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OCR Level 3 Advanced GCE in Film Studies - H410/02 - Summer 2025 Examiners’ report

Introduction

Our examiners’ reports are produced to offer constructive feedback on candidates’ performance in the
examinations. They provide useful guidance for future candidates.

The reports will include a general commentary on candidates’ performance, identify technical aspects
examined in the questions and highlight good performance and where performance could be improved.
A selection of candidate responses is also provided. The reports will also explain aspects which caused
difficulty and why the difficulties arose, whether through a lack of knowledge, poor examination
technique, or any other identifiable and explainable reason.

Where overall performance on a question/question part was considered good, with no particular areas to
highlight, these questions have not been included in the report.

A full copy of the question paper and the mark scheme can be downloaded from Teach Cambridge.

Would you prefer a Word version?
Did you know that you can save this PDF as a Word file using Acrobat Professional?
Simply click on File > Export to and select Microsoft Word

(If you have opened this PDF in your browser you will need to save it first. Simply right click anywhere on
the page and select Save as . . . to save the PDF. Then open the PDF in Acrobat Professional.)

If you do not have access to Acrobat Professional there are a number of free applications available that
will also convert PDF to Word (search for PDF to Word converter).
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Paper 2 series overview

In the summer 2023 series there was a noticeable improvement in the quantity and quality of student
responses and overall, in this summer series - as was the case in 2024 - that higher standard of work
has been maintained. The availability of a number of past exam papers and mark schemes means that
centres and their candidates have a substantial and growing body of assessment materials to practise
the knowledge and skills needed to be successful in public assessment. While this series has witnessed
a maintenance of the previous two series' improved standards, there of course remain opportunities for
further improvement. The commentaries to each of the questions below are designed to help centres to
drive performance in their own cohorts. The question commentaries highlight what the features of the
most effective responses were in combination with a reflection on the component parts of each of the
questions and what examiners were looking for in candidates’ responses.

All sections of the paper require detailed knowledge of the films studied which needs to be frequent and
explicit in candidate responses. It is important that centres continue to approach teaching the films and
using learning and assessment opportunities for their candidates which develop the skills needed to
respond effectively. Candidates need to be able to discuss sequences and/or key characters from the
films and be able to focus on either of these, depending on what questions they are answering. Clear
and consistent focus on the question chosen remains of the highest importance and candidates need to
be guided and supported to understand the different constituent parts of the questions across all three
sections. They should be cautioned against attempting a generic response to questions, as this will
inevitably lead to aspects of the set question not being addressed in their responses. Centres need to
continue to guide candidates away from writing descriptive accounts of film studied in examinations as
this will not secure marks in the higher bands. Besides such guidance, candidates need frequent
opportunities to practise and develop the academic skills needed to construct effective responses to the
type of questions they will face on this paper.

Legibility of handwriting remains a concern among the team of examiners. Centres are advised to
consider carefully how they can best support their students to make sure that they are in a position to
most effectively present their ideas in response to the questions.
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Candidates who did well on this paper Candidates who did less well on this paper

generally:

generally:

e demonstrated good or better knowledge and
understanding of the films studied, specifically:
the narrative, key characters, the genre(s) in
which the film can be situated, key creative
personnel and organisation involved in the
film’s production; these details are important in
their own right and can be incredibly useful for
helping to construct analytical writing in
response to some questions and generating
counter-points which can effectively challenge
the terms of the questions - such as was
possible with Question 1, for example

e demonstrated good or better knowledge and
understanding of the micro-elements of film
form and this was applied in the service of
answering the question chosen

¢ addressed all parts of the questions chosen
and applied the material they had learnt to fit
the demands of the questions, consistently -
paragraph by paragraph - engaging with the
question set frequently throughout their
answers

e were able to support points with evidence from
the chosen films and in so doing construct a
clear line of argument through their responses.

