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Would you prefer a Word version?  

Did you know that you can save this PDF as a Word file using Acrobat Professional?  

Simply click on File > Export to and select Microsoft Word 

(If you have opened this PDF in your browser you will need to save it first. Simply right click anywhere on 
the page and select Save as . . . to save the PDF. Then open the PDF in Acrobat Professional.) 

If you do not have access to Acrobat Professional there are a number of free applications available that 
will also convert PDF to Word (search for PDF to Word converter). 
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Introduction 

Our Moderators’ reports are produced to offer constructive feedback on centres’ assessment of 

moderated work, based on what has been observed by the moderation team. These reports include a 

general commentary of accuracy of internal assessment judgements, identify good practice in relation to 

evidence collation and presentation, and comment on the quality of centre assessment decisions against 

individual Learning Objectives. The report also highlights areas where requirements have been 

misinterpreted and provides guidance to centre assessors on requirements for accessing higher mark 

bands. Where appropriate, the report will also signpost other sources of information that centre 

assessors will find helpful. 

OCR completes moderation of centre-assessed work in order to quality assure the internal assessment 

judgements made by assessors within a centre. Where OCR cannot confirm the centre’s marks, we may 

adjust them in order to align them to the national standard. Any adjustments to centre marks are detailed 

on the Moderation Adjustments report, which can be downloaded from Interchange when results are 

issued. Centres should also refer to their individual centre report provided after moderation has been 

completed. In combination, these centre-specific documents and this overall report should help to 

support centres’ internal assessment and moderation practice for future series. 

Online courses 

We have created online courses to build your confidence in delivering, marking and administering 

internal assessment for our qualifications. Courses are available for Cambridge Nationals, GCSE,  

A Level and Cambridge Technicals (2016). 

Cambridge Nationals 

All teachers delivering our Cambridge Nationals suite are asked to complete the Essentials for the NEA 

course, which describes how to guide and support your students. You'll receive a certificate which you 

should retain. 

Following this you can also complete a subject-specific Focus on Internal Assessment course for your 

individual Cambridge Nationals qualification, covering marking and delivery. 

GCSE, A Level and Cambridge Technicals (2016) 

We recommend all teachers complete the module on Online courses – NEA for their subject. These 

courses provide subject-specific information about course content; how to prepare for planning, marking 

and submitting; and support with understanding the marking criteria. 

Accessing our online courses 

You can access all our online courses from our teacher support website Teach Cambridge. 

These free online courses currently cover the end-to-end NEA process for teachers. You’ll find the link to 

the Online courses under the Assessment or Training tab – hover over Assessment or Training on 

the horizontal menu and select Online courses from the dropdown. 

These self-paced online courses are intended for any teachers. During the course, you will engage with 

interactive content on subjects such as guidance on unit content, structure and administrative processes. 

If you have any queries, please contact our Customer Support Centre on 01223 553998 or email 

support@ocr.org.uk. 

 

https://teachcambridge.org/landing
mailto:support@ocr.org.uk
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General overview 

As in previous years, most candidates in 2025 chose to investigate aspects of the specification related to 

Changing Spaces: Making Places. Reports on coastal processes, landforms and management continue 

to make a significant contribution, while the number of reports submitted on carbon and water cycles 

remains relatively small. Moderators continue to see a few reports that are not effectively linked to the 

specification. Please read the section about avoiding malpractice at the end of this report. 

Most centres continue to promote good practice: facilitating investigations that clearly focus on areas of 

personal interest to individual candidates and which have obviously been conducted independently. 

Candidates from a few centres are developing NEAs with a very limited range of titles that are based on 

residential fieldwork. In some cases, the range of titles is too limited and the centres are being contacted 

in order to remind them of regulations that require the development of independent investigations.  

The standard of administration remains high. However, when problems do occur, as discussed below, 

the impact on the time spent during the moderation process can be significant. Centres are reminded to 

follow the guidance in the specification and that provided by OCR.  

Candidates who did well generally: Candidates who did less well generally: 

• provided very clear aims in the introduction and 

justified their investigation 

• discussed a valid sampling framework that was 

justified 

• chose appropriate methods to represent their 

data, including representations of spatial data 

or other more sophisticated techniques 

• used a range of quantitative and qualitative 

methods to effectively analyse their data and 

linked back to wider theory 

• drew sensible, evidenced conclusions and 

demonstrated that they understood wider 

geographical theory 

• referenced literature sources throughout the 
report. 

