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Introduction

Our examiners’ reports are produced to offer constructive feedback on candidates’ performance in the
examinations. They provide useful guidance for future candidates.

The reports will include a general commentary on candidates’ performance, identify technical aspects
examined in the questions and highlight good performance and where performance could be improved.
A selection of candidate responses is also provided. The reports will also explain aspects which caused
difficulty and why the difficulties arose, whether through a lack of knowledge, poor examination
technique, or any other identifiable and explainable reason.

Where overall performance on a question/question part was considered good, with no particular areas to
highlight, these questions have not been included in the report.

A full copy of the question paper and the mark scheme can be downloaded from Teach Cambridge.

Would you prefer a Word version?
Did you know that you can save this PDF as a Word file using Acrobat Professional?
Simply click on File > Export to and select Microsoft Word

(If you have opened this PDF in your browser you will need to save it first. Simply right click anywhere on
the page and select Save as . . . to save the PDF. Then open the PDF in Acrobat Professional.)

If you do not have access to Acrobat Professional there are a number of free applications available that
will also convert PDF to Word (search for PDF to Word converter).
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Paper 2 series overview

The Evolving media paper is constructed to allow candidates to demonstrate their knowledge and
understanding of the changing media landscape through the set media products. The June 2025 series
saw candidates respond for the first time to the new set products for the film industry, video games and
long form television drama topics. Candidates approached the questions in varied ways and generally
demonstrated a secure understanding of the set products.

Examiners reported seeing a wide variety of responses accessing the full range of marks. It was clear
that candidates understood the questions and were able to provide detailed and, in the main, well-
structured responses. As noted in previous reports, it is pleasing to see centres incorporating feedback
from the examiners’ reports into their teaching. The discussion of economic contexts in Question 1 was
again an improved aspect of candidates' responses, and the evaluation of academic ideas and
arguments in Question 4 is becoming more fluent as candidates engage with theoretical concepts.

There was a good range of comprehensive and perceptive responses from candidates at the top end of
the mark range. In many cases, these candidates engaged with each question in depth, incorporating a
variety of relevant and appropriate knowledge and understanding which remained focused on the
requirements of the question. More successful responses were characterised by insightful and targeted
use of examples from the set products to illustrate ideas clearly linked to the question. These responses
were typically fluent and well expressed.

Candidates at the lower end of the mark range made some factual errors, particularly in response to the
questions in Section A. Candidates need to think carefully about whether the facts they prepare for the
exam are accurate or relevant. Some candidates made sweeping generalisations about the
representations of reality in their chosen long form television dramas in Section B. Less successful
responses were often overly descriptive and sometimes included irrelevant theories, seemingly
attempting to 'shoehorn' them into their answers instead of writing detailed responses that directly
addressed the question.

Question 4 showed much improvement again, and it is clear that candidates have a good understanding
of some of the more complex theories on this specification. Most centres are now well-versed in teaching
these theories, and it seems that candidates have a solid grasp of the basic aspects and are able to
apply them to their two long form television dramas. More candidates are now explicitly focusing on
evaluating the theories. However, a lack of exploration of their limitations continues to prevent some from
achieving the highest marks. The biggest misconception this series was in relation to Lévi-Strauss’s
theory of structuralism, with a number of candidates confusing it with Todorov’s theory of narratology.

Timing was less of an issue than in previous series, with most candidates completing the paper in full.
However, it is important to emphasise the value of planning, as it was clear that effective planning (often
done in the answer booklets) led to more coherent and structured essays. Candidates were able to refer
back to their initial plans throughout their responses. Many candidates demonstrated a systematic
approach by beginning their essays with clear and concise introductions, structuring their points logically,
and ending with well-rounded conclusions that directly addressed the question. This was particularly
evident in Question 3, where candidates showed awareness of the bullet points provided as a steer,
using them effectively to structure their paragraphs. Effective exam preparation, including practice with
past paper questions, continues to benefit candidates.

