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Introduction

Our examiners’ reports are produced to offer constructive feedback on candidates’ performance in the
examinations. They provide useful guidance for future candidates.

The reports will include a general commentary on candidates’ performance, identify technical aspects
examined in the questions and highlight good performance and where performance could be improved.
A selection of candidate responses is also provided. The reports will also explain aspects which caused
difficulty and why the difficulties arose, whether through a lack of knowledge, poor examination
technique, or any other identifiable and explainable reason.

Where overall performance on a question/question part was considered good, with no particular areas to
highlight, these questions have not been included in the report.

A full copy of the question paper and the mark scheme can be downloaded from Teach Cambridge.

Would you prefer a Word version?
Did you know that you can save this PDF as a Word file using Acrobat Professional?
Simply click on File > Export to and select Microsoft Word

(If you have opened this PDF in your browser you will need to save it first. Simply right click anywhere on
the page and select Save as . . . to save the PDF. Then open the PDF in Acrobat Professional.)

If you do not have access to Acrobat Professional there are a number of free applications available that
will also convert PDF to Word (search for PDF to Word converter).
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Paper 2 series overview

Paper 2 covers psychological principles and how they influence sports performance, and assesses AO1,
AO2 and AQ3. Section A consists of 1 or 2 mark short answer questions totalling 10 marks from skill
acquisition and sports psychology. Section B contains questions ranging from 2 to 6 marks, with
Question 6 examining skill acquisition and Question 7 examining sports psychology. Question 8 in
Section C is an extended response 10 mark question covering different topics from the course.

To be successful in the sports psychology unit, candidates need to be able to recall, understand and
evaluate content as well as apply sporting examples to a range of theoretical concepts studied
throughout the course.

Candidates who were successful in this unit generally recalled knowledge, exhibited the ability to apply
understanding to a range of sporting situation and gave consistent and thorough explanations when
requested.

Candidates who were less successful in this unit generally struggled with recall and did not successfully
apply sporting examples to support or demonstrate theoretical concepts or gave unbalanced and limited
responses.

This question paper worked effectively to allow a wide spread of marks to help candidates to benefit from
a fair and thorough assessment of their knowledge, understanding and application.

Candidates who did well on this paper Candidates who did less well on this paper

generally: generally:

e gave accurate, logical and concise e misunderstood question requirements
;?rsup;l?rs:ds ::r? e\:\;l!{ tgz:gzgg:t ¢ showed partial recall rather than full understanding

« were able to apply knowledge to the e gave responses that lacked depth of knowledge
specific requirements of the question ¢ were less successful with subject-specific terms,

mixed up key concepts, leading to inaccurate

¢ used subject-specific technical
responses

terminology throughout

e understood the command words ¢ lacked understanding of key theoretical concepts,
and showed confusion between models

¢ read the detail of the question, and
focused their response on the specific

area of the topic being examined

o wrote whatever they know about a topic rather than
focusing on the specific part being examined

« defined key terms accurately without o didn’t use sporting examples when requested
repeating words from the term e were less successful in the extended response

e evidenced secure knowledge of theories questions

/models o defined terms by repeating terms they were meant

e used appropriate sporting examples to be defining

where required ¢ struggled with timings and either did not respond all

« managed their time effectively questions or did not have time to finish Question 8

e confused topics, e.g. Bandura's self-efficacy with
Bandura's social learning or Steiner's model with
Tuckman's model

¢ knew the topics on the specification and
did not confuse them.

¢ did not make enough discrete points for marks
available, instead repeated themselves or wrote
extraneously.
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Section A overview

Section A covers short response questions from skill acquisition and sports psychology. Candidates
performed successfully in this section.

Question 1 (a) and (b)

1 Indicate whether each of the following statements is true or false by putting a tick (v') in the
relevant box.

(a) Atype A personality is likely to be patient. Tick (v') one box.

True False

(b) An introvert personality lacks concentration. Tick (v') one box.

