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Introduction

Background

A new structure of assessment for A Level has been introduced, for first teaching from September 2008. Some of the changes include:

· The introduction of stretch and challenge (including the new A* grade at A2) – to ensure that every young person has the opportunity to reach their full potential

· The reduction or removal of coursework components for many qualifications – to lessen the volume of marking for teachers

· A reduction in the number of units for many qualifications – to lessen the amount of assessment for learners

· Amendments to the content of specifications – to ensure that content is up-to-date and relevant.

OCR has produced an overview document, which summarises the changes to Law. This can be found at www.ocr.org.uk, along with the new specification.
In order to help you plan effectively for the implementation of the new specification we have produced this Scheme of Work and Sample Lesson Plans for Law. These Support Materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos

All our Support Materials were produced ‘by teachers for teachers’ in order to capture real life current teaching practices and they are based around OCR’s revised specifications. The aim is for the support materials to inspire teachers and facilitate different ideas and teaching practices.
Each Scheme of Work and set of sample Lesson Plans is provided in:

· PDF format – for immediate use

· Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and sample Lesson plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work

 SHAPE  \* MERGEFORMAT 



	GCE Law H534 – Criminal Law G153

This is merely a suggestion as to the order of topics to be covered and also includes a more detailed explanation of the content. 

	Suggested teaching time
	Weeks 1-4
	Topic
	Principles of criminal liability

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The nature of the course and exam; overview of specification and an introduction to liability in criminal law.
	· Explanation of a teacher produced course handbook and weekly scheme of work to give an overview.

· Recommendation of relevant textbook (available from the OCR website)

· Explanation of the skills which will be developed during the year. 

· Discussion based on discovering the meaning of criminal conduct and the reasons why laws are imposed by the State to regulate conduct.
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Details of OCR website 

· www.ocr.org.uk  and information available about the specification, including specimen papers and support materials e.g. internet

· Specimen examination papers and past paper questions as appropriate.

· Teacher provided resources based on media news clips or a well known case.
	· This introduction comprises an overview and an opportunity to show the student the importance of this area of law in everyday life. It also offers an opportunity to revise the place of criminal law within society and English Legal System and the general principles which underlie its existence.

· Encourage debating and discussion skills and reinforce group co-operation and interaction.

	Actus Reus – Factual causation.

Definition and need for proof of a positive act; 

Actus Reus – the conduct element - basic principle-crime needs an actus reus; without it there is no need to go further. 
	· Introduction to the principles of causation.

· Factual causation principles tested by mini problem scenarios based on R v White; R v Lewis; Dalloway etc.

· Reading of relevant text e.g. 
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J. Martin or Storey & Lidbury

· Internet tasks


	· Teacher notes / handouts / textbook

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/judgments

	· Causation is a key topic. It could appear in an exam as an essay topic but it is more likely that exam candidates will have to apply the principles of causation in problem questions, typically, but not exclusively, to homicide problems. 



	Actus Reus – 
Aspects of legal causation.

Chain of causation and tests used to prove its existence such as ‘but for’ test, ‘operative and substantial cause of harm’ test, ‘thin skull’ test, principles relating to foreseeability’.


	· Teacher information using factual causation and White as a starting point in every case.

· Emphasis on critical additional ingredient of ‘Legal Causation’

· Assignment – Analysis of Pagett to demonstrate Prof. Griew’s illustration that a contributory factual connection is essential but not decisive.
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Investigation, research of relevant principles  of legal causation through case law followed by feedback through discussion /presentation :

i) de minimis – Kimsey

ii) V’s own actions – Roberts; Williams & Davies; Dear etc,

iii) Medical negligence – Jordan; Smith; Cheshire

iv) ‘Thin skull’ – Holland; Blaue
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15 minute test – use key facts to stimulate case names and principles of law.
	· Teacher notes / handouts / textbook

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.parliament.uk/judicial_work/

	· It may well be appropriate at this early stage in the course to emphasise that essay writing skills and problem solving skills will be expected to reflect a higher level of development in A2 law when compared with AS studies.

· An essay writing template along the lines of an introduction, main body, and a conclusion would reinforce this skill at this point.

· Equally causation problem scenarios can be introduced to develop problem solving skills.

· The teacher can reassure students who will not yet know about the elements of offences by creating hypothetical scenarios closely related to the cases on causation which they have been investigating.

· Students might be encouraged to find out what Jehovah’s witnesses believe.

	Actus Reus – Omissions
consideration of omissions which create an actus reus in certain duty situations based on statute, contractual obligation and duties evolved through the common law such as family relationship, reliance and supervening fault. Discussion of lack of a Good Samaritan law in the UK.
	· Teacher outline of the basic principles.

· No conduct – no liability

· BUT: Duties may arise by statute or at common law – CYPA 1933; RTA: Pittwood; Instan; Stone & Dobinson; Dytham; Miller etc.

· Divide into groups to discuss the moral as well as legal duties in such situations.

· Drowning child? Harshness of Stone & Dobinson; interfering ‘do gooders’; ‘have-a-go-heroes’ etc.
	· Teacher notes / handouts / textbook

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/judgments
·   www.bbc.co.uk
· Research


	· This is a topic which lends itself to some lively debate with a degree of topicality.

· It is most likely to arise as an essay question in an exam.

· However, a gross negligence manslaughter scenario such as occurred in Stone & Dobinson has been the subject of a previous Section B problem question.

	Mens Rea – basic definition 

Mens Rea – intention – most serious level of mens rea – explanation of direct intent; explanation of oblique intent based on s8 Criminal Justice Act 1968 and case law. Discussion on the evolution of the test for oblique intent.
	· Should the law promote a culture of positive intervention and co-operation or leave the freedom for moral choice to the individual?