relied on describing elements of the narratives
of the films studied rather than applying
knowledge and understanding to analyse films
and issues presented

were not able to fully engage with the entirety
of the question; this was particularly evident in
Question 1 and Question 3 (Grierson and
Pennebaker’s approaches)

wrote relatively brief responses which were not
able to access the whole of the question
chosen

ran out of time on the final response

offered generalised responses about the films
overall which were not specific enough on the
demands of particular questions - mostly
evident in Section C, but also Section B to an
extent

attempted to use material which would have
been well suited to questions from previous
papers but had not been sufficiently adapted in
the light of the questions presented on this
paper - the ability to adapt quickly to
circumstances is a fundamental exam skill and
of course one which is much needed in wider
life. Where responses are generalised, this
always presents a barrier to accessing the
upper part of Level 3 and above for both AOs.
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Section A overview

Examiners’ report

Regardless of which question candidates answered in this section, most had clear knowledge and
understanding of the films studied. A large majority of candidates were able to offer direct textual
evidence from the chosen films to address the issue in the question, and in many answers there was
substantial quantity and much quality of textual examples driving analysis and demonstrating knowledge
and understanding of the films. A minority were able to substantiate this textual evidence by recalling
details from a range of sequences or scenes from the chosen films. Knowledge of the micro-elements of
film form was generally good in response to these questions.

Question 1*

You have studied one British film and one US film from the lists.

British

uUs

Pride (2014). Directed by Matthew Warchus. UK

Guardians of the Galaxy (2014). Directed by
James Gunn. USA

Gone Too Far (2013). Directed by Destiny
Ekaragha. UK

The Hunger Games (2012). Directed by Gary
Ross. USA

Ex-Machina (2014). Directed by Alex Garland.
UK

Star Wars: The Force Awakens (2015). Directed
by J.J. Abrams. USA

The Angel’s Share (2012). Directed by Ken
Loach. UK

The Dark Knight Rises (2012). Directed by
Christopher Nolan. USA

We Need to Talk About Kevin (2011). Directed
by Lynne Ramsay. UK

Skyfall (2012). Directed by Sam Mendes. UK

Zootopia (2016). Directed by Rich Moore, Jared
Bush, Byron Howard. USA

Jurassic World (2015). Directed by Colin
Trevorrow. USA

EITHER

1*
to a film?

You must include examples from one British film and one US film you have studied.

How far do digital production or digital exhibition technologies help to shape spectator response

[39]
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Further to the Section A overview commentary, all those points manifested themselves in responses to
Question 1.

Candidates could very clearly demonstrate knowledge and understanding of the films and film form and
offer some meaningful points about the impact that digital production tools and/or digital exhibition could
bring to shaping the spectator response. Depending on the chosen films from each of the two set film
lists impacted the different types of points candidates could make.

Some candidates focused on aspects of production such as IMAX or CGI/VFX, others related examples
to aspects of exhibition and the impact on spectator response. For example, many candidates who had
studied The Dark Knight Rises discussed the impact of filming for IMAX screens and the enhanced effect
on spectator response of sequences such as the aeroplane sequence towards the start and the stadium
scene later in the film. Similar style points were made about Star Wars: The Force Awakens.
Considering UK films, some candidates discussed the role in VFX in enhancing the realism of
sequences in Pride and others discussed the centrality to financial success of screening on digital
cinema screens.

Some students focused on the ‘spectator response’ aspect without adequately referring to the factor that
would be impacting on that response - in the terms of this question, digital production and/or digital
exhibition. Candidates who misunderstood the parameters of the question produced responses which
could not adequately engage with the full range of the question, which was reflected in the marks
awarded.

Question 2*

2* To what extent do the conventions of narrative structure affect how different social and cultural
groups are represented?

You must include examples from one British film and one US film you have studied. [35]

An open and flexible approach was taken by examiners as to what could be construed about the
conventions of narrative structure. What was essential for an effective answer to this question was some
explicit focus on elements of narrative structure matched to analysis of social and cultural groups within
the films studied.

Candidates who were able to articulate ideas about narrative structure were in a strong position to
develop effective answers. This was most successfully done through the application of relevant theories,
with the theories of Propp, Todorov, Campbell and Field being used effectively in answer to this
question.

The most successful responses to this question used theoretical ideas and applied them to social and
cultural groups such as gender (The Dark Knight Rises, Zootopia, Guardians of the Galaxy) or social
classes (The Angel's Share, The Dark Knight Rises). Additionally, many candidates very ably discussed
the representation of sexuality in Pride.

