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Introduction

Our examiners’ reports are produced to offer constructive feedback on candidates’ performance in the
examinations. They provide useful guidance for future candidates.

The reports will include a general commentary on candidates’ performance, identify technical aspects
examined in the questions and highlight good performance and where performance could be improved.
A selection of candidate responses is also provided. The reports will also explain aspects which caused
difficulty and why the difficulties arose, whether through a lack of knowledge, poor examination
technique, or any other identifiable and explainable reason.

Where overall performance on a question/question part was considered good, with no particular areas to
highlight, these questions have not been included in the report.

A full copy of the question paper and the mark scheme can be downloaded from Teach Cambridge.

Would you prefer a Word version?
Did you know that you can save this PDF as a Word file using Acrobat Professional?
Simply click on File > Export to and select Microsoft Word

(If you have opened this PDF in your browser you will need to save it first. Simply right click anywhere on
the page and select Save as . . . to save the PDF. Then open the PDF in Acrobat Professional.)

If you do not have access to Acrobat Professional there are a number of free applications available that
will also convert PDF to Word (search for PDF to Word converter).
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Paper 1 series overview

H470/01 is one of the two exam papers for A Level English Language. This component, which is
largely synoptic, assesses candidates’ ability to apply linguistic terminology, theoretical knowledge, and
contextual understanding to unseen texts. It also requires candidates to craft a piece of original writing in
a specific form, often linked to a topical language issue. Success in this paper depends on the
candidate’s confidence in analysing unfamiliar texts and producing appropriate, well informed writing.

The source texts in this series were highly accessible, allowing most candidates to perform well due to
the abundance of clear features to comment on.

The range of marks given extended from the lower end of Level 2 up to the top of Level 6. As in previous
series, a common issue was imprecise AO1 labelling. Many candidates used vague terms like ‘lexical
fields’ without specifying or exemplifying the individual lexical items or subcategories. While there was
some improvement in exemplification (candidates were less likely to label one feature and cite another),
this remains an area for development. Centres are encouraged to make sure candidates practise
accurate and specific identification and exemplification of language features ahead of the next exam.

In Question 2, many responses struggled to remain focused on the theme of language death, often
veering into related but off topic discussions on language change. Despite the relative accessibility of a
newspaper article, a notable number of candidates wrote essay-style responses, not incorporating the
expected features of the designated format. The use of glossing in Question 2 showed no significant
improvement.

While a few candidates appeared to run out of time, the majority completed all questions, with fewer
overly long or unstructured responses. The best responses were typically concise and well planned,
indicating that time spent on analysis and planning pays off.

To reach the top levels, candidates should aim to develop conceptual overviews, considering how
language features work together to create meaning. For instance, recognising how colloquial lexis and
contractions together form an informal register shows perceptive insight into style and context.
Candidates should avoid simply using terms like ‘pattern’ without explaining or exemplifying them.

Candidates who did well on this paper Candidates who did less well on this paper

generally: generally:

¢ planned carefully o wrote irrelevant introductions

e used terminology precisely e used vague terminology

e considered the source material perceptively e were imprecise in their exemplification

¢ answered the questions posed. o ;NereI narrow in their consideration of language
evels.
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Section A overview

Overall, Question 1 (a) was generally well understood, with most candidates demonstrating a sound
grasp of linguistic terminology and applying it effectively to the source text. Stronger responses were
analytical and structured, identifying patterns and linking features clearly to audience and purpose.
However, some candidates struggled with precise labelling or provided overly general context. In
contrast, 1 (b) was less successful. Many candidates did not focus on sentence-level analysis, often
writing instead about unrelated language features. Where 1 (b) was done well, candidates identified
sentence types, moods, and patterns and linked these to context, but greater emphasis on methodical
teaching would improve consistency.

Question 1 (a)

1  Giving careful consideration to the context of the text:

(a) Identify and analyse patterns of lexical and semantic use. [10]

Question 1 (a) was often the most confidently handled question on the paper. Many candidates
appeared well prepared and found the Glastonbury text accessible, with responses generally
demonstrating sound understanding of both the task and the material. Most candidates used appropriate
linguistic terminology when analysing lexis, although, as in previous series, the accuracy of this varied.

