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Introduction 

Our examiners’ reports are produced to offer constructive feedback on candidates’ performance in the 

examinations. They provide useful guidance for future candidates.  

The reports will include a general commentary on candidates’ performance, identify technical aspects 

examined in the questions and highlight good performance and where performance could be improved. 

A selection of candidate answers is also provided. The reports will also explain aspects which caused 

difficulty and why the difficulties arose, whether through a lack of knowledge, poor examination 

technique, or any other identifiable and explainable reason. 

Where overall performance on a question/question part was considered good, with no particular areas to 

highlight, these questions have not been included in the report. 

A full copy of the question paper and the mark scheme can be downloaded from OCR. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Would you prefer a Word version?  

Did you know that you can save this PDF as a Word file using Acrobat Professional?  

Simply click on File > Export to and select Microsoft Word 

(If you have opened this PDF in your browser you will need to save it first. Simply right click anywhere on 
the page and select Save as . . . to save the PDF. Then open the PDF in Acrobat Professional.) 

If you do not have access to Acrobat Professional there are a number of free applications available that 
will also convert PDF to Word (search for PDF to Word converter). 
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Paper 1 series overview 

Paper 1 contains one question. Candidates are asked to write a comparative analysis of the ways in 

which language is used to convey meaning. Text A is from the OCR (EMC) Anthology; Text B is an 

unseen non-fiction passage and can be either originally written or spoken. 

To do well, candidates need to be able to: 

• use their Anthology text to good effect, demonstrating genuine understanding of the text’s purposes(s) 
as well as contexts of production and reception 

• demonstrate an understanding of the unseen text, including its purpose(s) as well as contexts of 
production and reception 

• apply a range of relevant concepts, methods and subject-specialist terminology accurately and to 
good effect to analyse both texts 

• take a genuinely and consistently comparative approach, allowing the texts to shed light on each 
other. 

Candidates who did well on this paper 

generally: 

Candidates who did less well on this paper 

generally:  

• made rich, agile and purposeful AO4 
connections which had been planned with care 

• moved between the two texts approximately 
equally, allowing them to shed light on each 
other (AO4) 

• balanced AO2 and AO3 comment 
approximately equally and, in the strongest 
responses, synthesised analysis and 
contextual comment 

• selected relevant AO1 concepts and methods 
and made apt choices of terminology, evincing 
advanced-level study beyond GCSE 

• made nuanced AO3 comment about contexts 
of production, contexts of reception, and 
generic conventions. 

• made AO4 connections that were glancing, 
based on binary modality, and/or were 
undeveloped 

• tended towards more descriptive/narrative 
AO3 contextual comment rather than 
integrating this comment with AO2 analysis  

• returned the wording of the question at length, 
incorporating binary comment on modality 
(AO3) 

• used AO1 concepts, methods and terminology 
that were not relevant to the text pairing 

• used AO1 concepts, methods and terminology 
that were more accessible. In some 
responses, there was little evidence of 
advanced-level study of the subject. 
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Question 1 

Most candidates began their responses with some form of introductory overview of the two texts, often 

outlining salient features of the contexts of both. As with previous series, in the strongest responses the 

introductions were succinct and relevant, providing an introductory survey and demonstrating a nuanced 

understanding of the texts’ contexts of production and reception. Some candidates used the introduction 

as a thesis opening to their response, outlining their connections in summary form. When kept brief and 

relevant, this was a helpful approach and often provided a steer for the rest of the essay.  

As with previous series, extended introductions providing extensive biographical context, binary modal 

comment, and/or returning the wording of the question are unlikely to help orientate the candidate for the 

rest of the response. Candidates would be better advised to use this time carefully to plan a more 

succinct and focused response. Examiners did see evidence of planning across the range of attainment 

Levels; in some responses, the plan seemed to have taken a significant amount of time to produce with 

a consequently much shorter response.  

Most candidates considered the intrinsically dangerous and ground-breaking elements of both texts and 

understood that both Scott and Safari were threatened by nature and the prospect of death. Many 

candidates made the linkage that Scott died, and Safari survived. In the strongest responses, candidates 

went beyond this binary distinction and discussed the different purposes of the two texts, with Scott’s 

final diary entries recognised as an attempt to memorialise his team and their experiences in 

unimaginable conditions and their endurance in the face of impending mortality. This was contrasted with 

Safari’s use of her speech to inspire and motivate others because of her experiences and her responses 

in the near-death moments. 