The least effective responses generally lacked a coherent focus on aspects of narrative structure and/or
on social and cultural groups - as opposed to individual characters.
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This exemplar demonstrates some of the features of the most successful responses in Section A. In this
instance, a strong, clear focus on social and cultural groups intermingled with discussion of narrative
structure. This answer used aspects of narrative structure to construct a very well-focused response on
the representations of social and cultural groups.
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Section B overview

The majority of candidates were able to demonstrate secure knowledge and understanding of their
chosen documentary and make sustained connections to relevant theoretical elements as determined by
the question. Regardless of the question chosen, most candidates were able to articulate theoretical
concepts relating to documentary films, deriving from the work of Nichols, Pennebaker and Grierson
mainly (the latter two being required to answer Question 3).

Question 3*

You have studied one documentary film from the list.

Documentary

Stories We Tell (2013). Directed by Sarah Polley

Searching For Sugarman (2012). Directed by Malik Bendjelloul
5 Broken Cameras (2011). Directed by Emad Burnat, Guy Davidi
The Act Of Killing (2012). Directed by Joshua Oppenheimer
Man On Wire (2008). Directed by James Marsh

Citizenfour (2014). Directed by Laura Poitras

EITHER
3* ‘Documentary films should represent reality accurately.’

Referring to the theories of Grierson and Pennebaker, discuss this view in relation to examples
from the documentary film you have studied. [35]

Most candidates who attempted this question had clear knowledge and understanding of their chosen
film and so were clearly able to explore and analyse examples of the chosen film with reference to a
range of micro-elements of film form. Most candidates were able to discuss specific elements of the
theories of Grierson and Pennebaker and apply these to the documentary they had studied.

The most effective responses were often characterised by an ability to interlace the ideas of Grierson
and Pennebaker directly to each of the examples from their documentary. This would often take the form
of using examples of sequences and exploring how they demonstrated the significance of Grierson or
Pennebaker in relation to the construction of reality. This was the clearest way to demonstrate the depth
of candidate understanding of these theories.

The least effective responses were the ones who completely or largely did not refer to the theories of
Grierson and Pennebaker. Without this there was not much left of the question to frame an answer
around. There were not very many of such responses.

13 © OCR 2025
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Be specific, be on task consistently

Some candidates used theoretical ideas to ‘top and tail’ their responses and in between offered
examples of their documentary. Such responses did demonstrate knowledge and understanding of both
film and theories, but there was often a lack of coherence evident in this approach.

Question 4*

4* Discuss how the documentary film you have studied uses cinematography (including lighting) to
help construct the spectator’'s understanding of the film. [35]

Most candidates who attempted this question had clear knowledge and understanding of their chosen
film and as such were clearly able to explore and analyse examples of cinematography and how it was
used within the documentary studied.

The most effective responses were characterised by discussion of specific examples from the chosen
film, such as the use of Super 8 in Stories We Tell, and the interviews featured in Searching for
Sugarman and Citizenfour. The number and variety of examples also helped to enrich and develop the
discussions being presented in responses. Reference to other stylistic influences such as film noir with
regard to The Act of Killing helped to develop some candidates’ answers.

The least effective responses were ones where candidates discussed cinematography and the film
without being able to identify different cinematographic approaches or reflect on the constructed nature
of all documentaries (at least to some extent). Such responses were characterised by presenting a
generalised view of the film and its subject matter without analysing specific examples in detail.

14 © OCR 2025
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Section C overview

Overall, effective responses are marked out by the ability to address the elements of analysing the
chosen films in line with the theme, offering meaningful comparisons between them and an explicit focus
on the issue in the question. While addressing the chosen theme is an integral part of the question, and
S0 needs to be part of the response, this should not be at the expense of the other aspects of the
question. While supporting evidence from sequences discussing specific aspects of micro-elements of
film form is necessary to develop points, this textual analysis should not detract from dealing with the
issue presented in the question. In this year's questions this was the role of mise-en-scéne in shaping
spectator response and the potential for oppositional readings to the films studied.