The strongest responses engaged directly with linguistic features without unnecessary introductions,
often using precise and accurate terminology. These candidates provided clear, systematic analysis with
a range of exemplification. There was thoughtful discussion of possible effects, especially in relation to
audience and purpose, with some demonstrating a nuanced approach to AO3 by exploring multiple
audience types and text functions. The most successful responses were thorough and well organised,
addressing a wide range of lexical features and achieving clear links to the communicative context. Many
candidates made good use of concepts such as synthetic personalisation where relevant.

Common limiting factors included confusion around adjective types (understandable given their centrality
to the text), but nonetheless an area where greater precision is required. Misunderstandings about basic
terminology were also noted, including frequent confusion between high/low frequency lexis and high/low
register, as well as incorrect labelling of pronouns, (e.g. referring to ‘you’ as first person plural).

Some responses relied on vague contextual comments such as ‘aimed at young people’ or ‘meant to
entertain’ without exploring these ideas further or supporting them with textual evidence. Others included
long unsupported introductions or copied large sections of the text unnecessarily. In a minority of cases,
candidates introduced concepts not relevant to the text, such as gender theory, which distracted from the
question focus. Except for rare, appropriate references such as synthetic personalisation, theoretical
content is not required for this task and often detracted from the clarity and relevance of responses.

There was also inconsistency in the application of epistemic and deontic modality, which are often
confused. Centres may wish to focus on securing more accurate identification and exemplification of
these terms.
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There remains a surprising number of candidates who conflate Questions 1 (a) and 1 (b) despite the
clear separation in the paper. Centres should make sure that candidates address lexis and sentence
functions independently.

Overall, Q1 (a) produced a range of responses, with many demonstrating confident application of
linguistic frameworks. More consistent accuracy in terminology, improved understanding of audience and
purpose, and greater clarity around AO1/3 distinctions would support even higher achievement in future
series.
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Exemplar 1
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This is a strong response that demonstrates a clear understanding of lexis and its role in shaping
meaning and audience engagement. The candidate identifies both low and high frequency lexis and
accurately links these to tone and audience. Terminology is used confidently and correctly, with
references to ‘polysyllabic nouns’ and ‘personalising adjectives’. The analysis is consistently rooted in
the context of the Glastonbury text, and there is thoughtful consideration of how language constructs
relationships between producer and receiver. The candidate shows an ability to interpret language
choices with nuance, particularly in recognising register shifts and purposeful audience convergence.
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Question 1 (b)

(b) Identify and analyse the way sentences are constructed. [10]

In comparison to Question 1 (a) responses to Question 1 (b) were often less secure and, in many cases,
disappointing. A significant proportion of candidates appeared to either misinterpret the focus of the
question or lack the necessary skills to analyse sentence functions effectively. Despite the question’s
clear wording, which asked for comment on sentence features, some candidates offered generalised or
unrelated observations on lexical or semantic choices.

More successful responses demonstrated a methodical approach, with precise identification and
exemplification of sentence types, moods, and levels of complexity. These candidates were able to
identify patterns in sentence construction and connect these meaningfully to the text’s varied audiences
and purposes. A small number of responses incorporated thoughtful analysis of rhetorical structures,
coordination, and variation in clause types, often linking these to tone or intended reader impact. Where
present, this level of awareness allowed candidates to access the higher levels of the mark scheme,
even within a comparatively short response.

A common misconception was the misapplication of terminology or the avoidance of sentence-level
analysis altogether. Many candidates instead commented on metaphors, proper nouns, or vocabulary,
indicating a lack of clarity about what constitutes sentence analysis. Some relied heavily on naming
sentence moods without exploring their effect or frequency within the text. There was also notable
confusion around compound versus complex structures, as well as an absence of discussion of
sentence patterns.

