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Introduction

Our examiners’ reports are produced to offer constructive feedback on candidates’ performance in the
examinations. They provide useful guidance for future candidates.

The reports will include a general commentary on candidates’ performance, identify technical aspects
examined in the questions and highlight good performance and where performance could be improved.
A selection of candidate answers is also provided. The reports will also explain aspects which caused
difficulty and why the difficulties arose, whether through a lack of knowledge, poor examination
technique, or any other identifiable and explainable reason.

Where overall performance on a question/question part was considered good, with no particular areas to
highlight, these questions have not been included in the report.

A full copy of the question paper and the mark scheme can be downloaded from OCR.
Advance Information for Summer 2022 assessments

To support student revision, advance information was published about the focus of exams for Summer
2022 assessments. Advance information was available for most GCSE, AS and A Level subjects, Core
Maths, FSMQ, and Cambridge Nationals Information Technologies. You can find more information on
our website.

Would you prefer a Word version?
Did you know that you can save this PDF as a Word file using Acrobat Professional?
Simply click on File > Export to and select Microsoft Word

(If you have opened this PDF in your browser you will need to save it first. Simply right click anywhere on
the page and select Save as . . . to save the PDF. Then open the PDF in Acrobat Professional.)

If you do not have access to Acrobat Professional there are a number of free applications available that
will also convert PDF to Word (search for PDF to Word converter).
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Paper 3 series overview

The Paper 3 component, Reading as a writer, writing as a reader is a paper which invites candidates to
apply their understanding of narrative construction to a set text, as well as to their own writing.
Candidates have the opportunity to demonstrate the breadth of their developing skills base across the
English Language and Literature assessment objectives AO1, AO2, AO3 and AOS.

Successful work in this component is characterised by an understanding of how writers construct
narrative: candidates consider how story can be manipulated and the impact this manipulation has on
writing and its effects. Narrative is a broad area and is a discrete topic of study different from the
integrated stylistic and literary analysis invited for Component 2. The exam board does not produce an
exhaustive ‘tick list’ of narrative elements for study for this component and candidates must have thought
carefully about the narrative construction of their chosen set text. Candidates should be ready to write
about a very wide range of the choices narrators have made: elements including point of view, structural
framing such as beginnings, endings, crisis and resolution, use of symbol, patterning and contrasts, and
characterisation are the tools writers use to shape the meanings of their works. In studying how the
writer of their set text has shaped meaning, they are also preparing themselves to write as readers,
shaping their own short narrative for impact. Many centres are taking a theoretical approach to this study
which is an entirely valid approach, however, strong and detailed understanding of the construction of
their own set text is almost always more useful knowledge than conceptual frameworks of storytelling.

In Section A, there were candidates who demonstrated a convincing sense of narrative construction and
a sharp focus on the aspect of narrative highlighted within their chosen question (AO1). The impact of
writers' choices and the significance that these have on the whole text were thoroughly explored with the
candidate offering a strong and supported understanding of how these choices conveyed meaning
(AO2). Candidates also contextualised the significance of specific choices within the framework of the
novel as a whole (AO3) but may have also offered consideration of relevant aspects of genre and social
and/or historical context where this illuminated the impact of the narrative construction.

In Section B, there were candidates who made interesting decisions about the storyline prompts offered,
to construct writing that was controlled, well-crafted and, above all, engaging (AO5). They went beyond
simplistic re-telling or re-ordering of the storyline prompts without ignoring the core plot at the heart of
their chosen storyline. They made decisions about aspects of narrative such as perspective, structure,
style and patterning and chronology, for example, that re-presented the given story in an original way,
demonstrating sound awareness of the impact of the writing (AO2).