Many candidates commented on generic conventions as observed or flouted in both texts. In stronger 

responses, candidates recognised the contextually problematic nature of Scott’s diary and made 

nuanced comment on it as anticipated public record, scientific log, repository of personal thoughts, 

doubts and feelings and, ultimately, as a final testament. Many candidates commented on the 

progressively shorter and more elliptical nature of the entries, linking this insightfully to the 

environmental, physical and mental conditions of Scott and his team. In stronger responses, candidates 

used this contextual comment to analyse how Scott conveyed his thoughts and feelings about the team’s 

situation. In less strong responses, the comment remained at the level of linking the shorter entries to 

Scott’s physical decline, but without comment on Scott’s own words. 
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Connections and Comparisons (AO4) 

The vast majority of responses in this series contained some comparison of the two texts. There was 

less stand-alone treatment of the texts than we have seen in some series, and most candidates at all 

levels made genuine attempts to compare. The descriptor ‘explore’ in relation to connections begins as 

low down the mark scheme as the bottom of Level 3, so candidates need to be doing more than ‘make’ 

connections to achieve beyond Level 2 for AO4. Although this component’s Assessment Objectives are 

not heavily weighted, AO4 is still the dominant AO and the extent to which a candidate makes agile, 

insightful and sustained comparison can be a significant distinguishing factor in the overall marking of a 

response. 

Successful candidates explored at least three different connections throughout their response. 

Comparative topic sentences were also used by candidates who did well, which clearly set out the 

comparison being made. This was followed by integration of AO1, AO2 and AO3, with further 

connections made between the texts throughout the exploration. The most successful candidates made 

multiple exploratory connections between the texts throughout their response. 

As with previous series, the strongest answers responded with agility to the specific text pairing when 

making connections, rather than forcing the texts into a pre-planned comparative framework which was 

not always apt for the texts given. In stronger responses, candidates started with a similarity or 

difference which was thematic, contextual or based on a feature of language or structure, then made 

several movements between the texts based on this connection before moving on to the next 

comparative point.  

While some candidates made connections based on linguistic concepts and methods such as figurative 

language, lexis and semantics and syntax, others used thematic and contextual connections, such as 

exploring the representation of hope in both texts and the contrast between Scott's stoicism and Safari's 

display of emotion, or their different reactions when confronted with the reality of death (but then 

problematised this with the different temporal durations/social contexts). Candidates who made these 

connections successfully also often embedded perceptive AO3 contextual comment on, for example, 

different social attitudes towards death and the overt expression of emotion.  

Less successful candidates based their comparisons around simple differences in context, such as 

written and spoken mode. Some candidates identified these comparisons but then wrote about the texts 

separately. Some candidates used comparative discourse markers such as 'similarly' when moving 

between texts, but without making a meaningful comparison. In some responses, candidates were 

clearly making a meaningful comparison but had not identified it as such, and this can be self-penalising 

as it is left to the examiner to decide if a comparison was intended. 

Many candidates concluded their responses with a summary comparative paragraph containing little or 

no analysis. While this may have acted as a reflective checking point for candidates to summarise the 

content of their responses, it did not often garner much credit. Many candidates would have been better 

advised to use this time to either write another comparison or to plan with care at the start of the exam. 

Successful points of comparison included: 

• both are facing extreme weather conditions 

• both make use of figurative language 

• both are close to death but react differently 
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• both use self-deprecating humour 

• both have a sense of audience/audience address 

• both present nature as a hostile force 

• different structures (linear versus cyclical) and how these reflect contexts and purposes 

• different attitudes to showing emotion linked to social norms (stoic/understated versus 

overt/emotional) 

• different uses of pronouns 

• both have a sense of hope/hopelessness. 
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Exemplar 1 
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In Exemplar 1, this candidate has planned their AO4 comparisons with care and the opening paragraph 

sets a clear and succinct trajectory for the rest of the well-structured and consistently comparative 

response. There is some lack of nuance in the AO3 comment on Scott’s diary, but also some insight 

going well beyond returning the wording of the question and binary comment on differences in mode. 