Contextual comments were often superficial, with candidates repeating generalised remarks made in
Question 1 (a), rather than offering insight into how sentence construction contributes to meaning or

engages specific audiences. In some cases, candidates attempted to insert language theories, which
added little to their analysis.

There is a clear need for structured teaching approaches to this question. Given its lower mark
allocation, candidates often overlook its potential; however, with a systematic method, focusing on
sentence moods, structures, and identified patterns, candidates could maximise marks more effectively.
Centres are encouraged to embed this skill within teaching so that candidates develop greater
confidence and precision when responding.

While a minority of candidates demonstrated skill in analysing sentence-level features and linking them
appropriately to context, many responses lacked focus, clarity, and accurate terminology. A more
disciplined, pattern-based approach to sentence analysis would substantially improve outcomes in this
section.
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Section B overview

Question 2 proved challenging for many candidates due to the unfamiliar topic of language death. Less
successful responses lacked theoretical grounding and often confused language death with language
change. Some misused terminology or included invented theorists. Stronger responses demonstrated
secure understanding, referencing theorists such as Crystal and Aitchison, and explored the social and
cultural implications of language loss. Most candidates adopted an appropriate form and tone, although
some relied too heavily on extended metaphors. The best responses showed conceptual insight, precise
exemplification, and an ability to adapt linguistic knowledge effectively to the task.

Question 2

2 ‘We should let languages die and enjoy those that are still alive and evolving.’
Write an article for a UK newspaper, critically responding to this statement.

‘Language’ can refer to any written or spoken communication which is widely available to the
general public. You need to engage a reasonably well-educated, non-specialist audience.

Aim to write 500 words. [24]

Question 2 presented a notable challenge for many candidates, largely due to the topic of language
death, which appears to be less frequently encountered in their studies. As a result, a significant number
of responses lacked the depth of knowledge and theoretical understanding required for a fully developed
response. Some candidates resorted to vague assertions or anecdotal commentary, occasionally
inventing theorists or quotations, which detracted from the academic rigour of their responses. A number
of scripts conflated language death with language change or struggled to differentiate between
descriptivist and prescriptivist perspectives. Engagement with the nuances of the question, particularly
its ethical, social, and cultural implications—was limited in less successful responses.

More successful responses demonstrated secure understanding through precise use of terminology and
effective integration of linguistic theory. Theorists such as David Crystal, Jean Aitchison, Bruce Moore,
and Michael Halliday were frequently referenced with insight. The most successful responses explored
the significance of linguistic diversity, cultural identity, and the epistemological implications of language
loss. Some candidates contextualised their arguments with relevant case studies, such as North Sentinel
Island, and a few integrated conceptual models such as Chen’s S-curve or Hockett’s theory of random
change. These essays also reflected an appreciation of language as a social construct shaped by power,
aligning well with broader course themes.

In terms of form, most responses adhered to the conventions of an opinion piece, demonstrating
audience awareness through rhetorical questions, direct address, and glossing of technical terms.
However, tone and appropriateness varied. A small number of candidates adopted an overly informal or
confrontational style, with occasional use of inappropriate language, including mild expletives or
censored profanity. Teachers should continue to emphasise appropriate tone for this task.
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While some candidates showed flair and creativity through analogy and metaphor, others relied too
heavily on extended comparisons—such as nature or cooking metaphors—which detracted from the
clarity of their argument. Aitchison and Crystal were the most frequently cited theorists, although some
incorrectly labelled Aitchison as prescriptivist. AO2 coverage was often narrow, with limited adaptation of
knowledge to suit the task. References to Latin, MLE, technology, globalisation, and Sapir-Whorf were
seen, and a few candidates applied gender theory effectively in relation to language and equality. Most
candidates were able to engage with the evaluative element of the statement to some degree.

