995-specification-accredited-gcse-english-literature-j352.pdf
https://interchange.ocr.org.uk/Home.mvc/Index
https://interchange.ocr.org.uk/Home.mvc/Index
http://www.ocr.org.uk/administration/support-and-tools/interchange/managing-user-accounts/
http://www.ocr.org.uk/administration/support-and-tools/interchange/managing-user-accounts/
http://www.ocr.org.uk/administration/support-and-tools/interchange/managing-user-accounts/
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Question 1

Exemplar 1 40 marks
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Examiner commentary
Part a): Edward Thomas’s ‘The Sorrows of True Love’ is a challenging poem from the anthology cluster and it was carefully matched 
with a very accessible unseen poem: ‘Mirage’, by Christina Rossetti. Many wrote more effectively about the unseen poem than the 
taught poem. This candidate sustains comparison throughout their response, whilst also having plenty to say about each individual 
poem. The question is addressed in the first sentence and there is a conceptual element to both poets’ portrayal of love: realism as 
opposed to ideals. There is also an early focus on differences as well as similarities.

Appropriate technical terminology is integrated within an understanding of Edward Thomas’s writing in ‘The Sorrow of True Love’ 
which is paradoxical, and based on contrast. The candidate’s own critical language is unpretentious but sensitive to the nuances of 
the text. The link to paradox and the contradiction of expectations in Rossetti is very skilfully made. The candidate appreciates how 
the poems engage with and surprise their readers. The points made are detailed, developed and well-informed.
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The next stage of the argument contrasts the different conclusions of the poets about whether the pain of love is worthwhile. This 
perceptive point is well-illustrated with carefully integrated, precise and pertinent textual reference and sensitive comment on the 
effect of imagery and repetition. The contrast between Rossetti’s ‘dream’ and Thomas’s reality shows insight and engagement with 
both texts and the task.

There is more detailed analysis of imagery and language in the next section, contrasting how Thomas uses storm imagery with 
Rossetti’s imagery of the broken heart to explore different perceptions about whether the pain of love can be overcome. AO2 is 
the dominant assessment objective in this task and this part of the essay demonstrates sensitive and detailed integration of textual 
reference and analysis. A succinct conclusion effectively compares Rossetti’s hyperbolic portrayal of love’s all-consuming pains with 
Thomas’s paradoxical (but characteristic) celebration of storms and darkness. There is a clear evaluative and critical element to the 
comparison. This answer is well above the standard required for award of the highest mark in this level, as it more than fulfils each of 
the assessment criteria in the Band 6 level descriptors. High Level 6: 20 marks

Part b): Helen Maria Williams’s ‘Song’ was a popular choice for part b), which takes part a) as a starting point but has a different, and 
slightly wider topic focus, in this case relationships which lead to suffering. The question is clearly addressed and understood in the 
candidate’s first paragraph, followed by a link to misunderstandings and suffering in this poem.

AO1 and AO2 are equally rewarded in this part of the task, and it is impressive to see this candidate’s ease of reference, 
understanding of this Romantic text, and appreciation of how phrases reveal the lovers’ different understandings of what they value. 
There is an effective contrast of material and ideal ideas about love and what lovers prize.

The implications of the writer’s choice of words are explored, so that this ballad’s greater complexity, beneath its surface simplicity, 
emerges. The imagery of the dangerous waters and the speakers flowing tears gains detailed and sensitive analysis. The exploration 
of the ambiguity of how her tears ‘vainly flow’ is especially sophisticated. 

The extended consideration of the imagery of the final stanza neatly concludes the complexity of this interpretation with perceptive 
appreciation of the writer’s choice of individual words, and the significance of little details which reveal her suffering and inner 
turmoil. This is neatly connected with the earlier consideration of material and spiritual aspects of love and how a misunderstanding 
about this led to suffering, through her lover’s desire to prove himself. High Level 6: 20 marks.

Exemplar 2 23 marks

Page 3 of 14Print Script
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Examiner commentary
Part a): This response develops some key points of comparison, although understanding of the unseen poem is less secure than that 
of the taught poem. The first paragraph begins by looking at writers’ techniques and how both portray difficulties in love and how 
pain is expressed through imagery and rhetorical techniques.

The candidate has an interesting idea that in both poems it is hope which makes love painful: this idea is not entirely clear, but it 
begins to address Thomas’s paradoxes and there is appreciation that his poem expressed a possibility of hope after storms. The 
link of storms to war is not especially helpful. There is no explicit wartime context within the words of the poem, and contextual 
knowledge is not rewarded in the poetry two-part task. Comments on Rossetti at this stage of the essay lack engagement with the 
poem’s images, instead taking adjectives out of context and attempting a vague comment on punctuation and structure.

The response is on more secure ground when comparing Thomas’s ‘true love’ and ‘less love’ and how Rossetti expresses the pain of 
unrequited love through imagery of a broken heart. Further examination of other images in the unseen poem, such as the ‘weeping 
willow’ and ‘silenced harp’ might have been helpful here.

Clearer understanding is beginning to emerge at the end of this response, there are the beginnings of analysis and comparison is 
quite effective. Although this response is uneven, it better fits low Level 4 than High Level 3. Borderline Level 4: 11 marks

Part b): This response immediately addresses suffering in love and its cause: the speaker’s loneliness. Her isolation is neatly contrasted 
with the way her lover ‘flies’ from port to port, never resting long in any one place. The idea of miscommunication shows clear 
understanding of the sources of the speaker’s vulnerability and this is supported by well-chosen quotation and some identification 
of the effects of literary techniques, such as asking a rhetorical question. Language is selected to highlight the uncertainty of the 
speaker’s relationship and situation.

The next paragraph explores the darker suggestions in the final two lines, which move from an external image of storms and 
tempests to the storm in the speaker’s own soul, understanding her inner turmoil and ‘torture’. The candidate appreciates how 
language portrays both the lover and the speaker at sea, in different senses. Thus although this response is brief, it is supported by 
relevant quotation and some - rather underdeveloped - analytical comment. Understanding is clear enough to make this a credible 
critical response. Mid Level 4: 12 marks.

Exemplar 3 26 marks
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Examiner commentary
Part a): This response begins well by linking both poems, and introducing their treatment of hope as well as sorrow. The candidate 
moves on to consider techniques, such as repetition and imagery. Understanding is not so clear: the quotation ‘frozen drizzle 
perpetual’ is taken out of context and treated as if it were an autobiographical reference. However, there is understanding of ways in 
which hope balances pain, and there is some personal response to the details of the text, even if Edward Thomas’s argument does 
not emerge clearly. 

Moving on to Rossetti, the notion that love in this poem is based on false hope makes an effective connection with Thomas’s poem. 
The candidate understands very clearly that this poem is about a lost dream, and the imagery of love and loss is appreciated in 
details with analytical comment on language choices. There is also an effective link with Thomas’s imagery. The commentary on 
Rossetti’s silenced harp is especially effective. The response concludes with some interesting comparisons of imagery and method 
and contrasts between ‘holding on to hope’ and ‘false hope’.

AO2 is stronger in this response than AO1. The concluding comments here would have been a very good introduction to more 
sustained comparison of the poets’ methods, but to achieve this the candidate would need understanding of the taught text which 
is just as secure as their very good understanding of the unseen. For these reasons, the response was placed reasonably high in Level 
4, but cannot achieve the top mark in that level or move higher. Mid Level 4: 13 marks

Part b): ‘Warming Her Pearls’ was a popular choice for this part of the task and it certainly shows a relationship which lead to suffering. 
Strong answers also focused on the poet’s use of imagery and sensuous language. Here the situation is clearly understood by the 
candidate, and there is some appreciation of how the imagery of the ‘pearls’ is extended and becomes suggestive of the maid’s 
desire for her mistress. Comment on verse and structure is less successful because it is not illustrated. Ideas about the symbolism of 
the pearls are good, but need to be related more precisely to the scenario of how the speaker is expressing her thoughts and desires.

While the comments on female relationships, social class and homophobia are true enough, they suggest that the candidate has 
forgotten that AO3 is not assessed in this section of the paper. Similarly, while the idea of being trapped by hope, or the dream of 
hope, can be credited here as a legitimate response to Duffy’s poem, links to the poems discussed in part a) are not appropriate in 
part b) and cannot be awarded. 

This script shows the importance of ensuring candidates are clear about what the question requires, as well as about the meaning 
and details of their taught poems, and have learnt enough quotations to illustrate their arguments. This response begins well, and 
shows a credible analytical and critical response starting to emerge, but there is far less to reward in the second part of the essay and 
therefore it cannot be awarded a higher mark than low Level 4. Low Level 4: 11 marks

Exemplar 4 15 marks
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Examiner commentary
Part a): The candidate begins by contrasting the poems and then making some rather straightforward comments about rhyme 
scheme. It is certainly better that these structural comments are made early in the response, rather than added later, but, like most 
candidate comments on structure, they contribute little to a comparative interpretation of the poems until they are linked to 
meaning, as they are, with some success, at the end of this paragraph. Candidates should be aware that there is no requirement to 
explain the rhyme schemes or rhythms of poems, unless a specific point is being made through this.

Comments on ‘personifaction’ also demonstrate Level 3 explanation rather than Level 4 analysis. This is not because the terminology 
is not used correctly, but because the comment on the effects of the technique are so general: ‘really emphasis the authors 
realisation that the loved one has gone’ and ‘the imagery that the quote creates isnt as negative as the one from the other poem.’ 
This candidate is aware of how poems work, but would have needed to work on explanations of effects on readers for a higher mark.