· Essay Question from past paper.

· Group PowerPoint presentation in 
debating and presentation skills.

· Teacher led discussion of ‘states of mind’
· Difficulties of proof of intention;

· e.g. if pregnancy is a ‘natural outcome’ of intercourse is it equally true to say every pregnancy is intended? etc.

· Degrees of probability and foresight etc.

· Moloney; Nedrick; Woollin
· Students to create situations with outcomes they would regard as certain, probable, possible etc. 

· Research cases and judgments.
	· Teacher notes / handouts / textbook

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk ; 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/judgments
·  www.bbc.co.uk
· Teacher notes / handouts / textbook

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/judgments
· www.bbc.co.uk

	· This is traditionally a difficult topic to communicate. It may arise in essay form in an exam so must be well understood and is often a key conceptual discriminator.

· Since CJA 1967 s8. allows a jury to make inferences from evidence students enjoy creating scenarios which involve deductions or inferences about a participant’s potential intentions.

	Mens Rea – distinction between specific and basic intent.
Mens Rea – recklessness and its evolution from a subjective test to an objective one and recent reversion to a subjective test via case law.

Mens Rea – the concept of transferred malice to preserve liability.
	· Teacher led information and explanation.

· Conceptually difficult so comparisons about degrees of risk taking and how to describe them can be a fruitful basis for discussion.

· Students to discuss the distinction between subjective and objective states of mind.

· Best film ever made? As measured by? Best football team this season? As measured by?

· Discuss the role of the jury here. 


	· Teacher notes / handouts / textbook

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/judgments
· www.bbc.co.uk

	· This distinction becomes key as the course unfolds and can be reinforced later when dealing with the operation of the rules relating to intoxication as a defence.

· Transferred malice may well arise as an aspect of a problem question.


	GCE Law H534 – Criminal Law G153

This is merely a suggestion as to the order of topics to be covered and also includes a more detailed explanation of the content.

	Suggested teaching time
	Week 5
	Topic
	Principles of criminal liability – Strict Liability

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Strict liability – distinction between absolute liability where no mens rea needed and strict liability where no mens rea needed for at least one element of the actus reus. 

Consideration of statutory sources – amount of offences and how they can be identified based on statutory wording, type of offence and sentencing.
	· Teacher led reinforcement of the relevance of a guilty mind (mens rea) as the main justification for the imposition of criminal liability.

· Introduction of alternative decisions in Larsonneur; Winzar and discussion on the justice or otherwise of these decisions.

· Research 


	· Teacher notes / handouts / textbook

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk ; 

· www.bailii.org
· www.bbc.co.uk
· www.opsi.gov.uk/legislation/

	· A key exam topic. Potential for reinforcing important basic principles by way of contrasting with the element of mens rea.

· This topic has only once been tested in Section B problem form. The response was limited and the evidence from that indicates that it is far more accessible and quite popular in Section A essay form.



	Consideration of  relevant case law –
Development of evaluative skills critical for the extension of the development of knowledge and understanding.
	· Research relevant cases:

· Sweet v Parsley; Gammon; Callow v Tillstone; Smedley’s; Alpahacell; Shah; etc.

· Discussion – based on issues relating to interpretation, social utility of offences, the influence of policy, advantages and disadvantages of strict liability, existence and development of a due diligence defence.
· Case Test / Quiz

· Essay Question. 


	· Teacher notes / handouts / textbook

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk 

· www.bailii.org
· www.bbc.co.uk
· www.opsi.gov.uk/legislation/

	· Knowledge and understanding of relevant statutes and cases is essential here. The relevance of a case is made more significant where there is reference to the appropriate legislation giving rise to the case.


	GCE Law H534 – Criminal Law G153

This is merely a suggestion as to the order of topics to be covered and also includes a more detailed explanation of the content.

	Suggested teaching time
	Week 6 
	Topic
	Attempted Crimes

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Attempt

Actus Reus – definition given in s1 (1) CAA 1981 of an ‘offence which is more than merely preparatory’ and its interpretation by the courts.

Mens Rea – need to prove intention and influence of recklessness with regard to circumstances.

Attempting the impossible – consideration of s1 (2) and s1 (3).
	· Teacher led information and explanation.

· Create sequence of events that could lead to a completed crime of e.g. murder or robbery.

· Idea – Plan – Obtaining weapons – Going to scene – entering premises – pointing weapon etc.

· Relevant case studies:

· Gullefer; Widdowson; Campbell; Jones; Geddes; Whybrow; Khan etc.

· Relevant case studies and judicial confusion:

· Haughton v Smith; Anderton v Ryan; Shivpuri

· Discussion – consider the principles behind the law – personal freedom of thought and difficulty of convicting for minimal action as against public protection, deterrence to prevent criminal involvement and assistance for the agencies of law enforcement. Practical difficulties associated with determining the point at which conduct becomes an attempted crime.

· Evaluation points for an essay question.
	· Teacher notes / handouts / textbook

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/judgments
· www.parliament.uk/judicial_work/
· www.opsi.gov.uk/legislation/
· Research 
	· A discussion of the pre 1981 Act cases may be useful e.g. Robinson; Stonehouse etc. may be useful in order to illustrate the problems associated with discovering at which point an attempted crime may be said to occur but it is important to emphasise that post 1981 judicial interpretation is more relevant.

· For example the House of Lords in  Gullefer said that the defendant must be said to have ‘embarked upon the crime proper’ and in Geddes the CA posed two questions:

· Had D moved from planning to implementation?