As with previous sessions, the strongest responses were those that did not rely solely on the OCR
support materials and provided insights that had clearly been researched independently or were drawn
from teaching of this component.
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Candidates who did well on this paper Candidates who did less well on this paper

generally: generally:

¢ frequently employed case study examples, ¢ wrote short or descriptive responses
carefully chosen to substantiate their . .
discussions and arguments ¢ did not manage their timing well

¢ did not engage with or misread the question
and provided generalisations that strayed

away from the question focus

¢ read and understood the specific requirements
of the questions and consistently revisited
them to stay on track

e wrote responses using an unfocused approach
or included inappropriate details from the set
products

o effectively managed their time, allowing for
revisiting questions and adding additional
ideas towards the end of the paper

¢ did not use theories or attempted to ‘shoehorn’
them into their response without explicitly
embedding them in their discussion

o effectively demonstrated a strong grasp of
theorists' concepts and arguments, confidently
delving into their main ideas

e could confidently use appropriate terminology ¢ did not use terminology well

as relevant to the question e were less confident in essay writing skills.

e were confident in essay writing and
demonstrated a well-organised and purposeful
approach in addressing each question.

OCR support

@ A range of resources on the new set products is available in the Teaching section of Teach

Cambridge. Several blogs discussing approaches to the new set products can be found on
the OCR website. Termly online teacher networks offer an opportunity to discuss ideas with
the Subject Advisor and other teachers. There are a range of professional development
events which support teaching of this component.
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Section A overview

Section A focuses on the changing media industry and its audience. This year the focus was on film and
video games. It is clear that centres are confident in teaching the set products, which was particularly
pleasing to see this series. The most successful responses continued to adopt a ‘macro’ approach to the
industry, using the set products to support and illustrate their discussions effectively.

Question 1 focused on how media ownership can influence the film industry. Candidates were asked to
support their responses with reference to economic contexts. Given the broad nature of the question,
candidates could have discussed any aspect of the film production process. The most successful
responses were succinct and tightly focused on how media ownership can influence the film industry,
using a range of accurate examples.

Question 2 focused on how video game producers can reflect the needs of both mass and niche
audiences. Candidates generally demonstrated some understanding of the key terms in the question.
Most candidates were confident in their discussion of mass audiences. However, a smaller proportion
addressed the niche audience element as effectively.
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Question 1

1 Explain how ownership of media organisations can influence the film industry.
Use Snow White and the Seven Dwarfs (1937) and Shang-Chi and the Legend of the Ten Rings
(2021) to support your answer.

In your answer you must also consider how economic contexts can influence the film industry.
[15]

Overall, this question was well addressed by candidates. Most demonstrated a sound understanding of
the key concept of ownership and used the two set films to support their responses effectively. As noted,
candidates should carefully check the source of their facts and statistics to make sure they are accurate
and plausible.

More successful responses began with a brief introduction outlining the concept of ownership and how it
relates to Disney and the wider oligopoly of today’s evolving industry. The most successful answers
contextualised this within the different time periods, explaining how ownership of Disney in 1937 differed
from ownership in 2021. These responses often provided clear examples of how ownership has
influenced the production, distribution, circulation and marketing stages of both films. Examples chosen
were precise and succinct, avoiding overly long descriptions. These responses remained tightly focused
on how ownership can influence the film industry, both at a company level and mirroring trends in the
macro industry.

Less successful responses often provided a cascade of facts and statistics about the two films without
directly addressing the question. These candidates were sometimes able to discuss how economic
contexts can influence the film industry reasonably well, but only a few managed to take this approach
and answer the question about ownership effectively. Some answers read as though they were
responding to a question from a previous series, rather than the one set in this paper.

Candidates were generally able to provide a range of relevant examples from the two set films to support
their responses. References to Disney’s invention of the multiplane camera, his earlier success with the
Silly Symphonies cartoons, the oligopolistic practices and block booking systems that characterised
1930s film ownership (with RKO), the shortened 45-day release window for Shang-Chi and the Legend
of the Ten Rings, and the differing budgets of the two films were often well handled by candidates.