This response also shows that the unseen poem is better understood than the taught poem. There are some effective comments on 
the relationship between Rossetti’s refrain and the sentiments the poem expresses about a dream which has not come true. These 
are not matched by equally effective understanding of the relationship between structure and sense in Edward Thomas.
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Exemplar 5 10 marks
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There is enough explanation of poetic methods and personal response to both poems, combined with explicit and relevant 
comparisons, to merit a reasonably high Level 3 mark. However, this script’s focus on AO2 at the expense of AO1 is not wholly 
successful. Although AO2 is dominant in this part of the task, commentary on language and structure is much more effective if 
securely linked to AO1 clarity of understanding.  Mid Level 3: 9 marks

Part b): Many chose to write about Harrison’s sonnet in response to the question, looking at the suffering of bereavement as the 
consequence of the relationship not just of husband and wife, but also son and father. The candidate does not give an overview of 
this poem but looks immediately at an individual image. It is incorrectly identified as a metaphor when it is a simile, but it is more of 
a concern that the comment on the effect on the reader is a general one which does not engage with the choice of words.

There is some understanding of other lines from the poem showing the father’s suffering, with appropriate illustration, but it is 
not the case that the old man is ‘getting over the suffering that the death has caused him’ or that the ‘AB rhyming scheme shows 
progression’. A fuller understanding of the poem’s sense and structure would have shown appreciation that this is a sonnet and 
compared the son’s grief in the sestet to the father’s in the octave; most answers achieved this. There is some understanding that ‘it is 
now the narrator that is grieving’ but without clearly expressed understanding that it is the father who has now died.

There is not enough understanding here for a Level 3 mark, as this is not a fully developed response to the whole poem, but there is 
some understanding and relevant support, with simple comments on language and structure, so all the Level 2 descriptors are met. 
High Level 2: 6 marks.
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Examiner commentary
Part a): The candidate begins by addressing the question and there is some understanding of how both poems address pain in 
love. There is also some straightforward understanding of how Thomas treats heartbreak, with his ‘realistic’ approach contrasted to 
Rossetti’s ‘unrealistic’ response. However, although these comparisons show some identification of key links, and understanding of 
the sentiments expressed by the poems, they are not supported by very much detail or a close look at imagery and argument in 
each.

The second paragraph is considerably weaker, with just a few straightforward comments which do not engage with details or 
meaning, except in general terms. This candidate would have done better with a clearer understanding of what each poem argues, 
and how the poet does this through the choice of images. Instead, the candidate attempts comments on structure, which are 
not very accurate. Thomas’s use of half-rhyme was not well understood by candidates, and there is little evidence for the assertion 
that this poem is ‘irregular’ or an unfinished sonnet, as it is in rhyming couplets. Rossetti’s alternating rhyme scheme is also not 
understood.

Candidates working at the level would be better advised to concentrate on ensuring they have a secure grasp of the meaning 
of their Anthology poems, and not to attempt to enumerate structural features which are not always securely understood. A 
reasonably developed personal understanding will allow candidates to achieve Level 3, whereas simple comments on language are 
only awarded Level 2. High Level 2: 6 marks.

Part b): This response to ‘Warming Her Pearls’ addresses the question and shows some understanding of the situation. However, this 
is at the level of surface knowledge rather than deeper engagement with the emotions of the speaker and how they are expressed. 
Quotation does support the response, but doubtful assertions such as that ‘her rope, my neck’ ‘gives us the impression of suicide’ are 
given prominence instead of a clear understanding of what the maid is expressing.

Comments of structure are again very simple and speculative. This response only just shows enough understanding and textual 
reference for Level 2, and a stronger focus on understanding the surface meaning of the text, with appropriate illustration, would 
have helped this candidate more than their attempt at an analytical approach which does not succeed in being credible or 
developed. Nevertheless, this is more than a basic response as there is some understanding expressed through overview and 
supported by some relevant reference. Low Level 2: 4 marks.
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Question 2

Exemplar 1 40 marks
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Examiner commentary
Part a): This response immediately addresses the question and the very contrasting attitudes of the two poems. Agard’s symbolism 
is analysed, together with striking juxtaposition, to highlight the power of the flag. This is compared with McCrae’s torch, both 
being images of power, while the poet’s emotive language is noted. However, Agard’s ‘much more cynical’ and scathing tone is also 
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understood and illustrated by analysis of imagery, as well as the poem’s repetitive refrain. Although both poets use this technique, 
this candidate understands that they do so for very different purposes and with different effects. Contrasts between how the poets 
portray the things people fight and die for are illustrated by precise, pertinent quotation.

The differences between the poems are particularly highlighted in analysis of their final lines with Agard’s ironic concluding stanza 
and the damage fighting does to our sensibilities with McCrae’s famously emotive image of the poppy field, and the death and pain 
the flowers represent.

This is a thoughtful and sensitive reading, concise but skilfully interweaving sophisticated points about language, tone and attitudes 
throughout a sustained and well-focused comparison. Most of the Level 6 descriptors are securely met. High Level 6: 20 marks.

Part b): The question is immediately addressed, and the candidate begins with analysis of what Owen’s title reveals about his ironic 
‘Anthem’, while missing its ecclesiastical allusions. However, the notion of doom and the comparison of the soldiers to animals led to 
slaughter receive detailed and sensitive reading. This is seen as a deliberate removal of respect and dignity.

AO2 is sensitively addressed through analysis of the details of warfare and how they are communicated through Owen’s sound 
effects. There is exploration of how these convey the confusion and reality of conflict with no time for real prayer. The sonnet 
structure of the poem is also understood (as ‘almost Shakespearean’) and there is appreciation of how both the dramatic 
presentation of the horror of the front line and the lyrical poignancy of the reality at home question the things people fight for. 
Owen’s funereal imagery is then analysed in greater detail, together with the way the poem directly addresses the reader, with a 
sensitive and detailed response to ‘palor’ and ‘pall’. 

The commentary on Owen’s final lines aptly links back to the candidate’s opening statements about ‘predestined death’, and the 
drawn blinds are seen as an example of how death was normalised during the World War.

This answer is not flawless, but it does fulfil all the Level 6 descriptors by skilfully interweaving the different strands of the success 
criteria including effective use of subject terminology and precise, pertinent quotation. High Level 6: 20 marks.

Exemplar 2 33 marks
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Examiner commentary
Part a): Although the question is not directly addressed in the introduction, there is a clear overview of each poem showing some 
insight and understanding. The understanding of McCrae is more convincing that that of Agard, as both are seen as ‘bold and proud’ 
descriptions of warfare. A more ironic interpretation of Agard’s hyperbolic nationalism does not initially emerge, as the metaphor 
‘brings the nation to its knees’ has a reading at variance with the two here. McCrae’s torch metaphor is given convincing critical 
examination with some deeper understanding of the pride the dying want to communicate to those who follow. The implications of 
their invocation of the word ‘faith’ are also thoughtfully explored.

Language and structure are dealt with after tone and atmosphere, following the order of the bullet points, and there is a sustained 
comparison of the poems’ chant-like rhythms and simple structures to complement the comparison of ideas. The strongest answers 
tend to integrate comment on language and style with comment on ideas and attitudes, as both contribute to tone and mood. 

Contrasts between the poems are also explored, such as Agard’s rhetorical bluntness and repetition set against McCrae’s gentler 
lyricism, and in this way a contrast in attitudes begins to emerge. 

The response is not consistent enough in argument to be consistently perceptive, but there is much thoughtful comment on both 
details of language and overall tone, and comparison is sustained. High Level 5: 17 marks.

Part b): ‘Anthem for Doomed Youth’ was another popular choice for this part of Question 2 this summer. As the candidate states in 
their introduction, Owen does write about wars soldiers fight and the people they fight for, but in response to the task there needs 
to be more consideration of how his ironic and provocative imagery and rhetoric question what people fight for. Candidates need 
to address the question directly in this part, and think about how the poem they have chosen fits it, and not simply write about the 
poem they know best. 

The candidate captures Owen’s ‘angry, almost raging’ tone with some insightful understanding of his choice of similes and a 
rhetorical question to ask an oblivious nation about how they are asking soldiers to enter a slaughterhouse, so the question is 
implicitly addressed here. Sound effects are thoughtfully examined to invoke Owen’s ‘sarcastic edge’. A stronger answer might have 
said more about other sound effects in the poem, or considered the irony of Owen’s contrasts with ecclesiastical imagery and the 
ceremonious hush of Anglican liturgy.

By exploring the impact on the soldiers’ deaths on their loved ones, and by calling the soldiers ‘boys’ Owen is rightly seen as making 
a more sentimental appeal in the sestet, a part of the poem many candidates could say little about. Here, Owen’s descriptive details 
are thoughtfully used to support his rhetorical passion in the octave, and there is some insight into why the soldiers’ emotions are 
seen only in their eyes.

