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Introduction

Our examiners’ reports are produced to offer constructive feedback on candidates’ performance in the
examinations. They provide useful guidance for future candidates.

The reports will include a general commentary on candidates’ performance, identify technical aspects
examined in the questions and highlight good performance and where performance could be improved.
A selection of candidate responses is also provided. The reports will also explain aspects which caused
difficulty and why the difficulties arose, whether through a lack of knowledge, poor examination
technique, or any other identifiable and explainable reason.

Where overall performance on a question/question part was considered good, with no particular areas to
highlight, these questions have not been included in the report.

A full copy of the question paper and the mark scheme can be downloaded from Teach Cambridge.

Would you prefer a Word version?
Did you know that you can save this PDF as a Word file using Acrobat Professional?
Simply click on File > Export to and select Microsoft Word

(If you have opened this PDF in your browser you will need to save it first. Simply right click anywhere on
the page and select Save as . . . to save the PDF. Then open the PDF in Acrobat Professional.)

If you do not have access to Acrobat Professional there are a number of free applications available that
will also convert PDF to Word (search for PDF to Word converter).

3 © OCR 2025


https://www.ocr.org.uk/qualifications/teach-cambridge/

OCR Level 3 Advanced GCE in History A - Y321/01 - Summer 2025 Examiners’ report

Paper Y321/01 series overview

Y321 is one of twenty-one units for Paper 3 of the A Level examination for GCE History. This unit tests
an extended period of History of at least one hundred years through an interpretation question on a
named in-depth topic and through two essays.

The paper is divided into two sections. In Section A candidates are required to use contextual knowledge
to test the views of two historians about one of the three named in-depth topics or an aspect of one. The
question does not require them to comment on the style of writing or the provenance of the
interpretation.

In Section B candidates are required to answer two essay questions from a choice of three.

Candidates who did well on this paper Candidates who did less well on this paper

generally:

generally:

e showed a clear understanding of the views of | ¢ showed a limited understanding of one or both

the two interpretations in relation to the
question

were able to use contextual knowledge to test
the interpretations, linking that knowledge
directly to the interpretation through evaluative
words

were able to consider both the strengths and
limitations of both Interpretations using
contextual knowledge

covered the whole period in a balanced way
adopted a thematic approach

made links and comparisons between aspects
of the topic

explained the links and comparisons

supported their arguments with precise and
relevant examples

reached a supported judgement about the
issue in the question.

of the Interpretations

did not go beyond a basic explanation of part
of the Interpretation

did not link any contextual knowledge directly
to the Interpretation and therefore did not
evaluate the Interpretation

adopted a chronological rather than thematic
approach

did not make links or comparisons even if
events from different parts of the period were
discussed in the same paragraph

did not cover the whole period

did not focus on the precise wording of the
question

made unsupported comments about issues
which were no more than assertions.

OCR support

You can find information on exam review webinars and other support events in Training on
the horizontal menu within AS and A Level History A on Teach Cambridge.
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Section A overview

There is one compulsory question in this section. This question requires candidates to explain the view
of each interpretation in relation to the question and then evaluate the interpretation by the application of
contextual knowledge. Responses should show an understanding of the wider debate connected to the
issue.

Section A in Paper Y321 is focused on British policy towards Palestine at the end of the First World War.

Question 1

1 Evaluate the interpretations in both of the two passages.

Explain which you think is more convincing as an explanation of British policy towards Palestine
at the end of the First World War. [30]

Candidates were able to recognise the differences between the two interpretations. Rogan, in Passage
A, sets British policy towards Palestine in the context of efforts to consolidate their ‘unrivalled’ ‘mastery
over the Middle East’. The mandate in Palestine, however, was almost doomed to inevitable failure
because of the expectation that Britain would establish a state for the indigenous people of the region as
well as a Jewish homeland. Bunton, in Passage B, offers a different view, one focused on the strategic
value of Palestine to Britain due to its proximity to the Suez Canal. The British found an ally in the Zionist
cause in supporting these interests in Palestine. Their ultimate goal, according to Bunton, was to keep
foreign influence, notably of the French, out of Palestine.

