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Introduction
Our examiners’ reports are produced to offer constructive feedback on candidates’ performance in the
examinations. They provide useful guidance for future candidates. The reports will include a general
commentary on candidates’ performance, identify technical aspects examined in the questions and
highlight good performance and where performance could be improved. The reports will also explain
aspects which caused difficulty and why the difficulties arose, whether through a lack of knowledge, poor
examination technique, or any other identifiable and explainable reason.
Where overall performance on a question/question part was considered good, with no particular areas to
highlight, these questions have not been included in the report. A full copy of the question paper can be
downloaded from OCR.
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Paper Y319/01 series overview
Y319 is one of twenty one components for the revised A Level examination for GCE History. This
component tests an extended period of History of at least one hundred years through an interpretation
option on a named in depth topic and two essays. The paper is divided into two sections. In Section A
candidates are required to use contextual knowledge to test the views of two historians about one of the
three named in depth topics or an aspect of one. The question does not require them to comment on the
style of writing or the provenance of the interpretation. In Section B candidates are required to answer
two essay questions from a choice of three.
To do well on Section A, candidates need to explain the view of each interpretation in relation to the
question and then evaluate the interpretation by the application of contextual knowledge. Responses
should show an understanding of the wider debate connected to the issue.
To do well on Section B, candidates need to make connections and links across the whole period,
explaining similarities and differences between the events they are discussing in order to show an
awareness of continuity and change across the whole period unless instructed otherwise. The
comparisons made may be either between periods within the topic or between regions. The strongest
answers will test a hypothesis and reach a supported judgement.

Candidates who did well:

Candidates who did less well:

• showed a clear understanding of the views of
the two interpretations in relation to the
question
• were able to use contextual knowledge to test
the interpretations, linking that knowledge
directly to the interpretation through
evaluative words
• were able to consider both the strengths and
limitations of both interpretations using
contextual knowledge
• in answering the essay questions, covered
the whole period in a balanced way
• adopted a thematic approach
• made links and comparisons between
aspects of the topic
• explained the links and comparisons
• supported their arguments with precise and
relevant examples
• reached a supported judgement about the
issue in the question
• demonstrated an understanding and
familiarity with the different command verbs
e.g. identify, describe, explain and discuss.
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•
•
•
•
•
•
•
•

showed a limited understanding of one or
both of the interpretations
did not go beyond a basic explanation of
part of the interpretation
did not link any contextual knowledge
directly to the interpretation and therefore
did not evaluate the interpretation
in answering the essay adopted a
chronological rather than thematic
approach
did not make links or comparisons even if
events from different parts of the period
were discussed in the same paragraph.
did not cover the whole period
did not focus on the precise wording of
the question
made unsupported comments about
issues which were no more than
assertions.
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Section A overview
To do well on Section A, candidates need to explain the view of each interpretation in relation to the
question and then evaluate the interpretation by the application of contextual knowledge. Responses
should show an understanding of the wider debate connected to the issue.

Question 1

Most candidates were able to understand the contrasting views offered by the two interpretations about
the position of African Americans during the Gilded Age. While many candidates felt that Passage B was
the more convincing, there were also some excellent answers that found Passage A more convincing
with its more positive interpretation of African American responses to segregation.
Stronger responses recognised the need to engage with the views in both interpretations and evaluate
them using their own knowledge. They were able to draw on good knowledge of the position of African
American during the Gilded Age including the 1877 compromise which allowed the Southern state
governments to both introduce segregation and limit voting rights through literacy tests and grandfather
clauses. The very best candidates also gave a substantiated judgement where they explained not only
why one interpretation was more convincing but also some of the limitations of the other passage in
comparison.
Weaker responses explained the content of each passage with some misunderstanding of the views
expressed and made little attempt to evaluate them. A few were tempted to discuss the provenance of
the passages and a few fruitlessly considered whether the publication of Passage B in 1984 made it
closer to the events it was discussing and therefore more convincing. There was also a marked
tendency to discuss events and individuals such as the Emmet Till case and Malcolm X which were far
outside the period under discussion.
As with last year the biggest discriminator was between the candidates who attempted to evaluate the
arguments in each passage using their knowledge of the Gilded Age and those that either described the
content of the passages or explained them with little attempt to work out which was the more convincing
and why.

Exemplar 1
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Exemplar 1 is typical of a Level 6 response with strong evaluation and use of own knowledge to test the
arguments in the passages.
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Section B overview
To do well on Section B, candidates need to make connections and links across the whole period,
explaining similarities and differences between the events they are discussing in order to show an
awareness of continuity and change across the whole period unless instructed otherwise. The
comparisons made may be either between periods within the topic or between regions. The strongest
answers will test a hypothesis and reach a supported judgement.