· Had D done an act showing he was actually trying to commit the full offence or had he only got as far as making himself ready, or putting himself in a position, or equipping himself, to do so?

· Could arise as a discrete essay question or as an application issue in a problem question in either Section B or C.


	GCE Law H534 – Criminal Law G153

This is merely a suggestion as to the order of topics to be covered and also includes a more detailed explanation of the content.

	Suggested teaching time
	Week 7 - 13
	Topic
	Fatal Offences Against the Person - Homicide

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Murder

Actus Reus – unlawful killing of a human being

Mens Rea – specific intent


	· Class discussion of the various elements of the actus reus including a debate in groups on the difficulties surrounding the term ‘in being’ both at the beginning and the end of a life.

· Revision & reinforcement of principles discussed in Week 4 on ‘states of mind’.


	· Teacher notes / handouts / textbook

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/judgments
· www.parliament.uk/judicial_work/

	· The actus reus of homicide is of course common to both murder and manslaughter and is fertile ground for debate. This could include topics as diverse as abortion, life support machines and brain death.

· There is opportunity to link back to earlier coverage of concepts of direct and oblique intent and cases such as Moloney; Nedrick and Woollin

	Voluntary Manslaughter

Diminished Responsibility – s 2 Homicide Act 1957 – need for behaviour abnormal by the standards of the reasonable man, fitting with in categories specified in the Homicide Act and causing substantial impairment.

Diminished Responsibility – problems of defence and links to general defence of insanity.
	· Teacher led information about the special and partial defences applicable only to a charge of murder. Explanation of the context of the mandatory sentence for murder and recognition of a mitigating factor which allows discretion in sentencing.

· Analysis of the elements of the definition by reference to cases which have interpreted and developed s.2 Byrne; Tandy; Dietschmann etc.

· Research

	· Teacher notes / handouts / textbook

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/judgments
· www.parliament.uk/judicial_work/

	· The special and partial defence of diminished responsibility usually arise as an aspect of a problem question in Section B but could be a relevant aspect of ‘mental disorder’ in a Section A essay question.

	Voluntary Manslaughter

Provocation – s 3 Homicide Act 1957 – need to prove existence of provocative behaviour leading to a sudden and temporary loss of self control which results in death by a defendant who possesses the characteristics of the reasonable man, with certain exceptions determined by the courts.

Provocation – consideration of the problems relating to elements of the definition, particularly the need to kill in the heat of the moment and relevant characteristics. Consideration of reform proposals.
	· Teacher led information – handouts etc.

· One way to introduce this topic is to create a scenario based upon a battered woman case such as Ahluwalia with variations and ask students in groups to research and produce a PowerPoint presentation.

· A very useful introductory aid is the recently released film ‘Provoked – A true story’ based upon the Kiranjit Ahluwalia case.

· Problem question from previous exam paper.

· Research 


	· Teacher notes / handouts / textbook

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/judgments
· www.parliament.uk/judicial_work/
· www.opsi.gov.uk/legislation/
· Film – Provoked – A true story.

· Useful sites
Women's Aid
Cabinet Office women and equality unit
Government policy on domestic violence
Crown Prosecution Service
Home Office domestic violence index

	· As well topicality this defence has much potential for research and debate and is usually engages all students in the social and political issues surrounding provocation.

· It can also highlight the potential link with diminished responsibility and provide stretch and challenge by analysing the way in which the courts have struggled to maintain a distinction between the applicability of the diminished responsibility cases through decisions such as Camplin; Smith (Morgan James); Weller; Rowland and Holley.

· A frequent problem scenario in Section B and potentially Section C but has also been examined as a Section A essay topic.

	Constructive (unlawful act) manslaughter – need to prove positive, intentional, unlawful and ‘dangerous’ act which causes death and where the reasonable man would have seen a risk of harm although not necessarily a risk of serious harm or death.


	· Teacher outline of the basic principles.

· Consider key cases in this area: Fenton; Franklin; Lowe; Newbury& Jones; Goodfellow; Mitchell; Dawson; Watson; Ball etc.
· Students research the significant development of this branch of manslaughter by consideration of the drugs cases – Cato; Dalby; Rogers; Dias; Kennedy No.2 etc

· Research 

· Debate on the justice or otherwise of this type of manslaughter.
	· Teacher notes / handouts / textbook

· Past pre-released Special Study materials

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/judgments
· www.parliament.uk/judicial_work/

	· Much of the recent development of this topic has arisen out of the various drugs cases in the 21st century. It is essential to be aware of these and the decisions also provide ammunition for the retention of the offence of constructive manslaughter despite recent calls for its abolition since it is arguably rather harsh and not founded upon sound principles.

	Gross negligence manslaughter – need to prove a failure to act based on the existence of a duty which has been breached and caused death where there was a risk of death and the jury believes that the conduct was so blameworthy as to be criminal.




Reckless manslaughter – death results from a positive act where the defendant sees risk of death or serious harm but continues to act and death results.

Emphasis on the subjective nature of the current application of recklessness in criminal law therefore punishment of an offender is justifiable based on blameworthiness.
	· Teacher led information. Some link to constructive manslaughter and overview to relate to reckless manslaughter could be appropriate at this point since the offence of involuntary manslaughter is essentially derived from a case by case common law basis.

· Research and analysis of Adamako and subsequent cases. 

· Debate on the principles of gross negligence manslaughter.

· Assignment / problem from previous exam

· Research 

· Teacher led explanation of the third type of involuntary manslaughter. Link back to reinforce work in Week 4 on recklessness as a state of mind and degrees of risk raking.