• had unclear aims and/or tried to achieve too 
much or focused on too large a geographical 
area 

• named a sampling strategy but did not provide 
any detail or justification 

• used only simple methods of data presentation 

• described maps and graphs without using any 
quantitative and qualitative methods of 
analysis 

• repeated key findings in the conclusion but 
links to wider geographical theory were absent 

• referenced literature sources in the 
introduction only. 

 

As stated in the Moderators’ report for Summer 2024, moderators also found the same this summer: 

Administration 

Centres are congratulated for their administration when marking and submitting the NEA. Administration 

requires: 

• sufficient annotation to justify the marks that have been given 

• submission of the completed proposal forms 

• completion of the mark recording sheets (URS669) 

• submission of declaration forms (GCW179) signed by teachers and candidates. 

Most centres completed these tasks perfectly. In a few cases, moderation was hindered by insufficient 

annotation or delayed by the absence of one of the correct forms. It should be noted that moderation 

cannot take place unless the proposal form, mark recording sheets, and declaration forms (GCW179), 

duly signed, have been received by the moderator for every candidate in the sample. 
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To save any confusion, it is important to record the correct candidate number on each NEA, proposal 

form and mark recording sheets. When submitting work electronically, please make sure that the 

candidate numbers are recorded within the scanned/electronic documents and that these match the 

candidate number recorded in the file name.  

The moderation process is delayed significantly where: 

• candidate numbers are not recorded in the file name of electronic files 

• incorrect candidate numbers have been used. 

 

Interpretation of the marking criteria  

Marking was, in many cases, closely in line with the published marking criteria and accurate – at least 

within the correct level – across all six sections. Where marking was inaccurate, generous application of 

the marking criteria was more common than severe application of the marking criteria. Generous 

marking was seen in all six sections of the marking criteria.  

Misunderstanding of the marking criteria was most commonly seen in: 

• Section 1. In order to give a mark in Level 3 there needs to be a justification for the investigation as 
well as clear evidence of valid and individual literature research. 

• Section 2. In order to give a mark in Level 3 the sampling framework should be ‘appropriate, coherent 
and justified’. The moderator expects to see details such as the ‘frequency, range and location 
choice’. 

• Section 3. In order to give a mark in Level 3 candidates need to have used an ‘appropriate balance of 
simple and more sophisticated data representation methods’. 

• Section 4. In order to access marks in the upper two levels of the marking criteria for this section, 
candidates must provide evidence that they can apply appropriate methods to analyse quantitative 
data (such as measures of central tendency, measures of dispersal, or statistical tests) and/or 
appropriate methods to analyse qualitative data (such as simple text analysis, coding or effective 
annotation of images).  

• Section 6. In order to give a mark in Level 3 candidates need to have stated the sources and literature 
references clearly and accurately throughout the investigation. 

 

Section 1: Planning, purpose and introduction 

The section is tackled by most candidates with a degree of confidence. Many investigations sampled in 

2025 were based on a research question or hypothesis that defined a suitable investigation at an 

appropriate scale. Those that were less well defined tended to be over ambitious or lacking in focus. The 

least successful investigations were those that had too many disparate research questions and, as such, 

the questions did not provide a holistic route through the enquiry. 

Please encourage candidates to link their proposed title to a specific key idea in the specification. A link 

to 'place' or 'carbon' is not sufficient. At the same time, candidates should be dissuaded from attempting 

to link their titles to three or four different key ideas at the proposal stage. Investigations that take this 

unfocused approach create issues for the candidate as the investigation lacks focus. Furthermore, it is 

difficult to credit such investigations as having a 'well defined research question' in the context section of 

the mark scheme. The most successful proposals are those where the candidates identify a single bullet 

point of content in the specification. This allows them to develop a coherent line of enquiry around a 

central theory, concept or process. 
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Key point – the use of literature 

Reports should provide a concise locational and theoretical context to the investigation which is 
supported by a discussion of geographical literature. 

 

The most successful reports base the discussion of the locational and theoretical context on a very 

limited number of articles, books or websites. The main findings of this literature are summarised and 

linked effectively to the candidates' own investigation. In this way, candidates are able to explain current 

thinking behind the geography that underpins their investigation. The more successful responses also 

use the literature to justify their enquiry. 