There was a general sense that all candidates understood the overall demand of the paper and the very
large majority of candidates tackled all three tasks fulsomely.
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Candidates who did well on this paper Candidates who did less well on this paper

generally did the following: generally did the following:

Section A Section A

e understood the aspect of narrative e did not understand the aspect of narrative
foregrounded in their chosen task and shaped they had chosen to consider
a response fully focused on their selected e wrote in generalised terms about their novel,
question downloading learned knowledge that was not

e considered the significance of the choices focused on the set question
made within their set text through this e struggled to see individual narrative choices
narrative lens as part of a wider web of meaning

e situated narrative choices within the wider o offered weak textual knowledge and
novel as a whole to show strong whole text understanding, writing about learned ‘set
understanding pieces’ rather than using the most telling

e supported their discussion with apposite and details to support the specific question chosen
telling textual details which were explored in e converted contextual knowledge, particularly
the light of the selected question regarding genre, to soundbites without using

o used excellent broader contextual knowledge depth of understanding to apply context
where it illuminated the discussion of appropriately.
narrative.

. Section B

Section B . L .

« viewed the storyline prompt as a whole and . m.|sundersto_od the invitation to write a part of a
responded to the prompt by writing an W|der_narrat|ve by using qnly one of the
opening to the implied narrative whole storyll_ne prompt bullet points to craft a

: narrative that did not connect to or develop the

* wrote with subtlety anc_i style _ initial storyline inferred

y ur!de:r_stood that narratlye_craftlr_lg should be e employed clichéd horror tropes or focused too
prioritised above descriptive writing closely on genre conventions

y allpyved the commentary to be led by the e produced mere description which did not
writing. demonstrate manipulation of storytelling

¢ allowed the commentary to dictate the writing,
employing tick list approaches to narrative
content.

5 © OCR 2022



A Level English Language and Literature - H474/03 - Summer 2022 Examiners’ report

Section A overview

Section A invites candidates to consider the significance and impact of a particular aspect of narrative
construction in the creation of meaning in their studied set text. Candidates select from two question
options.

In this series, candidates almost always understood the narrative focus of this task and offered
appropriate consideration of how one particular element of the narrative in their set text operated to
shape meaning in the novel as a whole. Candidates usually understood that generic introductory
comments were unhelpful. Those candidates who offered concise framing reflecting on the question
topic, and the function it plays in the novel as a whole, set up purposeful discussions. Some candidates
were able to offer insightful responses to their chosen question which demonstrated impressive exam
preparation had been undertaken to really understand the shape and layering of the studied novel.

AO1 achievement was challenging at times for some candidates in this series. Some were unable to
shape a cohesive discussion in relation to their chosen topic area, offering instead, list-like essays in
which paragraphs dealing with example after example, seemed disconnected from one another.
Discussions sometimes lacked ‘control’ with either lack of planning or proofing decisions leading to
disjointed discussions, often with asterisked or inserted additions. These almost invariably detracted
from, rather than enhanced the strength of the arguments being made and detracted from AO1
achievement as a result.

AO2 achievement comes from the core focus on textual discussion and the depth with which candidates
explore the meanings shaped by narrative decisions. Some candidates take a light touch approach to
analysis, offering lots of examples in little depth, whereas more successful responses consider a smaller
range of evidence but in greater detail. Developed analysis is critical to moving from Level 4 to Level 5.
Cursory discussion that offers simplistic — and at times — pre-rehearsed discussion of the meanings of
episodes or character without thinking afresh about these aspects of the novel in relation to the question
focus, tend to offer only surface level discussion limiting AO2 achievement.

The necessity to relate their discussions to the wider generic and historic or social considerations that
inform their set text is now very clearly understood by almost all candidates for AO3 achievement.
Centres clearly teach wide-ranging contextual material and the breadth of evidence, be it the world of the
Jazz Age, the roles of women, country house novels, ripostes to Heart of Darkness or Gothic
conventions, demonstrate good and sometimes excellent understanding of these influences. Candidates
can, however, tend to make absolute statements about how these factors condition the behaviour of the
characters in their studied novels — and, indeed, of the real-world human behaviours on which they are
based. Cultural and social forces in existence at any one time would not, of course, have determined
exactly how each individual person behaved and candidates should work towards more subtle readings
of character groupings. Not all wealthy people in 1920s New York were living lives of unalloyed pleasure-
seeking and hedonism, nor was there a homogeneous tribe of working-class New Yorkers suffering a
brutalised, joyless existence.