· Research of relevant cases: Cunningham; Stephenson: Caldwell; Liar; G and R; Cooper
· Spidergraph or mind map or chart in paper or electronic form to create a visual representation of involuntary manslaughter.

· Research  
	· Teacher notes / handouts / textbook

· Past pre-released Special Study materials

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/judgments
· www.parliament.uk/judicial_work/
· Teacher notes / handouts / textbook

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/judgments
· www.parliament.uk/judicial_work/

	· There are several contentious issues relating to this offence. It seems well suited to deaths resulting from omissions (reinforce work from Week 3-4) e.g. Stone & Dobinson; Adamako
· But may be less appropriate for deaths resulting from positive acts since the offence is posited upon falling so far below a standard of care to amount to a crime rather than a truly blameworthy state of mind such as recklessness.




· There is no necessity as the law presently stands to indulge in lengthy discussion of the distinction between subjective and objective recklessness. However, it is of undoubted value to at least discriminate between subjective and objective concepts in general. Some teachers or students may well choose to do so without going into the intricacies of Caldwell; Seymour; Kong Cheuk Kwan etc.

	Reform of Homicide

In recent years there have been many consultations and reports on the subject of homicide most recently ‘A New Homicide Act for England & Wales’ (2005) and Murder, Manslaughter (2006).

These were preceded by yet more reports in this area which focused on reforming involuntary manslaughter and the special and partial defences to murder.
	· This is an opportunity for research, presentation and discussion through student centred activities which require the student to select and then deploy relevant information.

· Promotion of a final overview of the topic of homicide and a reinforcement of some previous principles of liability.

· Recognition of the imperfections of criminal law, the call for reform and the relationship between the common law, the work of the Law Commission and Parliament.

· Research  

	· Teacher notes / handouts / textbook

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/judgments
· www.parliament.uk/judicial_work/
· www.lawcom.gov.uk

	· This in turn demands good reading skills and patience to decipher some discrete and technical legal language. It does however reflect synopticity by reflecting on the role of the common law and Parliament and the work of the Law Commission.

· Therefore it is particularly important to consult available past papers and Principal Examiner’s reports in order to practice answers to previous questions.


	GCE Law H534 – Criminal Law G153

This is merely a suggestion as to the order of topics to be covered and also includes a more detailed explanation of the content.

	Suggested teaching time
	Week 14
	Topic
	General defences (1) - Insanity / Automatism

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Insanity – defence based on M’Naghten Rules 1843 – start from a presumption of innocence but defence may succeed if there is a defect of reason caused by a disease of mind so the defendant does not know the nature and quality of their act.

Insanity – may lead to special verdict and sentencing options governed by the Insanity (Criminal Proceedings and Unfitness to Plead) Act 1991.
	· Teacher led explanation of the nature of the application of a general defence as an introduction to this sequence of work.

· Discussion and analysis of the interpretation of the phrase ‘disease of the mind’ with particular consideration of the position of those sufferers from diabetes, epilepsy, somnambulism and arteriosclerosis etc.

· Research 
	· Teacher notes / handouts / textbook

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/judgments
· www.parliament.uk/judicial_work/

	· Since any of the general defences may appear as essay topics as well as an ingredient in a problem question it is worthwhile reminding students about the significance of the AO2 skills of analysis and evaluation in essay questions where there are 40% of the marks available for the answer.



	Automatism – defence based on an involuntary act over which the defendant has no control. Distinguish from automatism which is self-induced.

Discussion – distinction between insane and non insane automatism
	· Discussion – problems attached to raising the defence based on lack of medical clarity and accompanying social issues. Overlap with automatism.

· Case test / Quiz

· Essay on insanity / automatism.

	· Teacher notes / handouts / textbook

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/judgments
· www.parliament.uk/judicial_work/
	· There is an inseparable relationship in law between insanity / insane / sane automatism as a result of the way that the courts have developed their approach to the mentally disordered defendant is always an interesting and accessible area for meaningful debate. 


	GCE Law H534 – Criminal Law G153

This is merely a suggestion as to the order of topics to be covered and also includes a more detailed explanation of the content.

	Suggested teaching time
	Week 15
	Topic
	General Defences (2) - Intoxication

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Intoxication – 

The distinction between voluntary and involuntary intoxication and the effect of the defence.


	· Teacher explanation of the application of the rules relating to intoxication.

· Explanation of the excusatory nature of the defence similar to the defences of insanity / automatism in that it recognises that D may not have formed the relevant mens rea for the offence.

· Research relevant cases illuminating involuntary / voluntary intoxication 

· Sheehan; Kingston; A-G’s Ref (no.1) 1975; Allen; Hardie etc.

· Research 
	· Teacher notes / handouts / textbook

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/
judgments
· www.parliament.uk/judicial_work/
	

	The rules evolved in Beard and Majewski
The distinction between crimes of specific and basic intent. 

Mistake – relationship between the defences of intoxication and mistake 
	· The Majewski Rules;
· Chart / Table to illustrate the classification of specific intent and basic intent crimes.

· The ‘fall back’ principle.

· Research relevant cases including – Lipman; O’Grady; Fotheringham; Hatton

· Discussion – moral and policy influences and limits on the defences.

· Essay on intoxication taken from a previous exam paper. 
· Research 
	· Teacher notes / handouts / textbook

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk ; 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/judgments
· www.parliament.uk/judicial_work/

	· A problem question may well be tested using murder / manslaughter as the relevant offence as in Lipman.

· The application of the defence should also be tested after having taught non-fatal offences against the person.


	GCE Law H534 – Criminal Law G153

This is merely a suggestion as to the order of topics to be covered and also includes a more detailed explanation of the content.