Further Resources to Support AO4 Comparison  

 

The OCR Teacher Guide for the Anthology gives potential foil texts for the Anthology texts. 
These could be used as practice unseen paired texts to help students to plan meaningful AO4 
connections in timed conditions. 

Concepts, methods, and terminology (AO1) 

One strand of AO1 concerns written expression, and there was a pleasing array of essay voices in 

evidence, with most candidates demonstrating a high level of clarity in their written expression. There 

were few responses which lacked fluency. On these occasions, a candidate had attempted a highly 

academic register, but without the underpinning skills to check their writing for coherence. 
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The A Level exams come at the end of a two-year programme of advanced-level study of the subject. 

Candidates have built on their understanding of the study of language and literature throughout their 

school and college careers and will, of course, draw on concepts, methods and terminology that they 

have learned throughout this whole time. In less successful responses to this paper, however, there was 

often little evidence of English study beyond GCSE. 

Candidate can use GCSE-level terminology well and to good effect when linked to insightful analysis and 

contextual comment, for example Safari’s use of a simile or Scott’s personification of the weather. Where 

this went beyond GCSE comment, this was handled very well indeed. Candidates achieving in the lower 

Levels of the mark scheme, however, tended towards more routine AO2 linkage and AO3 commentary, 

for example ‘this persuades the listener’ or ‘this makes the reader want to read on’. 

As with previous series, some candidates identified a feature but then quoted more extensively, making 

it difficult to credit the accuracy of the identification. This can be easily resolved by the candidate 

underlining the precise part(s) of longer quotations for clarity. 

In the mark scheme ‘[…] relevant concepts and methods’ is a descriptor at all levels, and candidates 

have to evince at least ‘[…] some appropriate terminology’ to get into the bottom of Level 3 for AO1. In 

the strongest responses, candidates made apt selection of a range of relevant concepts, methods and 

terminology and applied these insightfully and consistently to their comparative analysis. 

In less successful responses, as in previous series, the AO1 selection was often not apt for the text 

pairing, not varied, or not always indicative of a candidate at the end of an advanced-level programme of 

English study. Aristotle’s pisteis, for example, were used extensively in responses, often with limited 

success. The spoken nature and rhetorical features of Safari’s speech did lend themselves to this 

application. Many candidates, however, then attempted a parallel application to Text A, commenting for 

example on Scott’s ‘use of logos’ in recording the weather conditions or using ‘specialist jargon’ to lend 

himself credibility. There was often fair comment on Safari’s use of pathos in her description of her near-

death experience, but the subsequent attempted links to Text A often evinced an insecure understanding 

of the nature of the diary, presenting Scott’s writing more as crafted rhetoric or narrative fiction. 

Some candidates applied concepts and theory to the texts. When done well, this comment was 

genuinely insightful. Some candidates, for example, commented on synthetic personalisation in Text B 

and examined its motivational purpose and direct address, then moved to direct address in the appeal at 

the end of Text A, or compared the use of pronouns in both texts and used Critical Discourse Analysis in 

relation to Text A. Some candidates made comment on genderlect, and this was most insightful when 

linked to contexts of production and social attitudes and mores (e.g. early 20th century ideas about 

masculine stoicism and patriotism versus Safari having the courage to defy social norms but also 

displaying emotion and acknowledging fear). 

Less insightful application of concepts included, as in previous series, Grice’s Maxims applied here to a 

written text and a planned non-interactional speech. Some candidates attempted to use Goffman’s Face 

Theory - with some success if nuanced comment was made on Safari and Scott’s self-deprecating 

humour, although this was not really an apt selection. Comment on Accommodation Theory was not 

helpful, with candidate assertions about Safari’s downward/upward convergence suggesting an insecure 

understanding of the concept. 

