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Introduction 
Our examiners’ reports are produced to offer constructive feedback on candidates’ performance in the 
examinations. They provide useful guidance for future candidates. The reports will include a general 
commentary on candidates’ performance, identify technical aspects examined in the questions and 
highlight good performance and where performance could be improved. The reports will also explain 
aspects which caused difficulty and why the difficulties arose, whether through a lack of knowledge, poor 
examination technique, or any other identifiable and explainable reason. 

Where overall performance on a question/question part was considered good, with no particular areas to 
highlight, these questions have not been included in the report. A full copy of the question paper can be 
downloaded from OCR. 

  

https://www.surveymonkey.co.uk/r/ZL5Z53B
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Paper 2 series overview 
J384/02 ‘People and Society’ is one of three examinations contributing to the GCSE ‘Geography for 
Enquiring Minds’ qualification. This examination focuses on aspects of human geography including 
Urban Futures, Dynamic Development, UK in the 21st Century and Resource Reliance. In addition this 
examination requires candidates to reflect on the human geography fieldwork task which they should all 
have completed. 

To do well on this paper candidates need to be able to demonstrate that they have an understanding and 
appreciation of a range of issues that affect people and places at a range of scales from local to global. 
Candidates need to exhibit competent mathematical skills which are transferable into a geography 
context covering graphicacy, numeracy and the interpretation of statistical evidence. Candidates will 
appreciate the synoptic nature of human geography and will be able to make links between different 
aspects of the specification. 

Where candidates had developed a better understanding of command words, particularly in extended 
writing questions, their responses scored highly. Evidence of centres promoting effective writing skills 
through scaffolding and writing frames was evident, in high scoring responses ideas were thoroughly 
developed and all aspects of the questions were addressed. Some candidates competently referred 
back to the question, including the vocabulary of the question in their response. Understanding core 
principles of geography exemplified through case studies is intrinsic in the success of candidates on this 
paper. Those who could write effectively about specific locations, initiatives and outcomes scored highly 
on this paper. 

The paper was completed by most candidates; very few appeared to have run out of time. The paper 
was both challenging and differentiated, allowing access to achieve for lower ability candidates while 
addressing the stretch required for the most able. Candidates are getting better at constructing an 
argument in extended writing questions worth 6 or 8 marks and colleagues in centres are clearly 
developing their familiarity with the specification. Candidates continue to find writing about their own 
human geography fieldwork particularly challenging. 

Candidates who did well on this paper 
generally did the following: 

Candidates who did less well on this paper 
generally did the following: 

• Understood initiatives designed to promote 
sustainability (London was a particularly well 
written example) in Question 1c 

• Understood the complex nature of global 
interconnections and could evaluate the 
effectiveness of such relationships for a given 
country in Question 2c 

• Could accurately calculate ratio in Question 
4bi 

• Understood how human factors can effect 
food security in Question 4bii 

• Could write confidently and competently about 
their own human geography fieldwork in 
Question 5e 

• Demonstrated a lack of understanding of key 
subject specific vocabulary such as 
sustainability, food security, ethnic diversity, 
economic measures of development and 
physical / human 

• Showed a poor understanding of command 
words such as ‘justify’ (q5d) and ‘to what 
extent’ (q5e) 

• Did not recognise that where the question 
stated ‘one’ they should only write about one 
example; such as in Questions 1c, 4aii, 4bii, 
4c, 5ai, 5aii and 5d 

• Made poor use of the given resources in the 
resource booklet 

• Demonstrated weak numeracy skills in 
Questions 1ai, 1aii, 3bii and 5b 

• Were unable to write with any great detail or 
accuracy about their own human fieldwork in 
Question 5e 
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Question 1 (a) (i) 

Less than 50% of candidates could accurately plot this data. Candidates tended to misinterpret the x axis 
in particular, showing GNI per capita. A significant number of candidates plotted their cross either directly 
on the 70% line or directly on the $25,000 line, neither of which were credited. 