The Great Gatsby, Things Fall Apart, Jane Eyre and Atonement continue to be the favoured texts for this
component and there is evidence across all texts of thoughtful engagement and depth of study.
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Assessment for learning

In constructing their responses, candidates may find it helpful to:

¢ reflect on the question topic before embarking on their response;

¢ define their understanding of terms or of the question topic, e.g.:
o what are symbols and/or motifs?
o what are the most significant symbols/motifs to this novel — and why?
o what is meant by ‘setting the narrative in motion’?
o what are the parameters of the ‘opening of the novel’?

e consider how this aspect of narrative may function in shaping the themes and ideas in their
novel;

¢ determine which areas/aspects of the novel are going to be the most helpful in then
exploring this question topic;

e use this framing to shape an overarching approach to the question topic which will create a
cohesive argument.

Question 1

Section A — Reading as a writer
1 In what ways does the opening of the novel set the narrative in motion?

You should range across the text to explore how features such as character, setting and
viewpoint are introduced during the early stages of the novel, the function the opening plays in
the novel as a whole, and the broader generic context.

[32]

A number of candidates opted for Question 1, although it was the less popular question option in Section
A. The framing of openings as ‘setting the narrative in motion’ was an invitation to consider the early
developments of the novel and how these prompt, shape and reflect the events that follow. Examiners
were alert to the broad ways candidates delineated ‘opening’: some candidates restricted themselves to
an opening chapter but all ‘early aspects’ were deemed acceptable material where the spirit of the
question was clearly in focus.

The question wording is always designed to guide candidates. Here, the follow-up instruction clearly
guided candidates to consideration of the function of the novel opening — however broadly considered.
However, there were some candidates who did not understand the implication of ‘things being started’ or
stimulated to action. Some wrote about favoured or pre-prepared aspects of the novel across its
chronology paying little attention to the question focus. Others made generic claims for all plot action as
setting the narrative in motion in some way. Examiners were sympathetic where there was a sense of
the novel opening as being significant to meaning creation, even where responses diverted to broader
consideration of the novel. Indeed, it was important to relate the opening to the wider text to anchor its
significance. However, in misunderstanding the question set, these responses demonstrated a
fundamental lack of understanding of one of the core elements of narrative structuring, inevitably limiting
AO1 and AO2 achievement.
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Candidates offering Jane Eyre as their set text often dealt nimbly with Jane’s early life at Gateshead
Hall, understanding how the emotional life of the character is shaped by her early miseries and conflicts.
Many were attracted to a Gothic reading of the Red Room sequence, although this was not always
securely situated in terms of what it sets up later in the novel: generic understanding is helpful where it
informs the wider project of the novel. Some candidates lean towards Gothic feature spotting in this text
which does not help frame a discussion of narrative construction. While Jane’s relationship with the
Reeds offers much of interest in terms of its shaping of Jane’s character and later behaviour, candidates
did not need to limit themselves to Gateshead and many offered useful commentary on the shaping of
Jane’s spiritual life, the role models she finds at Lowood and the class divisions which inform much of
the novel. It is the case for all set texts on this component that candidates should guard against
converting learned context into ‘gobbets’. Almost without exception, candidates can cite the
bildungsroman genre in their discussion of Jane Eyre but fewer candidates engage thoughtfully with the
implications of the educative nature of the work nor, as here in the opening, how Jane’s lost childhood
informs and shapes the transformation she undergoes. Terms that are merely dropped into the essay but
that do not reveal depth of understanding are not especially useful.

The Great Gatsby remains the most popular option for this component and this question proved popular
for many studying this text. Candidates were ready to discuss the introduction of Nick’s narration as
being of significance to the reader’s overall engagement with the eponymous character and more
successful responses were able to link Nick’s own heritage with the wider exploration Fitzgerald is
making in the novel of the lost generation. There are many subtle details in this opening and those who
knew their text well to select and unpick telling detail fared better than those who made sweeping
statements about Nick’s own journeying between Midwest and East and his relationship to Daisy. Some
candidates also picked up on the moral intonation inferred in the novel’s opening which, in turn, sets in
motion Fitzgerald’s portrait of the ‘careless’. These candidates were also able to voice the manipulation
of the reader response to Gatsby very effectively. Some candidates leapt somewhat swiftly to download
what they knew about Nick and intradiegetic narration without always shaping this knowledge to the
question: how is this opening introduction to Nick’s character significant to the wider concerns and later
developments of the novel?