True False

[1]

[1]

These questions were well responded to. Some candidates placed a cross in the box, however they
were given the mark if placed in the correct box, however this showed that some are not following the
instructions in the question.

Question 2

2 Give two somatic stress management techniques.

The specification clearly names the techniques to learn; this should be a straightforward question.
However, some candidates gave 'cognitive’ stress management techniques or were vague in their
response.
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Question 3

3 Define intrinsic feedback and give one advantage of this type of feedback.

(DI [1a 11 (o] o TR URRR

This question was less successfully responded to. Many candidates defined intrinsic feedback as
‘feedback that comes from within the performer’ rather than information from proprioceptors/
kinaesthesis.

Exam technique tip

When defining or describing terms, always use different words. Do not repeat a word you’re defining in
its definition.

Question 4

4 |dentify the stage of learning being described in the following examples.
A rugby player can consistently perform a dummy dodge to outwit an opponent.

Y =T [N e (= Ty a1 o AU ORSPRRR

An ice skater can perform a jump but often wobbles when landing.

] = o (3o 1=Y= Ty o1 oo RS SS RS
[2]
This question was successfully responded to.
Question 5
5 Give two examples of somatic responses to anxiety.
SRR
PSSR
[2]

Many candidates gained full marks in this question providing a full range of responses from the mark
scheme.
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Section B overview

This section includes questions from the skill acquisition part of the course in Question 6, and sports
psychology in Question 7. Questions 6 (c), 6 (d), 7 (a) (i), 7 (a) (ii), 7 (b) (ii), 7 (c), and 8 proved to be
particularly good differentiators, allowing most candidates to gain some marks, while the more
successful candidates stretching their response to obtain the highest marks.

Question 6 (a) (i)

6
(a) Skills are classified in different ways.

(i) Explain the following terms:

SIMIPIE Sl o e s

This was a straightforward question that was generally successfully responded to and showed clear
understanding of classification skills.

Question 6 (a) (ii)

(ii) Define the terms bilateral transfer and negative transfer.

B A e Al AT AN O ..o e e e

Bilateral transfer was rarely defined accurately, often repeating the word ‘transfer’ in the definition.

Definitions of negative transfer were much more successful, other than the occasional instance when
they used the word negative in the response.

More successful candidates were able to give accurate definitions and use correct terminology.
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Question 6 (b) (i)
(b)

(i) According to Atkinson and Shiffren’s multi-store memory model a hockey player receiving a pass
will use selective attention to filter relevant from irrelevant information.

Give one example of information that the hockey player should filter as relevant and one
example that should be filtered as irrelevant.

RGN Ta ST (o] g 0 T=1 (o] o DA

T Y AN N O I A ON . <o e ettt

[2]

Candidates successfully responded to this question, easily able to identify relevant and irrelevant cues

that a hockey player receiving a pass would encounter. Common responses included for relevant: pace
of ball/puck, colour of ball, and irrelevant: the crowd.

Question 6 (b) (ii)

(ii) Explain Craik and Lockhart’s levels of processing memory model.

Candidates successfully responded to this question, which is particularly pleasing to see, so it is clearly
well taught and well understood. Many candidates gained full marks early on in their response
demonstrating solid knowledge of the key terms and understanding of the three different levels of
processing. A few candidates talked about the multi-store model of memory which did not gain marks.
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Question 6 (c)

(c) Explain how an individual learns a new sKkill according to operant conditioning.

This question was a good differentiator enabling less successful candidates to access low marks and
those that had a deeper understanding to access full marks. Less successful simply named aspects of
operant conditioning, e.g. trial and error, punishment, failing to secure marks. More successful
candidates explained how each concept enabled a skill to be learned, e.g. trial and error by
experimenting with different responses.

Commonly credited points included points about positive reinforcement, punishment and trial and error.
Thorndike’s laws were covered fairly frequently and less so were attempts to explain shaping and
manipulation of the environment.

Question 6 (d)

(d) Evaluate the use of verbal and manual guidance for an expert performer.