On the other hand, the writing of the introduction is still problematic for some candidates. The context 

can be less successful when: 

• the candidate has developed research questions or hypotheses that, when taken as a whole, do not 
naturally suggest a logical route through the enquiry that will resolve the issue raised in the title 

• the justification of the investigation is absent  

• the discussion of theory takes an ‘everything I know about…’ approach – not focusing on theory that 
is relevant to the specific investigation taken by the candidate 

• candidates copy and paste passages from their literature research without adding any explanation 
and without making any explicit links to their proposed enquiry 

• the ‘literature’ used is something akin to a revision website and the candidate does not show any 
progression in theoretical understanding from GCSE – this often seems to be the case in coastal 
investigations. 

Candidates wanting to investigate space and place would be well advised to do some literature research 

into theories of perception. Yi-Fu Tuan, Space and Place, was first published in 1977 but its discussion of 

perception of space and place remain largely valid today. However, candidates should be firmly steered 

away from basing a place study on the Burgess' model. This model was developed in the 1920s to 

explain urban patterns created by mass migration into US cities. To apply this to UK cities is an example 

of anachorism (being out-of-place). As such, it is not useful in explaining current patterns or processes of 

counter-urbanisation or re-urbanisation in UK cities. 

Most coastal investigations focus on beach profiles and/or the management of beaches. However, many 

beach profile/beach management projects do not move beyond a GCSE level discussion of longshore 

(littoral) drift. Attempts to explain cyclical beach profiles are simplistic and often confused. Discussion of 

theories such as littoral cells, sediment budgets, systems theory, equilibrium or feedback mechanisms 

(which would be appropriate at this level) are rare, but very welcome when seen. 

 

Section 2: Data, information collection methods and sampling framework 

This section of the report is differentiated by the marking criteria that describe the sampling strategy. 

Most candidates do a good job of describing data collection methods, but the depth and accuracy of the 

discussion of sampling strategies varies considerably. 

The most successful projects find the correct balance when describing the methods of data collection: 

• the methods are valid – the candidate has selected methods that will allow the collection of data that 
is pertinent to the investigation  

• data is geolocated – which has the additional advantage of allowing spatial patterns to be represented 
in Section 3 
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• there is clear evidence that methodologies have been 'personalised’. For example, questionnaires or 
environmental quality surveys have been created or adapted to suit the research question, are much 
more appropriate for the Independent investigation. 

By contrast, the less successful projects: 

• take a less well organised approach – collecting small quantities of data across a range of methods – 
only some of which produce data that is relevant to the aims of the investigation 

• neglect any spatial dimension  

• do not provide evidence that methodologies have been 'personalised’. 

 

Sampling strategies are less well-considered by many candidates. At a basic level, sampling strategies 

are simply named without further discussion. To be given a mark in Level 3, the sampling strategy is 

‘appropriate, coherent and justified’. This means that a full discussion of the strategy is needed at this 

level that includes: 

• Sufficient detail to replicate the strategy. For example, how was random sampling achieved? 
Successful projects describe the creation of a grid, for example, and the use of random numbers to 
identify sample points across space. 

• Discussion of sample size and the geolocation of sample sites. 

• Consideration of timing and frequency. Was data collected once or more than once? If more than 
once, how often and why? 

• Justification for the decisions that were made. This might include, for example, why the sample sites 
were selected, or why random sampling was used rather than systematic. 

Misconception – stratified sampling 

 

Stratified sampling is not well understood by most candidates. Many state that they have used 

this strategy when they have, in fact, used purposive sampling. Stratified sampling is a 

probability sampling technique. It should only be used when the population can be divided 

into discrete subgroups or strata, for example, demographic age groups. After the strata have 

been identified, and the proportions calculated, random or systematic sampling then needs to 

be used to sample a relevant percentage from each of the strata. 

Most candidates who claim to have used stratified sampling have identified that their total 

population has different features and they make sure that some of the sample is selected to 

represent each of these features. For example, they might identify that their area of 

investigation includes three different housing estates, and they make sure that part of the 

sample comes from each estate. This method of sampling is a non-probability sampling 

technique and is commonly known as purposive sampling. It is used where the sample is 

selected based on specific characteristics that the researcher believes are most relevant to 

the study's objectives. 