Question 2

This was a popular question and it provided candidates with a good opportunity to compare the role of
African American leaders with other factors such as the federal government, civil rights groups and
changing attitudes over the whole period. The stronger candidates were able to not only identify
important leaders but also to explain the role they had played in advancing civil rights over the period.
Martin Luther King was understandably the favourite example but good knowledge was also shown on
other leaders (Jesse Jackson, Malcolm X, Marcus Garvey, WEB Du Bois, Ida B Wells and Booker T
Washington) over the whole period and the role of organisations such as the NAACP. Strong answers
were able to show the fluctuating influence of factors over the whole period and indeed the importance of
these factors working together such as in the 1960s. Many of the best essays concluded that the federal
government played the most crucial role as only they could overcome de jure segregation in the South.
Weaker responses tended to list the African American leaders with little attempt to link them to
advancements in civil rights or to compare them to other factors. There was also a tendency to over
focus on the 1960s and ignore the rest of the period.

Question 3

This was the most popular essay question and also the one that elicited the strongest responses. Many
candidates adopted a thematic response around themes such as land and cultural rights and then
compared the Dawes Act to other turning points within these themes. There was usually a good balance
over the whole period with some arguing that the Dawes Act was a negative turning point that the Native
Americans were never able to recover from, while others looked at the Indian New Deal or the period of
Red Power and Johnson, Nixon and Ford’s responses to this activism as the most important turning
points.
Weaker responses were sometimes unclear about the Dawes Act itself with some confusing it with the
reservation policy and a few went no further than the 1930s which limited their marks. There were still a
significant number who saw a turning point question as an opportunity to discuss each potential change
in a separate paragraph with no attempt to compare them and these rarely got out of Level 4.
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Question 4

This was the least popular essay question perhaps because there was some confusion over what
changing economic and employment opportunities were. Some candidates seemed to have pre learnt an
essay plan about the influence of wars on women’s rights and assumed that was the same thing as
economic and employment opportunities over the whole period. The stronger candidates often adopted
a comparison between the named factor and the role of the federal government and women’s activism
over the whole period and that tended to work well. There was also a tendency to adopt a political, social
and economic thematic approach which was sometimes successful but could lead to some very
convoluted arguments about the role of economic opportunities within an economic theme.

Exemplar 2
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Exemplar 2 is an extract from a Level 6 answer and shows strong and focused synthesis.
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Supporting you
For further details of this qualification please visit the subject webpage.

Review of results
If any of your students’ results are not as expected, you may wish to consider one of our review of results

services. For full information about the options available visit the OCR website. If university places are
at stake you may wish to consider priority service 2 reviews of marking which have an earlier deadline to
ensure your reviews are processed in time for university applications.

Review students' exam performance with our free online results analysis tool. Available for GCSE, A Level
and Cambridge Nationals.
It allows you to:
•

review and run analysis reports on exam performance

•

analyse results at question and/or topic level*

•

compare your centre with OCR national averages

•

identify trends across the centre

•

facilitate effective planning and delivery of courses

•

identify areas of the curriculum where students excel or struggle

•

help pinpoint strengths and weaknesses of students and teaching departments.

*To find out which reports are available for a specific subject, please visit ocr.org.uk/administration/
support-and-tools/active-results/
Find out more at ocr.org.uk/activeresults

CPD Training
Attend one of our popular CPD courses to hear exam feedback directly from a senior assessor or drop in
to an online Q&A session.
Please find details for all our courses on the relevant subject page on our website.
www.ocr.org.uk

The small print

OCR Resources: the small print
OCR’s resources are provided to support the delivery of OCR
qualifications, but in no way constitute an endorsed teaching
method that is required by OCR. Whilst every effort is made
to ensure the accuracy of the content, OCR cannot be held
responsible for any errors or omissions within these resources.
We update our resources on a regular basis, so please check the
OCR website to ensure you have the most up to date version.
This resource may be freely copied and distributed, as long as
the OCR logo and this small print remain intact and OCR is
acknowledged as the originator of this work.
Our documents are updated over time. Whilst every effort is made
to check all documents, there may be contradictions between
published support and the specification, therefore please use the
information on the latest specification at all times. Where changes
are made to specifications these will be indicated within the
document, there will be a new version number indicated, and a
summary of the changes. If you do notice a discrepancy between
the specification and a resource please contact us at:
resources.feedback@ocr.org.uk.
Whether you already offer OCR qualifications, are new to OCR, or
are considering switching from your current provider/awarding
organisation, you can request more information by completing the
Expression of Interest form which can be found here:
www.ocr.org.uk/expression-of-interest
Please get in touch if you want to discuss the accessibility of
resources we offer to support delivery of our qualifications:
resources.feedback@ocr.org.uk

Looking for a resource?
There is now a quick and easy search tool to help find free resources
for your qualification:
www.ocr.org.uk/i-want-to/find-resources/
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General qualifications
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