Some responses evinced misunderstandings of Scott’s language, with his idiomatic use of ‘ass’ labelled 

as taboo language and the reference to ‘spirit’ misread as morale. Some candidates commented on 

Scott’s archaic lexis, but then made analytical points which were either routine ‘[…] this is because he 

was writing in 1912’ or misread the diary as deliberately crafted to ‘sound old-fashioned’.   
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Successful AO1 application included: 

• the use of figurative language to present the extreme weather conditions 

• the use of questions in both texts and their different purposes and effects 

• pronouns and possessive determiners, including direct address 

• narrative structures, linear versus cyclical and links to contexts and purposes 

• word class identification when done well and linked to meaning, e.g. the sentence-final italicised use 

of the adverb ‘nearly’ in Text A and the use of verbs to indicate near-death experience in Text B 

• modality and modal verbs, to indicate stoicism and duty in text A and sensory deprivation and 

helplessness in Text B 

• syntax, including elliptical and minor constructions to reflect experiences, both ‘real’ and co-occurring 

in Text A and retrospective and crafted in Text B 

• use of aural techniques linked to meaning and effect 

• use of humour and self-deprecation 

• use of colloquialisms and their effects 

• different ways of referring to death. 

Understanding of the significance and influence of contexts (AO3) 

In the mark scheme, there is a marked difference in the descriptors for AO3 between contextual 

‘awareness’ (Levels 1-3) and ‘understanding’ (Levels 4-6). Candidates who made most of their AO3 

comment on binary differences in mode and genre or degrees of planning/spontaneity tended to be 

limited to Levels 1-3 by not demonstrating understanding of the significance and impact of contextual 

factors on language use. 

Most candidates demonstrated a good understanding of Text A as the ‘seen’ Anthology text and were 

able to situate the diary in its social and historical contexts. In stronger responses, there was very 

sensitive understanding of both contexts of production and reception. At the very top end, candidates 

recognised the ground-breaking nature of the Terra Nova Expedition and how difficult it is for a modern 

reader to understand the unique nature of Scott’s experience. There was also a nuanced understanding 

that the deep sympathy we feel when reading the diary comes from the fact that we know the outcome 

and what ultimately happened to the men.  

In stronger responses, candidates made very perceptive comments on contemporary early 20th century 

social mores and expectations including different ideas about duty, patriotism, stoicism and religious 

belief. Candidates were able to link Scott’s writing to his role as an experienced military officer, seasoned 

explorer, and leader. There was more open-minded (but not laboured) commentary on the diary’s 

different functions and intended possible audiences. 

Most candidates made comment on the decreasing size and gradually more elliptical nature of Scott’s 

diary entries and the contextual reasons for this. Stronger responses tied this comment insightfully to 

Scott’s own words and how he represents the brutality of the experience and its effects both on him and 

on his team. 
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In less successful responses, candidates made more generalised comments about the nature of the 

diary, for example asserting that its sole audience was intended to be Scott himself, but without 

recognising the broader contextual concerns around Scott’s writing. Some candidates identified Scott’s 

final valediction as a standard generic convention, evincing insecure understanding of contemporary 

generic contexts. 

Candidates seemed very comfortable with the genre and persuasive and motivational nature of Text B 

and most were able to situate the text well in its contexts of production and reception. In less secure 

responses, candidates tended towards less nuanced, more GCSE-style analysis of the speech with 

more routine linkages to analysis of meaning, e.g. ‘[…] this makes the reader [sic] want to climb 

mountains’, or the use of rhetorical questions ‘[…] makes the audience think’. 

In more successful responses, candidates made pertinent comments on Safari’s self-presentation and 

self-deprecation and linked this to her motivational purpose, often integrating comment on the trope of 

‘Everest’ and how Safari overcame challenges and fears. Subtler contextual commentary recognised 

Safari as atypical of extreme mountaineers and situated her self-presentation in its motivational context 

‘[…] Safari seems to be saying that if I can do it anyone can’. 

Across both texts, the most successful responses demonstrated sustained sensitivity to the real-world 

contexts of both texts and were able, conceptually, to slot them back into their places. 

Directly Parallel AO3 Comparisons 

Directly parallel comparisons based on purpose do not always translate well across both texts and 
candidates should be advised to make comparisons apt and tailored for the specific text pairing. In this 
paper, for example, some candidates asserted that both texts’ primary purpose is to persuade people to 
undertake (or not undertake) expeditions in extreme environments and this evinced insecure contextual 
understanding. 

Analysis of ways meanings are shaped (AO2) 

As in previous series, the amount of analysis in evidence tended to correspond to the strength of a 

response. In responses in the lower mark Levels, AO2 linkage and analysis tended to be significantly 

sparser than the AO3 comment. 