Economic contexts were, on the whole, discussed effectively by candidates, although there were
occasional inaccuracies in citing budget and profit figures. Some candidates attempted to convert
budgets, which proved problematic. Generally, candidates considered budgetary constraints and
opportunities, production costs, and financial returns, often noting how larger budgets can contribute to a
film’s success. Some candidates applied Hesmondhalgh’s theories about risk effectively, although the
use of theory is not required for Section A. The most successful responses used economic contexts to
drive their discussions.
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This exemplar refers clearly to the focus of the question with awareness of economic contexts. Both
Shang-Chi and Snow White are discussed with relevant detail, demonstrating understanding of
ownership and integration. However, the response lacks precision at points. As a result it just reaches
the bottom of Level 3.

Assessment for learning

For the film industry element of this component, candidates must be able to explore how
historical and economic contexts can influence films. To clarify, the budget for Snow White
and the Seven Dwarfs was initially $150,000. However, Disney increased this to $1.5 million
due to developments such as the multiplane camera. Candidates may refer to the film’s box
office returns either from 1938 or the most up-to-date total box office return.

For Shang-Chi and the Legend of the Ten Rings, the budget was between $150 and $200
million. Of this, $18 million AUD was provided by the Australian Government, and an
additional $8 million grant was given by the New South Wales Government through its Made
in NSW initiative. This support was designed to attract large-scale international film
productions to the region, helping to boost the local economy.

Teaching of the terms oligopoly, conglomerate, vertical integration and horizontal integration
are key for understanding changes in business practices.
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Question 2

2 Explain how video game producers reflect the needs of mass and niche audiences.
Use Animal Crossing: New Horizons to support your answer. [15]

Overall, this question was well addressed by candidates, though not as successfully as Question 1.
Candidates generally showed a secure understanding of the key terms ‘mass’ and ‘niche’ audiences
although at times candidates drifted into describing audience needs and categorisation. There was a
clear engagement with the new set product. However, some candidates were unable to provide specific
examples to support their discussion of how video game producers reflect the needs of niche audiences.
Some provided a narrative journey of how the game was released during the pandemic and attracted a
wider following.

A few candidates slightly misread the question and responded more broadly to how video game
producers target audiences in general, which led to some responses being overly generic and lacking
focus on the specific requirements of the question. Centres may wish to guide their candidates to
carefully consider the focus of the question before they start writing and use topic and clincher sentences
to make sure that their responses are focused and include relevant content.

More successful responses began with a brief introduction outlining the target audience of Animal
Crossing: New Horizons and briefly contextualised this in terms of mass and niche audiences. These
responses often then went on to provide a range of relevant and precise examples of how Animal
Crossing: New Horizons reflects the needs of these audience segmentations. Some candidates chose to
structure their entire response around the Uses and Gratifications theory, which was often done well
when the discussion remained tightly focused and balanced on the concepts of mass and niche
audiences.

Less successful responses were generally short and descriptive, focusing on the visual aspects of
Animal Crossing: New Horizons and the way representations are constructed in the video game, rather
than considering the audience element of the media theoretical framework. Some responses attempted
to 'shoehorn' theories into their answers. Centres are reminded that theories are not required in Section
A, and unless specifically used to underpin discussion, the inclusion of theories such as Jenkins or
Gauntlett can detract from constructing an argument and using substantiating information to answer the
question.