Many candidates shaped their response around Nick, the eyes of Dr.TJ Eckleburg and the first sight we
glimpse of Gatsby reaching towards Daisy’s dock. The latter of these were usually clearly understood as
setting up the desires of the novel alongside the inevitable disappointments which Fitzgerald goes on to
explore.

Question 1 was also a popular option for many candidates studying Things Fall Apart. Candidates were
readily able to consider the driving factors behind Okonkwo’s behaviour, both in terms of his surprising
father, as well as the expectations of Igbo culture. The significance of Okonkwo’s celebrity, his wives, the
importance of his yams were often considered too, in relation to Achebe’s construction of Okonkwo as a
flawed hero doomed to self-destruct. Context can be well-handled by candidates studying this text and
many saw Achebe’s portrayal of Igbo culture as presenting individualised characters operating within
social structures, albeit fragile and divided ones. Some candidates limited themselves to a handling of
Okonkwo’s early presentation while others also considered the introduction to Ikemefuna.

Candidates studying Atonement often read McEwan’s discrete sections as a guide to determining the
scope of the novel’s opening. Those candidates who attempted to cover the whole of Section One in
their response did not demonstrate good selection of material and were hampered by having to deal with
an unmanageable collection of evidence for discussion. More successful responses were those where
candidates narrowed their scope to Briony’s characterisation and the early construction of her inner
world, the introduction of her role as writer — and therefore the thematic concerns of fictionality — the play
and its broader significance, and key elements such as the construction of class difference and family
relationships.
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Question 2

2 In what ways does the writer of your text use symbols and motifs?

You should range across the text to explore how symbols and motifs are used, the function they
play in the novel as a whole, and the broader generic context.
[32]

Question 2 was a popular choice irrespective of set text studied. Again, attention to the full framing in the
question guided candidates to consider the use and function of symbol and motif across the novel as a
whole. A surprising number of candidates struggled to frame a meaningful definition of symbol and motif
and many candidates wrote in very generalised terms about entities standing for other entities in a loose
understanding of symbolism. Had candidates been able to frame an understanding of the significance of
motif to the patterning of their novel or of the significance of symbols which punctuate or reinforce the
fictional world of those patterns, they may have marshalled stronger arguments.

Candidates studying Jane Eyre saw the recurrence of the motif of fire as significant to Jane’s overall
journey. Many handled the opposing ice — of the Reeds, of Rochester — alongside that and some
candidates were able to use just this pairing to frame a detailed response full of examples to track their
significance. The chestnut tree and the red room were similarly popular for consideration.

The Great Gatsby saw the very large majority of candidates consider the enormous significance of the
green light and the layered meanings presented in the novel for this motif. These discussions often also
explored colour more broadly with many candidates offering thoughtful consideration of green, white and
yellow or gold. Settings such as the Valley of Ashes and East or West Egg were similarly popular,
although the strongest candidates dealt with these in relation to the question as opposed to forming part
of an essay on settings that had been diverted and re-worked. The eyes of TJ Eckleburg were as
frequently selected as the green light by candidates. Other frequently cited examples for discussion were
parties, alcohol, cars and poor driving and developing technology. The strong patterning in the novel
lends itself to a question of this type, however, not all candidates were able to tie the threads between
each example together. Those that did were also more readily able to consider these frequently studied
aspects of the novel afresh in the light of the actual question posed.

Things Fall Apart was less well represented in Question 2 with candidates often preferring to tackle
Question 1. However, the fire imagery present in ‘Roaring Flame’, the fables used by Umuofians, the
yams and the locusts, both real and in missionary form, were strong candidates for discussion and most
frequently selected by the candidature. As for Things Fall Apart, candidates offering Atonement also
preferred the Question 1 option on balance. These responses mostly focused around ‘The Trials of
Arabella’ and Uncle Clem’s Vase.