Question 1 (a) (ii) 

Many candidates were able to accurately draw a best fit line to reflect the distribution of points. The line 
correctly reflected a positive correlation, this helped with Q1aiii. Some candidates drew a curved best fit 
line or chose to ‘join the dots’, these responses were not credited. 
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Question 1 (a) (iii) 

This question was designed to allow candidates to demonstrate that they could translate a positive 
correlation from 1aii into written text relating to the economic indicators chose. The vast majority of 
candidates correctly identified B – ‘the higher the GNI per capita, the higher the urban population’. 
Where candidates had incorrectly drawn a best fit line in Q1aii (most commonly the join the dots 
response), the selection they made in this question was D – ‘no clear relationship’. 

Question 1 (b) 

Many candidates wrote about learnt consequences of rural urban migration in an LIDC. Candidates were 
able to write developed statements regarding issues of housing, employment and infrastructure but 
fewer candidates were able to identify from Fig.1 (in the resource booklet) the tangible evidence of these 
consequences. Two marks were reserved for evidence from the photograph, most commonly candidates 
wrote about ‘slum/shanty’ dwellings, overcrowding and lack of sanitary conditions including piped water. 
Development of these ideas centred on the spread of diseases and an increase in crime. A significant 
number of candidates developed ideas around informal employment and competition for jobs neither of 
which are evidenced in the photograph. 
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Exemplar 1 

In this response the candidate identifies that there is competition for space caused by the volume of 
people migrating to the city and that there is competition for resources which has led to the use of scrap 
metal, tin etc. to build shanty dwellings. 

 

AfL While candidates clearly understood the implications of rural to urban 
migration in an LIDC, candidates were weaker at identifying specific 
features visible in the photograph. In particular, candidates will benefit 
from regularly using photographs to exemplify the theory of human 
geography issues. Colleagues should remind candidates that they must 
write about what they can see, which is evident from the photograph. For 
example in Fig. 1 there was no credit for statements such as “there are no 
tarmacked roads which means that …..” 
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Question 1 (c) 

This question differentiated well. Candidates who scored well, demonstrated a good knowledge of a 
specific initiative, including place specific detail and were able to link it to improved sustainability in a 
named city. Most commonly this question was given at L2 between 3-4 marks because many candidates 
could not explain how the initiative they described made the city more sustainable. There is still a limited 
understanding among many candidates of the concept of sustainability in its broadest sense. Many 
candidates focused only on implications for the environment in urban areas where air pollution from 
vehicles may be reduced by initiatives such as improved public transport or encouraging greater use of 
bicycles. Most commonly written about were London transport policies and Birmingham library. With 
Birmingham library candidates could explain the environmentally friendly approaches to the construction 
and daily running of the building but far fewer candidates were able to articulate how that contributed to 
the city of Birmingham being more sustainable. Candidates who used HS2 as their case study were 
limited in their detail of the initiative and were not able to say how it contributed to the sustainability of a 
city. Candidates who misinterpreted the question wrote about potential approaches to achieving 
sustainability and occasionally candidates wrote about non-AC cities. 

Exemplar 2 

This is the final paragraph of a L2 – 4 mark response, the candidate has written competently throughout 
describing London’s transport initiative but the response does not develop how these strategies 
contribute to sustainability. 

 

AfL Centres must reinforce key subject specific vocabulary as it appears in the 
specification, providing candidates with keyword lists and glossaries. Best practice in 
preparing for linear exams suggests candidates regularly revise and revisit language 
from previously taught topics – this would support greater understanding of 
vocabulary such as ‘sustainability’.  
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Question 2 (a) (i) 

Some candidates did not understand a ‘physical factor’ and most commonly selected the incorrect 
answer D.  