9 © OCR 2025
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This was a good differentiator with only the most successful responses gaining full marks. The question
needed candidates to focus their response on an expert when evaluating verbal and manual guidance,
rather than a generalised evaluation of them.

Many candidates wrote about the types of guidance too generally and didn’t apply their thinking to an
expert performer. Another common error was candidates referring to beginners. This meant they wrote
lots, but did not gain marks as they were not responding to the question.

Assessment for learning

then spot the topic the question is about - here ‘manual and verbal guidance’, then spot the
specific focus of the topic — here ‘for an expert performer’. Then look if there is anything else
the question requires, such as examples — here, no.

@ Students should be taught to identify the command word of the question — here ‘evaluate’,

Question 7 (a) (i)

7
(a)

(i) Weiner's model of attribution categorises the reasons performers give for their success or failure.

Using your knowledge of Weiner's model, give a sporting example of an attribution for each of
the categories below.

INternal, StADIE: e

Many candidates showed some knowledge of the model. Some did not use a sporting example in their
response, and some gave an attribution but did not use it within the sporting context as a reason for
success or failure. This meant their responses were descriptions of having high ability, difficult
opponents etc rather than reasons for success/failure in sport. Candidates who understood what the
question required them to do responded successfully.

10 © OCR 2025
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Question 7 (a) (ii)
(ii) Attributing externally could have both positive and negative effects on a performer.

Discuss why this could be the case.

Common less successful responses to this question didn’t give a context to points being made, therefore
giving an effect but not linking the effect to an outcome.

Some candidates referred to ‘blaming success on’ showing some confusion around terminology.

Candidates that stated an outcome and a positive or negative effect gained marks as they showed they
understood attribution as a concept and the question.

Misconception

@ A common misconception was that self-serving bias is a negative effect.

11 © OCR 2025
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Exemplar 1

Discuss why this could ke, the case.

i i
Buy b Ecdonally Tt @hetn grde and
coenr e et dendey whan s
posrr Mowew by ndid hnay |y

.........................................................................................................................................................

......................................................................................................................................................

......................................................................................................................................................

The response shown was given full marks.

Their initial point achieves point 2 for stating a positive effect of using external attributions for failure
(retain pride), had they not stated ‘failure’ their response would be too vague, as without the context it is
unclear when each effect occurs. They go on in the same sentence to repeat point 2 (prevent learned
helplessness). They go on to refer to using ‘external attributions for failure prevents improvement,’
securing point 1 for a negative effect, again making extra creditworthy points showing excellent
knowledge; ‘hides the real reasons for failure, prevents mastery orientation.’

12 © OCR 2025
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Question 7 (b) (i)
(b)

(i) Describe the terms emergent leader and prescribed leader.

Emergent Qader: .. ..o e

Candidates were successful in this question, commonly referring to emergent leaders coming from the

group and prescribed leaders being selected by a higher authority or being brought into the group from
outside.

Question 7 (b) (ii)
(ii) A young player may develop leadership skills by watching their coach.

Using knowledge of theories of leadership discuss if this alone is enough to make the young
player become a good leader.

This question required candidates to consider whether just watching a coach is enough to make a young
player a good leader and formulate a response using theories of leadership to support their arguments.
Less successful responses referred to how someone becomes a leader according to leadership theories
but did not use them in the context of the question, although they did secure some marks for this.

More successful candidates used their knowledge of leadership theories as evidence to support or
contradict the statement.

13 © OCR 2025
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Exemplar 2

A yc':_u_ng_p_nlifr may develop leadership skills by v_\:ﬂg their coach.
g!:;gr lg;v;:zggae ;;‘ Ct,rﬁ:z:;)f Ieadershipf this alone is enough to make the young
@&quﬂqeonﬁd)%mtu\ oad. ob%efvdmml(mmmg
suopests i efouan. o8- hew okserve and..qogy
bevon .t.cs.u(s....Q%.Siesmg)mtotﬂmﬂsﬁ%mgh . However
Hhis. distee s, $emthe. it thiom obioh.........
anoeests. ladeshig. qualihies are. wmate.. and Stoble
andooot. amed b wxndehion o cooch.. However, o
Reto $ > .
Qo.u\oL...b.e,_..,dx.Le._._.fa___%csfhﬁ.wﬁm___.ﬁ__..explm.ueok.b.%._..ﬂ.\e_..
intemehnnizh dheny . whith Stodtes thaPTadesy......
Amits.. are. innote 0wt oot with, the envimnment

.00 00l ek iR the SEado. fequines, aoooh

..........................................................................................................

