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Introduction 

Our examiners’ reports are produced to offer constructive feedback on candidates’ performance in the 

examinations. They provide useful guidance for future candidates.  

The reports will include a general commentary on candidates’ performance, identify technical aspects 

examined in the questions and highlight good performance and where performance could be improved. 

A selection of candidate responses is also provided. The reports will also explain aspects which caused 

difficulty and why the difficulties arose, whether through a lack of knowledge, poor examination 

technique, or any other identifiable and explainable reason. 

Where overall performance on a question/question part was considered good, with no particular areas to 

highlight, these questions have not been included in the report. 

A full copy of the question paper and the mark scheme can be downloaded from Teach Cambridge. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Would you prefer a Word version?  

Did you know that you can save this PDF as a Word file using Acrobat Professional?  

Simply click on File > Export to and select Microsoft Word 

(If you have opened this PDF in your browser you will need to save it first. Simply right click anywhere on 
the page and select Save as . . . to save the PDF. Then open the PDF in Acrobat Professional.) 

If you do not have access to Acrobat Professional there are a number of free applications available that 
will also convert PDF to Word (search for PDF to Word converter). 
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Paper Y320/01 series overview 

Y320 is one of twenty-one units for Paper 3 of the A Level examination for GCE History. This unit tests 

an extended period of History of at least one hundred years through an interpretation question on a 

named in-depth topic and through two essays.  

The paper is divided into two sections. In Section A candidates are required to use contextual knowledge 

to test the views of two historians about one of the three named in-depth topics or an aspect of one. The 

question does not require them to comment on the style of writing or the provenance of the 

interpretation.  

In Section B candidates are required to answer two essay questions from a choice of three. 

Candidates who did well on this paper 

generally: 

Candidates who did less well on this paper 

generally:  

• showed a clear understanding of the views of 
the two interpretations in relation to the 
question 

• were able to use contextual knowledge to test 
the interpretations, linking that knowledge 
directly to the interpretation through evaluative 
words 

• were able to consider both the strengths and 
limitations of both Interpretations using 
contextual knowledge 

• covered the whole period in a balanced way 

• adopted a thematic approach 

• made links and comparisons between aspects 
of the topic 

• explained the links and comparisons 

• supported their arguments with precise and 
relevant examples 

• reached a supported judgement about the 
issue in the question. 

• showed a limited understanding of one or both 
of the Interpretations 

• did not go beyond a basic explanation of part 
of the Interpretation 

• did not link any contextual knowledge directly 
to the Interpretation and therefore did not 
evaluate the Interpretation 

• adopted a chronological rather than thematic 
approach 

• did not make links or comparisons even if 
events from different parts of the period were 
discussed in the same paragraph 

• did not cover the whole period 

• did not focus on the precise wording of the 
question 

• made unsupported comments about issues 
which were no more than assertions. 

 

OCR support 

 

You can find information on exam review webinars and other support events in Training on 

the horizontal menu within AS and A Level History A on Teach Cambridge. 

 

  

https://teachcambridge.org/a0a9e8be-ccc8-4e6f-806b-ef73e78089a9/upcoming-training-events?unit=all&subject=1b006d7b-3ae5-4a7b-bf44-17b1395b45f6
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Section A overview 

There is one compulsory question in this section. This question requires candidates to explain the view 

of each interpretation in relation to the question and then evaluate the interpretation by the application of 

contextual knowledge. Responses should show an understanding of the wider debate connected to the 

issue. 

Section A in Paper Y320 is focused on the rise of Nationalism in Kenya during the period 1945 to 1965. 

 

Question 1 

Candidates, in general, were able to recognise that whilst Passage A attributes the rise of Nationalism to 

the issues related to the seizure of land by European settlers, in Passage B, land is just one of several 

causes, with more attention given to the treatment of the Kenyans by the settlers.  

The importance of land to the Kenyans was well known and so candidates were usually able to evaluate 

much of Brendon’s interpretation. It was noted, for example, that the settlers took the best, most fertile 

land for themselves and that European farmers, as a minority group, held a disproportionately large 

amount of land when compared to the Kenyans. Furthermore, candidates knew how culturally significant 

land was to the Kikuyu, as reflected in the oaths sworn by Mao Mao warriors. The economic exploitation 

of the Kenyans more generally was also noted, with European farmers selling cash crops, while Kenyan 

farmers were prohibited from doing so. Candidates familiar with the participation of Kenyans in the 

Second World War supported Brendon’s argument about the battle lines having been drawn before the 

conflict. Some candidates also supported his argument about native chiefs co-operating with the British, 

citing Chief Waruhiu, who was murdered in 1952, as an example.  

In relation to Hourly History, candidates were aware of some uprisings prior to Mau Mau, such as the 

Nandi Resistance. Similar knowledge as that used for Passage A was applied to Hourly History’s 

assertion about the importance of the seizure of land. Knowledge of the kipande, the identification 

mentioned in the passage, was well known, as was the generally poor treatment of Kenyans. For 

example, poor wages were cited, often with data to support it, as were the long hours of work and the 

cruel treatment suffered by some Kenyan workers on European farms. The lack of freedom of movement 

was also used to evaluate B’s comments about the treatment of Kenyans, as well as the poor living 

conditions when compared to the lifestyle of the Europeans.  

Passage B was often preferred as the more convincing explanation, if only because it covered a range of 

factors. One criticism of Passage A was that it was focused too much on the issue of land. 
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Exemplar 1  
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Exemplar 1 is an example of a Level 5 response in which there is a good focus on the question with 

evaluation of the interpretations based on relevant knowledge of the historical context. Knowledge is less 

developed overall. There is a slight imbalance in the evaluative comments, with more effective 

evaluation of Passage A. 