The last paragraph takes a hint from part a) to explore nationalism and why soldiers fight, even when ‘doomed’. This is less 
convincing, as the candidate assumes that they were forced to fight, and that ‘Anthem’ refers to a national anthem, when all 
the imagery of the poem suggests the reference is to evening worship. Nevertheless this response is largely convincing and 
interpretation is supported by some thoughtful comment on language and imagery. Mid Level 5: 16 marks.
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Exemplar 3 29 marks
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Examiner commentary
Part a): This response gets off to a poor start by asserting that both poems are in free verse, when both clearly deploy regular rhyme 
as well as rhythm. There is a tendency for candidates to call any poem not in rhyming couplets free verse, and this is an example 
of why it is better not to use technical terminology unless it is used correctly. However, the candidate is on firmer ground when 
contrasting Agard’s anti-nationalism with McCrae’s ode to (or more accurately, from) the dead. The response gradually improves 
through analytical comment on details, such as McCrae’s treatment of memories, and Agard’s urgently questioning conversation.

The imagery used by both poets is explained and illustrated by relevant supporting textual reference. Comparison is extended by 
considering how both poets treat death in battle, and use direct address to the reader, involving them directly in the consequences 
of patriotic war, albeit with different purposes. The familiar point that the stanza form of ‘Flag’ resembles a medieval flag is repeated 
(and illustrated!) to little purpose. Stronger answers tend to integrate analysis of structure and interpretation of meaning, and this 
response appears to be unfinished.

Although it is clear that the answer could have been more accurate and focused in analysis, it fulfils most of the Level 4 descriptors, 
as it develops key points of comparison, shows clear understanding of each poem and its purpose and makes some analytical 
comment. High Level 4: 14 marks.

Part b): ‘Lament’ was quite a popular text in answer to this part of the task. It certainly questions what people fight for, but this might 
have been made more explicit in the introductory comments. This answer does show clear understanding of the genre of the text 
and makes good use of relevant subject terminology, showing how language choice extends the lamenting tone as well as subject 
matter of this poem.

The structure of the poem is thoughtfully examined and linked to clear understanding of how it questions military action by 
exploring its consequences. There is plenty of relevant supporting textual detail and exploration of metaphors (‘the cormorant in 
its funeral silk’) and some analysis of their impact and what they imply. Although this reading does not extend far enough into the 
poem to merit higher award, all the Level 4 criteria are met, and there is just enough thoughtful analytical comment to justify edging 
the response into Level 5. Borderline Level 5: 15 marks.
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Exemplar 4 24 marks
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Examiner commentary
Part a): There is a clear focus on the question and on the theme of patriotism in the opening question. There is also focus on 
comparison in the opening paragraph. This introduction is brief but communicates a very effective overview of both poems, making 
a promising start.

By linking the techniques of both poets from the beginning, the candidate addresses AO2 while also developing a sustained 
comparison. The way both poets use repetition is striking and here it is successfully linked to overall meaning. The focus on 
the consequences of patriotism and how both poems focus on conflict leading to death is very effective, even if does narrow 
interpretation of ‘In Flanders Field’. Analysis of choice of tense and syntax supports a close reading. Thus, although this answer is 
short, it is critically focused, shows clear understanding and convincing comparison, and explores method and message. All the 
Level 4 descriptors are clearly met and some elements of Level 5, even if they are underdeveloped and there is much more to say 
about each poem. Borderline Level 5: 15 marks.

Part b): Oddly, the candidate has chosen not to write about this until after Section B. Part b) of Section A is the response in which 
most candidates underperform. They would do a lot better if they prepared their poems more thoroughly, gave more time to this 
part, and treated it as a development of part a). It is a good idea to focus on a part of the exam which is often less successfully 
answered, as such questions become discriminators. It is especially important to be able to match a prepared poem to the specific 
task. 

Keith Douglas’s ‘Vergissmeinnicht’ was quite a popular choice for this question but it is a complex poem and is best adapted to 
this task through a thorough understanding of the mindset and viewpoint of the speaker, the poet and combatant, and how he 
questions his own role in conflict when he sees the body of the German three weeks after the battle. This candidate knows the 
poem, and has some understanding but focuses on what people fight for (the part a) question) rather than questioning what 
they fight for. The focus of the candidate is more on the dead soldiers than the viewpoint of the combatant, and this misses an 
opportunity to address the question.

The answer is well supported, and there is reasonable explanation of aspects of language and personal response. However, the 
poem is not clearly understood: it is the barrel of the gun which overshadows the dead soldier’s corpse, not the tank which 
overshadows the narrator on the battlefield. There is a sense of the dehumanising nature of conflict and the sacrifice of what 
is precious to you, and to others, but this is a narrative rather than analytical response. It shows overall understanding but 
lacks precision of focus and knowledge of the text. This is disappointing as other responses in the paper by this candidate are 
considerably stronger and this shows the importance of achieving consistent performance, giving equal emphasis to each element, 
for the higher grades. Mid Level 3: 9 marks.

Exemplar 5 17 marks
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Examiner commentary
Part a): The opening of this essay is relatively straightforward although there is some attempt at structural analysis. The candidate 
might have done better to have considered what poems sound like rather than what they look like, but both texts are connected to 
the question. There is reasonable explanation of techniques such as repetition, and fair overall understanding of what each poem 
communicates about those who have sacrificed their lives. The point about an ‘irregular’ rhyme scheme is not very clearly made 
(others commented critically on the effect of changing the rhyme scheme to a rhyming couplet in Agard’s final stanza) but the 
symbolism of each poem is understood and illustrated. 

This candidate’s focus is on explaining effects in language, rather than linking analysis strongly to deeper implied meaning and 
how the reader is affected. Nevertheless the tone and atmosphere of each poem is understood and there is some comment on 
the writers’ purposes. Agard’s irony is not clearly understood and the interpretation of McCrae lacks development and engagement 
with imagery. Nevertheless, this answer begins to make explicit and relevant comparisons between the poems, noting their 
tonal differences as well as their structural similarities to show Level 3 understanding and reasonable explanation. The additional 
comments added at the end of the script reinforce the answer with some stronger AO2 explanation of Agard’s effects and a little 
more understanding of McCrae, although the comparative element here is limited. High Level 3: 10 marks.

Part b): There is broad understanding of the tone and purpose of Owen’s sonnet, with recognition of how the poem is constructed, 
although the attempt at structural comment is not persuasive. There is some explanation of the effect of Owen’s similes in the two 
examples quoted. They gain enough individual attention to raise this answer above a Level 2 straightforward response despite its 
limited range. Borderline Level 3: 7 marks.
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Question 3

Exemplar 1 39 marks
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Examiner commentary
Part a): This response begins with a successful overview of both poems, contrasting the ways they present parent-child relationships 
with one focused on joyful expectations and the other on more painful realities. The statement that ‘both parents ultimately love 
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their babies’ is surely right. There is immediate engagement with Plath’s more unusual imagery, with some broader knowledge of 
her poetry evident, but the concentration on the jovial tone of this particular poem shows sensitivity to its distinct mood. Analysis of 
imagery and choice of words is detailed and well illustrated. 

D. H. Lawrence’s imagery is compared, as he also uses pastoral similes, but contrasted in terms of mood and tone. Paradoxes in 
the choices of imagery and sound effects are explored in order to explain the different emotions in this poem, and there is clear 
understanding in contrasting Lawrence’s expression of the weight of responsibility with Plath’s emotions about an eagerly awaited 
unborn child. This is very powerfully illustrated by contrasting the ‘dead weight’ of Lawrence’s imagery with the ‘jumpy’ Mexican bean 
in Plath’s poem. 

Further comments on imagery and structure support clear and perceptive overall interpretation and comparison is sustained 
throughout the response. There is an interesting cross-reference between Lawrence’s poem and Plath’s ‘Morning Song’ which here 
shows how sometimes wider reading can inform good comparative analysis. 

The response is informed, sustained and developed. It now moves on to explore how both poets express love and hopes for their 
children, with further insightful analysis of the details of ‘You’re’ supplemented by sensitivity to the delicacy of Lawrence’s verbal 
expression and less overtly exuberant affection for his child. The comments on the purity and protectiveness of the descriptive 
language, alongside the choice of possessive pronouns show thoughtful analysis of how tender language can contradict the 
imagery of a ‘burden’. As the candidate argues, a parent can be weary and express touching affection at the same time. This is not 
the only way to read Lawrence’s poem, but it provides a very cohesive comparison with Plath. The candidate has argued highly 
convincingly that both poems present both the joys and struggles of parenthood.

All the Level 6 criteria are met in this response, so it is an answer to which the highest mark should be awarded. High Level 6: 20 
marks.

Part b): Kate Clanchy’s ‘Love’ is an appropriate choice for part b) of this task about a response to children or babies, as it continues 
some of the themes of Plath’s poem, but applied to a newborn child. This candidate gives a clear overview of how the poem 
develops, by showing the gradual way in which the mother bonds with the child. 

The mother’s initial response to the child as ‘foreign and strange’ is especially well illustrated by the comparison of ‘misericord face’ 
with the ‘cherubic’ or ‘angelic’, and Clanchy’s similes are also seen as dramatising her struggle to understand the child, and perhaps 
her inexperience as a mother. The more disturbing elements of the imagery are brought out, to bring out a degree to which the 
mother feels alienated from the child. The candidate appreciates how the poet resists conventional clichés to describe newborn 
children.

The mother’s uncertainty and lack of familiarity with childbirth is well illustrated by pertinent textual reference, and the 
complications and confusions of parenthood are also appreciated, making this answer a good development of the response to 
Lawrence in part a). There are moments when interpretation becomes a little speculative, such as the comments on ‘dying emperor’ 
and when the poem’s humour is missed. 

