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Introduction

Our examiners’ reports are produced to offer constructive feedback on candidates’ performance in the
examinations. They provide useful guidance for future candidates.

The reports will include a general commentary on candidates’ performance, identify technical aspects
examined in the questions and highlight good performance and where performance could be improved.
A selection of candidate responses is also provided. The reports will also explain aspects which caused
difficulty and why the difficulties arose, whether through a lack of knowledge, poor examination
technique, or any other identifiable and explainable reason.

Where overall performance on a question/question part was considered good, with no particular areas to
highlight, these questions have not been included in the report.

A full copy of the question paper and the mark scheme can be downloaded from Teach Cambridge.

Would you prefer a Word version?
Did you know that you can save this PDF as a Word file using Acrobat Professional?
Simply click on File > Export to and select Microsoft Word

(If you have opened this PDF in your browser you will need to save it first. Simply right click anywhere on
the page and select Save as . . . to save the PDF. Then open the PDF in Acrobat Professional.)

If you do not have access to Acrobat Professional there are a number of free applications available that
will also convert PDF to Word (search for PDF to Word converter).
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Paper Y306/01 series overview

Y306 is one of twenty-one units for Paper 3 of the A Level examination for GCE History. This unit tests
an extended period of History of at least one hundred years through an interpretation question on a
named in-depth topic and through two essays.

The paper is divided into two sections. In Section A candidates are required to use contextual knowledge
to test the views of two historians about one of the three named in-depth topics or an aspect of one. The
question does not require them to comment on the style of writing or the provenance of the
interpretation.

In Section B candidates are required to answer two essay questions from a choice of three.

Candidates who did well on this paper Candidates who did less well on this paper

generally:

generally:

showed a clear understanding of the views of
the two interpretations in relation to the
question

were able to use contextual knowledge to test
the interpretations, linking that knowledge
directly to the interpretation through evaluative
words

were able to consider both the strengths and
limitations of both interpretations using
contextual knowledge

covered the whole period in a balanced way
adopted a thematic approach

made links and comparisons between aspects
of the topic

explained the links and comparisons

supported their arguments with precise and
relevant examples

reached a supported judgement about the
issue in the question.

showed a limited understanding of one or both
of the interpretations

did not go beyond a basic explanation of part
of the interpretation

did not link any contextual knowledge directly
to the interpretation and therefore did not
evaluate the interpretation

adopted a chronological rather than thematic
approach

did not make links or comparisons even if
events from different parts of the period were
discussed in the same paragraph

did not cover the whole period

did not focus on the precise wording of the
question

made unsupported comments about issues
which were no more than assertions.

OCR support

You can find information on exam review webinars and other support events in Training on
the horizontal menu within AS and A Level History A on Teach Cambridge.
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Section A overview

There is one compulsory question in this section. This question requires candidates to explain the view
of each interpretation in relation to the question and then evaluate the interpretation by the application of
contextual knowledge. Responses should show an understanding of the wider debate connected to the
issue.

Section A in Paper Y306 is focused on the threat posed by the Western Rebellion.

Question 1

1 Evaluate the interpretations in both of the two passages.

Explain which you think is more convincing as an explanation of the threat posed by the Western
Rebellion to the government. [30]

Responses that focused on the overall view of the two interpretations about the threat posed by the
Western Rebellion produced more convincing responses than those that considered limited phrases
from the interpretations that did not always focus on the threat. A number of responses simply explained
what the two interpretations said about the Rebellion, others explained the interpretations and used
contextual knowledge to aid the explanation, however these approaches do not take the response to the
higher levels. In order to access the higher levels, the interpretations need to be evaluated, that means
giving a value to the interpretation and its view about the threat. Responses can argue, in basic terms,
that the interpretation is either right or wrong and then link their contextual knowledge to this statement
to support their point.

More sophisticated responses went beyond this simple approach and developed their evaluation using a
range of evaluative words and phrases. Most did see that Interpretation A suggested the rebellion was a
serious threat and were often able to refer the number of battles taken to put the rebellion down,
however there was much disagreement over the size of the rebellion with many confusing it with Kett’s.
Responses also argued that the interpretation was valid given the violence of the rising, noting the
murder of Hellyons and the cry of ‘Kill the Gentlemen’, whilst also commenting on the numbers killed in
the final battle at Sampford Courtenay. There was some discussion of the siege of Exeter, but a large
number thought it fell to the rebels.

In evaluating Interpretation B most identified the argument that it had little chance of success and noted
that its suppression was delayed because of other unrest that was put down in Oxfordshire and
Buckinghamshire before Russell proceeded to advance and that he was cautious, some citing his retreat
to Honiton. This was often added to with responses commenting on how the situation in the West
escalated because of the behaviour of men like Carew and this made suppression more difficult. Most
argued that Interpretation B was correct to suggest that it had little chance of success because of the
nature of the demands and lack of support outside Devon and Cornwall and that once reinforcements
arrived, most notably mercenaries, it was suppressed. In arguing either view was more valid there was
much contextual knowledge that could be used, but what mattered was the quality of evaluation and
focus on threat.
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Exemplar 1 provides an example of solid evaluation and sound knowledge that took the response into
Level 5 at 24 marks. A number of responses showed uneven evaluation with one interpretation being
treated more fully, and candidates should be encouraged to give equal treatment to the two.