While AO2 is the least weighted assessment objective, this weighting is not great, and candidates should 

be reminded of the first part of the question wording ‘[…] compare the ways in which the writer in Text A 

and the speaker in Text B use language to convey meaning’. Candidates are explicitly guided here to 

comment on how meaning is created in addition to the influence of mode and other contextual factors. A 

distinguishing feature of mid to higher Level responses is that they include AO2 analysis of meaning 

alongside contextual comment. In the mid-range, this tended to be approximately equally balanced 

between AO2 and AO3. At the top end, AO2 and AO3 comment tended to be consistently synthesised 

and symbiotic. 

Some of the stronger AO2 comment made in this series included: 

• the use of modal verbs in both texts: ‘shall’ in Text A giving a sense of stoic determination 

commensurate with the calibre of the men and societal expectations, and in Text B, the repetition of 

the negated modal ‘couldn’t’ creating a contrasting sense of lack of agency and powerlessness in the 

face of nature 
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• the use of interrogatives, rhetorical, hypophora, but for different purposes, e.g. to indicate candid and 

grave uncertainty in Text A and as a rhetorical feature to engage the audience in Text B 

• the use of self-deprecating humour in both texts - the idiomatic simile ‘like an ass’ and the plosive 

alliteration in the noun phrase ‘proud possessor of best feet’ creating grim humour in Text A; Safari’s 

self-representation as antithetical to the typical mountaineer with her syndeton of descriptive 

declaratives describing her lack of aptitude and experience in paragraph 8 of Text B 

• the different approaches to describing their physical experiences, with Scott’s use of litotes ‘[…] foot 

which is not pleasant to contemplate’ understating the grim reality of his physical condition and 

Safari’s overt expression of her distress with emotive dynamic verbs ‘shaking’, ‘sobbing’. This was 

often then linked to perceptive AO3 contextual comment on societal norms and values 

• the use of figurative language in both texts to create a sense of nature as a powerful aggressor or 

antagonist. Personification used in Text A ‘weather doesn’t give us a chance’ and the onomatopoeic 

simile in Text B ‘roared like a rocket taking off’. In both texts, humans are impotent in the face of 

extreme natural forces 

• both texts use different ways to refer to death: ‘it shall be natural’ and ‘the end’. Use of euphemistic 

pronoun and noun phrase in Text A and the verb ‘end’ in Text B, with both demonstrating an 

acceptance of the inevitability of death but in different socio-cultural contexts 

• the use of syntax, both incidental and deliberately shaped. The increasingly elliptical syntax in Text A 

reflective of Scott’s deteriorating physical and mental condition. In Text B, the use of the minor 

sentence ‘The highest mountain in the world’ to emphasise starkly the scale of the feat Safari is 

about to reveal. The use and placing of questions in Safari’s speech as discourse markers 

• the impact of different pronouns reflective of inclusivity and comradeship in Text A and the solo 

nature of Safari’s expedition in Text B  

• direct address used in both texts, at the end of Text A as a plea and deictically in Text B to address 

the audience for motivational purposes. 

AO2 Inclusion 

Candidates should be encouraged to check at planning stage that their comparative points give 
approximately equal scope for AO2 analysis of meaning alongside AO3 contextual comment. 
Neglecting AO2 analysis is a self-limiting approach and tends to demonstrate an insecure 
understanding of the texts’ core meanings. 
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Exemplar 2 

Exemplar 2 is extracted from a Level 6 response and focuses on a comparison of how Scott and Safari 

react to the possibility of death (this section relates to Text B). The response exemplifies the integration 

of salient contextual comment (AO3) alongside insightful analysis (AO2) as well as the use of relevant 

terminology (AO1). 



Supporting you
Teach 
Cambridge

Make sure you visit our secure website Teach Cambridge to find the full 
range of resources and support for the subjects you teach. This includes 
secure materials such as set assignments and exemplars, online and 
on-demand training.

Don’t have access? If your school or college teaches any OCR 
qualifications, please contact your exams officer. You can forward them 
this link to help get you started.

Reviews of 
marking

If any of your students’ results are not as expected, you may wish to 
consider one of our post-results services. For full information about the 
options available visit the OCR website.