	Suggested teaching time
	Week 16
	Topic
	General Defences (3) – Duress & Necessity

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Duress – defence based on a threat of death or serious bodily harm with some element of immediacy. 

An excusatory defence based upon the recognition of human frailty when faced with a choice of the lesser of two evils.

The subjective / objective ingredients of the defence.

Limitations in application to the members of criminal gangs, terrorists and the offence of murder etc.

Reform
	· Teacher led explanation of the basis of the defences.

· Consideration of why the availability of the defence has been limited by the courts. 

· Discussion of the rationale of the leading cases – Graham; Bowen; Cairns; Cole; Gill; Valderrama-Vega; Wright; Hasan; Howe; Gotts
· Law Commission Report A New Homicide Act 
· Research  
	· Teacher notes / handouts / textbook

· Past pre-released Special Study materials

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/judgments
· www.parliament.uk/judicial_work/
· www.lawcom.gov.uk

	· The Law Commission 2006 Report ‘Murder, Manslaughter & Infanticide recognises the harshness of the position adopted by the House of Lords in Howe and recommends that duress should be a full defence to murder or attempted with the other restrictions on availability still in place.

	Necessity – used to justify something bad based on the concept of the greater good. Limitations of the defence. 

Overlap with the development of duress of circumstances.
	· The traditional approach – Dudley & Stephens; the case of Re: A – Conjoined twins
· Duress of circumstances – ‘Necessity by another name?

· Kitson; Willer; Conway; Martin; Pommell etc.

· Case Test / Quiz on duress / necessity

· Student PowerPoint presentation – the effect of public policy in applying the defence

	· Teacher notes / handouts / textbook

· Past pre-released Special Study materials

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/judgments
· www.parliament.uk/judicial_work/
	· These topics may arise as either a Section A essay or a Section B or C problem question.

· Past pre-released Special Study materials on this topic may be useful and provide a link to the current theme of the Special Study Paper.

· Reminder to students that, by now, having looked at general principles of liability, some offences and some defences, there is a synoptic element to their studies and there are some principles common to several issues.
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This is merely a suggestion as to the order of topics to be covered and also includes a more detailed explanation of the content.

	Suggested teaching time
	Week 17 - 20
	Topic
	Non-Fatal Offences Against the Person

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Assault – putting a person in fear of immediate and unlawful personal violence with a mens rea of intention or subjective recklessness. Use of s 39 CJA 1988.

Battery – unlawful or hostile touching with mens rea of intention or subjective recklessness. Use of s 39 CJA 1988.
	· Teacher led explanation of the basis of the offences.

· Research relevant case law.

· Cartoon chart for assault and battery cases. 
· Research  
	· Teacher notes / handouts / textbook

· Internet – law report sites if access possible www.stbrn.ac.uk 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/judgments
· www.parliament.uk/judicial_work/
· http://cps.gov.uk/legal

	· Emphasise that assault and battery remain common law offences and are merely charged, not defined under s.39 CJA 1988.



	Assault occasioning actual bodily harm – s 47 OAPA 1861 – what constitutes ABH; issues of mens rea.
Unlawful and malicious wounding / inflicting grievous bodily harm – s 20 OAPA 1861 – difference between a wound and GBH; issues of how the actus reus is completed and mens rea.
Unlawful and malicious wounding / causing grievous bodily harm with intent – s 18 OAPA 1861 - issues of how the actus reus is completed and mens rea.
	· Teacher led explanation of the basis of the offences.

· Discussion – potential reforms in the Law Commission proposals.
· The need for reform. Out of date and antiquated terminology.

· Difficulties in the offences especially those relating to levels of harm, the concept of immediacy, amounts of mens rea and sentencing issues.
· Essay on the case for reform.

· Test / Quiz


	· Teacher notes / handouts / textbook

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/judgments
· www.parliament.uk/judicial_work/
· http://cps.gov.uk/legal
	· These offences clearly need to be examined and therefore tested in the context of problem scenarios and can be useful vehicles for almost any defence.

· It is important that the definitions are known and students must be able to clearly distinguish between them.

· Since the relevant offence will normally depend upon the seriousness or degree of harm inflicted it is essential to encourage students to consider the possibility of one or more offences that may arise from an assault. 

	Self defence/defence of another/prevention of crime – 

Criminal Law Act 1967 s3.

Scope of the defence.

Limits on the availability of the defence.


The need for some immediacy and proportionate force. 


	· Teacher led explanation of the basis of the defence.

· Research of the relevant cases:

· Palmer; Bird; Beckford; A-G’s Ref No 2 (1983) etc. 
· Discussion of the ‘Tony Martin case’ and proposals for reform.

· ‘Google’ (UK) self defence.

· Debate on ‘the have-a-go hero’ householder versus the domestic burglar.  
	· Teacher notes / handouts / textbook

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/judgments
· www.parliament.uk/judicial_work/
· http://cps.gov.uk/legal

	· Ever since the ‘Tony Martin case’ there has been an ongoing debate on this topic.

· There followed an unsuccessful Private Member’s Bill introduced by Tory MP, Patrick Mercer, proposing that a householder could use force against a householder providing it was not ‘grossly disproportionate’. 


· Then at the labour Party conference in 2007 the Justice Secretary Jack Straw seemed to announce proposals for a relaxation of the laws as they affect ‘have-a-go heroes’ who inflict serious harm or worse and claim to have acted in self-defence.

	Links to the defence of mistake through the mistaken use of force in self- defence.

The effect of intoxication.