Answers which choose to focus on offering a general textual analysis applied to the chosen theme will
be credited for the relevant knowledge and understanding demonstrated, but such answers will not be
able to access the upper mark bands. Candidates must address and answer the question chosen, this is
an overarching fundamental issue in completing examined work

Overall, the mise-en-scéne question (Questions 5, 7, 9) was answered more successfully than the
filmmakers’ values question (Questions 6, 8, 10), with greater precision and focus being brought to the
majority of the mise-en-scéne answers.

Assessment for learning

While it was clear that candidates knew the films they had studied and could present relevant

@ material from the chosen films, it was not always clear how that material directly engaged with
the terms of the question. Without that clear and consistent engagement with the question
chosen, this will limit candidates’ ability to reach the higher mark bands on this paper.
Analysis of specific areas of mise-en-scéne was essential to access the higher mark bands
for Q5/7/9. A focus on aspects of mise-en-scéne such as costume and set/location would
have provided a simple yet effective framework for a successful response to these questions.
A similar specific approach should be applied to each of micro-element of film language.
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Question 5*

You have studied films from one of the themes:

«  Family and Home
«  Outsiders
«  Conflict.

Examiners’ report

If you have studied films from the theme of Family and Home, answer Question 5 or Question 6.

If you have studied films from the theme of Outsiders, answer Question 7 or Question 8.

If you have studied films from the theme of Conflict, answer Question 9 or Question 10.

You have studied three films from your chosen theme: one film from the US Independent list, one
film from the Non-US English Language list and one film from the Non-European Non-English

Language list.

US Independent

Non-US English Language

Non-European Non-English
Language

Moonrise Kingdom (2012).
Directed by Wes Anderson.
USA

The Tree of Life (2011).
Directed by Terrence Malick.
USA

Room (2015). Directed by
Lenny Abrahamson. Canada/
Ireland

Animal Kingdom (2010).
Directed by David Michod.
Australia

A Separation (2011). Directed
by Asghar Farhadi. Iran

Our Little Sister (2015).
Directed by Hirokazu Koreeda.
Japan

EITHER

5* Discuss how the films you have studied use mise-en-scéne to shape the spectator’s
understanding of family and home.

You must draw comparisons between the three films you have studied in your answer. [35]

Question 5, 7 and 9 were more popular than the other question and most candidates who answered this
could engage with the impact of mise-en-scéne on spectator understanding meaningfully. The most
effective responses to this question were characterised by being able to identify specific aspects of mise-
en-scéne and then analyse the impact of that aspect across each of the three films. An example would
be the impact of location in shaping spectator understanding, whether that was the interior location in
Room or the exterior locations featured in The Battle of Algiers. Additionally, a focus on costume, such
as in The Piano or The Babadook, was another straightforward way to help candidates to orient
themselves and effectively respond to the question.

The least effective responses to the question were characterised by a limited ability to meaningfully
distinguish between different aspects of mise-en-scéne and apply this to discussion of relevant
sequences. As a result, candidates were unable to analyse the films in the depth needed to reach the

higher mark bands.

16
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Be specific, avoid generalised answers

There were a significant number of candidates who offered generalised responses which partially
addressed mise-en-scéne, but only among other features of film language. While the impact of mise-en-
scéne cannot be divorced from other micro-elements, responses which focused on a variety of aspects
of film language with no clear focus on mise-en-scéne could not achieve the same marks as candidates
who were more rigorous in their approach and applied their learning to the requirements of the question.

Candidates should be prepared to give focused answers with core examples from each film studied
from each area of the micro-elements of film form. This can be developed through questions/quizzes
and practised through in-class assessments on specific areas of film language. For example, 10 mark
questions from Paper 1 can be retrofitted to assess aspects of film language in the Paper 2 set films.

Question 6*

6* ‘Individual spectators may interpret a film in ways that might clash with the beliefs and values of
the filmmaker.’

Discuss this claim in relation to the films you have studied.

You must draw comparisons between the three films you have studied in your answer. [35]

Most candidates who answered this question (Question 6, 8, 10) did have secure knowledge and
understanding of the chosen films; many could offer comparisons between the three films to some
extent. A common limitation to responses to these questions was on how an individual spectator might
respond differently to what the filmmakers intended.