 

The methodology section is structured by some candidates using a table whereas others use extended 

writing. OCR has no preferred or recommended way to structure this section. However, candidates 

should be aware of the potential limitations of using a table as there is a tendency to: 

• focus largely on description of the method and its limitations but pay minimal attention to explanation 
or justification 

• copy and paste blocks of text from part of a table to another – making it difficult to see how 
'personalised' approaches are taken 
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• sampling strategies are rarely discussed in sufficient detail within a methodology table. This issue is 
much less apparent when candidates use extended writing. 

In projects that have a successful methodology, the ethical consideration is also specific to the method of 

investigation. By contrast, the less successful projects tend to provide very generic comments 

concerning the ethics of geographical investigations. This is something that could easily be addressed by 

future cohorts. 

Assessment for learning – bipolar semantic surveys 

 

Most candidates use bipolar semantic scales in a way that is inappropriate for this level. A 

bipolar scale is often used by KS3 and GCSE students as a research tool – to measure the 

quality of the environment. But bipolar scales are highly subjective and are not really 

designed to be used by a researcher at this level. An appropriate use of a bipolar scale at this 

level would be for the candidate to use it as part of an interview technique – to assess the 

perception of the environment among different groups of respondents. If the A Level 

candidate does not want to conduct interviews, but does want to assess the environmental 

quality, then they should use an Environmental Quality Index. This has the advantage of 

being less subjective, so less prone to confirmation bias. It also provides quantifiable results – 

if the candidate has devised suitable marking criteria. 

 

Section 3: Data presentation techniques  

The quality of data presentation varies considerably across centres. Data presentation is an area of 

strength within the NEA for many centres. However, for other centres, the selection, variety and 

accuracy of data presentation can be limited. Furthermore, this sometimes leads to generous marking.  

The Level 3 marking criteria describes ‘the range of data presentation techniques is appropriate and well 

selected’ and that ‘there is an appropriate balance of simple and more sophisticated data representation 

techniques’. When considering these two statements in the marking criteria it means that successful 

candidates: 

• use a range of data presentation techniques – from simple dot maps and bar graphs to complex maps 
with layered data or located proportional symbols 

• select methods that are appropriate to show the patterns and trends in the data. At a simple level this 
means selecting bar charts for discrete data and line graphs for continuous data – something that 
some candidates get wrong. For the most successful candidates, this means selecting the technique 
that shows the trends or patterns in the data most effectively – and this may involve considering the 
level of sophistication. For example, a candidate who has conducted traffic or footfall surveys at ten 
locations could present this as a bar chart. Alternatively, they could locate the bars on a map or draw 
an isoline map – which would be more appropriate because these techniques show spatial patterns. It 
would also be more sophisticated than a simple bar chart, because it would show two things: 
magnitude and location. However, if they have also recorded direction of movement, they could select 
a map that uses proportional arrows – which would be more sophisticated still because it would allow 
an analysis of spatial patterns or movement. 

The second bullet point in Level 3 also states that the candidate shows ‘good knowledge and 

understanding of the relevant techniques for representing results clearly’. This means that graphs need 

to have axes that are labelled and that units of measurement are included. Maps need to have scale 

lines and north arrows. If proportional symbols have been added, these need to have a key and a scale. 

These elements are often missing, especially where a candidate has used a computer programme to 

create a map or graph. Many candidates also shrink a map or graph to fit on a page – sometime so 

severely that the labels or units of measurement on the axes cannot be read. This means that results 

have not been represented clearly. 
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Misconception – use of GIS to draw proportional circles 

 

It seems that GIS packages are frequently used to generate proportional circles. However, 

the technique rarely seems to be appropriate for the data that is being mapped. The use of 

proportional circles is effective when the data has a very great range. If the range in the data 

is small, as is often the case, then the circles are all similar in size and the map is very difficult 

to interpret. Where geolocated data has been collected that has a small range between the 

maximum and minimum figures, a located bar graph would be the appropriate technique to 

select – as this technique provides better visual differentiation between the values than 

located proportional circles. 

 

Section 4: Data analysis and explanation 

This section of the report requires candidates to identify and interpret patterns, trends and correlations in 

the data. The marking criteria make it clear that there are two elements to consider: 

• Analysis – the identification of patterns, trends and correlations. There are some methods of analysis 
that can be used to bring clarity to the evidence seen in both quantitative and qualitative data. Some 
of these are explored below. 