 



OCR Level 3 Advanced GCE in History A - Y320/01 - Summer 2025 Examiners’ report 

 12 © OCR 2025 

Section B overview 

Candidates are required to answer two questions from a choice of three. To do well on Section B 

candidates need to make connections and links across the whole period of their study. They should 

explain similarities and differences between the events they are discussing to show an awareness of 

continuity and change across the whole period, unless instructed otherwise. The comparisons may be 

made across the period within the topic or between regions, depending on the topic. It is also important 

that the comparisons are explained - what is similar or different between the periods or regions.  

The strongest answers will test a hypothesis and reach a supported judgement. 

There was a fairly even spread in terms of popularity across all three questions. Candidates who 

answered Question 2 found it more difficult to develop synthesis in their answers. 

 

Question 2* 

Candidates demonstrated a good level of knowledge of Gandhi’s achievements as a nationalist leader, 

with his role in leading the Indian National Congress often cited, as well as his non-violent methods (e.g. 

the Salt March in 1930). His ability to grow the movement by unifying the Indian people against colonial 

rule was noted, as was his success in gaining international attention through, for example, his 

appearances in London. Other leaders whose careers were considered next to Gandhi’s include Kwame 

Nkrumah in Ghana, a key figure in the development of Pan-Africanism, and who led his country to 

independence in 1957, and Jomo Kenyatta, who played an important role in the Mau Mau uprising in 

Kenya, as well as in Pan Africanism. Some candidates also included Nehru, while others discussed 

Jinnah. Many candidates simply explained the achievements of each candidate in turn, with less 

attention given to developing synthesis. At most, in these answers, candidates included fairly superficial 

comparison of their achievements. This kind of approach can be seen in Exemplar 2, where the 

candidate has looked at Gandhi, followed by two other leaders. Knowledge of the careers of these 

figures, particularly Gandhi, is reasonably developed, but attempts at synthesis are fairly limited. Hence 

the mark in Level 4. In order to reach higher levels, more attention needs to be given to change and 

continuity if synthesis is to be developed. 

 

  



OCR Level 3 Advanced GCE in History A - Y320/01 - Summer 2025 Examiners’ report 

 13 © OCR 2025 

Exemplar 2  
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Exemplar 2 is an example of a Level 4 response, which is mostly focused on the question. There is 

relevant knowledge and understanding, which is largely accurate, but the factors tend to be explained, 

with less attention given to developing synthesis. The approach is less thematic, with each leader 

addressed in turn; there is only some attempt at comparison of the leaders’ achievements. 

 

Question 3* 

Candidates demonstrated knowledge of the major famines in India in the late nineteenth century, but in 

some cases, there was little knowledge of famine elsewhere in the British Empire (e.g. in Kenya). The 

impact of these famines was also well known, with the death toll running into the millions. Some 

candidates expanded on this point by referring to the way that the British government worsened the 

impact of the famines by prioritising the needs of the Empire (e.g. its armed forces at wartime) over 

those of the native peoples. Despite the horrendous impact of famine, particularly in India, some 

candidates were careful to point out that it only impacted upon certain parts of the Empire and so it 

couldn’t have been its most important impact on the periphery. The negative impact of the Empire on 

culture was noted instead, notably through its encouragement of Christian missionary work. The Empire 

also negatively affected agriculture in countries on the periphery through the seizure of farming land (e.g. 

in Kenya) and the prevalence of cash crops to enrich Britain itself. But many candidates pointed to more 

positive impacts of the Empire, such as education, developments in medicine, and transport and 

infrastructure (although this was often done to facilitate exploitation). In short, not all the impacts 

highlighted by candidates were negative, with many answers demonstrating a more nuanced approach. 

Some candidates were able to develop some synthesis in their answers by noting differences according 

to geography. Famine, for example, was far more noticeable in India than elsewhere in the Empire. As 

with Question 2, in some answers, candidates provided explanations of famine and other factors, with 

little awareness of change or continuity. In order to reach higher levels, more developed synthesis is 

needed. 

Misconception 

 

Synthesis requires an explanation as to why change has occurred during the period or why 

there is continuity; it is not simply about noting that something has changed or stayed the 

same. 
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Question 4* 

Candidates often approached this question by looking at Britain’s relationships with different European 

rivals, notably France, Germany and Russia, within each period in turn. Rivalry with Germany, for 

example, was traced back to German unification in 1871 and the Congress of Berlin (1884-85) which 

effectively set in motion the ‘Scramble for Africa’. Rivalry characterised relations in the earlier period, as 

reflected in the ‘Scramble’ and German desire for their ‘place in the sun’, but did not reach its peak until 

after 1914 with Germany’s defeat in World War One and subsequent resurgence under the Nazis. In the 

later period, with the Empire on the decline, there was little left to be rivals over, and post-war Germany 

was divided.  

Relations with France were easier for candidates to handle, with rivalry greater in the earlier period, as 

reflected in the Fashoda incident (1898). Following the signing of the Entente Cordiale (1904), Britain 

and France tended to be allies, rather than rivals, as reflected in both world wars, with a notable 

exception occurring in the 1960s when de Gaulle vetoed Britain’s attempts to join the EEC.  

Rivalry also characterised Britain’s relations with Russia in the first part of the earlier period, with the 

‘Great Game’ often cited by candidates. An alliance followed at the beginning of the twentieth century 

and continued into World War Two, but relations turned with the onset of the Cold War.  

As with the other questions in Section B, candidates often explained these relationships, using fairly 

developed knowledge, but without properly considering change and continuity. Where there was 

comparison, comments were not always developed, and so it was difficult to demonstrate synthesis. To 

reach higher levels in the mark scheme, candidates need to provide an explanation as to why relations 

with, for example, Germany changed in the later period. 
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