As has been stated earlier, candidates can fall into list-like essays and this was especially the case for
Question 2 where each new paragraph heralded ‘another symbol...’ for discussion. The guidance offered
earlier to help candidates plan and frame their discussion would help enormously here: considering their
response as a cohesive argument, as opposed to a list of examples, would lift the achievement of many.
Candidates will produce more successful responses by linking paragraphs and ideas and developing
analysis of the key significances behind writers’ choices maore thoroughly.
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This exemplar considers the use of symbols and motifs in The Great Gatsby — by far the most popular
question option and text choice on this paper. The candidate weaves subtle contextual knowledge into
their discussion. Symbols and motifs are dealt with thoughtfully and intelligently — the selection of the
green light to represent love, as opposed to red roses, shows the candidate thinking afresh in the exam
room about the question posed and the significance of the writer’'s choices on meaning.

Selection of material is strong. Many candidates demonstrate lacking textual knowledge in their evidence
and yet, here, the observational level with which the candidate has selected the comment about the
‘dash of blue paint’ shows how well the candidate had prepared. Candidates must not rely on the open
book nature of this exam to replace thorough textual knowledge — indeed, many are hindered by the
opportunity to select quotations almost at random. This essay is rich in telling evidence which is
thoughtfully explored.

The candidate offers a cohesive discussion. The interrelationship between symbols and motifs serves an
argument that explores Fitzgerald’s overarching project. This response received a mark in Level 6.
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Exemplar 2
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This exemplar considers the use of symbols and motifs in Jane Eyre. The introduction is brief and
doesn’t really set up the essay beyond detailing which concepts are to be discussed. The candidate
helpfully identifies that the motifs of fire and ice present the conflict between passion and judgement and
could have outlined more fully what the significance of these are to the novel as a whole and how fire
and ice therefore contribute more broadly to the construction of the novel. As stated elsewhere in this
report, many candidates struggled to shape a purposeful introduction to this question.

Throughout, the analysis is developed, going beyond Level 4 into Level 5 discussion of narrative. There
are places where the discussion leaves gaps for further insight — the gathering maturity of the girls at
Lowood, for example, is commented on but not developed in relation to the significance of growth and
maturity in the novel as a whole. But there is always a sense of alternative interpretations and tentative
claims are made.

The candidate also deals with the significance of the chestnut tree, although this feels somewhat tacked
onto the end of the essay but the consideration of the moon is thoughtful and demonstrates the value of
strong textual knowledge where the candidate has been able to select precisely from their text to
illustrate points that are well made.

This response received a high Level 5 mark.
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Section B overview

Question 3 invites candidates to exploit their learning about narrative construction by producing a short
piece of original writing. Candidates are given the bare outline of a complete or partial story arc and are
invited to craft a short section of prose narrative of this particular story arc. In doing so, they should
demonstrate their understanding of narrative construction through the interesting choices they make
regarding elements such as point of view, style, narrative structure, time and place, patterns and
contrasts and characterisation. Question 4 requires candidates to reflect on the effect of the choices they
have made in their writing piece and comment on meaning creation.
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Question 3

Section B — Writing as a reader

3 Choose one of the storylines below to develop as the opening of a narrative.

Write your narrative, making your own choices and the story’s starting point and linguistic
techniques. You are writing the opening to a narrative, and can use any one of the bullet points
as the beginning of your story. You are not expected to write the full story and you are not
required to use all six bullet points.

You should write approximately 500 words.

[18]

Either
Storyline 1

*  The dinghy beached at low-tide.

+  English summer days are long, so we knew we had plenty of time to get ashore, including all

the children.

«  Fifteen of us got out, splashing on the shingle.

+ As | had suspected, the Coastguard were waiting: three burly figures in high-viz jackets.

* | had come a long way, parted with a lot of money, and spoke very good English.

+ | was ready with my answer when one of them asked me, ‘What are you doing in England?’
Or
Storyline 2

All day long the old woman struggles with her house and the objects in it.
The doors will not shut.

The plaster walls dampen with rain.

She finds dead insects everywhere.

In desperation she exhausts herself sweeping, dusting, mending.

At night she sinks into bed. The house has a life of its own.

