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Introduction

Our examiners’ reports are produced to offer constructive feedback on candidates’ performance in the
examinations. They provide useful guidance for future candidates.

The reports will include a general commentary on candidates’ performance, identify technical aspects
examined in the questions and highlight good performance and where performance could be improved.
A selection of candidate responses is also provided. The reports will also explain aspects which caused
difficulty and why the difficulties arose, whether through a lack of knowledge, poor examination
technique, or any other identifiable and explainable reason.

Where overall performance on a question/question part was considered good, with no particular areas to
highlight, these questions have not been included in the report.

A full copy of the question paper and the mark scheme can be downloaded from Teach Cambridge.

Would you prefer a Word version?
Did you know that you can save this PDF as a Word file using Acrobat Professional?
Simply click on File > Export to and select Microsoft Word

(If you have opened this PDF in your browser you will need to save it first. Simply right click anywhere on
the page and select Save as . . . to save the PDF. Then open the PDF in Acrobat Professional.)

If you do not have access to Acrobat Professional there are a number of free applications available that
will also convert PDF to Word (search for PDF to Word converter).
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Paper 1 series overview

This is the first of the three examined components for the OCR A Level Psychology qualification. There
was a wide range of responses, suggesting that the paper differentiated fairly. More successful
candidates wrote more extended and detailed responses that were contextualised and made good use
of appropriate terminology. Some candidates found it difficult to use terminology appropriately and used
concepts such as validity and reliability with some confusion. Those candidates also struggled with
contextualising their responses — they simply rewrote the question stem/scenario given to introduce their
answers throughout sections B and C.

As in the previous series, it was necessary for candidates to have some practice in the design and
implementation of their own practical activities. This should have reinforced their knowledge and
understanding of research methods in general, as well as some of the specific terms and concepts they
could be assessed on. This would help candidates to comment on how conducting their own research
has helped in the planning of novel research presented in this examination.

It is important to note that research methods should be reinforced through the core studies, since section
A might require candidates to identify the research methods used in any of the core studies. Finally,
candidates should be encouraged to use examples to illustrate key points that they make. This would
help them to convey their understanding better.

Contextualising responses

Rewriting the question stem/scenario detailed to introduce answers throughout sections B and C will not
get context marks unless evaluation points are applied to the scenario directly. The mere presence of
‘context words’ in the response is not sufficient to contextualise response.

Candidates who did well on this paper

Candidates who did less well on this paper

generally: generally:

e contextualised their responses ¢ showed inconsistency in contextualising

had a good understanding of the correlational
method, sampling techniques, levels of data
and ethics and were able to provide strengths
and/or weaknesses for these in their
responses

wrote extended responses appropriate to the
number of marks each question was worth

understood the difference between findings
and conclusions

had a good understanding of how to calculate
Chi-Square and how to interpret a significance
statement

had a good understanding of factors that can
affect validity and reliability.

responses

had some understanding of the correlational
method, sampling techniques, levels of data
and ethics although this was inconsistent

wrote less extended responses sometimes not
appropriate to the number of marks each
question was worth

frequently lacked understanding of how to use
Chi-Square, e.g. adding extra steps in the
calculations

had some understanding of factors that can
affect validity and reliability, but some
confusion between the two was present.
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Section A overview

There was a good knowledge and understanding shown of the research methods, descriptive and
inferential statistics as well as mathematical calculations. In this section, candidates need to be prepared
to identify research methods concepts in the core studies.

Overall feedback on multiple-choice questions

Candidates answered most of the multiple-choice questions well. Incorrect responses were varied. The
notable exceptions are outlined below.

Question 3
3 Astudy investigated if there was a difference in memory for a list of 30 words. The same
participants were assessed at 9am and again at 9pm. Memory was measured as a score out
of 30.
Which inferential statistical test would be used to analyse the data from this study?
A Binomial Sign test
B Chi-square
C Mann-Whitney U test
D Wilcoxon Signed Ranks test

Your answer [1]1

Answers to this question varied, with many candidates choosing Mann-Whitney, which was incorrect.
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Question 14

14 Which of these is the correct way to reference Milgram’s (1963) study of obedience using the
Harvard system?

A Milgram, S. (1963) Behavioral study of obedience Journal of Abnormal and Social
Psychology, 67, (4), 371-8

B Milgram, S. Behavioral study of obedience (1963) Journal of Abnormal and Social
Psychology, 67, (4), 371-8

C S. Milgram, (1963) Behavioral study of obedience Journal of Abnormal and Social
Psychology, 67, (4), 371-8

D S. Milgram, Behavioral study of obedience (1963) Journal of Abnormal and Social
Psychology, 67, (4), 371-8

Your answer [1]

Many candidates answered this question incorrectly — incorrect answers were varied.