	· Research the cases of:

· Gladstone Williams; O’Grady; Hatton

· Timed essay (45 minutes)

· ‘Is the current law on self defence satisfactory or in need of reform?’
	· Teacher notes / handouts / textbook

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/judgments
· www.parliament.uk/judicial_work/
· http://cps.gov.uk/legal
	· This has once been the topic of a Section A essay question during the last 10 years but is more likely to appear as an ingredient in a problem question, frequently complicated by an element of intoxicated mistake.

	Consent – use of defence and its limitations.
	· Teacher led explanation of the basis of the defence.

· Research of the relevant cases:

· Barnes; Burrell v Harmer; Richardson; Tabassum; Brown; Wilson;  Dica; Feston Konzani; Pretty


	· Teacher notes / handouts / textbook

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/judgments
· www.parliament.uk/judicial_work/

	· A highly topical and accessible area providing fertile ground for discussion and evaluation.

· As well as the arguments concerning the use of physical contact against children, sporting competitors and those engaged in sexual conduct in private there is also controversy over the issue of euthanasia.

	Consent – 

Evaluation of the public policy issues surrounding the restrictions on the availability of the defence.
	· Divide into groups for debate / discussion – the balance between personal freedom and social protection. Influence of public policy.
· Case Test / Quiz

· Essay question. How and why have the courts limited the availability of the defence of consent to all offences against the person?
	· Teacher notes / handouts / textbook

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/judgments
· www.parliament.uk/judicial_work/

	· Frequently asked as an essay question in Section A of the examination, this topic can also arise in problem type questions.

· Having dealt with non-fatal offences against the person it is appropriate to use past exam papers to test the application of the defences of duress and intoxication in this context as well as self-defence and consent.
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This is merely a suggestion as to the order of topics to be covered and also includes a more detailed explanation of the content.

	Suggested teaching time
	Weeks 21 - 22
	Topic
	Theft

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Theft – definition in s 1 Theft Act 1968. 

S 2 – 6 Theft Act 1968 – explanation of key terms - dishonesty, appropriation, property, belonging to another and intention to permanently deprive.
	· Teacher led explanation of the elements of the defence.

· Students to identify the separate actus reus and mens rea ingredients within the s.1 ‘master definition’.

· Use of a chart or table can be effective here.

· Consideration of the meaning of 

· ‘Property belonging to another’ (s.4 & s.5) in the context of relevant cases: Oxford v Moss Kelly& Lindsay; Turner; Hiibitt v Mckiernan; Williams v Phillips; Hall; Gilks; Wain
	· Teacher notes / handouts / textbook

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/judgments
· www.parliament.uk/judicial_work/
·   www.opsi.gov.uk/legislation/

	· Theft is, and the related offences of robbery and burglary are, most likely to be examined in the context of a problem question.

· The definition of property that is capable of being stolen – S.4 and the definition of belonging to another must be known and understood.



	Theft – definition in s 1 Theft Act 1968. 

S 2 – 6 Theft Act 1968 – explanation of key terms - dishonesty, appropriation, property, belonging to another and intention to permanently deprive.
	· Research of the following cases:

· Lawrence; Morris; Gomez; Hinks

· Discussion – issues relating to the link between appropriation and dishonesty and their interpretation by the courts.
· In particular to prepare for an essay question:

· ‘Can property be stolen even where the owner consents to the appropriation?’

	· Teacher notes / handouts / textbook

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/judgments
· www.parliament.uk/judicial_work/
· www.opsi.gov.uk/legislation/
	· Although there have been essay questions in the past where the issues surrounding appropriation have been tested, this is not likely to occur unless the decision in Hinks is overruled. 

· However the link between dishonesty and appropriation must still be understood for the purposes of analysing problems.
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This is merely a suggestion as to the order of topics to be covered and also includes a more detailed explanation of the content.

	Suggested teaching time
	Weeks 21 - 22
	Topic
	Theft

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Theft – definition in s 1 Theft Act 1968. 

S 2 – 6 Theft Act 1968 – explanation of key terms - dishonesty, appropriation, property, belonging to another and intention to permanently deprive.
	· Teacher led explanation of the dishonesty element of the defence.

· Dishonesty the ‘partial tests’ provided in s.2

· Research cases:

· McIvor; Robinson; Small; Holden

· The Ghosh test

· Past paper problem question


	· Teacher notes / handouts / textbook

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/judgments
· www.parliament.uk/judicial_work/
· www.opsi.gov.uk/legislation/

	· Frequently tested as an aspect of problem questions.

· Students should be encouraged to recognise that it is D’s honest belief that is the significant factor.

· This is a common mistake in relation to 

· s.2 (1) (c) where D is not required to embark upon a lifetime quest to find the true owner.

	Theft – definition in s 1 Theft Act 1968. 

S 2 – 6 Theft Act 1968 – explanation of key terms - dishonesty, appropriation, property, belonging to another and intention to permanently deprive.
	· Teacher led explanation of the element of intention to permanently deprive. S.6

· Research cases:

· Easom; Lloyd;  Velumyl; Lavender

· Test / Quiz

· Discussion drawing together all of the elements of theft.


	· Teacher notes / handouts / textbook

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/judgments
· www.parliament.uk/judicial_work/
· www.opsi.gov.uk/legislation/
	· Important questions to consider in this context involve what may exceed a ‘borrowing’, and when can the ‘value’ in property be said to have been exhausted.
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This is merely a suggestion as to the order of topics to be covered and also includes a more detailed explanation of the content.

	Suggested teaching time
	Week 23
	Topic
	Robbery / Burglary

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Robbery – s 8 Theft Act 1968 – consideration of actus reus and mens rea.


	· Teacher led explanation of the basis of the offence.
· Explanation of the key concepts:

· There must be an appropriation / theft: Robinson
· There must be ‘force’ or the ‘threat of force’.