Assessment for learning

Responses need to identify the overall view of each interpretation about the issue in the
question — in this instance, was the Western Rebellion a serious threat?
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Misconception

o The Western Rebellion did not take place in the North.
e It was not led by Kett.
e The rebels did not take Exeter, nor Norwich.

@ There were a number of misconceptions about the Western Rebellion:

Assessment for learning

Candidates might be helped by having a list of evaluative words and phrases displayed in the
classroom.
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Section B overview

Candidates are required to answer two questions from a choice of three. To do well on Section B
candidates need to make connections and links across the whole period of their study. They should
explain similarities and differences between the events they are discussing to show an awareness of
continuity and change across the whole period, unless instructed otherwise. The comparisons may be
made across the period within the topic or between regions, depending on the topic. It is also important
that the comparisons are explained - what is similar or different between the periods or regions.

The strongest answers will test a hypothesis and reach a supported judgement.

Question 2*

2* ‘Tudor rebellions were the responses of local communities to local grievances.’

How far do you agree with this view of the period from 1485 to 1603? [25]

This question was quite popular, but a number drifted to a response that simply focused on the causes of
rebellion rather than addressing the specific demands of the question. A simple structure that argued
whether they were national or local grievances often provided the best approach and within that structure
responses then looked at issues such as dynastic, socio-economic and religious rebellions.

Dynastic and socio-economic concerns were usually handled well, with most arguing that dynastic or
even factional issues were more national than local, using examples such as the Yorkist challenge under
Henry VII or the factional disputes of Essex and the Northern Earls, although some did note some the
local issues in the latter. Similarly, in discussing socio-economic issues most suggested they were local
grievances, such as taxation under Henry VII or enclosure under Edward VI, most notably the
Kett/Flowerdew conflict, although again some did argue that underlying some of the grievances under
Edward were wider national issues such as inflation.

It was religion that caused the most difficulty. Some argued that all religious issues were local, pointing
to issues such as the Louth Spire, the importance of monasteries in the North and the use of the Cornish
language for the Prayer Book. However, this was often not developed, whereas the strongest responses
noted that although there were local religious issues, such as particular saint’s days, these rebellions
were also responses to national legislation. A discussion that took this approach was more likely to
display synthesis and make the explained comparisons needed for the higher levels.

Misconception

and explanation as to how something is similar or different, or whether there is change or

O Synthesis does not mean stating something is similar, there needs to be direct comparison
continuity.

11 © OCR 2025
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Question 3*

3* 'Rebellions with foreign support were the most serious threat to Tudor governments.’

How far do you agree with this view of the period from 1485 to 16037
[25]

This was the most popular question and produced a wide range of responses. The most successful
answers did focus on the threat and what was needed to create a threat, while less successful answers
explained the foreign response and did not link this to the concept of threat. Most responses considered
the foreign support provided for the Pretender Rebellions under Henry VII and Spanish support for
Tyrone’s Rebellion, although there were some who considered the potential or failed foreign support for
rebellions such as the Pilgrimage of Grace and Wyatt’s. Many claimed that foreign support was crucial
for the threat posed by these rebellions but often did not explain why it led to them being a threat, for
example it was the foreign support that resulted in Simnel being able to come close to victory at East
Stoke. Some responses argued that foreign support did not create a threat as Irish aid for Simnel put off
potential support, foreign support for Warbeck did not allow a serious challenge and that Spanish
support for Tyrone hastened the defeat at Kinsale.

More successful responses compared foreign support to issues such as aims, support, location and
leadership and often argued that where these were combined, the threat was greater, with many
suggesting that rebellions, such as the Pilgrimage of Grace, were a threat because of the size, cross-
class support and leadership, particularly given Henry VIII's inability to raise a large force, others argued
that dynastic rebellions were a greater threat because of the aims and used the Northumberland/Lady
Jane Grey coup to support their argument.

Less successful responses adopted a chronological approach and simply explained the threat posed by
a range, often narrow, of each rebellion, which prevented synthesis from being displayed.

12 © OCR 2025
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Question 4*

4* ‘All Tudor monarchs maintained political stability in the same way.’

How far do you agree with this view of the period from 1485 to 16037 [25]

Although this was the least popular question, it produced a wide range of responses, with less
successful ones either considering only a few methods used or assessed how Tudor governments
responded to rebellions rather than on methods to sustain stability. However, those that did address the
demands often found little difficulty in comparing and explaining the responses of different monarchs and
were therefore able to access the higher levels as the example below shows.

Responses considered issues such as using those in the localities to maintain stability, with stronger
responses developing this and arguing that the actual methods changed as JP’s, gentry and the middling
sort became more important. Similarly, some considered the role of the Church and argued that it was
used consistently, particularly in terms of preaching and the provision of homilies. In arguing that
methods changed, many considered the use of force and argued that this was more apparent under
Henry VII and Edward VI given the weakness of their position. Similarly, responses also considered how
the use of parliament changed and increased and, as a result, legislation became more important, using
evidence from the socio-economic measures adopted by Edward VI and Elizabeth.

There was much that candidates could consider, but examiners did not expect all issues to be
considered; what mattered was the quality of explanation and synthesis, with focus on continuity and
change.

13 © OCR 2025
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Exemplar 2 was placed at the bottom of Level 6 and awarded 21 marks as there was sustained
synthesis, but to go higher in the level this needed to be further developed.
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