Question 16

16 When report writing, how are the details of previous researchers’ work recorded in the references
section?

A alphabetically by researcher’s surname

B date order (with the most recent publication first)

C most frequently cited research presented first

D relevance to the research being reported (with most relevant first)

Your answer [1]

Many candidates answered this question incorrectly — incorrect answers were varied.
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Question 19 (a)

19 From Bandura et al.’s (1961) study into transmission of aggression:

(@) Which variables did the researchers correlate to check inter-rater reliability?
A aggression scores of girls and boys
B number of aggressive acts by models and children
C number of observers and number of aggressive acts observed

D ratings of aggression by two observers

Your answer [1]

Question 19 (b)

(b) How was the setting controlled in the final observation room?
A the children observed the same model
B the children were only allowed to play for 2 minutes
C the observers stood in the same place in the room

D the toys were placed in the same position for each participant

Your answer [1]

Questions 19 (a) and (b) were incorrectly answered by many candidates. It is important to make sure
that candidates are prepared to identify research methods concepts in the core studies.
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Section B overview

Overall, there was a reasonable understanding shown of the correlational research, including sampling
techniques, strengths and weaknesses and controls. Candidates were able to identify factors affecting
validity and outline appropriate ethical considerations that should be accounted for in the study
presented.

To improve, candidates should practice operationalising variables for correlations as these proved
particularly challenging. Candidates should also focus on detailing how the required features in Question
21 would be enacted/carried out. It Is also important to contextualise responses to the scenario referred
to, e.g. conversations differ to public speech therefore candidates should strive to give more specific
context.

Question 20

Um, erm and ah

Disfluencies are disruptions in the flow of spoken language, including stuttering and hesitations,
such as ‘un?’, ‘erm’ and ‘ah’. These often indicate emotions, such as feelings of anxiety and
distress. A psychologist wants to investigate this further by conducting a correlation study to see if
there is a relationship between the disfluencies a person makes and how anxious they feel while
making a public speech.

20 Write a null hypothesis for this study.

Overall, this question was answered well — candidates showed more confidence in writing suitable
hypotheses.

Although many candidates got at least 1 mark for ‘no significant correlation’, there were still many
candidates who did not operationalise variables. Those that did not get any marks wrote an experimental
(i.e. referred to a difference) or a directional hypothesis.
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Question 21*

21* Explain how you would conduct a correlation study to investigate if there is a relationship
between the disfluencies a person makes and how anxious they feel while making a public
speech. Justify your decisions as part of your explanation.

You must refer to:

*  how you would use self-selected sampling to obtain participants for the study
. how you would operationalise the variable ‘disfluencies’

+  how you would operationalise the variable ‘anxiety’

« the control of one extraneous variable.

You should use your own experience of practical activities to inform your response. [15]
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The standard of responses was reasonable this series, with most candidates being able to identify and
describe each of the required features (RF). However, most candidates found it difficult to get the higher
band marks. The most successful responses were characterised by writing a separate paragraph
relating to each of the RFs. First, the responses demonstrated understanding of what was involved and
how to address it for the research presented. Next, they justified the decisions made regarding how to
address it. Finally, the responses drew on the candidates’ own experiences of conducting research. All
this needed to be discussed in context to get marks. There was much variation in how candidates
demonstrated knowledge and understanding of each of the individual RFs. Often, candidates did not
provide enough detail.

RF1 (the use of self-selected sampling) was generally addressed well. However, some candidates did
not mention how they obtained the final sample. Successful responses were characterised by describing
how the study will be advertised (e.g. poster), how participants will contact the researcher (e.g.
researcher’s email on the poster) and how the researcher will end up with a final sample (e.g. first 20 to
email will take part in the study). Some candidates did not justify their choices in the relevant context as
evaluations were general (e.g. a strength is that it is easy to obtain a sample) rather than unique to self-
selected sampling (e.g. less likely to withdraw from the study as they have put themselves forward).

RF2 (operationalising the variable ‘disfluencies’) seemed to be the most challenging, with many
candidates forgetting that at least an ordinal level of data is required for a correlation. This meant that
many responses used nominal data as they referred to the use of event sampling, tallying in behavioural
categories and multiple observers gathering data. Those could be made relevant if candidates would
calculate the average of disfluencies or total number of disfluencies (e.g. find an average number of
disfluencies using data from all observers), however many of them did not do so.

RF3 (operationalising the variable ‘anxiety’) was answered well with specific examples such as self-
reported levels of anxiety during a public speech on a scale of 1-10. Those who explained the ends of
the scale and referred to public speech were most likely to be placed in the good (L4) level for that RF.
However, candidates did not get marks if they indicated more than one measure or if they have
misnamed the scale (e.g. a Likert scale on a scale of 1-10). Justifications for this were varied and some
were not in context (e.g. quantitative data is easy to compare) or not expanded on (e.g. easy to analyse).