In evaluating Passage A, candidates drew on relevant knowledge of British policy in the region during
and shortly after the First World War. For example, it was noted that the terms of the Balfour Declaration,
noted in the passage, but expanded upon by candidates, contradicted the promises made to the Arab
people in the McMahon-Hussein correspondence only a short time before. In evaluating Rogan’s claim
about mounting nationalist opposition, the 1920 revolt in Iraq was often cited, while efforts to cede
‘nominal independence’ were linked to the installation of pro-British rulers in Iraq and Transjordan.
‘Communal conflict’ was evaluated against evidence of Arab-Jewish conflict, such as in Jerusalem in
1920 and Jaffa in 1921. A variety of evidence was used to support Rogan’s contention that Palestine
represented ‘Britain’s greatest imperial failure in the Middle East’.

The importance of the Suez Canal, noted by Bunton, was evaluated using data on the amount of
shipping which passed through it, Britain’s need to maintain contact with its possessions in the east, and
the Empire’s ongoing need for oil coming from Persia. Candidates demonstrated broad knowledge of
Zionism and the influence of prominent Zionists on British policy, such as Rothschild. Some candidates
even attempt to explain Bunton’s reference to the Bible in the context of the restoration of a Jewish
nation while others referenced the pogroms in eastern Europe. Candidates usually disagreed with
Bunton’s contention about British concern over French influence in the region. Knowledge of the Sykes-
Picot agreement was usually demonstrated and the fact that Britain and France had been allies in the
war was used to undermine the interpretation.

Some candidates, when addressing both interpretations, drew on later knowledge (which can be seen in
Exemplar 1), such as increased Jewish immigration as a result of Hitler's policies in Germany and the
persecution of the Jews during the Second World War. On occasion, such as when candidates tried to
evaluate Rogan’s suggestion that Palestine represented Britain’s greatest failure in the region, it was
appropriate to use later knowledge as further support. But the knowledge used throughout the answer
needed to be focused largely on the period identified in the question, ‘at the end of the First World War’.
Exemplar 1 provides an example of an answer in which there is a good focus on the question with good
evaluation even if it is not extensive.
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Exemplar 1 is an example of a Level 5 response, in which there is evaluation of the interpretations using
relevant knowledge. This evaluation is less developed and there are some less effective comments

relating to Passage A which make use of later knowledge.
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Section B overview

Candidates are required to answer two questions from a choice of three. To do well on Section B
candidates need to make connections and links across the whole period of their study. They should
explain similarities and differences between the events they are discussing to show an awareness of
continuity and change across the whole period, unless instructed otherwise. The comparisons may be
made across the period within the topic or between regions, depending on the topic. It is also important
that the comparisons are explained - what is similar or different between the periods or regions.

The strongest answers will test a hypothesis and reach a supported judgement.

Question 2 was slightly more popular than questions 3 and 4.

Question 2*

2* ‘Russia had the greatest influence of all the Great Powers in the Middle East during the period
from 1908 to 2011.’

How far do you agree? [25]

Many candidates chose to address this question by looking at each of the Great Powers in turn,
beginning with Russia, before looking at Britain and the US, and sometimes France. This approach
tended to produce answers that explained the influence of each country, sometimes charting its ebb and
flow during the period, often with fairly detailed relevant knowledge. But such an approach did not always
allow for the development of synthesis.

Those candidates who adopted a thematic approach usually looked at political, economic and social
influence. Where change and continuity was noted, candidates often drew attention to the growing
influence of the US in the region during the latter part of the period, following the collapse of the Soviet
Union. This was reflected chiefly in the second war in Iraq. Russia’s influence was seen as fairly limited
throughout the period, reaching a peak in the 1950s through its close relations with Arab nationalist
leaders such as Nasser in Egypt (the Czech arms deal, 1955). British influence was well known with
many candidates demonstrating good knowledge of its gradual waning as the period progressed. The
Suez crisis was cited as a clear moment of change in British influence, as Britain, together with France
and Israel, were forced to withdraw. The role of the US in putting pressure on Britain also marked
something of a turning-point, with US influence in the region gradually growing as a result. Where
synthesis occurred, comments were often less developed. It is not enough simply to note change or
continuity; for synthesis to be developed, explanation as to why that change or continuity has occurred is
needed.