The final paragraph shows good understanding of the progression of the poet’s tone stanza by stanza, although this might have 
received more illustration, but the comments on the child’s hair show sensitivity to detail, and changing language, with the 
language of the later stanzas suggesting how much the mother values the child instead of highlighting a sense of alienation. The 
final simple sentence is especially securely analysed. The idea of the poem as directly addressed, as if to a friend, is perceptive and 
the wider interpretation that the poem gives reassurance to expectant parents is thoughtful, and based on critical engagement with 
the poem’s development and argument. Mid Level 6: 19 marks.

Exemplar 2 34 marks
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Examiner commentary
Part a): This response begins with a clear contrast of tone and attitudes, setting Lawrence’s frustration alongside Plath’s anticipation 
and affection. Both poems are correctly seen as exploring the nature of attachment. Both imagery and alliteration receive some 
detailed attention. This is contrasted with the more alienated implications of Lawrence’s choice of language, with a close emphasis 
on its physicality. There are some interesting comparisons between the ways in which both poets make references to distance and 
proximity. 

The comparison is sustained throughout, with close attention to imagery. There is a little unevenness, with some contrasts a little 
forced, but the focus on language throughout this answer shows high AO2 achievement. A stronger answer might have made a 
more balanced evaluation of both poems, and drawn firmer conclusions from the close analysis here, but all Level 5 descriptors 
are clearly met and the quality of commentary on figurative language and the sustained and effective nature of the comparative 
argument lift this answer into the top band. Borderline Level 6: 18 marks.

Part b): The initial overview of Kate Clanchy’s ‘Love’ is thoughtful and is followed by close attention to the poet’s similes and 
metaphors and what they reveal about the mother’s attitude towards the child. Jumping so quickly to the end of the poem does not 
allow enough scope for development of argument and some of the candidate’s ideas about the text need more development to be 
entirely convincing. However the attention to ‘tender details’ is strong, with interesting commentary on the ‘vellum layer’ and what it 
implies, although some of the more joking similes or the details which reveal the mother’s anxiety are perhaps not fully understood.

There is certainly clear and insightful understanding of the mother’s feelings of inadequacy or panic at the demands of the newborn, 
but a stronger answer might have had a more secure grasp of the poem’s structure and development as well as its details. It is better 
to work through a poem sequentially in order to show this, and this needs to be a focus in preparation and revision of the poems. 
While the observations about the poet’s use of rhythm and syntax to express the mother’s feelings show insight, a perceptive 
reading would see that the end of the poem shows a confidence – ‘I stated here’ – which is different from its start, and explains how 
the poet got there. The expression of the mother’s mixed emotions is well understood, but not how she expresses overcoming 
them, and developing a bond with the child.

This is a convincing and thoughtful Level 5 response which would have benefited from a clear structure to demonstrate that it was 
well-developed and based on perceptive understanding of how the parts of the poem relate to the whole. Mid Level 5: 16 marks.

Exemplar 3 29 marks
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Examiner commentary
Part a): This candidate’s initial paragraph is rather general in nature but it does initiate a sustained comparison, which is key to 
this task. By exploring imagery in detail, they also address AO2 very effectively. There are some interesting ideas about why Plath 
approaches the description of the unborn child figuratively rather than more directly, and some of the details of individual similes, 
such as the ‘sprat in a pickle jar’, are explored thoughtfully. Similarly, Lawrence’s ‘drenched bee’ simile is carefully analysed as an 
expression of the child’s dependency, introducing a successful link with the Plath poem.

Comments on structure are a little less convincing and there is less clarity about how the poems develop or how ideas about 
children might change or be expressed to different effect as the poems conclude. Candidates might prepare for this question by 
dividing their poems into sections and thinking about how they can structure a commentary around careful thought about the 
progression within the poem. This technique can then also be applied simultaneously, to the unseen poem, looking at opening, 
development and closure. 

In this answer, commentary on Plath’s choice of images, the emotions implicit in those choices and what they tell the reader about 
mother and child shows some insight, but are not matched by equal attention to the qualities of Lawrence’s poem. The ending is 
a little abrupt and suggests an argument and evaluative conclusion have not been planned and structured before the candidate 
started to write. This is especially important in the comparative task. Thus, although comparison has been sustained, evaluative and 
critical purpose and the overall perceptive appreciation of what both poems mean falls short of High Level 5, although all the Level 
4 descriptors are met and both the comparative and AO2 strands lift this slightly incomplete answer into Level 5. Borderline Level 5: 
15 marks.

Part b): Many candidates wrote about Anne Sexton’s ‘Red Roses’ in Part b). This is a disturbing poem which needs to be handled 
sensitively: we would not use a poem on such a delicate subject as an unseen. However, it is clear that the poem is very well taught 
and that candidates want to write about it. In this response, both the abusive but clearly distressed and also loving mother, and how 
the child expresses his painful experiences are understood very clearly.
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Tommy is understood not to understand that the way the mother treats him is wrong, because of his age and because he treats it 
as a game, encouraged by his mother and the music. However, his language and the metaphors he uses need more exploration 
for higher marks. This is a poem which is appreciated better once candidates understand how dramatic monologues work. While 
biographical knowledge of the kind used by the candidate here can help them to see why a poet treats a particular subject, it can’t 
help with how it is treated, and AO3 is not assessed in this Section of the paper. 

The mother’s manipulation is clearly understood and supported by relevant textual quotation, so the candidate knows the poem 
well. For higher marks, this needs to be supplemented by more attention to AO2 and the poet’s techniques. It needs to be clearly 
understood that we hear Tommy’s viewpoint in this poem, even though it is told in the third person, and that while his relationship 
with his mother is not a good one, it is clearly not distant, but if anything too close. 

Like a number of other candidates, this candidate believes it is necessary to add a separate paragraph about poetic structure. 
However, this adds little to the interpretation, especially as the references to language and enjambment are not illustrated. While the 
subject terminology is used correctly, it needs supporting quotation to be convincing rather than credible. This response meets all 
the Level 4 criteria, but shows that more convincing critical responses are based on better integration of AO1 and AO2 into a strong 
overall argument supported by carefully analysed examples from the text, working through the poem and its development in order 
to reach a strong conclusion about its effect on the reader. High Level 4: 14 marks.

Exemplar 4 25 marks
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Examiner commentary
Part a): The candidate shows clear understanding and a focus on the different attitudes of the parents to their children, so the first 
paragraph is a good one, supported by a relevant quotation. This clarity of focus is sustained and supported and key points of 
comparison are developed but there is little on language or imagery in the candidate’s first side and it would be a stronger response 
if AO1 and AO2 were addressed together, and the approach to essay writing more holistic. 

Metaphors and similes drawn from nature are compared effectively on the second page of this response but commentary on the 
effect of choices of imagery and language could be more developed. Comments on viewpoint and structure are rather pedestrian 
and do not help to develop the response further. Not all sonnets are love poems, so claiming a 15-line poem is close to a sonnet 
making it ‘about love’ is not convincing. Although the candidate rightly notices that both poets draw on imagery from nature, 
there is little on what this achieves or how distinct similes reveal emotions and emotional development. The comments on Plath’s 
language are rather thin, given that this is a taught text.

Many Level 4 descriptors are met, although AO2 is less consistently achieved than AO1, and the mark reflects the quality of overall 
understanding, credible commentary and developed comparison. Mid Level 4: 13 marks.

Part b): This response to ‘Red Roses’ shows focus and understanding, although it is not necessary to make explicit links between 
part a) and part b). The poem’s expression of innocence and lack of control is understood. There is some confusion between the 
poet or reader response to children, the focus of the question, and how the mother behaves in the poem, so to some extent the 
response is more narrative than analytical.  Quotation is used to support exposition rather than to drive analysis. Nevertheless, the 
understanding of this complex as well as troubling poem is reasonably clear.

The poem’s metaphors are explained, although the ways in which they present Tommy’s viewpoint are not clarified until quite late 
in the essay and the relationship between metaphors and what they describe therefore could have been explored in more detail. 
There might have been a more sustained exploration of how the ‘dance’ is used as a metaphor for the abuse Tommy suffers, moving 
beyond explanation to analysis of why it is a disturbing choice of image, suggesting the proximity and love of Tommy and his 
mother as well as the violence. 

The way Tommy covers up for his mother in the hospital is very clearly explained, but comment on the structure of the poem (‘looks 
like a song printed on a page’) is not convincing. The candidate begins to look critically at how Tommy’s state of mind is presented. 

In this response, too, AO1 is more developed than AO2, with the first strand clearly achieving Level 2, while explanation of effects 
is more at Level 3. The best fit mark reflects the balance of how these two Assessment Objectives have been met in the candidate’s 
work. Mid Level 4: 12 marks.

Exemplar 5 20 marks
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Examiner commentary
Part a): This cluster from the Anthology is well taught and most of the answers on these poems are strong. This is also a lengthy and 
detailed response with understanding, but some aspects of exam technique could have been improved to gain a higher mark. 

For example, the commentary on ‘You’re’ shows understanding that it is addressed to a child, but not an unborn child, and this 
affects the accuracy of comment on imagery and language. It is important to revise from accurate notes with a clear overview of the 
whole poem as well as a set of quotations which permit comment on the poet’s techniques. In this answer, comments on language 
are at the level of plausible explanation rather than accurate analysis.