Question 2 (a) (ii) 

A significant number of candidates didn’t understand this question. Some candidates gave no response. 
Of those candidates who could name an economic measure of development many could not link this 
measure to uneven development. Some candidates recognised that economic measures of development 
could be used for comparison purposes between countries, thus demonstrating variations in levels of 
development. A fewer number of candidates described some economic measures of development as 
masking uneven development within a country e.g. GNI per capita. 
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Exemplar 3 

 

The candidate in this response demonstrates an understanding of GNI and GDP as being linked to 
uneven development. There is a suggestion that measures can be used for comparison / contrast 
between countries and that areas with higher economic measures can reinvest in the infrastructure of 
the country to promote further development. This candidate achieved 3 marks. 

Question 2 (b) 

This was well answered by most candidates. Those who chose incorrectly, typically chose C, confusing it 
with ‘top-down’. 
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Question 2 (c) 

This was a well answered question by many candidates, with a significant number accessing L3 marks. 
Candidates had clearly practised their extended writing skills and structured their responses into three 
paragraphs covering benefits, disadvantages and a judgement. There was a wide range of examples 
used in answering this question and many candidates made a number of additional place specific 
references. Most commonly seen were Ethiopia, Nigeria, Tanzania, Zambia and DRC. Candidates 
typically wrote about trade links and named TNCs or foreign aid projects supported by ACs. Many 
candidates could write developed responses outlining the benefits and disadvantages of the global 
connections and could draw their own conclusions as to the extent to which the connections were 
beneficial or detrimental to the country’s development.  

Most able candidates were very perceptive in their responses and wrote quite sophisticated arguments 
commenting on the internal politics of a country or their alliances with other nations and why these might 
need to be upheld. Candidates who misinterpreted the question were largely descriptive about the LIDC 
they had studied with little reference to any global links. A minority of candidates wrote about a city within 
an LIDC and its links with other cities in the same country. 
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Question 3 (a) (i) 

Many candidates made a value statement regarding the level of importance of Media in contributing to 
the UK economy. This was then backed up with accurate data from Fig. 2 relating to the Media industry. 
Fewer candidates were then able to develop the significance to the UK economy by speculating how the 
contribution of £19.8 billion might be of benefit to the country. The choice and accuracy of candidates’ 
vocabulary was important in their response, candidates who thought that 9% was a ‘huge’ portion of the 
UK’s economy were not given any credit.  

 

AfL Centres must develop the accuracy of a candidates writing in relation to 
describing data. Vocabulary linked to numeracy is an important factor in 
writing accurately about statistics or interpreting graphs – this was also seen 
in Question 5c. Best practice might involve greater collaboration with the 
mathematics department or contributing to whole school initiatives looking at 
numeracy across the curriculum. 

Question 3 (a) (ii) 

This question was misread by many candidates who assumed they had to again quote statistics from 
Fig. 2 as opposed to giving reasons for to support the statement. Common accurate responses focused 
on the popularity of English language around the globe and the increasing trend to copy many popular 
shows into versions from different countries e.g. India’s Got Talent.  
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Exemplar 4 

 

The candidate’s reasoning in this response identifies that global influence is reflected in the fact that 
Britain’s Got Talent is copied around the world and that programmes such as the news promote tourism 
to cities such as London. 2 marks. 

 

AfL It is worth colleagues emphasising to candidates that at no point will 
candidates be asked to, or be credited for, writing the same answer twice. 
Best practice in peer and self-marking of practice exam questions in the 
classroom should facilitate the candidates sharing and understanding the 
mark scheme to learn how credit is given. 
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Question 3 (b) (i) 

Response B – was given as a distractor and was wrongly chosen by many candidates. This selection 
was made as there was data from 2001 and 2011 for India, which remained in the top five countries of 
origin on both data collections, with an increase of 238,000 immigrants. Many ignored the correct answer 
D – Poland, because it was not in the top five countries of origin in 2001, candidates did not realise 
therefore that Poland must have had less than 153,000 immigrants (Bangladesh) in 2001 for Poland not 
to be featured and therefore the increase in immigrants for Poland must be at least 427,000 immigrants 
by 2011. 