Misconception

there is continuity; it is not simply about noting that something has changed or stayed the

O Synthesis requires an explanation as to why change has occurred during the period or why
same.
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Question 3*

3* To what extent did the nature of the Palestinian issue change during the period from 1908 to
20117 [25]

Some candidates attempted to trace the evolution of the Palestinian issue from the moment of British
involvement and the creation of Mandatory Palestine to more recent events towards the end of the
period. This approach, whilst often based on fairly detailed knowledge, proved less effective, since it was
difficult to develop synthesis from a largely chronological approach.

Other candidates took a thematic approach by looking at such issues as land, politics (principally,
relations with Israel) and religion, including the rise of extremism. Other themes addressed by
candidates included social and economic factors. Some candidates argued that a shift occurred away
from land as the key issue following the UN’s decision to divide Mandatory Palestine in 1947 towards
politics and the need to find peaceful co-existence. Change was also noted in relation to the theme of
religion, with earlier Jewish terrorism giving way to Islamic extremism. Knowledge was often fairly
detailed and many candidates demonstrated understanding of the Palestinian issue. Synthesis was not
always apparent or sufficiently developed though.

Question 4*
4* ‘Throughout the period from 1908 to 2011, Pan Arabism in the Middle East was weak.’

How far do you agree? [25]

As in answers to the other two questions in this section, some candidates provided explanations of key
factors relating to Pan Arabism, often with fairly detailed knowledge, but without offering any developed
synthesis. Candidates who adopted this approach would often focus on Egypt and the role of Nasser in
promoting Pan Arabism (‘Voice of the Arabs’, the formation of the UAR, and his policy towards the west).
This often led into discussion of the achievements of Sadat and the impact of his decision to negotiate
with Israel following the Yom Kippur war which alienated many Arabs who supported the Palestinian
cause. Some candidates were able to comment on the significance of Nasser and Sadat in the context of
Pan Arabism, with Nasser’s presidency seen as something of a high point, while Sadat’s ultimately
contributed to its decline.

Other events discussed included the Iran-lraq war in the 1980s. While this certainly worked against the
development of Pan Arabism, many candidates appeared to see the war as a conflict between Arabs.
The Iranians, however, are Persians, and not Arabs. Thus, whilst the war undermined Arab strength, its
significance in relation to the question often needed more measured consideration. Candidates often
focused on the weaknesses of Pan Arabism, as reflected in the failure to establish Arab unity (the
collapse of the UAR), the limitations of the ideology, which often came second to national interests, and
the rise of Islamic fundamentalism at the expense of Pan Arabism. Candidates who adopted a thematic
approach looked at such themes as religion (linked to the rise of Islamic fundamentalism), politics
(notably, Sadat’s decision to negotiate with Israel), society (the inability to develop a shared ideology),
and military (Sadat, again, and the Yom Kippur war, and Nasser’s success in the Suez Crisis). As noted
above, many candidates provided explanations of factors without developing synthesis.

Exemplar 2 provides an example of an answer that adopts a thematic approach, includes explanation
with fairly detailed and accurate knowledge, and some less developed attempts at synthesis which
pushed the answer into Level 5.
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Exemplar 2
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Exemplar 2 is an example of a Level 5 response in which the candidate has adopted a thematic
approach. There is a good focus on the question with generally accurate and detailed knowledge. The
candidate has made some attempt at identifying change and continuity, but the comments are less

developed.
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Online courses

Enhance your skills and confidence in internal assessment

What are our online courses?

Our online courses are self-paced eLearning
courses designed to help you deliver, mark

and administer internal assessment for our
qualifications. They are suitable for both new and
experienced teachers who want to refresh their
knowledge and practice.