[Lydia Davis, Collected Stories (2011), p. 709, abridged.]
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In Question 3, few candidates are unable to lift their writing beyond Level 2 achievement with many
offering impressive responses given the constraints of producing creative writing in timed conditions.

Question 3 invites candidates to engage with the inferred storyline in their chosen prompt. Many
candidates, however, veered off the given narrative, after using one or two prompts — and some diverted
very widely indeed. There is clearly some degree of flexibility in terms of the story that individuals see
reflected in the overall prompt, but examiners are alert to candidates who choose to ignore or sideline
the prompt given, because this necessarily limits the manipulation of this narrative. And it is that which is
credited in this exam for AOS5.

There is no expectation that candidates should write a complete story in 500 words in the given time, but
the invitation in the question wording to produce a partial narrative is not an invitation to ignore the
storyline prompt and construct an entirely different story using one bullet point, one phrase or one word
from the given storyline. Candidates who ignore the prompts entirely cannot be lifted above Level 2
achievement however strong the writing may be independently from the task, because the writing does
not sufficiently represent manipulation and crafting of the given prompt. This is an area that has been
addressed in previous examiner reports and it is important that centres encourage candidates to
understand this requirement.

Some candidates offered pieces which may have been written and polished before being squeezed into
the chosen storyline prompt. This is an unhelpful route to AO5 achievement and such pieces are almost
always self-penalising because of the weak and forced way they address the given narrative. Similarly
unhelpful was the artificial use of techniques to gain credit: writing should cohere and be driven by the
narrative process, not the need to list techniques employed in a follow-up commentary. Some use of
vocabulary was studied and wordy, further leading to a sense of artificiality.

More successful responses were natural in tone, had a clear and purposeful direction, with a distinctive
voice. It is probably a good rule to write a piece from the heart, rather than the ticklist — or where feasible
and the prompt allows, to write from personal experience. Micro-observation, delineation of identifiable
and everyday experience, wry humour, kindness and sensitivity are qualities that are much more
desirable in life — and in student writing — than manufactured conflict and aggression. Often, the most
successful writing seen by examiners is that which handles humour and humanity in a knowing way.
Horror tropes and conventions are popular beyond their use for this task and are generally to be
avoided. Candidates should be wary of too much genre-convention writing — this approach can often be
at odds with rich character development, unexpected turns of event, subtlety or creative thinking.

Planning would help candidates to shape a response to the given storyline and maintain adherence to
the prompts. Few writers are able to shape narrative without considering the shape of the plot — even
where only a story fragment is required. While it does not detract from narrative construction, poor
spelling does betray a lack of experience with the printed text. Candidates often consider sentence
construction and variety — less secure is their use of paragraphing. Control of whole text structuring is a
vital element to this task and lack of paragraphing is necessarily limiting to achievement.

What many candidates did not understand in this series was that long, atmospheric description does not
contribute significantly to AO5 achievement where narrative crafting is foregrounded in the task. The
objective is to move a story along for those 500 words available. Many candidates rely on retrospective
elements and foreshadowing, as well as cyclical structures to do this for them: such complex structures
are challenging to achieve in a short composition, especially where such structuring is worked on
artificially at the expense of a good plot.
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Storyline 1

This was clearly an immigration prompt. Examiners were alert to the different ways this narrative could
be shaped and recognised creativity where it was evident. Many candidates wrote movingly in response
to this prompt, showing sensitivity and depth of thought. The current world climate informed many of the
backstories that were created with Ukraine and the Calais jungle featuring frequently in candidates’
imagined worlds. There was clearly a general political feeling in these answers of sympathy and
understanding for the stateless.

Those candidates who were able to go beyond descriptions of a sea journey to plot either the past
worlds of their characters — often in war-torn home countries — or to infer their future beyond the high vis
jackets did better, as did those who actually gave life to the jacketed men and who dared to imagine the
moments beyond the question posed in the storyline prompt. Many entered imaginatively into the feeling
of being cold, wet and frightened. Candidates should remember that merely re-presenting the narrative
of the prompts themselves is limiting as it does not demonstrate manipulation of story. There does need
to be a sense of the story that these prompts infer.