RF4 (a control of one extraneous variable) had the most varied responses, with some candidates having
trouble choosing and explaining appropriate controls. More successful responses made references to
controlling the situational variables in terms of noise, time of the day or size of the audience. Some
candidates chose to control personal characteristics, e.g. language barriers, confidence levels, previous
experience of public speaking, but this was not creditworthy in this instance, as a range of participants
are needed for a correlation to fully explore levels of anxiety and disfluencies. Justifications were often
linked to increased validity and/or reliability with more successful responses explaining why the control
would lead to increased reliability and/or validity. Less successful responses confused the two concepts
or simply stated the link to validity/reliability with no further elaboration.

Most candidates made reference to their own research. However, for some of them, this was not explicit
(it was impossible to determine what their study was about or how their chosen RF was used) and did
not offer any link to their justification.
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This exemplar shows a Level 4 (good) example of operationalising ‘disfluencies’ correctly — the
candidate clearly operationalised the co-variable (including time frame of measurement and reference to
public speech) and justified their response, all of which was done in context.

Assessment for learning

The most successful responses are characterised by addressing each RF separately. Within
each paragraph, candidates should:

e demonstrate an understanding of RF and how to address it in context of the scenario given
¢ justify the decisions made in context of the scenario given

¢ draw on their own experiences of conducting research and demonstrate how it informed
their planning of the currently proposed research.
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Question 22

22 Outline one strength and one weakness of conducting this study using the correlation technique.

Candidates who got full marks were able to identify strengths and weaknesses in context and explained
why this would be considered a strength or a weakness. Less successful responses either did not
include context or did not comment on why something is a strength or a weakness. Some candidates
would simply state ‘therefore more/less valid and/or reliable’ rather than being specific. Those who got 0
marks focused on generic evaluation points that could apply to any research method (e.g. cheap/easy).

Assessment for learning

Questions requiring candidates to outline one strength and/or weakness tend to be answered
well if they follow point, explain, context structure.

Question 23

23 Outline one weakness of using self-selected sampling in this study.

Candidates were generally successful with this question, with most stating that those who volunteer
might be less anxious or that volunteers tend to share similar personality characteristics. Less successful
responses did not apply context effectively.

12 © OCR 2025
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Question 24

24 Outline one ethical consideration that could be taken into account in this study.

..................................................................................................................................................... [2]
Candidates generally answered this question well — more successful responses showed good
knowledge in context. Some candidates mixed up issues, for example referencing respect but then
outlining protection from harm.
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Question 25

25 Outline two ways the validity of the data collected in this study could have been affected.

More successful responses identified possible reasons for validity being affected in context as well as
elaborated on them to explain why those features would help with increasing/decreasing validity. There
were many candidates that got fewer than 6 marks for mixed reasons. Firstly, candidates sometimes
missed out context. Secondly, candidates were unable to explain how this affected the validity, i.e.
increased/decreased.

Some candidates found this question challenging and focused on population and ecological validity
without any reference to data, which meant that they were unable to move past ‘weak attempt at outline
(whether in context or not)’ which was worth 1 mark for each way.

Candidates who did not get any marks on this question usually referred to reliability instead of validity.

14 © OCR 2025
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Section C overview

Examiners’ report

A good understanding of pie charts and inferential statistics was shown in this section. In order to
improve, candidates should practice writing conclusions as well as differentiate between levels and types
of data in terms of their unique strengths and weaknesses.

Question 26 (a)

Stress

same thing.

Table 1

Stress can affect everyone, but not always in the same way and it is not always caused by the

A psychologist conducted a study of 120 people (60 males, 60 females) aged 16 to 65 using the
self-report method to investigate people’s experience of stress.

Some of the data collected is presented in Table 1 and Table 2.

Number of times each category was selected when asked

‘Which one of the following do you find the most stressful?’

health

finances relationships

work family

33

24 12

42 9

Table 2

Number of ¢

yes’ and ‘no’ responses
when asked

‘Do you think stress can be a good thing?’

Yes No
Males 32 28
Females 14 46

15
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26
(a) Sketch a fully labelled pie chart showing the data displayed in Table 1. [4]

Many candidates missed at least 1 mark. The most common mistakes included miscalculating (or not
calculating at all) the proportions or missing the title. Many candidates left the calculation on the table
and did not transfer them over to the pie chart — while this did not matter in this series, it is not best

practice.
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Question 26 (b)

(b) Outline two conclusions from the data presented in this pie chart.