Why should you use our online
courses?

With these online courses you will:

* learn about the key principles and processes
of internal assessment and standardisation

» gain a deeper understanding of the marking
criteria and how to apply them consistently
and accurately

+ see examples of student work with commentary
and feedback from OCR moderators

* have the opportunity to practise marking and
compare your judgements with those of OCR
moderators

» receive instant feedback and guidance on
your marking and standardisation skills

* be able to track your progress and
achievements through the courses.

How can you access our online
courses?

Access courses from Teach Cambridge. Teach
Cambridge is our secure teacher website, where
you'll find all teacher support for your subject.

If you already have a Teach Cambridge account,
you'll find the link to the Online courses under
the Assessment or Training tab — hover over
Assessment or Training on the horizontal menu
and select Online courses from the dropdown.

If you don’t have a Teach Cambridge account
yet, ask your exams officer to set you up — just
send them this link and ask them to add you as a
Teacher.

Access the courses anytime, anywhere and at
your own pace. You can also revisit the courses as
many times as you need.

Which courses are available?

We recommend all teachers complete the module
on Online courses — NEA for their subject. These
courses provide subject-specific information about
course content; how to prepare for planning,
marking and submitting; and support with
understanding the marking criteria.

The subject-specific courses are tailored for each
qualification that has non-exam assessment (NEA)
units, except for AS Level and Entry Level. They
cover the following topics:

» the structure and content of the NEA units

+ the assessment objectives and marking criteria
for the NEA units

+ examples of student work with commentary and
feedback for the NEA units

* interactive marking practice and feedback
for the NEA units.

We are also developing courses for some of the
examined units, which will be available soon.

How can you get support and
feedback?

If you have any queries, please contact our
Customer Support Centre on 01223 553998 or
email support@ocr.org.uk.

We welcome your feedback and suggestions on
how to improve the online courses and make them
more useful and relevant for you. You can share
your views by completing the evaluation form at
the end of each course.
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Tell us what you think

Your feedback plays an important role in how we develop, market, support and resource qualifications now and
into the future. We want you and your students to enjoy and get the best out of our qualifications and resources,
but to do that we need your honest opinions to tell us whether we're on the right track or not.

You can email your thoughts to resources.feedback@ocr.org.uk or visit our feedback page to learn more about how
you can help us improve our resources.

Designing and testing in collaboration with you and your students

@ Helping young people develop an ethical view of the world

o
% Equality, diversity, inclusion and belonging (EDIB) are part of everything we do

Contact the team at:

Q& 01223 553998
® ocr.org.uk

To stay up to date with all the relevant news about our qualifications,
register for email updates at ocr.org.uk/updates

Visit our Online Support Centre at support.ocr.org.uk
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OCR is a Company Limited by Guarantee and an exempt charity. Registered in England. Registered office: The Triangle Building, Shaftesbury Road, Cambridge,
CB2 8EA. Registered company number: 3484466.

We operate academic and vocational qualifications regulated by Ofqual, Qualifications Wales and CCEA as listed in their qualifications registers.

We are committed to providing a fully accessible experience across all our products, platforms, and websites. Find out more about our
accessibility standards.

© OCR 2025. All rights reserved. We retain the copyright on all our publications. However, our registered centres are permitted to copy and distribute our
material for their own internal use, in line with any specific restrictions detailed in the publication. Find out more about our copyright policies.

We update our publications regularly so please check you have the most up-to-date version.

We cannot be held responsible for the persistence or accuracy of URLs for external or third-party internet websites referred to in this publication
and do not guarantee that any content on such websites is, or will remain, accurate or appropriate.

When we update our specifications, you'll see a new version number and a summary of the changes. While we do our best to reflect these
changes in all associated resources on Teach Cambridge, if you notice any discrepancies, please refer to the latest specification on our website
and let us know.

Our resources do not represent any teaching method we expect you to use. We cannot be held responsible for any errors or omissions in our resources.
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