The most effective responses to this question could articulate what they understood to be how the
filmmakers wished the film to be perceived, very often by linking to Hall's reception theory and the
concept of the preferred reading. Candidates could then apply the concept of the oppositional reading to
posit a potential spectator response which was at odds with the filmmakers’ values and beliefs. This
approach worked well with interrogations of the attitude towards war in The Hurt Locker and similarly the
attitudes towards the use of armed resistance to occupation and colonialism as evident in The Battle of
Algiers.

The less effective responses to this question were ones which were unable to meaningfully engage with
what an oppositional reading to the film may consist of, whether this was expressed in theoretical terms
or not. Where candidates struggled to identify how the films might be interpreted in a way that differed
from the filmmakers’ values and beliefs, they were then largely unable to move beyond descriptive
accounts of events of the films, limiting their engagement with the full demands of the question.
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Question 7*

You have studied three films from your chosen theme: one film from the US Independent list, one
film from the Non-US English Language list and one film from the Non-European Non-English
Language list.

US Independent Non-US English Language Non-European Non-English
Language

A Girl Walks Home Alone at The Babadook (2014). Directed Yojimbo (The Bodyguard)

Night (2014). Directed by Ana by Jennifer Kent. Australia (1961). Directed by Akira

Lily Amirpour. USA Kurosawa. Japan

Elephant (2003). Directed by The Piano (1993). Directed by Y Tu Mama Tambien (2001).

Gus Van Sant. USA Jane Campion. New Zealand Directed by Alfonso Cuaron.
Mexico

EITHER

7* Discuss how the films you have studied use mise-en-scéne to shape the spectator’s
understanding of outsiders.

You must draw comparisons between the three films you have studied in your answer. [35]

Question 5, 7 and 9 were more popular than the other question and most candidates who answered this
could engage with the impact of mise-en-scéne on spectator understanding meaningfully. The most
effective responses to this question were characterised by being able to identify specific aspects of mise-
en-scéne and then analyse the impact of that aspect across each of the three films. An example would
be the impact of location in shaping spectator understanding, whether that was the interior location in
Room or the exterior locations featured in The Battle of Algiers. Additionally, a focus on costume, such
as in The Piano or The Babadook, was another straightforward way to help candidates to orient
themselves and effectively respond to the question.

The least effective responses to the question were characterised by a limited ability to meaningfully
distinguish between different aspects of mise-en-scéne and apply this to discussion of relevant
sequences. As a result, candidates were unable to analyse the films in the depth needed to reach the
higher mark bands.

Be specific, avoid generalised answers

There were a significant number of candidates who offered generalised responses which partially
addressed mise-en-scéne, but only among other features of film language. While the impact of mise-en-
scéne cannot be divorced from other micro-elements, responses which focused on a variety of aspects
of film language with no clear focus on mise-en-scéne could not achieve the same marks as candidates
who were more rigorous in their approach and applied their learning to the requirements of the question.

Candidates should be prepared to give focused answers with core examples from each film studied
from each area of the micro-elements of film form. This can be developed through questions/quizzes
and practised through in-class assessments on specific areas of film language. For example, 10 mark
questions from Paper 1 can be retrofitted to assess aspects of film language in the Paper 2 set films.
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Question 8*

8* ‘Individual spectators may interpret a film in ways that might clash with the beliefs and values of
the filmmaker.’

Discuss this claim in relation to the films you have studied.

You must draw comparisons between the three films you have studied in your answer. [35]

Most candidates who answered this question (Question 6, 8, 10) did have secure knowledge and
understanding of the chosen films; many could offer comparisons between the three films to some
extent. A common limitation to responses to these questions was on how an individual spectator might
respond differently to what the filmmakers intended.

The most effective responses to this question could articulate what they understood to be how the
filmmakers wished the film to be perceived, very often by linking to Hall's reception theory and the
concept of the preferred reading. Candidates could then apply the concept of the oppositional reading to
posit a potential spectator response which was at odds with the filmmakers’ values and beliefs. This
approach worked well with interrogations of the attitude towards war in The Hurt Locker and similarly the
attitudes towards the use of armed resistance to occupation and colonialism as evident in The Battle of
Algiers.