As the focus of the question is comparison, it is often more effective to look at the poems side by side from the beginning of the 
response. Here, after the opening comment, Lawrence’s poem is not looked at until the second side, although understanding of the 
unseen poem proves to be more secure than that of the taught text. There is some attempt at analysis, but it is not credible enough 
for Level 4. Focused analysis needs to make a secure link between linguistic effects and the meaning of the text.

There is a comparative conclusion which is probably the best part of the response, and might have made a very good starting point, 
as it has more comparison and better integration of comment on language and interpretation of the texts. This shows that more 
time spent on planning a good structure for the essay would be worthwhile, as it would allow better comparative analysis leading 
to stronger and more evaluative conclusions. A better way to end the essay would have been to compare the ways in which each 
poem ends.

This is a reasonably developed personal response which meets most of the descriptors for Level 3, although understanding of the 
taught poem is not really clear. Level 3: 9 marks.

Part b): This response to Kate Clanchy’s ‘Love’ shows overall understanding and a little response to language. The sense of alienation 
felt by the mother towards the newborn is appreciated and illustrated; the ‘misericord’ metaphor is explained and the candidate 
understands that it is ‘a weird term’ although not that it is probably because the child looks the opposite of a conventional ‘cherub’. 

The comments that follow show a similar lack of precision but a general understanding not only of the mother’s feelings but also of 
how they develop as the poem progresses. In particular there is some appreciation of how the poem explains a mother beginning 
a journey of understanding and taking time to connect with her baby. There is a slight confusion of parts of speech in the comment 
on “I will start there’ but some recognition of the importance of this moment, which might have given better shape to the essay as a 
whole.

AO1 is pretty secure in this response and there are certainly the beginnings of analysis although these are not very developed. A 
stronger sense of the structure and development of the poem, and how individual images illustrate this might have led to a higher 
award. Level 4: 11 marks.
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Question 4

Exemplar 1 40 marks
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Examiner commentary
Most candidates were able to make effective contrasts between the way in which Lord Capulet speaks about his relationship with 
Juliet in this scene and later in the play. This candidate rightly relates those contrasts to dramatic situation. There is a brief overview 
of the cyclical nature of the relationship. 

In commentary on the extract, the candidate brings out the connection between the ‘hopeful’ way Capulet sees Juliet in this scene 
and wider optimism at this stage of the drama. Understanding of the importance of context is important in this task, but it is the 
least heavily weighted of the three Assessment Objectives, which suggests that context is best interwoven within the response, 
rather than demanding a separate paragraph. Here, Juliet’s importance as Capulet’s heir is deftly referred to, and effectively linked to 
the imagery of the extract. There is also a perceptive link with the final scene of the play, when the fathers’ ‘joys’ have been killed with 
love.

The issue of Juliet’s choice about the course of her life is given appropriate emphasis, with sensitive understanding that this could 
not be taken for granted in this time period. This makes a suitable contrast with Lord Capulet’s rush to marry her to Paris after Tybalt’s 
death and the civil commotion caused by Tybalt’s murder of Mercutio. As the candidate notes, it would not have been unusual for 
a father at this time to insist that his daughter be ‘ru’ld’ by him, but the extremity of the change and the aggression and impatience 
of his language would be unusual and dramatic. The wide-ranging textual references, integrated within this candidate’s argument 
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is highly rewarded, and meets the relevant strand within AO1. The concise response to the choice of the word ‘baggage’ is a good 
example of how AO2 can be addressed at the same time.

Comment on language and imagery informs the response to Capulet’s language and treatment of Juliet by Capulet as delicate and a 
‘stranger’ to the world. Especially interesting is the highlighting of dramatic irony: he continues to talk about her in such terms when 
she is in fact faking her death in order to be reunited with Romeo. The link to Juliet’s increasing and tragic awareness that she does 
not have the choices set out for her in this extract is especially perceptive. Relevant subject terminology is subtly deployed through 
this insight into the nature of tragedy. The contrast between good principles and lack of honesty in the practice of relationships 
is very perceptive indeed, and leads to an evaluative conclusion which strikingly answers the original question, and argues for the 
centrality of this relationship for the audience’s understanding of the tragedy.

Writing shows consistent accuracy and effective control of meaning. High Level 6: 36 marks; AO4: 4 marks.

Exemplar 2 27 marks
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Examiner commentary
This response shows good understanding of the context and dramatic structure which determine Juliet’s relationship to her father. 
The extract is rightly placed as part of the play’s initial exposition. It is illustrated with relevant supporting detail. The candidate 
makes an interesting point when noticing that it is Juliet, not Lady Capulet, who is the ‘hopeful lady’ of Lord Capulet’s earth and this 
might have been developed through further comment on what is revealed about their marriage. 

There is clear understanding of how context allows the audience to make patriarchal assumptions about Capulet’s intentions, 
although it is also recognised that these are contradicted by his words in the extract, although not by his deeds later in the play. 
The points are not made in the clearest way, but understanding is sound. Plenty of dramatic details from the later scene are also 
successfully recalled, although a stronger answer would explore language in more detail, and consider the dramatic effect on a 
theatre audience. The context, both dramatic and social, for Capulet’s abrupt change of heart might also have been explored in 
more depth. Nevertheless, the way in which Capulet disappointingly reverts to type is certainly understood, even if the violence of 
his language might have been explored in greater detail.

By contrasting Act 1 with later developments in Acts 3 and 4, the candidate is able to show the breakdown in Juliet’s parental 
relationships, her reliance on Friar Lawrence and how these factors contribute to the tragedy. This is effectively related to dramatic 
form. The point about the restoration of Juliet’s relationship with her father is not made very clearly – after all, this only happens 
after her death. There is, nevertheless, clear understanding of the play’s final reconciliation, in the spirit of Friar Lawrence’s speech, 
although perhaps the final reassurance that she has bought Capulet hope is rather blithe, and contradicts the play’s tragedy.

This essay fulfils all the criteria for a Level 4 response, without ever being convincing or well-developed enough to achieve Level 5. 
Argument is not always clear, although it is well supported.

Writing shows considerable accuracy and general control of meaning. High Level 4: 24 marks; AO4: 3 marks.
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Exemplar 3 20 marks
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Examiner commentary
The opening sentence here wastes time in pointing out that Romeo and Juliet was written by Shakespeare but does make an 
effective link to the patriarchal society of the day, and the scene’s contribution to dramatic tension, presumably by suggesting Juliet’s 
marriageability. The relative positions of Paris and Capulet are understood and illustrated with appropriate quotation, showing 
sensible use of the extract. The differences between Paris and Capulet are carefully explained, with further reference to context, while 
further quotation illustrates and explains how Capulet is complimenting his daughter.

The argument between Juliet and her father is sensibly chosen for comparison, and supported by clear explanation of Juliet’s secret 
marriage to Romeo as motivation for her stubbornness – although Capulet is of course unaware of this. There is an attempt to 
illustrate this explanation with quotation, although the candidate is more successful in remembering general quotations from other 
scenes. These are linked with reasonable success to Juliet’s relationship with her father and her fate. The contrast in atmosphere 
between the scenes is understood, although Capulet does not ‘smack and scream’ at Juliet in Shakespeare’s text. Luhrmann’s movie is 
probably an influence here. However, the understanding of the differences between these scenes and their contextual background 
is secure enough for a Level 3 mark, and indeed most of the Level 3 descriptors are met in this response which justifies a mark at the 
top of the Level. This response is reasonably developed and gains some relevant support, although more textual detail is needed for 
Level 4.

Although there are errors, writing shows considerable range and general control of meaning. High Level 3: 18 marks; AO4: 2 marks.



Exemplar Candidate Work

85

GCSE English Literature

© OCR 2019

Exemplar 4 14 marks

Page 7 of 18Print Script

Page 8 of 18Print Script



Exemplar Candidate Work

86

GCSE English Literature

© OCR 2019

Page 8 of 18Print Script

Page 9 of 18Print Script



Exemplar Candidate Work

87

GCSE English Literature

© OCR 2019

Page 10 of 18Print Script

Page 9 of 18Print Script

Examiner commentary
There is some understanding of the Shakespeare extract and that Capulet appears to be giving Juliet the opportunity to choose to 
whom she is married, supported by a relevant textual reference. However, the assertion that ‘Juliet doesn’t care about what her father 
says’ is not supported. 

There is some awareness of context, although this is largely implicit, especially the idea that Capulet would feel dishonour if Juliet 
disobeys him.

There is also a link to the characters’ later confrontation although the idea that he ‘gets Juliet by the hair and pulls her down 
the stairway’ is not in Shakespeare’s text. Better knowledge of Shakespeare’s words is needed for higher marks. The reference to 
‘baggage’ is remembered but stronger answers included some comment on this choice of image and what it shows. There is 
some understanding of the context of relationships between men and women, and that the relationship between Capulet and 
Juliet is volatile, but although this response is long, it is repetitive and remains at a straightforward level. More planning and better 
knowledge of the text would have produced greater concision and precision.

Although there are errors, writing shows considerable range and general control of meaning. High Level 2: 12 marks; AO4: 2 marks.

Exemplar 5 10 marks
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Examiner commentary
This script shows straightforward understanding of the narrative situation in the extract, and Lord Capulet’s words and actions are 
explained. There is accurate comment on Capulet’s views about Juliet, but not on whether these are proved to be correct once 
the play develops. Like many candidates, and perhaps influenced by the film, this candidate thinks Capulet wants to promote the 
marriage ‘because Paris has lots of money’: in Shakespeare’s play, it is Paris’s status which is much more significant, and Capulet 
would be expected to provide Juliet with a substantial dowry. It is also not quite right to say that Capulet has a ‘totally different view’ 
at the end of the extract from its beginning.