· Dawson; Hale; Corcoran v Anderton; Clouden

· The force or threat of force must be ‘in order to steal’ and not merely to ‘escape’ at a later time.
	· Teacher notes / handouts / textbook

· Past Special Study pre-released materials.

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/judgments
· www.parliament.uk/judicial_work/
· www.opsi.gov.uk/legislation/
	· Past pre-released Special Study materials on this topic may be very useful and provide a link to the current theme of the Special Study Paper.

· Probably insufficient discrete material for a Section A essay question (unlike burglary),  likely to be examined as an aspect of a problem question.

	Burglary – s 9 Theft Act 1968 – consideration of common terms – entry, building or part of a building and trespass. Distinction between offences in s 9(1) (a) and s 9(1) (b).


	· Teacher led explanation of the basis of the offence. Explanation of the key concepts:

· Distinction between a direct and an ‘ulterior’ intent s.9 (2) for the purposes of s.9 (1) (a)

· Discrimination between s.9 (1) (b) and s.9 (1) (a) in principle.

· Short problem examples to reinforce the above.
	· Teacher notes / handouts / textbook

· Past Special Study pre-released materials.

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/judgments
· www.parliament.uk/judicial_work/
· www.opsi.gov.uk/legislation/
	· Teachers and students may prefer to address the individual elements common to both offences first. It is a matter of personal choice:

· ‘entry;

· ‘building or part of a building’

· ‘as a trespasser’.

· Either order can be effective.
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This is merely a suggestion as to the order of topics to be covered and also includes a more detailed explanation of the content.

	Suggested teaching time
	Week 24
	Topic
	Burglary

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Burglary – s 9 Theft Act 1968 – consideration of common terms – entry, building or part of a building and trespass. Distinction between offences in s 9(1) (a) and s 9(1) (b).
	· Teacher led explanation of the offence. 

· Explanation of the key concepts common to both s.9 (1) (a) and s.9 (1) (b) as developed by judicial decisions:

· ‘Trespass’ – Collins; Jones & Smith

· ‘Entry’ – Collins; Brown; Ryan
· ‘Building’ – s.4; Seekings; B&S v Leathley;

· Walkington

	· Teacher notes / handouts / textbook

· Past Special Study pre-released materials.

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk  

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/judgments
· www.parliament.uk/judicial_work/
· www.opsi.gov.uk/legislation/
	· Past pre-released Special Study materials on this topic may be very useful and provide a link to the current theme of the Special Study Paper.

· Unlike robbery, the amount of material available for burglary could make it the subject of a Section A essay question and it is certainly likely to appear in problem form as part of either Section B or Section C questions.

	Property offences overview

Revision of the property offences drawing together certain common elements and distinctions.
	· Test / Quiz
· Emphasising the importance of knowledge of statutory definitions in the context of the property offences and the way that it has been necessary for the Theft Act to have been clarified by subsequent judicial decisions.
	· Teacher notes / handouts / textbook

· Past Special Study pre-released materials.

· Data projector / interactive whiteboard

· Internet – law report sites if access possible www.stbrn.ac.uk 

· www.e-lawstudent.com (if subscribed)

· www.bailii.org
· www.hmcourts-service.gov.uk/judgments
· www.parliament.uk/judicial_work/
· www.opsi.gov.uk/legislation/
	· It will be important to remind students that theft, robbery and burglary are all specific intent offences and therefore may be used as vehicles to test knowledge, understanding and application of the rules relating to intoxication.

· This emphasises the synoptic element of the course.


Sample Lesson Plan: GCE Law (H534): 
Criminal Law (G153)

An introduction to Strict Liability
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	Students to understand the key principles behind Strict Liability.

	Objective 2
	Students begin to distinguish for themselves when Strict Liability applies and how to recognise it.

	Objective 3
	Students begin to evaluate the strengths and weaknesses of this kind of liability and the impact it has on criminal law.


Recap of previous experience and prior knowledge

· This topic is usually taught towards the beginning of the course and presupposes some student knowledge relating to the traditional ingredients of liability in criminal law and the principles which underlie the law in terms of ensuring a minimum standard of acceptable conduct in activities which are potentially harmful or dangerous to society and are regarded by Parliament (and the courts) as requiring strict regulation.
	Time
	Content

	5 minutes
	Introduce Strict Liability in the context of knowledge gained so far which presupposes that the students have already examined the traditional concepts inherent in the imposition of criminal liability. This will involve briefly reinforcing the elements of actus reus and mens rea normally associated with criminal liability and emphasising that blameworthiness is normally justified by proof of a guilty mind.

	15 minutes
	Provide scenarios requiring students to consider, in pairs or groups of three or four, some of the following questions: This exercise is intended for four groups but can be amended.

Groups of four are usually about right but this would depend on your class size. A class of 24 for example may better be divided into four groups of six rather than six groups of four. This decision depends upon the nature and complexity of any individual task.

Themed Questions

How should we enforce good driving habits?

· Why is it wrong to park on double yellow lines?

· Why is it wrong to drink and drive?

· Why do drivers need to have insurance?

How do we impose high standards of food safety?

· Why is it important to ensure that food is safe to eat?

· How do we know when food is safe to eat?

· What is the job of the Food Standards Agency?

How do we tackle pollution?

· What is ‘fly tipping’ and why is it anti-social and perhaps dangerous?

· Why should society be concerned about allowing factories to discharge waste into rivers and streams?

· Why shouldn’t local authorities simply employ firms to incinerate all waste?

How do we protect the young and vulnerable from exploitation?

· Why raise the legal age for the sale of tobacco products?