• Explanation of the evidence. This step requires the candidate to apply their wider geographical 
understanding to the specific data collected in their enquiry in order to explain it. Those candidates 
achieving in the upper two levels of the marking criteria use the interpretation to link their analysis to 
their research aims. In the most successful cases, candidates use their understanding of their 
literature research to offer explanations about the evidence that they can see in their own project.  

For the less successful candidates, analysis will mean describing the evidence using extended writing. 

For more successful candidates, this stage of the investigation will mean selecting appropriate method(s) 

of analysis that allow them to systematically and accurately describe patterns, trends and correlations. 

For the analysis of quantitative data this may mean calculating means, modes, standard deviation or 

Interquartile range to summarise the key evidence seen in quantitative data. Investigations of coastal 

processes could use Zingg analysis – a relatively easy but very effective technique that is rarely seen in 

NEAs. Some candidates who investigate patterns over space/place use Nearest Neighbour analysis very 

effectively – although, again, this is seldom seen. For qualitative data, analysis may mean the coding of 

an interview or the use of annotation to identify significant features of an image. It should be noted that 

annotation requires two steps to be effective: 

• identification of the significant feature(s) of the image 

• a concise interpretation of that feature. 

The use of extended writing beneath an image, that does not identify the significant feature(s) is not as 

effective as annotation – and the use of the levels in the marking criteria should reflect this. 

Quantitative analysis may also mean applying an appropriate statistical test such Spearman’s Rank, Chi 

Square or Mann Whitney. Candidates probably need greater confidence in their numeracy before they 

begin the NEA so that they know which methods are valid with which data. Examples were seen where 

there was insufficient data to conduct a test. Spearman’s Rank needs at least ten pairs of data to make 

the test valid. Knowing this, a candidate can justify that they need at least ten sample points on their 

transect when they are discussing the sampling framework.   
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Assessment for learning – use of statistical tests 

 

Where statistical tests were used, evidential steps in the process were often missed by a 
significant number of candidates. For example, tests were started without stating a hypothesis 
or null hypothesis. Frequently, the result of a test was stated, without presenting the data or 
providing any evidence of calculation. Some candidates relegated their statistical tests to an 
appendix. Please encourage candidates to put this important evidence in the main body of the 
report. 

 

Section 5: Conclusions and investigation evaluation 

The conclusions are often tackled successfully by candidates. A successful response will: 

• select key evidence to substantiate the conclusions 

• provide a concise summary for each research question 

• provide an overall conclusion to the investigation 

• relate findings to wider geographical theory – in the best cases, the candidates refer back to key 
literature used in the introduction. 

Having said that, many candidates still present a conclusion to each sub-question without reaching a 

final overall conclusion. Furthermore, many candidates reach very firm conclusions – this would seem to 

be undermined by the evaluation that follows where a candidate finds several limitations in the accuracy 

or validity of the investigation. Some candidates write an evaluation before the conclusion. This may help 

the candidate come to a more pragmatic overall conclusion. It would be nice to see candidates using 

qualitative expressions such as ‘tentative’ or ‘partial’ when coming to conclusions. 

Most candidates realise the importance of the evaluation and many write at great length. However, many 

do not structure this section – with a result that this section often lacks conciseness or clarity. Most 

candidates focus on the limitations of the data collection methods rather than considering the overall 

effectiveness of the investigation. A successful candidate will: 

• evaluate the knowledge and understanding they have gained – discussing how their investigation has 
clarified their wider understanding of a geographical theory, concept or process 

• evaluate the validity and reliability of the investigation as a whole – moving away from a focus on 
methods to consider the validity of the research questions, and the reliability of the sampling 
strategies and methods of analysis, for example 

• evaluate whether the ethical dimension of the investigation was handled well – considering, for 
example, the problem of confirmation bias when selecting a research question or when selecting 
particular methods of data presentation. 

Key point – features absent from the evaluation 

An evaluation of the knowledge and understanding gained is often absent, as is an evaluation of the 

ethical dimension.  