This candidate moves on to make links to the wider relationship of Juliet and her father, but some of the details here also owe more 
to Luhrmann than to Shakespeare, such as Capulet’s behaviour at the ball and ‘smacking her’ when she says she does not wish to 
marry Paris. The candidate’s grasp of the narrative is nevertheless sound and supported by some appropriate textual reference, 
including a quotation. It is also a fair point that the secrets between Juliet and her father suggest this is not a close relationship, and 
the nature of the secret marriage is understood.

This is a straightforward narrative with relatively little detail from the text and a few errors of understanding so it is placed in Level 
2, not Level 3. It cannot go to the top of the Level as AO2 is very limited with simple explanations of language, but nothing on the 
dramatic effect or choice of words or images. A further limitation is that AO3 is only implicitly addressed, through the comments 
about Paris’s wealth or status and ways in which Capulet treats Juliet. Some explicit awareness of the historical context of Capulet’s 
attitudes might have raised the mark a little, and more engagement with how his language reveals his thoughts about women 
might have taken this response into the next Level.

Writing shows reasonable range and accuracy and errors do not hinder meaning. Mid Level 2: 9 marks; AO4: 1 mark.
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Examiner commentary
There is a strong focus on the question in the opening paragraph and a suitably evaluative approach: both dimensions of hatred and 
prejudice are explored, in the form of Shylock’s hatred of Antonio and the Venetians’ prejudice against Shylock. The unreasonable 
nature of Shylock’s hatred is well supported by quotation, followed by analysis of Shylock’s words. There is a very effective verbal link 
to Shylock’s initial appearance in Act 1, with theatrical awareness of Shakespeare’s use of an aside. The nature of Shylock’s ‘grudge’ is 
convincingly illustrated, showing strong textual knowledge.  Quotations are fully integrated within the response.

The next paragraph broadens the debate through textual references, which show how prejudice is rife in Venice. Quotations show 
how Antonio speaks of Shylock both in the extract and elsewhere. Anti-semitic prejudice is placed in the context of Shakespeare’s 
society without needing to labour the point. This is linked to the telling way in which Shakespeare’s characters address Shylock, so 
both AO3 and AO2 are covered.

The exploration of prejudice is further extended, through supported reference to the Prince of Morocco’s treatment by Portia. This 
is balanced by appreciation of ways in which Shakespeare may be challenging the prejudices of his audience by bringing out the 
humanity of all his characters. Context is interwoven into a critical consideration of the relationship between the dramatist and his 
audience, which is nevertheless aware that Shylock himself is primarily motivated by revenge.

This is a thoughtful and detailed personal and critical response, which explores language in context. The issues raised are not fully 
resolved, but the quality of debate meets many of the Level 5 descriptors. More planning, and clearer direction of argument, and 
more consideration of how the extract sets up the trial scene which follows, could have raised the mark higher.

Writing shows considerable accuracy and general control of meaning. Mid Level 5: 27; AO4: 3 marks.

Exemplar 2 27 marks
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Examiner commentary
This response begins with a clear explanation of the way hatred and prejudice are presented on both sides in this play and are 
clearly related to the amount of power in society which different communities can exercise, thus clearly addressing AO3. This is then 
connected to Shylock’s behaviour in the extract, when he is revelling in a rare opportunity to exercise power. Evidence for Shylock’s 
own hatred in this scene is clearly presented and convincingly linked to prejudice expressed towards him in Act 1. Some clear 
understanding of context supports the idea that Bassanio is wrong to say that Shylock has given ‘no answer’ when asked to excuse 
the current of his cruelty.

The language of hatred and prejudice receives some credible, if not fully developed, attention, and AO3 is further addressed through 
some consideration of how Shakespeare’s audience may have received the characterisation of Shylock’s revenge in this scene. The 
explanation of prejudice as by definition without ‘thought or reason’ supports the candidate’s argument. This is followed by a closer 
look at the exchange between Shylock and Bassanio, which is detailed but not entirely clear. There are some limitations in clarity of 
expression in this answer, which shows general control but some lapses in accuracy. The judgement on Antonio’s words and attitude 
in this scene is quite a generous one, based on Shylock’s implacable attitude towards his bond.

The candidate make a point about the way Shylock is not addressed by name, which is made by many, but reinforces this with 
comment on the dramatic emphasis placed on his statement of his name in the cross-examination by Portia later in the Trial scene. 
Good contextual points are made about Shakespeare’s audience and how Shylock’s plea for humanity would have been ‘very 
unusual for the time’. 

There is some drift away from focus on the question and the extract in the commentary on Shylock’s relationship with Jessica, and 
there is some danger of this turning into a more general essay on Shylock, or a repetition of last year’s essay on Shylock’s treatment 
of Jessica. However, this is neatly connected back to the exchange towards the end of the extract when it is clear that money is less 
important to Shylock than his revenge, and the unreasoning nature of his revenge is clearly explained by his almost ‘insane’ response 
to Jessica’s elopement. The candidate’s arguments are well supported by carefully integrated textual reference. Antonio and Shylock 
and their mutual prejudice and hatred are seen as two sides of the same coin, and this is related to the title of the play to explain 
why this element of the drama tends to dominate over the love story.

This is a strong and largely convincing response. It might have been stronger with a narrower focus, with more exploration of AO2 
through the extract and a more controlled, less diffuse, argument. Under exam conditions, candidates who organise and sequence 
their material very carefully tend to be awarded higher marks than those who aim for quantity of evidence over evaluation of detail, 
although this candidate certainly takes a sufficiently evaluative approach for a Level 5 mark, as well as meeting all Level 4 descriptors.

Although there are errors, writing shows considerable range and general control of meaning. Low Level 5: 25 marks; AO4: 2 marks.

Exemplar 3 15 marks
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Examiner commentary
In response to Question 6, there is some understanding that writing in a Christian context, Shylock is seen as an outsider and an 
embodiment of sinister hatred and vindictiveness, supported by a quotation from Bassanio.

A link is made to Shylock’s famous self-justification showing some understanding of the sentiments expressed and supported by 
relevant textual reference, and to Shylock’s word when Antonio originally asked him for a loan, implying understanding that there is 
hatred on both sides, showing a balance of sympathies and understanding of Shylock’s desire for revenge.

The dramatic structure of the play is appreciated, with the desertion of Jessica rightly seen as a turning point in Shylock’s relationship 
with the Christians. There is some understanding of how Shylock was taunted by Salerio and Solanio. 

Returning to the extract, there is also understanding of how Bassanio is trying to persuade Shylock to accept the principal of the loan 
with interest, and that this money is really Portia’s, but Shylock is only interested in the pound of flesh and on revenge for the insults 
and taunts which have already been explained. The accumulation of details makes this a reasonably developed personal response 
going a little way beyond the straightforward, especially when the pound of flesh is linked to Shylock wanting the Christians to feel 
‘every ounce of pain that he does’. That pain is linked to the daily taunts, and Shylock is rightly seen as relishing his power here, as ‘a 
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force to be recond with’. More comment on language, especially that of the extract itself, would be needed for a mark higher in  
Level 3.

Writing shows reasonable range and accuracy and errors do not hinder meaning. Low Level 3: 14 marks, AO4: 1 mark

Exemplar 4 13 marks
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Examiner commentary
This is quite a wide-ranging and supported response, but its approach is essentially narrative and straightforward. There is some 
understanding of dramatic tension in the scene in the extract, supported by reference to the insults listed by Shylock in Act 1, 
making a successful link. Comments on language and structure are simple, but AO2 is addressed. There is some understanding of 
context, and the reasons why prejudice has prompted Shylock’s hatred of ‘Christian medalling’.

The comments on ‘O my daughter! O my ducats’ are closer to eighteenth- and nineteenth-century rewrites of the play than to 
Shakespeare’s text, and are less well linked to the extract and question, and to some extent this also applied to the comments on 
the ‘massive speech’. Response to Shylock’s ‘blunt and very telling’ reply ‘Let him look to his bond’ does show the beginnings of 
commentary on language and drama.

There is a return to the question and extract in the next part of the essay, with some relevant support from the text although 
comment is more limited. There is some understanding of the drama of this moment in the play and awareness of its contextual 
significance. Thus all the Level 2 descriptors are met, but for higher award, there would need to be more developed explanation of 
how language creates meanings and effects, and more detailed exposition of both this moment in the play and at least one other 
linked moment. The wide range of this answer is admirable, but more focus and detailed understanding of one of the moments 
referenced by the candidate might have led to a higher award.

Writing shows reasonable range and accuracy and errors do not hinder meaning. High Level 2: 12 marks; AO4: 1 mark.