Access to 
Scripts

We've made it easier for Exams Officers to download copies of your 
candidates' completed papers or 'scripts'. Your centre can use these 
scripts to decide whether to request a review of marking and to support 
teaching and learning.

Our free, on-demand service, Access to Scripts is available via our 
single sign-on service, My Cambridge. Step-by-step instructions are on 
our website.

Keep up-to-date We send a monthly bulletin to tell you about important updates. You can 
also sign up for your subject specific updates. If you haven’t already, 
sign up here.

OCR  
Professional 
Development

Attend one of our popular professional development courses to hear 
directly from a senior assessor or drop in to a Q&A session. Most of our 
courses are delivered live via an online platform, so you can attend from 
any location.

Please find details for all our courses for your subject on Teach 
Cambridge. You'll also find links to our online courses on NEA marking 
and support.

Signed up for 
ExamBuilder?

ExamBuilder is a free test-building platform, providing unlimited users 
exclusively for staff at OCR centres with an Interchange account. 

Choose from a large bank of questions to build personalised tests and 
custom mark schemes, with the option to add custom cover pages to 
simulate real examinations. You can also edit and download complete 
past papers.

Find out more.

Active Results Review students’ exam performance with our free online results analysis 
tool. It is available for all GCSEs, AS and A Levels and Cambridge 
Nationals (examined units only).

Find out more.

You will need an Interchange account to access our digital products. If you do not have an 
Interchange account please contact your centre administrator (usually the Exams Officer) to request 
a username, or nominate an existing Interchange user in your department.

https://teachcambridge.org/landing
https://www.ocr.org.uk/administration/support-and-tools/my-cambridge/index.aspx
https://www.ocr.org.uk/administration/support-and-tools/my-cambridge/index.aspx
http://ocr.org.uk/administration/stage-5-post-results-services/enquiries-about-results/
https://www.ocr.org.uk/administration/support-and-tools/access-to-scripts/
https://www.ocr.org.uk/qualifications/email-updates/
https://exambuilder.ocr.org.uk/
https://interchange.ocr.org.uk/
https://ocr.org.uk/qualifications/past-paper-finder/exambuilder/
http://ocr.org.uk/activeresults


Online courses
Enhance your skills and confidence in internal assessment

What are our online courses?
Our online courses are self-paced eLearning 
courses designed to help you deliver, mark 
and administer internal assessment for our 
qualifications. They are suitable for both new and 
experienced teachers who want to refresh their 
knowledge and practice.

Why should you use our online 
courses?
With these online courses you will:

• learn about the key principles and processes  
of internal assessment and standardisation

• gain a deeper understanding of the marking 
criteria and how to apply them consistently  
and accurately

• see examples of student work with commentary 
and feedback from OCR moderators

• have the opportunity to practise marking and 
compare your judgements with those of OCR 
moderators

• receive instant feedback and guidance on  
your marking and standardisation skills

• be able to track your progress and 
achievements through the courses.

How can you access our online 
courses?
Access courses from Teach Cambridge. Teach 
Cambridge is our secure teacher website, where 
you’ll find all teacher support for your subject.

If you already have a Teach Cambridge account, 
you’ll find available courses for your subject under 
Assessment - NEA/Coursework - Online courses. 
Click on the blue arrow to start the course.

If you don’t have a Teach Cambridge account 
yet, ask your exams officer to set you up – just 
send them this link and ask them to add you as a 
Teacher.

Access the courses anytime, anywhere and at 
your own pace. You can also revisit the courses as 
many times as you need.

Which courses are available?
There are two types of online course: an 
introductory module and subject-specific 
courses.

The introductory module, Building your Confidence 
in Internal Assessment, is designed for all teachers 
who are involved in internal assessment for our 
qualifications. It covers the following topics:

• the purpose and benefits of internal assessment

• the roles and responsibilities of teachers, 
assessors, internal verifiers and moderators

• the principles and methods of standardisation

• the best practices for collecting, storing and 
submitting evidence

• the common issues and challenges in internal 
assessment and how to avoid them.

The subject-specific courses are tailored for each 
qualification that has non-exam assessment (NEA) 
units, except for AS Level and Entry Level. They 
cover the following topics:

• the structure and content of the NEA units

• the assessment objectives and marking criteria 
for the NEA units

• examples of student work with commentary and 
feedback for the NEA units

• interactive marking practice and feedback  
for the NEA units.