 

Section 6: Overall quality and communication of written work 

Many candidates produce reports that are presented very well – they are almost always well-structured 

and usually logical. However, generous marking is sometimes seen by moderators in respect to the 

presentation requirements: 

• a significant number of reports do not have accurate references – but are still given marks in the 
upper part of Level 3 



OCR Level 3 Advanced GCE in Geography - H481/04/05 - Summer 2025  Moderators’ report 

 

 11 © OCR 2025 

• an even greater number of reports are not concise – but are still given marks in the upper part of 
Level 3 

Key point – referencing throughout the report 

Candidates should provide a reference every time they refer to a piece of geographical literature (for 

example, in the introduction, analysis or conclusion section) and whenever they lift a secondary source 

(such as a map or graph in the data presentation or analysis section) and paste it into their report. The 

source of this secondary data is often missed by candidates.  

 

In order to reduce the word count, and improve conciseness, the following advice is offered: 

• Use the proposal form to steer candidates away from a title that compares two places. They are 
doubling the workload – and risk confirmation bias. 

• Advise candidates to structure a word count for each section of the report that adds up to no more 
than 4,000 words – and do this before they begin to write. 

• Advise candidates to use, on average, no more than three pieces of literature to support the 
discussion of theory in the introduction. Keep the literature review down to 300 words. It should not be 
presented as an essay in its own right. It should be focused on the theory that is being tested and 
relate directly to the investigation. 

• Suggest that candidates have two or three research questions (rather than more) and use these to 
structure the analysis and conclusions sections. 

• Advise candidates to focus on discussing and justifying the sampling rather than describing too much 
detail of data collection methods.  

• Arrange the analysis section around the research questions rather than around individual forms of 
data processing. 

 

Common misconceptions 

One misconception noted by moderators among a few centres is that cartographical techniques that 

have been copied and pasted from secondary sources can be credited within the data presentation 

section – they cannot. It may be relevant for a candidate to copy and paste a map from another source. 

If they do so, they must: 

• clearly state the source of this extract. Note that the accurate referencing of secondary sources, 
including any such map extract, may be credited in the conclusion and presentation requirements of 
the mark scheme 

• interpret the patterns that are shown on the map as they relate to the aims of their investigation. If this 
interpretation is done well, it may be credited in the analysis and interpretation section of the mark 
scheme. 

 

Avoiding potential malpractice 

Centres are reminded that geographical investigations must be effectively and clearly linked to the 

content of the specification. When reviewing the candidate proposal forms, teachers ‘should ensure that 

the proposed investigation can suitably access the specification and mark scheme requirements and 

give general guidance on the methodology that the learner plans to use’ (page 55 in the A Level 

Geography H481 specification). The appropriate box on the proposal form should be used by the 

candidate to make an explicit link between the proposed investigation and a specific section of the A 

Level Geography specification.  

https://www.ocr.org.uk/Images/223012-specification-accredited-a-level-gce-geography-h481.pdf
https://www.ocr.org.uk/Images/223012-specification-accredited-a-level-gce-geography-h481.pdf
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Sand dune succession is not explicitly part of the specification content and, for this reason, NEAs based 

on sand dune succession are not appropriate and should not be selected by candidates. The proposal 

form should be used to firmly steer any candidate away from this topic and towards something that is 

explicitly linked to the specification. An investigation of the water cycle or carbon cycle that is located in a 

sand dune would have a relevant link to the specification – but an ecological study of succession does 

not. 

In 2025, moderators also saw a handful of ecological investigations. These were sometimes tenuously 

linked to topic 3.4, Future of Food. However, the methodology was an ecological experiment rather than 

a geographical investigation with no link to geographical theory and any spatial dimension was absent. 

This meant that certain areas of the marking criteria were inaccessible to the candidates, in particular, 

criteria in Sections 1, 4 and 5 that refer to geographical theory. These candidates were also unable to 

access criteria in Section 2 that refer to digital, geolocated data and to location choice in the sampling 

framework. 

A few centres submitted reports where titles were much too similar to one another. For example, multiple 

candidates comparing levels of deprivation in two locations of a small town or coastal investigations that 

compared the coastal processes in managed and unmanaged sections of the same beach. The similarity 

of the titles, aims and research questions suggests that titles may be selected by candidates from a list 

provided by the centre or by a third-party provider. Centres, and third-party providers, are reminded that 

‘teachers must not provide learners with a choice of titles or tasks from which learners then choose’ 

(page 55 of the A Level Geography H481 specification). 