The less effective responses to this question were ones which were unable to meaningfully engage with
what an oppositional reading to the film may consist of, whether this was expressed in theoretical terms
or not. Where candidates struggled to identify how the films might be interpreted in a way that differed
from the filmmakers’ values and beliefs, they were then largely unable to move beyond descriptive
accounts of events of the films, limiting their engagement with the full demands of the question.
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Question 9*

You have studied three films from your chosen theme: one film from the US Independent list, one
film from the Non-US English Language list and one film from the Non-European Non-English
Language list.

US Independent Non-US English Language | Non-European Non-English
Language

The Hurt Locker (2008). District 9 (2009). Directed by Battle of Algiers (1965).

Directed by Kathryn Bigelow. Neil Blomkamp. South Africa Directed by Gilo Pontecorvo.

USA Algeria

Whiplash (2015). Directed by Mad Max (1979). Directed by The Grandmaster (2013).

Damien Chazelle. USA George Miller. Australia Directed by Wong Kar-Wai.
China

EITHER

9* Discuss how the films you have studied use mise-en-scéne to shape the spectator’s
understanding of conflict.

You must draw comparisons between the three films you have studied in your answer. [35]

Question 5, 7 and 9 was more popular than the other question and most candidates who answered this
could engage with the impact of mise-en-scéne on spectator understanding meaningfully. The most
effective responses to this question were characterised by being able to identify specific aspects of mise-
en-scéne and then analyse the impact of that aspect across each of the three films. An example would
be the impact of location in shaping spectator understanding, whether that was the interior location in
Room or the exterior locations featured in The Battle of Algiers. Additionally, a focus on costume, such
as in The Piano or The Babadook, was another straightforward way to help candidates to orient
themselves and effectively respond to the question.

The least effective responses to the question were characterised by a limited ability to meaningfully
distinguish between different aspects of mise-en-scéne and apply this to discussion of relevant
sequences. As a result, candidates were unable to analyse the films in the depth needed to reach the
higher mark bands.
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Exemplar 2

9

‘r\ HmS esscvu | Wil AigeLss oo

M Cilnns; WAiphsh, LDistict 9 s ond

RAzLse 0/’ Alaiers  (sed mxse. 2 -Sceng

1) 8/\8\492 +\<o, SDQC*&—RJCS N du%’raﬂd[aﬁ

O‘ﬁ Co\n{-“'\ NL#

Riretn RANS) Op i \,QY\\D\&SV\ [ Hﬂnmk
bhs A A oS Maece of o+ ]

chﬁlnC,Jr L2 can See YuS in & ow
%QC\UQX\C@S Soen. AS oAz

; P&\’Vl\\u dinneC Steng - Tnece ".3

Low - Keu hcmt{nq "ol bﬁnds Y meod

5aty @\-\J’VLOS{DWLJ dovon - Creahna e

%‘OKC‘\*E*‘O( JrO fee\ s ¥ M ‘% abovk o

hap@m T\ nm@s aund snmn(\ 800.0&83:

lf\(\kh Oue. W\ *\/\Q, (&\Y\\(\G NASIAA h&)\/ (\\)01
J ) J

AOALC - Lawen 1§ & AeoQe. of (‘onC\\c}r
Lohn Pzammczs i mams W Detl\ mom

Narural a3 it ondw be Ce\'aﬁra‘o\e A0

SOV vt Sp2kato

21 © OCR 2025



OCR Level 3 Advanced GCE in Film Studies - H410/02 - Summer 2025 Examiners’ report

\n Bsy Disric/ 9, e confuick seemy
o be Caca) “bekieln W homgans Gnd
RCALINS. s _conflicy ceeakes b&nam
c-;noczsx+. C\ L Skfau ' .
L,Ja. Can_ Ke Jdms W AW SCon. ohece:
MND Are & eviANg Bt peawoas. Twe
N4 OO REORS (C\Gln? &CMCbuc ana
\r\a.av\;\ mach\mam\ O\\\/!L e Sense G
Wiy ~don't Lust e Orau\ms, T
seiBing Yhal this Scene Yakes place in s
AINMOS i - Lilke 2- Wit NOLSeS o\
Pcom Scean waetal s Of _homan |itter
2SS Lo\ as LAY Cfamoe_c\ SQACe. LWL on
30 Wt thwee 1S Cacy ’a\ Coﬂph Tne
COS N CD.D He Oraunq & ace oased
00 & bhog —Dzoo\e tend Yo Wi \ouds
0 C\»-arz\) S umo\xe& wvyanimma ek +\r\o
AN B ACE oSy BKe bool e humans

This exemplar demonstrates some aspects of less successful responses in this series. The response
discusses representations of social and cultural groups with a focus on aspects of mise-en-scéne but
lacks the depth of analysis required to achieve the higher mark bands. More consideration of the
examples mentioned, such as the props in District 9 mentioned would have helped to develop more
analytical points which explain not just what we see but how these aspects affect the spectator
response.