Although more candidates were able to get more than 1 mark per conclusion (compared to previous
series), most candidates still did not differentiate between findings and conclusions. While almost all
candidates included context in their response, most of them simply noted a finding and did not explain
what the implications of said finding were. More successful responses were able to identify a possible
conclusion supported by a finding. They were also able to suggest a plausible explanation for the
conclusion given.

Assessment for learning

Candidates need to practice forming a conclusion. Phrases such as ‘this is because...’, ‘this
suggests that...” might be useful.

17 © OCR 2025
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Question 27

Examiners’ report

27 Use the data in Table 2 to calculate the percentage of people who answered ‘yes’ to the question
‘Do you think stress can be a good thing?’
Show your working.
Write your answer to two significant figures.

Table 2

Number of ‘yes’ and ‘no’ responses
when asked

‘Do you think stress can be a good thing?’

Yes No
Males 32 28
Females 14 46

This was generally answered well, but more emphasis has to be placed on reading the question
carefully, as many candidates missed the requirement to present the answer to two significant figures.

Question 28 (a)

28

(a) Outline one reason why the Chi-square test would be the appropriate inferential statistical test to

analyse the data in Table 2.

This question was generally answered well. However, many candidates did not contextualise their
response, i.e. identified nominal data but then stated male/female. Candidates should be aware that the
data is related to the DV rather than the IV in order to match the correct context to the feature.

18
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Question 28 (b)

(b) Table 3 shows the data from Table 2 with expected frequencies (E values) provided in bold and

in brackets.

Table 3

when asked

Number of ‘yes’ and ‘no’ responses

‘Do you think stress can be a good thing?’

Yes No
32 28
Males (23) (37)
Females 14 46
(23) (37)

Formula for Chi-Square test

ZZZZ(O—EE)z

Use the formula provided to calculate the value of Chi-square for this data.
Use two decimal places for all calculations.
Show your working.

This was generally answered well. Errors typically came from rounding to two decimal places incorrectly
or adding an extra step (square rooting 11.42).
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Question 28 (c)

(c) Explain what p<0.05 would mean as part of the significance statement for the analysis of this
data.

This question generally was not well-answered, as there was a lot of hypothetical language used (e.g. ‘if
the critical value is higher...then it could be...).

Candidates often missed a mark by not referring to the results as showing ‘less than 5 percent
probability of results being due to chance’ or not writing this statement clearly enough.

Question 29 (a)

29
(a) Outline one way that using a self-report method increases the reliability of the data collected in
this study.

Most candidates were able to get 1 or 2 marks on this question by identifying a relevant point (i.e. mostly
standardisation) and putting it in context. Not many were able to get the final mark as they did not
elaborate on consistency of data or ability to replicate the study to check for said consistency. Those
who referenced sample size had trouble going beyond 1 mark as they were unable to explain how this
increases reliability (therefore provided a weak outline, whether in context or not).

Many candidates identified points relevant to validity rather than reliability (e.g. use of primary data).

20 © OCR 2025
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Misconception

allows us to test for consistency; there is a chance that we replicate research and still find

@ Being able to replicate research does not automatically increase reliability. Replication only
inconsistent (i.e. unreliable) results.

Question 29 (b)

(b) Outline one way that using a self-report method decreases the reliability of the data collected in
this study.

This question proved more difficult in comparison to Question 29 (a). More successful responses
referred to overlapping categories (relationships/family), which could lead to inconsistent answers over
time or misinterpretation by participants. However, many responses did not differentiate between validity
and reliability and referenced lying or social desirability, which is not creditworthy.

Exemplar 2

Yhe level . of  skres.. someone.. feels... I@.....m@m&iﬂ&......
. %Go\a\jpi@avkc .............

$QMQ§OFP;QIQ M. Wegre.. 9SIKA.. the. ... SBMe.. opaeSan.
...................... itfecenk..Qom.. dhal..answes..conda.. e different

..........................................................................................................................................................

This response got 3 marks. The candidate identified one way that would decrease reliability and

explained why this would lead to lower reliability (different answers over time = less consistency). All of
this was written in the context of the study.
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Question 30

30 Outline one strength and one weakness of using nominal data in this study.

Many candidates gave advantages and disadvantages that were not specific to nominal data and instead
applied more generally to quantitative data. This was given a maximum of 2 marks as both were classed
as an attempt (whether in context or not). More successful responses referred to pie
charts/headcount/frequency tallies that made strengths more specific to nominal data. Even more
successful responses made references to other levels of data in their evaluation, e.g. since it is just a
headcount it does not tell us the extent of people’s feelings towards stress like ordinal data can.

Exemplar 3

This response got 3 marks (NB. as per mark scheme, one strength/weakness can get up to 3 marks).
The candidate identified a weakness and explained why this would be a weakness. All of this was written
in the context of the study.
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