The apparent use of a template to structure either the methodology section or, indeed, to structure the 

whole report is becoming an increasing concern. For example, it seems that some candidates are given 

a template so that every report uses exactly the same structure of headings and sub-headings, for 

example, Section 1 is subdivided in the same way in all reports: 1.1 Aims, 1.2 Justification, 1.3 

Background. Centres, and third-party providers, are reminded that ‘teachers must not provide templates 

and model answers for the work of specific learners’ (page 55 of the A Level Geography H481 

specification). 

It should be stressed that cases such as those discussed above are still few and far between – most 

centres provide ample evidence that candidates work completely independently. However, where these 

issues are seen, moderators report what they have seen to the compliance team at OCR – who then 

investigate suspected maladministration of the component by the centre. 

 

Helpful resources 

There is a range of teaching and assessment resources and support available through Teach 
Cambridge.  

You can also contact our Subject Advisor team at geography@ocr.org.uk for further advice on this report 

and support with future marking. 

 

 

 

https://www.ocr.org.uk/Images/223012-specification-accredited-a-level-gce-geography-h481.pdf
https://www.ocr.org.uk/Images/223012-specification-accredited-a-level-gce-geography-h481.pdf
https://www.ocr.org.uk/Images/223012-specification-accredited-a-level-gce-geography-h481.pdf
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Supporting you
Teach 
Cambridge

Make sure you visit our secure website Teach Cambridge to find the full 
range of resources and support for the subjects you teach. This includes 
secure materials such as set assignments and exemplars, online and 
on-demand training.

Don’t have access? If your school or college teaches any OCR 
qualifications, please contact your exams officer. You can forward them 
this link to help get you started.

Reviews of 
marking

If any of your students’ results are not as expected, you may wish to 
consider one of our post-results services. For full information about the 
options available visit the OCR website.

Access to 
Scripts

We've made it easier for Exams Officers to download copies of your 
candidates' completed papers or 'scripts'. Your centre can use these 
scripts to decide whether to request a review of marking and to support 
teaching and learning.

Our free, on-demand service, Access to Scripts is available via our 
single sign-on service, My Cambridge. Step-by-step instructions are on 
our website.

Keep up-to-date We send a monthly bulletin to tell you about important updates. You can 
also sign up for your subject specific updates. If you haven’t already, 
sign up here.

OCR  
Professional 
Development

Attend one of our popular professional development courses to hear 
directly from a senior assessor or drop in to a Q&A session. Most of our 
courses are delivered live via an online platform, so you can attend from 
any location.

Please find details for all our courses for your subject on Teach 
Cambridge. You'll also find links to our online courses on NEA marking 
and support.

Signed up for 
ExamBuilder?

ExamBuilder is the exam paper builder platform for a range of our 
qualifications. Find out more.

Free for all OCR centres with an Interchange account, it allows unlimited 
users per centre. We require an Interchange username to verify your 
centre’s users for ExamBuilder. 

If you do not have an Interchange account, please contact your centre 
administrator (usually the Exams Officer) to request a username.
Once you have an Interchange username, use the form on this page to 
sign up for ExamBuilder, or ask an existing user at your centre to create 
an ExamBuilder account for you.

Active Results Review students’ exam performance with our free online results analysis 
tool. It is available for all GCSEs, AS and A Levels and Cambridge 
Nationals (examined units only).

Find out more.

https://teachcambridge.org/landing
https://www.ocr.org.uk/administration/support-and-tools/my-cambridge/index.aspx
https://www.ocr.org.uk/administration/support-and-tools/my-cambridge/index.aspx
http://ocr.org.uk/administration/stage-5-post-results-services/enquiries-about-results/
https://www.ocr.org.uk/administration/support-and-tools/access-to-scripts/
https://www.ocr.org.uk/qualifications/email-updates/
https://ocr.org.uk/qualifications/past-paper-finder/exambuilder/
https://interchange.ocr.org.uk/SingleSignOn/ValidateAuthentication.aspx?ReturnURL=/
https://www.ocr.org.uk/qualifications/past-paper-finder/exambuilder/sign-up/
http://ocr.org.uk/activeresults


Online courses
Enhance your skills and confidence in internal assessment

What are our online courses?
Our online courses are self-paced eLearning 
courses designed to help you deliver, mark 
and administer internal assessment for our 
qualifications. They are suitable for both new and 
experienced teachers who want to refresh their 
knowledge and practice.