Storyline 2

This storyline was much more popular. Successful responses to this prompt thought imaginatively about
the world of the woman, the reasoning behind her circumstances and there were one or two creative
responses which handled obsessive compulsive behaviour and dementia. The most successful
responses on this prompt came from those who stayed closest to reality and sincere emotion.

This prompt, however, saw a lot of weak writing, much of which was dominated by Gothic and/or horror
tropes. Some went too far into gruesome details which are rarely well-handled and can be tasteless.
Such writing should be avoided. A lot of this writing also relied too heavily on description as opposed to
narrative construction. Candidates struggle to avoid stereotyping around age and the elderly and would
do well rehearsing what is and is not cliché around this, as well as other social concerns. There is also
still a trend to reinscribe women as the other, as the downtrodden and — often — as subjected to cruel,
controlling husbands who frequently return to haunt them.

There were attempts to write from different perspectives for this storyline — neighbours and weary
families appeared often and sometimes usefully. Less helpful were those candidates who wrote from the
perspective of the spiders or of the house, as these tended to feel artificial and were limiting in terms of
the backstory that could be created.
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Erratum notice

Turn to page 4 of the question paper and look at question 3.

Go to the first sentence of the second paragraph.

After the word ‘choices’ cross out the word ‘and’ and insert the word ‘about’.
The first sentence of the second paragraph should now read:

Write your narrative, making your own choices about the story’s starting point and linguistic
techniques.

Question 4

4  Outline the key narrative and linguistic techniques you have used in your writing for Question 3.

You should write approximately 250 words.
[14]

Examiners were greatly pleased to see that candidates are now recognising the value of the 14 marks
available for this task. While there are still some who offer brief and undeveloped short paragraphs,
many candidates this series really showed their understanding of the connection between this task and
Section A. The best commentaries are reflective on the processes of producing the original writing and
many candidates wrote sensitively on the effects of their writing. There was a strong sense that many
candidates had understood not to merely list features they had used.

Commentaries should follow the narrative rather than drive it. It can be tempting to decide on what
effects are going to be discussed in the commentary ahead of writing the narrative and some candidates
list techniques in rough planning at the start of their response to Question 3. But this approach can only
ever feel artificial and restrictive in terms of the creative process of narrative production. Merely including
pathetic fallacy and onomatopoeia because they appear on a list of techniques makes writing insincere
and leads to commentaries which are formulaic and unconvincing. It is impossible to convince an
examiner of the value in a feature of the writing if it was inserted as part of a box-ticking exercise.

Less successful commentaries often make claims which are not supported by the writing evidence and
which offer rehearsed claims regarding language features, i.e. pathetic fallacy always creates a moody
atmosphere; first person narrative always reveals a character’'s mindset. Commentaries are necessarily
limited by the quality of the writing in Question 3: examiners mark both pieces separately and always
award a mark to Question 3 before marking the accompanying commentary. But where the writing has
been constructed through a ‘painting-by-numbers’ methodology, the commentary cannot offer
persuasive claims.
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This response to the storyline demonstrates how to combine strong descriptive writing with narrative
crafting. The writing is controlled and the use of language is at times impressive. There are slight
awkwardnesses here — the x15 hearts beating, for example — but candidates do not need to reach
perfection to achieve high marks.

What really lifts this piece to Level 6 is the use of the headline which has been taken from the prompt
and become the critical voice of tabloid journalism that informs so much of the narrative around
immigration in the media. This is thoughtful narrative crafting, which considers the wider story beyond
the life of the prompts and crafts something original and impressive. The crafting is light touch and not
over-laboured.

The companion commentary is strong but not in the same level as the writing. The opening paragraph
sincerely reflects on the narrative and feels like an honest summation of the crafting. The candidate then
moves into claims regarding specific features of the writing — these are better-handled than many
manage, but comments about the use of the different onomatopoeia creating contrast are not entirely
convincing. The reflection on the contrast between journalistic and figurative writing is an interesting
angle to attempt. While the candidate was clearly referencing their understanding of journalism about
immigration in their writing, their actual piece itself does not reflect a journalistic style. The commentary
achieved a mark in Level 5.
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