Exemplification was typically secure. Most candidates were able to support their responses with a wide
range of examples drawn from their study of the video game. Some successful responses referred to
FroggyCrossing and DanTDM as ‘pro-ams’ who reflect the hardcore niche audience element of the video
game. Equally, simpler examples were also often used, presumably drawn from candidates' own
consumption and gameplay, including the game’s unique ludological features, the social simulation
genre aspects, the circadian rhythm of the game, Tom Nook and Isabelle as non-playable characters,
and perhaps the most frequently mentioned example — the Black Lives Matter and Hong Kong
democracy protests that were held within the game. Marketing aspects of the video game were also
widely discussed by candidates this series.
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This is a well developed response that uses relevant examples and terminology effectively. This
exemplar explores how producers meet the needs of both mass and niche audiences and gives clear
reasoning behind the examples in Animal Crossing: New Horizons. It shows a strong understanding of
audience segmentation and industry practice.
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Section B overview

This synoptic section allows candidates to explore and compare an English and non-English language
long form television drama. Responses to the two questions in this section demonstrated some very
successful approaches to tackling the highest tariff question in this qualification.

Centres appear to have engaged well with the teaching of the new set products in this section. The
Stranger Things and Deutschland 83 combination remains the most popular, though responses to all set
products were seen. Centres have also engaged enthusiastically with Killing Eve, Money Heist (La Casa
de Papel) and Lupin, which produced some truly excellent and perceptive responses this series. There
were only a few responses on Atypical.

As mentioned previously, there were again marked improvements in responses to Question 4.
Candidates continue to improve in their responses to this question, attempting to engage with the explicit
command to ‘evaluate’ the theory more often than before.

Question 3*

In Question 3 use your knowledge and understanding from your full course of study, including
different areas of the theoretical framework and media contexts.

You have studied two set episodes of long form television dramas: one from List A and one from
List B.

Use examples from both long form television dramas you have studied to support your answer.

List A List B
Mr Robot Lupin
(Season 1, Episode 1) (Season 1, Episode 1)
Killing Eve Money Heist / La Casa de Papel
(Season 1, Episode 1) (Season 1, Episode 1)
Atypical Trapped
(Season 1, Episode 1) (Season 1, Episode 1)
Stranger Things Deutschland 83
(Season 1, Episode 1) (Season 1, Episode 1)

3* ‘No matter where they are made, long form television dramas must be realistic to succeed.’
How far do you agree with this statement?

In your response, you must:

« explain the contexts in which long form television dramas are produced and consumed

« explain how media contexts may have influenced representations of reality in the set
episodes you have studied

« refer to academic ideas and arguments

. make judgements and reach conclusions about the reasons for similarities and differences in
representations of reality between the two episodes. [30]
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Impressive responses were seen to this question. Candidates engaged well with the idea that long form
television dramas must be realistic to succeed. Most responses followed the four bullet points outlined in
the question, using them to structure and plan their essays effectively.

More successful responses demonstrated a clear understanding of the demands of this question and
appropriately addressed both assessment objectives. These responses effectively incorporated a
contextual discussion throughout, using it to support their arguments rather than treating it as an
afterthought.

Less successful responses tended to describe the episode in detail without incorporating analysis or
judgement, or merely listed examples of representations of realism without any analysis or evaluation of
why they might have been constructed. Some candidates took the idea of ‘realism’ very literally and
discussed examples of things that are or are not real in their set episodes.

In regard to AO1, candidates who fully understood the distinctions of the question often produced the
most insightful and comprehensive responses. Knowledge of social and cultural contexts was generally
strong, and candidates often selected appropriate characters or events from their chosen long form
television drama to explain how representations of realism were constructed and how contexts
influenced them. Historical contexts were frequently addressed through broader themes related to
representations of realism, such as the influence of the women'’s liberation movement or the historical
influence of patriarchy or colonial movements. Political contexts were not addressed in a number of
responses. Even when mentioned, they were often reduced to cursory statements about events that held
little relevance to the discussion. This missed opportunity limited the depth of analysis in some cases.

In regard to AO2, the inclusion of the word ‘must’ in the question allowed candidates to present
arguments from various angles (agreeing, disagreeing, or adopting a balanced position) all of which
were acceptable. Candidates who presented a well-structured argument generally achieved the highest
marks. This was often achieved through a clear statement outlining the student’s stance or thesis, which
was consistently referred to throughout the essay using clincher sentences. This was then followed by a
concise introduction addressing the economic contexts of production and consumption, developed main
body paragraphs, and a succinct conclusion. These responses typically selected relevant and precise
examples to discuss in detail, supporting their analysis with specific reference to contexts.