Why should you use our online 
courses?
With these online courses you will:

•	 learn about the key principles and processes  
of internal assessment and standardisation

•	 gain a deeper understanding of the marking 
criteria and how to apply them consistently  
and accurately

•	 see examples of student work with commentary 
and feedback from OCR moderators

•	 have the opportunity to practise marking and 
compare your judgements with those of OCR 
moderators

•	 receive instant feedback and guidance on  
your marking and standardisation skills

•	 be able to track your progress and 
achievements through the courses.

How can you access our online 
courses?
Access courses from Teach Cambridge. Teach 
Cambridge is our secure teacher website, where 
you’ll find all teacher support for your subject.

If you already have a Teach Cambridge account, 
you’ll find the link to the Online courses under 
the Assessment or Training tab – hover over 
Assessment or Training on the horizontal menu 
and select Online courses from the dropdown.

If you don’t have a Teach Cambridge account 
yet, ask your exams officer to set you up – just 
send them this link and ask them to add you as a 
Teacher.

Access the courses anytime, anywhere and at 
your own pace. You can also revisit the courses as 
many times as you need.

Which courses are available?
We recommend all teachers complete the module 
on Online courses – NEA for their subject. These 
courses provide subject-specific information about 
course content; how to prepare for planning, 
marking and submitting; and support with 
understanding the marking criteria.

The subject-specific courses are tailored for each 
qualification that has non-exam assessment (NEA) 
units, except for AS Level and Entry Level. They 
cover the following topics:

•	 the structure and content of the NEA units

•	 the assessment objectives and marking criteria 
for the NEA units

•	 examples of student work with commentary and 
feedback for the NEA units

•	 interactive marking practice and feedback  
for the NEA units.

We are also developing courses for some of the 
examined units, which will be available soon.

How can you get support and 
feedback?
If you have any queries, please contact our 
Customer Support Centre on 01223 553998 or 
email support@ocr.org.uk.

We welcome your feedback and suggestions on 
how to improve the online courses and make them 
more useful and relevant for you. You can share 
your views by completing the evaluation form at  
the end of each course.

© OCR 2025
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OCR is part of Cambridge University Press & Assessment, a department of the University of Cambridge.

OCR is a Company Limited by Guarantee and an exempt charity. Registered in England. Registered office: The Triangle Building, Shaftesbury Road, Cambridge, 
CB2 8EA. Registered company number: 3484466.

We operate academic and vocational qualifications regulated by Ofqual, Qualifications Wales and CCEA as listed in their qualifications registers. 

We are committed to providing a fully accessible experience across all our products, platforms, and websites. Find out more about our  
accessibility standards.

© OCR 2025. All rights reserved. We retain the copyright on all our publications. However, our registered centres are permitted to copy and distribute our 
material for their own internal use, in line with any specific restrictions detailed in the publication. Find out more about our copyright policies.

We update our publications regularly so please check you have the most up-to-date version.

We cannot be held responsible for the persistence or accuracy of URLs for external or third-party internet websites referred to in this publication  
and do not guarantee that any content on such websites is, or will remain, accurate or appropriate.

When we update our specifications, you’ll see a new version number and a summary of the changes. While we do our best to reflect these  
changes in all associated resources on Teach Cambridge, if you notice any discrepancies, please refer to the latest specification on our website  
and let us know.

Our resources do not represent any teaching method we expect you to use. We cannot be held responsible for any errors or omissions in our resources.

Tell us what you think
Your feedback plays an important role in how we develop, market, support and resource qualifications now and 
into the future. We want you and your students to enjoy and get the best out of our qualifications and resources, 
but to do that we need your honest opinions to tell us whether we’re on the right track or not. 

You can email your thoughts to resources.feedback@ocr.org.uk or visit our feedback page to learn more about how 
you can help us improve our resources.

   Designing and testing in collaboration with you and your students

   Helping young people develop an ethical view of the world

    Equality, diversity, inclusion and belonging (EDIB) are part of everything we do

Contact the team at:

	 01223 553998
  ocr.org.uk

To stay up to date with all the relevant news about our qualifications, 
register for email updates at ocr.org.uk/updates

Visit our Online Support Centre at support.ocr.org.uk

https://www.cambridge.org/accessibility
https://www.ocr.org.uk/about/our-policies/copyright/
https://teachcambridge.org/landing
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