Be specific, avoid generalised answers

There were a significant number of candidates who offered generalised responses which partially
addressed mise-en-scéne, but only among other features of film language. While the impact of mise-en-
scéne cannot be divorced from other micro-elements, responses which focused on a variety of aspects
of film language with no clear focus on mise-en-scéne could not achieve the same marks as candidates
who were more rigorous in their approach and applied their learning to the requirements of the question.

Candidates should be prepared to give focused answers with core examples from each film studied
from each area of the micro-elements of film form. This can be developed through questions/quizzes
and practised through in-class assessments on specific areas of film language. For example, 10 mark
questions from Paper 1 can be retrofitted to assess aspects of film language in the Paper 2 set films.
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Question 10*

10* ‘Individual spectators may interpret a film in ways that might clash with the beliefs and values of
the filmmaker.’

Discuss this claim in relation to the films you have studied.

You must draw comparisons between the three films you have studied in your answer. [35]

Most candidates who answered this question (Question 6, 8, 10) did have secure knowledge and
understanding of the chosen films; many could offer comparisons between the three films to some
extent. A common limitation to responses to these questions was on how an individual spectator might
respond differently to what the filmmakers intended.

The most effective responses to this question could articulate what they understood to be how the
filmmakers wished the film to be perceived, very often by linking to Hall's reception theory and the
concept of the preferred reading. Candidates could then apply the concept of the oppositional reading to
posit a potential spectator response which was at odds with the filmmakers’ values and beliefs. This
approach worked well with interrogations of the attitude towards war in The Hurt Locker and similarly the
attitudes towards the use of armed resistance to occupation and colonialism as evident in The Battle of
Algiers.

The less effective responses to this question were ones which were unable to meaningfully engage with
what an oppositional reading to the film may consist of, whether this was expressed in theoretical terms
or not. Where candidates struggled to identify how the films might be interpreted in a way that differed
from the filmmakers’ values and beliefs, they were then largely unable to move beyond descriptive
accounts of events of the films, limiting their engagement with the full demands of the question.

23 © OCR 2025




Supporting you

Teach
Cambridge

Reviews of
marking

Access to

Scripts

Keep up-to-date

OCR
Professional
Development

Signed up for
ExamBuilder?

Active Results

Make sure you visit our secure website Teach Cambridge to find the full
range of resources and support for the subjects you teach. This includes
secure materials such as set assignments and exemplars, online and
on-demand training.

Don’t have access? If your school or college teaches any OCR
qualifications, please contact your exams officer. You can forward them
this link to help get you started.

If any of your students’ results are not as expected, you may wish to
consider one of our post-results services. For full information about the
options available visit the OCR website.

We've made it easier for Exams Officers to download copies of your
candidates' completed papers or 'scripts'. Your centre can use these
scripts to decide whether to request a review of marking and to support
teaching and learning.

Our free, on-demand service, Access to Scripts is available via our
single sign-on service, My Cambridge. Step-by-step instructions are on
our website.

We send a monthly bulletin to tell you about important updates. You can
also sign up for your subject specific updates. If you haven’t already,

sign up here.

Attend one of our popular professional development courses to hear
directly from a senior assessor or drop in to a Q&A session. Most of our
courses are delivered live via an online platform, so you can attend from
any location.

Please find details for all our courses for your subject on Teach
Cambridge. You'll also find links to our online courses on NEA marking
and support.

ExamBuilder is the exam paper builder platform for a range of our
qualifications. Find out more.

Free for all OCR centres with an Interchange account, it allows unlimited
users per centre. We require an Interchange username to verify your
centre’s users for ExamBuilder.

If you do not have an Interchange account, please contact your centre
administrator (usually the Exams Officer) to request a username.