We are also developing courses for some of the 
examined units, which will be available soon.

How can you get support and 
feedback?
If you have any queries, please contact our 
Customer Support Centre on 01223 553998 or 
email support@ocr.org.uk.

We welcome your feedback and suggestions on 
how to improve the online courses and make them 
more useful and relevant for you. You can share 
your views by completing the evaluation form at  
the end of each course.

© OCR 2024

https://teachcambridge.org/landing
https://www.ocr.org.uk/administration/support-and-tools/my-cambridge/
mailto:support@ocr.org.uk


I like this

I dislike this

I dislike this

Need to get in touch?

If you ever have any questions about OCR 
qualifications or services (including administration, 
logistics and teaching) please feel free to get in touch 
with our customer support centre. 

Call us on 
01223 553998

Alternatively, you can email us on
support@ocr.org.uk

For more information visit
 ocr.org.uk/qualifications/resource-finder
 ocr.org.uk
 facebook.com/ocrexams
 twitter.com/ocrexams
 instagram.com/ocrexaminations
 linkedin.com/company/ocr
 youtube.com/ocrexams

We really value your feedback

Click to send us an autogenerated email about  
this resource. Add comments if you want to.  
Let us know how we can improve this resource or 
what else you need. Your email address will not be 
used or shared for any marketing purposes. 

          

OCR is part of Cambridge University Press & Assessment, a department of the University of Cambridge. 

For staff training purposes and as part of our quality assurance programme your call may be recorded or monitored. © OCR 2024 Oxford Cambridge and 
RSA Examinations is a Company Limited by Guarantee. Registered in England. Registered office The Triangle Building, Shaftesbury Road, Cambridge, CB2 8EA.  
Registered company number 3484466. OCR is an exempt charity.

OCR operates academic and vocational qualifications regulated by Ofqual, Qualifications Wales and CCEA as listed in their qualifications registers including A Levels, 
GCSEs, Cambridge Technicals and Cambridge Nationals.

OCR provides resources to help you deliver our qualifications. These resources do not represent any particular teaching method we expect you to use. We update 
our resources regularly and aim to make sure content is accurate but please check the OCR website so that you have the most up to date version. OCR cannot be 
held responsible for any errors or omissions in these resources.

Though we make every effort to check our resources, there may be contradictions between published support and the specification, so it is important that you 
always use information in the latest specification. We indicate any specification changes within the document itself, change the version number and provide a 
summary of the changes. If you do notice a discrepancy between the specification and a resource, please contact us.

You can copy and distribute this resource in your centre, in line with any specific restrictions detailed in the resource. Resources intended for teacher use should not 
be shared with students. Resources should not be published on social media platforms or other websites.

OCR acknowledges the use of the following content: N/A

Whether you already offer OCR qualifications, are new to OCR or are thinking about switching, you can request more information using our Expression of Interest form.

Please get in touch if you want to discuss the accessibility of resources we offer to support you in delivering our qualifications. 

Please note – web links are correct at date 
of publication but other websites may 
change over time. If you have any problems 
with a link you may want to navigate to that 
organisation’s website for a direct search.

mailto:resources.feedback%40ocr.org.uk?subject=I%20like%20the%20Summer%202024%20Examiners%27%20report%20A%20Level%20English%20Language%20and%20Literature%20%28EMC%29%20H474/01
mailto:resources.feedback%40ocr.org.uk?subject=I%20dislike%20the%20Summer%202024%20Examiners%27%20report%20A%20Level%20English%20Language%20and%20Literature%20%28EMC%29%20H474/01
https://www.ocr.org.uk/qualifications/resource-finder/
https://ocr.org.uk/
http://ocr.org.uk
https://www.facebook.com/ocrexams/
https://twitter.com/ocrexams
http://instagram.com/ocrexaminations
https://www.linkedin.com/company/ocr
https://www.youtube.com/user/ocrexams
mailto:resources.feedback%40ocr.org.uk?subject=
http://www.ocr.org.uk/expression-of-interest
mailto:resources.feedback%40ocr.org.uk?subject=

	Contents
	Introduction
	Paper 1 series overview
	Question 1
	Exemplar 1
	Exemplar 2