Overall, while many struggled with unfamiliar content, the best responses were conceptual, well
structured, and reflective of thoughtful wider reading.
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Exemplar 2
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2

ke © QY Swad

THE Tyotdhion OF O

Don% Lo Aok we, Svowd expand our

b(\(mkeOLW, ond B K0 0 preSS OaSemRS LN

WA 0 D, ch\? iw u,zS‘-

\!(L‘%‘éxu 0or s e, wold

IO “Mro Coomumeaid Bran &\mrmaﬂr\ e MNJ

Lk language Aok 1S LeotNg mese. ondh

Oxe. \Oooumf Ieven ﬁ)&wk Cfu%m})mmau?k

&ML whn e, nere ! we Snaud Qe 0t dnar

Catroin nhes  oundl oo (vzqaux Lanofucww

S pdubuealy weoneet) “sdioil o be beoken, W

AR D omad, cM@(w (80 ceScaphull, (agrees

LOUJ\Q(\LQO}Q S D’?O'{W[\Q WV g - NG

he mmm 0gee0 Yok Ao ow wordS o

bucrok & wmm@cno O LGJ(LOM(M\L Doumexs” INE.

=" (‘omnuMC&mAm So GLULL@,UM onol

eaﬁum on)) NQG\O(‘J\G&W\S \(jf\szm w@rd«)\ Wi ‘Qlou

\  ouvey

"hrak’ \ onung —ohale are. bewig kool

Spread 00 o\m\nﬁ))\m A0S O Wouy S0 MOU})&WO{

RN xS JoWee heord 0f ¥nese nowk?

1 pnoSkond baok Someang.  We Deloovaun

CoumersSN (0o DS capomd — eSS gk ML

N Scondovpulikion  Saouid  teman g tne e )

W o cvdocaee?, WA o, e copade Soml

SomodiS 0~ Sxud gomng Conuplekeis

11 © OCR 2025



OCR Level 3 Advanced GCE in English Language - H470/01 - Summer 2025 Examiners’ report

UMAK _[0sguage s; w«e Lastin = yuek [_bow

0 V)uzad" IOMDM&}\Q oo
k\/xw/ owaol  had “nou broadmml A Mo
to Y funnu now kool Bk T Caudnd
ouSao.wQ/ mmu(‘afwmn More. .

\W&QSEM

{&//\QUOLO\Q@ ok o Sp
unsten - €00 e howe emorSed ourboumed, ukd
bk?u/b@ ACAOAYNAS ool uBalidmnd ot wiiken
toxAtS  non B, we, ho Sowved So muon
e oy kg ot/ onol NOT laugla_aut loud.
w0 (0t olefly vk we all oo .
Tt T loelone. e Suauddl Lok wuseol

kol

This is a well written and engaging article that demonstrates confident use of tone, structure, and
audience awareness. The rhetorical style is sustained throughout, with clear attempts to persuade and
entertain. There is strong integration of theorists like David Crystal and references to concepts such as
prescriptivism and neologisms.

However, the focus on language death is limited. The candidate largely explores language change and
evolution, rather than directly addressing the ethical, cultural, or linguistic implications of languages
becoming extinct. References to "dead" or "boring" languages like Latin are superficial, and there is
minimal engagement with the deeper issues surrounding linguistic diversity, loss of cultural identity, or
endangered languages.
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Section C overview

Question 3 was generally well handled, with the accessible topic and text types enabling candidates
across the ability range to make meaningful comparisons. The absence of a spoken text was not
detrimental; the hybrid forum text provided ample material for analysis. Stronger responses were
structured, systematic, and evaluative, with confident use of linguistic frameworks and theories such as
Goffman and Fairclough. Less successful responses tended to be descriptive, lacked exemplification, or
spent too long on general contextual introductions. Greater emphasis on structure, clear comparison,
and integration of context and theory would further support candidates in achieving higher-level
responses.

Question 3

3 Using appropriate linguistic concepts and methods, analyse the ways in which language is used
in these two texts. In your answer you should:

«  explore connections and variations between the texts
+ consider how contextual factors contribute to the construction of meaning. [36]

Question 3 was generally well answered by candidates. The accessible and relevant theme of fast
fashion provided a familiar context, and the two written texts were approachable and rich in features
suitable for linguistic comparison. The absence of a spoken text in this series did not disadvantage
candidates. Many used the hybrid multimodal nature of the forum post, containing elements of both
speech and writing, to explore how features of spoken discourse were emulated within a written medium.
This created opportunities for discussion around the blending of modes and enabled confident
application of discourse theory.