Question 3 (b) (ii) 

This was the weakest response of all the numeracy skills questions on the paper. A significant majority 
of students could not calculate the percentage change, commonly quoting 89% or 112%. Incorrect 
responses demonstrated a lack of understanding of percentages as candidates did not recognise that 
89% could not represent the change between 244,000 and 274,000 immigrants. Candidates who 
accurately calculated the percentage change, did not give their answer to the ‘nearest whole number’ as 
specified in the question, so no credit was given. 
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Question 3 (c) 

Candidates who achieved at Level 3 on this question typically wrote about waves of immigration into a 
named place in the UK, candidates gave approximate dates and reasoning for the immigration, stating 
the country or region of origin. This approach evidenced an understanding of the change in ethnic 
diversity, commonly chosen UK locations were London, Birmingham, Leeds and Boston. Many 
candidates did not demonstrate an understanding of ‘ethnic diversity’ and ‘change’ and decided to focus 
their response on the cultural aspects of a named UK location such as restaurants and carnivals – this 
was more akin to the response required from the June 2018 extended writing question which many 
candidates had possibly used as a mock exam. A small number of candidates wrongly identified religion 
as being evidence of ethnic origin.  

Exemplar 5 

 

This short statement is a response of a candidate naming a group of immigrants and stating the reason 
for their migration to Barking and Dagenham 

 

AfL Centres should note that a clear explanation of ethnicity is required in the 
teaching of UK in the 21st Century. Too many candidates wrote incorrectly 
about different religions, the observance of religious festivals and the 
provision of religious buildings within communities. 
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Question 4 (a) (i) 

This was well answered by most candidates. Candidates commonly identified Africa and specified south 
or South East Asia, with many candidates able to name specific countries within those two areas. Many 
candidates wrote well worded and structured responses and were therefore credited with the 
communication mark. Fewer candidates used non-geographical vocabulary such as ‘above’ and ‘below’ 
to describe location and some tried to link the distribution to lines latitude – typically the equator which 
was not accurate. 

Question 4 (a) (ii) 

Appropriate responses such as those listed in the mark scheme were commonly used by most 
candidates. Many wrote about improving the clarity of the colours used or reducing the intervals of the 
data ranges or making the intervals consistent. Some candidates commented on labelling countries or 
continents on the map and suggested the inclusion of key lines of latitude. It was clear that candidates 
had confidence in interpreting this type of choropleth map. A small number of candidates suggested 
different presentation methods which is not what the question was asking of them. 
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Question 4 (b) (i) 

This was the strongest response of all the numeracy skills questions on the paper. The majority of 
students correctly chose response B. 

Question 4 (b) (ii) 
  

Candidates identified a range of human factors which might influence food security at different scales. 
Most commonly ‘conflict’ in a country was stated and its impact was well developed for 2 marks. Other 
issues related to the productivity of farming techniques and investment in agriculture which were also 
well developed. Weaker candidates focused on the wealth of a country or the wealth of individuals as to 
whether or not there was money to invest in farming or simply money to buy food. Fewer candidates 
chose physical factors such as drought or natural disasters which might reduce access to food and food 
security, these were not credited. 
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Question 4 (c) 

Candidates who achieved at Level 3 on this question typically wrote about the benefits and 
disadvantages of a named attempt or initiative to achieve food security concluding with a statement 
regarding the extent to which the candidate thought it had been successful. Most commonly chosen by 
successful candidates was the Canada wheat programme in Tanzania. Candidates clearly understood 
the requirements of the initiative and the impact it had had in Tanzania, many described the positive and 
negative outcomes of the programme. Most able candidates specifically linked their response back to the 
question of food security – this link was needed to achieve at Level 3. Many candidates had learnt their 
case study well and could describe Canada wheat, GM crops, the Green Revolution etc. but were only 
given at Level 2 as they made little reference to its success in achieving food security.  