Many candidates addressed the ‘argument’ aspect of the question by initially focusing on the extent to
which their selected long form television dramas are realistic, before analysing other elements of long
form television drama they considered more significant. These often included genre, intertextuality and
narrative. This approach proved most effective when the analysis was balanced and sufficient attention
was given to the central focus of the question (realism) before exploring other elements.

Occasionally, textual examples were either generic or disconnected from the argument being made,
recycled from previous exam question responses. Crucially, textual examples must be directly relevant
to the question for them to be effective.

When academic ideas were applied effectively, they were an embedded aspect of the response’s overall
structure and line of reasoning. Neale’s genre theory, Hesmondhalgh, Hall, Van Zoonen, Butler, and
hooks were among those most successfully applied to support discussion this series. Some candidates
also looked at ways to explore theorists from Question 4 into their responses, with Baudrillard offering an
interesting theoretical perspective on reality.
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This is a strong, well-structured argument that explores both Lupin and Stranger Things equally, with
good use of theory (Baudrillard, Gerbner, Gilroy, Hesmondhalgh). The response shows a clear line of
reasoning and applies theoretical ideas confidently. However, the contextual awareness is
underdeveloped, which limits the depth of analysis. It is adequate for AO1, comprehensive for AO2.

Assessment for learning

Centres could work with candidates to encourage them to construct thesis statements that
address the question from the outset.

The most successful responses often establish a clear argument that runs like a thread
throughout the essay. Effective sentence starters such as ‘It could be argued that...” or
personal responses like ‘| agree/disagree with the statement...’ are effective ways to begin an
essay, allowing candidates to construct a well-formed argument upon which to base their
essay points.

Centres could also explore how to incorporate contextual influences into answers as some
candidates often neglect this aspect of the question.
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Question 4

4  Evaluate the usefulness of one of the following theories in understanding long form television
drama:

EITHER
. Lévi-Strauss's theories about Structuralism

OR
«  Baudrillard’s theories about Post-Modernism. [10]

This question was generally well answered. Candidates were well prepared to apply and evaluate their
chosen theory. Baudrillard was the more commonly chosen theorist and was marginally more
successfully applied than Lévi-Strauss.

The most successful responses not only explained the theory in detail but also engaged with its more
nuanced aspects. These responses applied the theory to both long form television dramas and
evaluated its limitations within this context.

While the question focuses on evaluating an academic idea, candidates are also rewarded for their
application of the theory to their chosen long form television dramas. Responses that effectively applied
their theory to one or both dramas typically achieved at least Level 2 marks. However, to progress
beyond Level 2, candidates need to demonstrate a specific evaluation of the theory’s usefulness and its
limitations. This aspect was sometimes missing from lower to mid Level 2 responses which prevented
candidates from accessing higher Level 2 or Level 3 marks.

Candidates generally had a sound understanding of Lévi-Strauss’s concept of ‘binary opposition’ and
were often able to apply it to at least one long form television drama. The application was sometimes
brief or generic, frequently limited to stating that certain characters are binary opposites. A few
candidates used the theory in an instrumental manner, unintentionally but ineffectively, stating that long
form television dramas ‘do not use Lévi-Strauss’s theory’ rather than using it as a framework to analyse
these dramas structurally.

Some candidates confused Lévi-Strauss’s theory with Todorov’s narratology theory and instead
discussed and evaluated it as if it were Lévi-Strauss’s. This error is costly as candidates cannot get
marks for evaluating the wrong theory.

Baudrillard’s ideas around postmodernism and hyperreality were generally well understood. More
successful responses moved beyond surface-level analysis, often exploring examples of intertextuality or
examining how marketing strategies blended reality and fiction. Some responses mistakenly treated
Baudrillard’s theory as a representation theory.
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