· Why ban 15 year olds from purchasing lottery tickets?

· Why keep the age of consent to sexual intercourse at 16?

                   etc.                    

Give students 10 minutes to consider these arguments and write down their answers. Randomly select any person from each group / pair to give their reasons. Based around the sample classroom exercise included in these materials. Split the class into smaller groups (of equal numbers if possible) and ask them to decide what, in one or more of the scenarios, the decision in the case will be. At this stage ask them for a ‘common sense’ decision, informed by knowledge they have gained in the earlier part of the course, and they need to write down the arguments they would use to justify their decision. These could also include consideration of notions of justice, fairness, social responsibility and morality.

	15 minutes
	Students to feedback on their decisions. Using whiteboard If possible using one pupil from each group to act as scribe and try to piece together a visual representation of what each group has concluded. 

	20 minutes
	Teacher to introduce and outline the basic concepts of strict liability which are used to promote a minimum regulatory standard of conduct in areas of social concern. This can be done via a data projector accompanied or otherwise with a handout.

A variety of approaches can be adopted e.g. giving the students the topic areas under discussion i.e 

· The basic presumption of mens rea traditionally favoured by the courts

Sweet v Parsley

Case examples of each area emphasising the statutory origins of the offences.

One case example of each (from the following) for introductory purposes giving students the opportunity to develop further cases for themselves in the subsequent lesson or for homework.

· Road traffic – James & Son Ltd v Smee; A-G’s Ref No.1 1975
· Food safety – Callow v Tillstone; Smedleys Ltd. Breed
· Pollution – Alphacell Ltd. V Woodward; NRA v Yorkshire Water
· Licensing – Cundy v Le Coq; Sherras v De Rutzen; Harrow LBC v Shah
· Sexual offences – Prince; Hibbert; B v DPP


Consolidation

	Time
	Content

	5 minutes
	Teacher to reinforce basic principles introduced so far and why this area of law needed. 

	
	Set tasks for the next lesson to consolidate and then expand on material covered in this session. These may be based on textbooks, internet resources, teacher notes or other sources and could include a short PowerPoint presentation, VLE or web presentation composed by the original groups. Another possibility would be the creation of individual wall posters for display purposes of the scenarios in the first classroom exercise to illustrate the basis principles of strict liability.


Note – this lesson is specifically intended as an introduction to the topic and later lessons will focus on the development of other themes associated with strict liability. For example, the interpretation of statutory language, the Gammon principles illustrating when the presumption of mens rea may be rebutted, the meaning of and distinction between ‘true crimes’ and ‘quasi crimes’, the advantages and disadvantages of strict liability etc.

Application to Section A, B and C examination questions can be tested in essay and short answer questions as either homework or classroom activities. This format can be translated into other topics in the specification.

Other forms of Support

In order to help you implement the new GCE Law specification effectively, OCR offers a comprehensive package of support. This includes:

OCR Training

Get Ready…introducing the new specifications
A series of FREE half-day training events are being run during Autumn 2007, to give you an overview of the new specifications.

Get Started…towards successful delivery of the new specifications

These full-day events will run from Spring 2008 and will look at the new specifications in more depth, with emphasis on first delivery.

Visit www.ocr.org.uk for more details.

Mill Wharf Training

Additional events are also available through our partner, Mill Wharf Training. It offers a range of courses on innovative teaching practice and whole-school issues - www.mill-wharf-training.co.uk. 

e-Communities

Over 70 e-Communities offer you a fast, dynamic communication channel to make contact with other subject specialists. Our online mailing list covers a wide range of subjects and enables you to share knowledge and views via email.

Visit https://community.ocr.org.uk, choose your community and join the discussion!

Interchange

OCR Interchange has been developed to help you to carry out day to day administration functions online, quickly and easily. The site allows you to register and enter candidates online. In addition, you can gain immediate a free access to candidate information at you convenience. Sign up at https://interchange.ocr.org.uk
Published Resources

OCR offers centres a wealth of quality published support with a fantastic choice of ‘Official Publisher Partner’ and ‘Approved Publication’ resources, all endorsed by OCR for use with OCR specifications.

Publisher partners

OCR works in close collaboration with three Publisher Partners; Hodder, Heinemann and Oxford University Press (OUP) to ensure centres have access to:

· Better published support, available when you need it, tailored to OCR specifications 

· Quality resources produced in consultation with OCR subject teams, which are linked to OCR’s teacher support materials

· More resources for specifications with lower candidate entries

· Materials that are subject to a thorough quality assurance process to achieve endorsement

Hodder Education is the publisher partner for OCR GCE Law.
Hodder Education is producing the following resources for OCR GCE Law for first teaching in September 2008, which will be available in Spring 2008.

Jacqueline Martin, Chris Turner. OCR Law for AS. (2008). ISBN: 9780340959398

Leon Riley. OCR Law for AS: Teacher's Resource CD-ROM. (2008). ISBN: 9780340968857
Approved publications

OCR still endorses other publisher materials, which undergo a thorough quality assurance process to achieve endorsement.  By offering a choice of endorsed materials, centres can be assured of quality support for all OCR qualifications.

Endorsement

OCR endorses a range of publisher materials to provide quality support for centres delivering its qualifications. You can be confident that materials branded with OCR’s “Official Publishing Partner” or “Approved publication” logos have undergone a thorough quality assurance process to achieve endorsement. All responsibility for the content of the publisher’s materials rests with the publisher.

These endorsements do not mean that the materials are the only suitable resources available or necessary to achieve an OCR qualification. Any resource lists which are produced by OCR shall include a range of appropriate texts.
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This icon is used to illustrate when an activity could be taught using ICT facilities.
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