Exemplar Candidate Work

100

GCSE English Literature

© OCR 2019

Question 7

Exemplar 1 40 marks

9/17/2018 Print Script

9/17/2018 Print Script



Exemplar Candidate Work

101

GCSE English Literature

© OCR 2019

9/17/2018 Print Script

9/17/2018 Print Script



Exemplar Candidate Work

102

GCSE English Literature

© OCR 2019

9/17/2018 Print Script

9/17/2018 Print Script



Exemplar Candidate Work

103

GCSE English Literature

© OCR 2019

9/17/2018 Print Script

9/17/2018 Print Script



Exemplar Candidate Work

104

GCSE English Literature

© OCR 2019

9/17/2018 Print Script

9/17/2018 Print Script

Examiner commentary
This candidate has answered Question 7 and this is a strong example of a discursive response, exploring the women of The Merchant 
of Venice. Understandably, the initial focus is on Portia. Her constrained position at the beginning of the play is not only well 
understood but impressively supported by textual reference and detailed, sensitive analysis of what Portia’s words reveal about her 
underlying attitudes and ‘pain’. Both her expression of frustration at how her will is ‘curbed’ by her father’s and her resourcefulness in 
finding ways to get around this are cogently explained. 

This exploration of Portia’s resourcefulness, and the assistance of Nerissa, is then extended from the casket test to the trial of Antonio. 
Contextual points are skilfully interwoven to explain why she adopts a disguise. The humour of her gender transition in the context 
of Shakespeare’s theatre is also neatly explored and illustrated. The ideas that she has observed men closely over a period of time 
and concluded that gender difference is actually ‘all about appearances’ is interesting and original, and, in response to the question, 
presented as evidence of Portia’s intelligence as well as her resourcefulness.

AO2 is convincingly addressed in the section on the caskets, and AO1 is demonstrated through a vigorous exposition of the details 
of the trial scene, with appreciation of its role in developing dramatic tension. Portia’s flattery of Shylock in this scene is presented as 



Exemplar Candidate Work

105

GCSE English Literature

© OCR 2019

further evidence of her intelligence and resourcefulness, supported by textual detail, as she encourages him to incriminate himself 
through his own words. There is also attention to the vigour of her language and its cultural context.

Portia’s gender is argued as the reason why she can break the deadlock among the men by seeing things from a different 
perspective, and this is further supported by her skill with words and wordplay. Although this answer does not go on to look at the 
Ring plot or the more comic triumph of the women at the end of the play or the character of Jessica, it is only necessary to look at 
two scenes from the play in close detail in order to answer a discursive essay, and the analysis of the Casket and trial scenes here 
is certainly detailed enough to fulfil the Level 6 descriptors. This is a sensitive and perceptive response, which shows impression 
cohesion of argument, well-supported by precise and pertinent reference.

Writing shows consistent accuracy and effective control of meaning. High Level 6: 36 marks; AO4: 4 marks.
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Examiner commentary
There is a slight mis-remembering at the opening of this response. The extract comes immediately before Lady Macbeth convinces 
Macbeth to go through with the murder of King Duncan, not immediately after. Candidates are advised to memorise the sequence 
of events in their set texts very carefully in order to ‘place’ extracts correctly. However, understanding of the extract itself is very good 
with some insight into Macbeth’s thoughts and the language he uses to express them. There is some insight into the hyperbole 
used to enhance the gravity of the crime which Macbeth is contemplating. 

Thoughtful examination of language is most evident when the candidate contrasts the gentle, virtuous and innocent imagery and 
adjectives associated with Duncan’s virtues with the horrific imagery with which Macbeth associates his own evil thoughts, and it is 
surely correct that this shows Macbeth gradually rationalising a decision not to proceed with the ‘assassination’. 

This candidate structures the essay response around close examination of two key scenes and this is certainly a valid approach. 
However the choice of a scene from even earlier in the text does not allow such a wide consideration of the play as a whole. 
Nevertheless, textual references are well selected and fully integrated with some consideration of Macbeth’s language and how it 
spookily echoes that of the witches.

Macbeth’s doubts and fears about the outcome of the prophecies are securely understood and context is implicitly addressed 
throughout as Macbeth ponders questions of loyalty, fate and good and evil, but a stronger response would have made a more 
direct reference to how context might influence an audience’s reaction, in order to satisfy AO3 more overtly. The candidate ends 
with an interesting point about how Macbeth’s ‘present fears’ are here contrasted with ‘horrible imaginings’ which might have led to 
interesting comparisons, both from the extract and later developments.

There is certainly convincing enough understanding of the play and its central issues for a Level 5 mark, but more explicit analysis of 
contextual influences on interpretation, and more developed attention to imagery, especially in the extract, would be expected of 
responses at the top of the Level.

Writing shows consistent accuracy and effective control of meaning. Low Level 5: 26 marks; AO4: 4 marks.

Exemplar 2 22 marks
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Examiner commentary
This script shows immediate focus on the extract, the situation and Macbeth’s questioning of the idea of killing Duncan. It isn’t so 
obvious why Duncan being ‘meek’ should make him an ‘amazing’ King, but Macbeth’s dilemma is presented with some clarity. Like 
others, this candidate makes reference back to Macbeth’s startled reaction to the prospect of becoming King. His response to the 
idea of regicide is placed in the context of contemporary beliefs about kingship, addressing AO3.

Macbeth’s fears and doubts are effectively contrasted with his ‘vaulting ambition’ although the metaphor is not analysed with the 
detail achieved by some other candidates. This essay appreciates that Macbeth is essentially at war with himself, only to be further 
compelled by Lady Macbeth’s persuasion later in the scene. Lady Macbeth’s questioning of Macbeth’s manhood is clearly placed in 
the context of traditional gender roles.

Links are made to later examples of Macbeth’s fear, immediately after the killing of the King, when he reports that he was unable 
to voice ‘Amen’ and famously asks if ‘great Neptune’s ocean’ will wash the blood from his hands. Although this is not of course a 
soliloquy, the effectiveness of other rhetorical strategies in conveying Macbeth’s doubts receives some analytical attention, so this is 
a credible critical response. It shows clear understanding of text and context and some analytical response to language, even if the 
range of points could be wider.

Although there are errors, writing shows considerable range and general control of meaning. Low - Mid Level 4: 20 marks; AO4: 2 
marks.

Exemplar 3 16 marks
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Examiner commentary
This script is reasonably developed although not consistently focused on Macbeth’s doubts and fears. A suitably relevant quotation 
supports Macbeth’s doubts about regicide, and the crime is placed in its historical context. It may be an overstatement that 
Shakespeare’s audience see Macbeth as ‘the devil’ but the conflict of loyalty and ambition is understood.

There is explanation of the simile Macbeth uses and its effect in a religious context, with some awareness of its effect on a theatre 
audience. There is an attempt at use of terminology and language analysis but unfortunately a plural noun is confused with an 
adjective. If candidates want to label parts of speech, which is not necessary in order to meet AO2, it is better to get them right.

A link is made to the reaction of Lady Macbeth to Macbeth’s expression of doubts later in this scene, with a view about her language 
in context which is widely shared among candidates. Would Shakespeare’s audience really have such naïve views about gender? 
Do Macbeth’s doubts make him weak in the eyes of the audience or present him as morally stronger and more complex than Lady 
Macbeth appears to be? A more reflective and evaluative approach is needed if a candidate is to produce a critical rather than a 
personal response.

The candidate’s final link to ‘look like the innocent serpent’ appears to be tacked onto the response and the links to the task and to 
the extract are not entirely convincing. All the wider references to the play are taken from its first Act and the immediate vicinity of 
the extract, and this also limits reward to the lower end of Level 3, as AO1 is only narrowly represented.

Although there are errors, writing shows considerable range and general control of meaning. Low Level 3: 14 marks; AO4: 2 marks.
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Examiner commentary
This candidate has answered Question 9, making this a strong example of response to a discursive question on Macbeth. AO3 is 
immediately addressed as the essay begins by exploring what Macduff represents and not just what he does. His dramatic role as 
a foil for Macbeth is also pointed out, with their initial similarities highlighting Macbeth’s moral decline. This shows good structural 
understanding of the drama. A further contextual argument is made by suggesting that Macduff therefore embodies the restoration 
of the natural order, which makes effective links to religious and political beliefs of Shakespeare’s day.

Macduff is also rightly seen as a representation of fate, Macbeth’s nemesis. This is usefully connected to the structure of a tragedy, 
making effective use of relevant subject terminology to point out his final influence on Macbeth’s self-recognition in the final scene, 
prompting him to return to his warrior-status at the beginning of the play. Although there are relatively few quotations, these are 
pretty accurate and apposite. The verbal links between the beginning and end of the play are used to reinforce the candidate’s 
perceptive insights into the circular nature of the play.

It is perhaps less clear why Macduff’’s love of his family should be describes as ‘platonic’, but there is textual support and some 
evaluation of the importance of the murder of his family in developing the moral values of the play. The argument here is not quite 
so clear but involves an interesting attempt to explain why Macduff placed more emphasis on what he saw as his patriotic duty 
rather than defend his vulnerable family, and this is also well supported by apt quotation. The idea that his flaws make him more 
human is interesting and might usefully have been supplemented by looking, as many other candidates did, at his reaction to the 
news of his family’s slaughter when he receives it in front of Malcolm. The overall argument is well summarised by the description of 
Macduff as ‘just, paternal and a warrior’ making him an interesting foil for Macbeth.

There are a few moments when this argument could have been developed or supported further and there was scope for more AO2 
analysis of Macduff’s words and dramatic impact in the scenes in which he appears, but many of the Level 6 criteria are met in this 
answer.

Writing shows consistent accuracy and effective control of meaning. Mid Level 6: 33 marks; AO4: 4 marks.