Once you have an Interchange username, use the form on this page to
sign up for ExamBuilder, or ask an existing user at your centre to create
an ExamBuilder account for you.

Review students’ exam performance with our free online results analysis
tool. It is available for all GCSEs, AS and A Levels and Cambridge
Nationals (examined units only).

Find out more.


https://teachcambridge.org/landing
https://www.ocr.org.uk/administration/support-and-tools/my-cambridge/index.aspx
https://www.ocr.org.uk/administration/support-and-tools/my-cambridge/index.aspx
http://ocr.org.uk/administration/stage-5-post-results-services/enquiries-about-results/
https://www.ocr.org.uk/administration/support-and-tools/access-to-scripts/
https://www.ocr.org.uk/qualifications/email-updates/
https://ocr.org.uk/qualifications/past-paper-finder/exambuilder/
https://interchange.ocr.org.uk/SingleSignOn/ValidateAuthentication.aspx?ReturnURL=/
https://www.ocr.org.uk/qualifications/past-paper-finder/exambuilder/sign-up/
http://ocr.org.uk/activeresults

Tell us what you think

Your feedback plays an important role in how we develop, market, support and resource qualifications now and
into the future. We want you and your students to enjoy and get the best out of our qualifications and resources,
but to do that we need your honest opinions to tell us whether we're on the right track or not.

You can email your thoughts to resources.feedback@ocr.org.uk or visit our feedback page to learn more about how
you can help us improve our resources.

Designing and testing in collaboration with you and your students

@ Helping young people develop an ethical view of the world

o
% Equality, diversity, inclusion and belonging (EDIB) are part of everything we do

Contact the team at:

Q& 01223 553998
® ocr.org.uk

To stay up to date with all the relevant news about our qualifications,
register for email updates at ocr.org.uk/updates

Visit our Online Support Centre at support.ocr.org.uk

CAMBRIDGE

UNIVERSITY PRESS & ASSESSMENT

OCR is part of Cambridge University Press & Assessment, a department of the University of Cambridge.

OCR is a Company Limited by Guarantee and an exempt charity. Registered in England. Registered office: The Triangle Building, Shaftesbury Road, Cambridge,
CB2 8EA. Registered company number: 3484466.

We operate academic and vocational qualifications regulated by Ofqual, Qualifications Wales and CCEA as listed in their qualifications registers.

We are committed to providing a fully accessible experience across all our products, platforms, and websites. Find out more about our
accessibility standards.

© OCR 2025. All rights reserved. We retain the copyright on all our publications. However, our registered centres are permitted to copy and distribute our
material for their own internal use, in line with any specific restrictions detailed in the publication. Find out more about our copyright policies.

We update our publications regularly so please check you have the most up-to-date version.

We cannot be held responsible for the persistence or accuracy of URLs for external or third-party internet websites referred to in this publication
and do not guarantee that any content on such websites is, or will remain, accurate or appropriate.

When we update our specifications, you'll see a new version number and a summary of the changes. While we do our best to reflect these
changes in all associated resources on Teach Cambridge, if you notice any discrepancies, please refer to the latest specification on our website
and let us know.

Our resources do not represent any teaching method we expect you to use. We cannot be held responsible for any errors or omissions in our resources.


https://www.cambridge.org/accessibility
https://www.ocr.org.uk/about/our-policies/copyright/
https://teachcambridge.org/landing
mailto:resources.feedback%40ocr.org.uk?subject=
mailto:resources.feedback%40ocr.org.uk?subject=
https://teach.ocr.org.uk/feedback-and-surveys
https://ocrpanel.recollective.com/ocr-customer-insight-panel/join?key=mbHf
https://teach.ocr.org.uk/people-and-planet
https://teach.ocr.org.uk/people-and-planet
http://ocr.org.uk
http://ocr.org.uk/updates
http://support.ocr.org.uk

	Contents
	Introduction
	Paper 2 series overview
	Section A overview
	Question 1*
	Question 2*
	Exemplar 1


	Section B overview
	Question 3*
	Question 4*

	Section C overview
	Question 5*
	Question 6*
	Question 7*
	Question 8*
	Question 9*
	Exemplar 2

	Question 10*