Some candidates wrote about initiatives which typically provide local support in improving food security 
such as Goat Aid (June 2018) or localised foodbank provision. The initiative of Food Banks was 
acceptable as an example, provided candidates were able to articulate the national approach, but there 
was insufficient understanding of this as a national scheme. 

Question 5 (a) (i) 

Many candidates answered this successfully, suggesting a questionnaire or survey of shoppers. Some 
candidates thought a tally chart of products being purchased might be a suitable primary data collection 
method, this was also credited. The most common error with this question was candidates suggesting 
the graph they would use to show the data, this was not credited. 
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Question 5 (a) (ii) 

Depending on their response to Question 5ai candidates largely matched up an acceptable limitation to 
their previous response. 

Question 5 (b) 

Most candidates were able to draw the top line of the bar accurately at 15%, however a significant 
number did not reflect the pattern of the other bars on the graph and drew their bar overly wide, in many 
instances double the width of the bars already drawn on the graph. This was not credited. A small 
number of candidates drew their bar between 20 – 30%. 
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Question 5 (c) 

Most candidates were able to easily identify that the data reflected a year on year increase in Fair Trade 
sales, many chose to accurately quote data for a single year or calculate a comparative change in sales 
between years – this is an example of best practice in using the resource. The change to the y axis scale 
above £1 billion in Fig. 6 caused some confusion for candidates and many were given a benefit of the 
doubt mark (BOD annotation) for suggesting that growth in sales had slowed down between 2010 and 
2011 because of the apparent proximity in the top of the bars for these two years. Some candidates had 
misread the question and referred to the bar chart they had added to in question 5b. 
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Question 5 (d) 

Candidates reflecting on their own practice in geography fieldwork continues to be a challenge for many, 
most candidates were given one mark for this question. Most candidates simply described their method 
of data collection, this alone was not credited. Candidates are asked for ‘justification’, some candidates 
recognised this command word and typically developed their description of method to state ‘this allowed 
us to see/ we could find out’. Very few candidates developed their response beyond this point and 
therefore few were given full marks. 

Exemplar 6 

 

In this response the candidate reflects on their collection of data e.g. conducting a tally. The candidate 
states that the tally was a good choice because it is easy to do … and by using a clicker they got 
accurate results. 2 marks. 
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Question 5 (e) 

Candidates reflecting on their own practice in geography fieldwork continues to be a challenge for many 
individuals, most were given, at best, Level 2 for this question. Where the question asks for ‘Name the 
fieldwork’ many candidates wrote a place name, there was no reference made to the question or 
hypothesis they were investigating. Without knowing what the fieldwork question was, it was difficult for 
examiners to assess the relevance of the candidate’s response.  

The most successful candidates, stated their hypothesis or fieldwork question and then proceeded to 
outline why the method of data collection and the resulting data was or was not useful in answering their 
stated question. These candidates’ responses focused largely on the data/ evidence which was 
gathered, commenting on its validity and what it actually contributed to answering their investigation. 
They were explicit in analysing whether or not it actually answered fully their fieldwork question.  

Most candidates described their method/s of data collection and commented on the limitations of these 
methods resulting in unreliable data. Too much focus was given to methodology and not to the actual 
data collected, most candidates made no reference to the ‘to what extent’ section of the question. A 
significant number of candidates wrote no response. 

 

AfL Centres must emphasise the importance of understanding command words 
in the question. Providing candidates with a glossary of commonly used 
command words as stated in the specification and encouraging a technique 
of highlighting words during the examination will assist candidates in 
achieving higher marks. Best practice in preparing for linear exams suggests 
interleaving exam practice throughout the teaching of the GCSE, this will 
reinforce a greater understanding of command words such as ‘justify’, or in 
Question 5e ‘to what extent’. 
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