The following example shows a response where the candidate directly responds to the question and
secures full marks early on in their response. It also shows good practice whereby the candidate has

taken time to interact with the question ensuring they understand the requirements. They achieve mark
scheme points 1, 2 and 3. It also covers points 5 and 6.

14 © OCR 2025
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Exemplar 3

The following example uses the leadership theories to explain how someone becomes a leader but
doesn’t refer to how these theories support/contradict the statement in the question. It still achieves 2
marks for points 1 and 5 on the mark scheme.

15 © OCR 2025
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Question 7 (c)
(c) The graph shows catastrophe theory.

A

Performance

Arousal

Use the graph to explain catastrophe theory.

Knowledge and structure of responses meant candidates often were successful. Many less successful
responses were brief, for example, recognising that there is an optimal point of arousal but not always
making a link with performance. Some candidates were unclear about cause and effect. To gain marks
they needed to show that arousal has an impact on performance, for example as arousal increases,
performance increases, or performance increased due to arousal increasing, rather than arousal and
performance both increase. The most successful responses referred to cognitive and somatic arousal/
anxiety within their responses and as a 5 mark question this enabled the full range of marks to be used

making this a solid differentiator.
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Question 7 (d)

(d) A sports team has better players than their opposition but is losing the match.

Use Steiner’s model to explain why the team might be under-performing in the match.

Candidates that knew Steiners model scored well on this question. Common responses included
motivation problems/social loafing and co-ordination problems/Ringelmann effect and explanations went
on to include reasons why these problems occurred.

Some less successfully talked about Tuckmans stages of group formation, although if written in the right
context could still access marks some of the marks.

17 © OCR 2025
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Section C overview

This section contains one extended response question, covering AO1. AO2 and AO3. The question
clearly states what the candidate needs to do and where in the response. There was no need to use
sporting examples in the self-efficacy part of the question as they are not asked for. Candidates are not
required to write an introduction if it simply repeats the question or a conclusion if it repeats points they
have already made. Candidates simply need to respond to the question asked in as much detail as
possible, showing their depth and breadth of knowledge and ability to apply examples (where identified).

Question 8*

8* A sports coach can use different practice types to help performers learn skills and build their
confidence.

Using sporting examples, explain the practice types that a sports coach might use to help a
performer improve their passing.

Analyse how a coach might raise a performer’s level of self-efficacy according to Bandura’s

theory. [10]
Candidates who performed well tended to Candidates who did less well tended to
¢ write with a clear planned structure ¢ identify a limited range of practice types

- name practice type, o describe practice methods repeating the word

- define / describe practice type in the name of the practice type,, e.g. whole

- explain reasons for using practice type practice is practising skills as a whole

apply an example of passing e give no/a limited explanation of how the

(then repeated this for numerous practice types) practice type would help the performer improve

- analyse how the four sources can raise passing so did not develop their response

self-efficacy o fail to ‘use’ sporting examples to show the use

e use accurate and specific examples of passing of different practice types when passing

drills for multiple different types of practice e use non_passing examples for Sporting

e explain how each practice type would benefit a examples

sports performer, with specific focus on e show limited knowledge of self-efficacy
improving passing . .
¢ lack use of specific terminology from self-

* the most successful responses included efficacy and unable to name the four sources
examples of passing to support explanations of . , . )
theory/model of observational learning
¢ use the correct terminology for all four sources _ _
to raise self-efficacy and gave an in depth e lack structure in their response
analysis of each « only cover one aspect of the question.

¢ write in a logical and coherent structure.
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