Exemplar 2 18 marks
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Examiner commentary
This candidate has answered Question 9 and moves straight to the heart of the matter by stating that Macbeth eventually kills 
Macbeth. The second point is more subtle but interesting: he shows his feelings more outwardly than other characters. There is a 
slightly narrative element to this answer, and its focus is a little narrow. Macduff’s role in the discovery of Duncan’s murder is not 
tackled, and the concentration is on the death of his family and the end of the play. This is a valid approach to a discursive essay, but 
responses with a narrower focus are expected to look in more detail at the language and development of the chosen scenes.

Here there is a little comment on the murderer’s words to Macduff’s young son. While there are interesting comments on how 
Macduff’s reaction to the news he receives at the English court, contrasting his behaviour with that of other characters and with 
contemporary contextual ideas of ‘how a man should be’, these are unfortunately not illustrated by quotation or comment on 
language.

Similarly, the contrast of Macduff’s family values with the barren Macbeth family is very interesting but would have been effective 
if supported by quotations ranging from Macbeth’s ‘barren sceptre’ to Lady Macbeth’s sleepwalking rhyme ‘The Thane of Fife had a 
wife. Where is she now?’. There is a little textual support for Macbeth’s over-confidence when he meets Macduff, but the quotation is 
inaccurate and comment is at the level of explanation rather than comment on this scene’s dramatic effectiveness.

This response does not fulfil its initial promise: it is a developed personal response showing understanding and knowledge, 
deserving a Level 3 mark, but some of the limited AO2 comment is more characteristic of Level 2, and the last part of the essay 
provides straightforward explanation instead of developed and supported argument.

Although there are errors, writing shows considerable range and general control of meaning. Mid Level 3: 16 marks; AO4: 2 marks.
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Examiner commentary
This script immediately engages with the question and the nature of the humour in the extract, identifying the writer’s purpose 
and how Benedick’s exaggerations create humour. His ribald references to an ‘invisible baldrick’ and the horns of a cuckold are 
understood and their comedy is explained and related to context. The exaggerations and repetitions are analysed as contributions 
to ‘ludicrosity’. 

The connection to Benedick’s soliloquies either side of the gulling scene is a thoughtful comparison, and puts the humour created 
by his characterisation into the context of the drama. His ‘oyster’ metaphor is convincingly explained, and this attention to verbal 
detail is contrasted with the speed and simplicity of Benedick’s later expression of love. A further point is made that Benedick’s 
behaviour as a love is just as exaggerated as his earlier misogyny, to strongly comical effect.

In addition to hyperbole and other forms of exaggeration, the candidate also explores the bantering nature of Benedick’s wit, with 
analysis of innuendo and humour in an exchange with Margaret, in comparison with his speedy repartee with Don Pedro in the 
extract. Both the bantering tone and the exaggerated nature of Benedick’s replies are appreciated, as well as the contradiction 
between his exaggerated protests against marriage and his subsequent behaviour.

This is a difficult task at GCSE level, but the quality of analysis of verbal wit and comic technique in this answer is impressive and 
welcome. There is excellent understanding of genre, and how the comedy would have been received in the Elizabethan theatre. 
Ideally, context might have been more explicitly addressed, in terms of male attitudes to women in a patriarchal society, or there 
might have been more developed consideration of why Benedick changes so quickly. Neverthelss, his lack of real conviction in this 
comic scene begins to emerge clearly, both through analysis and comparison, making this a coherent, informed and perceptive 
response.

Errors in spelling are not significant: a result of haste rather than lack of vocabulary or control. Writing shows consistent accuracy and 
effective control of meaning. High Level 6: 36 marks; AO4: 4 marks.

Exemplar 2 26 marks
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Examiner commentary
This response immediately places the extract in its dramatic context. Benedick’s disappointment, both at his treatment by Beatrice 
and at Claudio’s marriage, is clearly presented as providing a dramatic context for his repartee with Don Pedro. It is implied that his 
protests against marriage are not to be taken seriously. There is also analytical comment on why his comments are both humorously 
exaggerated and undermined by his own later behaviour.

AO3 is clearly addressed, as it is explained that patriarchy in Shakespeare’s world appears to support Benedick’s belief that he can do 
what he wants, but that this will be subverted by later developments. There is a purposeful link not just to the fact that Benedick will 
marry Beatrice but also to the consequences: loyalty to her will need to override his loyalty to his friends. 

Other contextual and structural ironies are also addressed, such as the comic nature of his assertion that he will ‘live a bachelor’ in 
the context of a romantic comedy. The extreme nature of the forfeits he suggests if he does marry is also highlighted. While the 
cuckold joke is not fully explained, Benedick’s fear of losing power and free will is clearly understood.

The link made by this candidate was a popular one in this session: the initial exchange of insults between Beatrice and Benedick. 
Benedick’s vanity and Beatrice’s unusual combativeness are both analysed, with relevant supporting textual reference. The challenge 
which Beatrice poses to Benedick is well understood, with a further comparison to later developments, when she will challenge him 
to oppose the mistreatment of women, after the shaming of Hero.

This is a credible, detailed and supported response with some analysis of verbal wit. For higher reward, quotation could be better 
integrated within the answer, with more analysis of how the comedy works, both at a verbal level and in the context of dramatic 
developments. There is some appreciation of comedy as well as context, but both could be addressed more explicitly. This play 
demands some detailed appreciation of genre and theatricality, and appreciation of how it plays with and eventually subverts 
gender stereotypes. These qualities are beginning to emerge in this credible critical response.

Spelling errors are not significant. Writing shows considerable accuracy and general control of meaning. High Level 4: 23 marks; AO4: 
3 marks.

Exemplar 3 20 marks
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Examiner commentary
Although this candidate says they are answering Q11, the response is to Q10 and was marked as such. The opening paragraph 
shows clear understanding of the dramatic context, and of the extreme nature of Benedick’s views about women and marriage. 
In this response, quotations are appropriate and rightly labelled as hyperbole, but meanings and effects are explained rather than 
analysed. There is understanding that no one would take Benedick seriously, but this would need more reference to the play’s comic 
genre in order to be critically effective. Instead there are assertions about Benedick’s past life which can’t be supported by textual 
reference. The candidate is a little more successful when linking Benedick’s views to possible past treatment by Beatrice, but again 
this would need evidence from the play to be critically credible.

Language devices such as imagery and hyperbole are correctly identified, but there is little analysis of their effectiveness in the 
theatre. To move beyond Level 3, candidates should not just employ literary terminology but make effective use of it. There is 
reasonable explanation of individual aspects of Benedick’s humorous banter with Don Pedro, but this needs to be more cohesive 
with greater connection to the theatrical nature of this scene in order to convince.

The candidate shows good knowledge of the wider text, with understanding of its overall structure and key turning points, but 
these also need more specific identification and analysis for Level 4. The last section of this essay shows lively personal response, 
but the lack of quotations from the rest of the play weakens the answer. A stronger response would need quotations from outside 
the extract to fulfil AO1, more analysis of the effects of humour in theatrical performance to fulfil AO2, and more on the way 
stereotypical male and female behaviour are mocked in order to address AO3. Nevertheless, the qualities of personal response and 
clear explanation of effects in the extract merit a top Level 3 mark.

Although there are errors, writing shows considerable range and general control of meaning. High Level 3: 18 marks; AO4: 2 marks
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Examiner commentary
The candidate’s introduction addresses the question and provides a sound overview of the text, understanding its romantic comedy 
structure, although explicit reference to the text and to the playwright’s craft are lacking. There is broad description of Benedick’s 
meaning and appreciation of the humour of his exaggerations. However the contrasting comment that ‘Claudio’s and Hero’s 
relationship is just a sham’ is less credible. Broad comments on context and structure are not supported by textual reference.

Some more direct reference to the text follows, but this is not consistent or clearly linked to the argument or extract. This is a 
straightforward response because although there is general understanding of the play, it lacks clear understanding of the extract. 
The language becomes assertive and lacks critical engagement. Some knowledge of the whole play is shown, but this candidate 
might have benefited from more practice at using the extract as a springboard, addressing AO2 through close reading and then 
moving on to make some explicit, and supported, links to a few specific parts of the play. Organisation and planning are important 
in this task, in order to ensure that all the Assessment Objectives are addressed and there is a controlled movement from close 
reading of detail to argument about the text as a whole.

Writing shows reasonable range and accuracy and errors do not hinder meaning. High Level 2: 12 marks; AO4: 1 mark.

Exemplar 5 13 marks
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Examiner commentary
This straightforward response shows understanding of Benedick’s comic character. His attitudes to love are explained, and it is true 
that we don’t see much of him as a warrior in the play – although we do hear about it. There is some understanding of why his sexist 
over-statements would have been humorous at the time, although there is little sense of the theatre or the play’s genre.

Textual references are limited in this response, but there is a quotation from the extract which is explained, followed by a relevant 
supporting quotation to show that Beatrice mocks men just as much as Benedick mocks women. Although this response is very 
brief, it does show straightforwardly expressed understanding of the structure, drama and humour of the play.

Weaker candidates benefit from spending a bit more time engaging with the details of the extract, and also from identifying 
and exploring, with some quotations, another specific moment in the play relevant to the question. For this question, Benedick’s 
behaviour towards Beatrice after the gulling scene provided a particularly good contrast, while others wrote about his attempt to 
write her a love poem. This response meets all the Level 2 descriptors but would need more planning, focus and development to 
advance far into Level 3.

Writing shows reasonable range and accuracy and errors do not hinder meaning. High Level 2: 12 marks; AO4: 1 mark.
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