In future, at least one spoken text will always be included in Section C of this paper.

Most candidates demonstrated an understanding of comparative analysis, with nearly all responses
attempting to draw parallels between the texts using appropriate linguistic frameworks. Stronger
responses were characterised by a clear structure: a brief contextual overview, followed by a series of
well-developed comparative points supported by precise linguistic terminology. These candidates often
integrated contextual evaluation seamlessly within their analysis, producing fluent and perceptive
responses.

The most successful essays consistently moved beyond basic comparison to consider why language
choices were made and how they shaped meaning for specific audiences. These candidates often drew
on a range of relevant theories, including Goffman’s face-threatening acts, Fairclough’s synthetic
personalisation, and Wareing’s power categories. Some also showed confident grammatical knowledge,
identifying the function and effect of complex sentence structures, particularly in the more formal written
text (Text C). Pragmatics and tone were also handled effectively in higher-level responses, which made
use of these concepts to explore power relationships and speaker intention.
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However, some responses were limited by structural or conceptual weaknesses. Several candidates
spent too long on introductory paragraphs about context without linking this to linguistic evidence from
the texts. In several cases, this contextual commentary was repeated later in the analysis, leading to
redundancy and time lost that could have been spent on further comparative development. There were
also instances where candidates displayed sound linguistic knowledge but did not consistently support
their points with detailed exemplification. These responses tended to remain generalised and lacked the
close focus on the data needed to access the higher levels of the mark scheme.

Additionally, some candidates showed a tendency to write descriptively, offering lists of features without
fully exploring their effects or significance within the context. This often stemmed from a lack of clear
method or structure for approaching the comparative task. Centres may wish to support candidates in
developing a systematic approach, perhaps by encouraging them to anchor each point around a specific
linguistic feature, compare its use in both texts, and then evaluate its contextual significance.

In summary, Question 3 was accessible and engaging, allowing most candidates to showcase their
comparative skills. Those who achieved the highest marks combined clear structure, accurate
terminology, and sustained contextual analysis. Further emphasis on avoiding repetitive contextual
commentary, exemplifying points thoroughly, and integrating theory in a meaningful way would help raise
attainment across the cohort.
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Exemplar 3
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This is a good comparison because it clearly links linguistic features to both purpose and audience
across the texts. The candidate confidently discusses lexical choices, such as low and high frequency
lexis, and explains how these choices contribute to tone, shifting between informative and entertaining
registers. They also identify polysyllabic nouns (“symbolism,” “mythology”) to show how each text
appeals to different audience expectations: one more educated, the other more conversational and youth
oriented.

Furthermore, the response shows awareness of writer-reader relationships, recognising how techniques
like personal pronouns and inclusive adjectives foster engagement. The candidate also demonstrates
the ability to link language features to context and audience with terms like ‘converging’ and ‘inclusive’,
showing good command of key concepts.

Overall, the comparison is well structured, supported by relevant examples, and evaluative in its
approach successfully incorporating analysis of form, function, and audience impact.
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courses are delivered live via an online platform, so you can attend from
any location.

Please find details for all our courses for your subject on Teach
Cambridge. You'll also find links to our online courses on NEA marking
and support.

ExamBuilder is the exam paper builder platform for a range of our
qualifications. Find out more.

Free for all OCR centres with an Interchange account, it allows unlimited
users per centre. We require an Interchange username to verify your
centre’s users for ExamBuilder.

If you do not have an Interchange account, please contact your centre
administrator (usually the Exams Officer) to request a username.

Once you have an Interchange username, use the form on this page to
sign up for ExamBuilder, or ask an existing user at your centre to create
an ExamBuilder account for you.

Review students’ exam performance with our free online results analysis
tool. It is available for all GCSEs, AS and A Levels and Cambridge
Nationals (examined units only).

Find out more.
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Online courses

Enhance your skills and confidence in internal assessment

What are our online courses?

Our online courses are self-paced eLearning
courses designed to help you deliver, mark

and administer internal assessment for our
qualifications. They are suitable for both new and
experienced teachers who want to refresh their
knowledge and practice.

Why should you use our online
courses?

With these online courses you will:

* learn about the key principles and processes
of internal assessment and standardisation

» gain a deeper understanding of the marking
criteria and how to apply them consistently
and accurately

+ see examples of student work with commentary
and feedback from OCR moderators

* have the opportunity to practise marking and
compare your judgements with those of OCR
moderators

» receive instant feedback and guidance on
your marking and standardisation skills

* be able to track your progress and
achievements through the courses.

How can you access our online
courses?

Access courses from Teach Cambridge. Teach
Cambridge is our secure teacher website, where
you'll find all teacher support for your subject.

If you already have a Teach Cambridge account,
you'll find the link to the Online courses under
the Assessment or Training tab — hover over
Assessment or Training on the horizontal menu
and select Online courses from the dropdown.

If you don’t have a Teach Cambridge account
yet, ask your exams officer to set you up — just
send them this link and ask them to add you as a
Teacher.

Access the courses anytime, anywhere and at
your own pace. You can also revisit the courses as
many times as you need.

Which courses are available?

We recommend all teachers complete the module
on Online courses — NEA for their subject. These
courses provide subject-specific information about
course content; how to prepare for planning,
marking and submitting; and support with
understanding the marking criteria.

The subject-specific courses are tailored for each
qualification that has non-exam assessment (NEA)
units, except for AS Level and Entry Level. They
cover the following topics:

» the structure and content of the NEA units

+ the assessment objectives and marking criteria
for the NEA units

+ examples of student work with commentary and
feedback for the NEA units

* interactive marking practice and feedback
for the NEA units.

We are also developing courses for some of the
examined units, which will be available soon.

How can you get support and
feedback?

If you have any queries, please contact our
Customer Support Centre on 01223 553998 or
email support@ocr.org.uk.

We welcome your feedback and suggestions on
how to improve the online courses and make them
more useful and relevant for you. You can share
your views by completing the evaluation form at
the end of each course.

© OCR 2025
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Tell us what you think

Your feedback plays an important role in how we develop, market, support and resource qualifications now and
into the future. We want you and your students to enjoy and get the best out of our qualifications and resources,
but to do that we need your honest opinions to tell us whether we're on the right track or not.

You can email your thoughts to resources.feedback@ocr.org.uk or visit our feedback page to learn more about how
you can help us improve our resources.

Designing and testing in collaboration with you and your students

@ Helping young people develop an ethical view of the world

o
% Equality, diversity, inclusion and belonging (EDIB) are part of everything we do

Contact the team at:

Q& 01223 553998
® ocr.org.uk

To stay up to date with all the relevant news about our qualifications,
register for email updates at ocr.org.uk/updates

Visit our Online Support Centre at support.ocr.org.uk

CAMBRIDGE

UNIVERSITY PRESS & ASSESSMENT

OCR is part of Cambridge University Press & Assessment, a department of the University of Cambridge.

OCR is a Company Limited by Guarantee and an exempt charity. Registered in England. Registered office: The Triangle Building, Shaftesbury Road, Cambridge,
CB2 8EA. Registered company number: 3484466.

We operate academic and vocational qualifications regulated by Ofqual, Qualifications Wales and CCEA as listed in their qualifications registers.

We are committed to providing a fully accessible experience across all our products, platforms, and websites. Find out more about our
accessibility standards.

© OCR 2025. All rights reserved. We retain the copyright on all our publications. However, our registered centres are permitted to copy and distribute our
material for their own internal use, in line with any specific restrictions detailed in the publication. Find out more about our copyright policies.

We update our publications regularly so please check you have the most up-to-date version.

We cannot be held responsible for the persistence or accuracy of URLs for external or third-party internet websites referred to in this publication
and do not guarantee that any content on such websites is, or will remain, accurate or appropriate.

When we update our specifications, you'll see a new version number and a summary of the changes. While we do our best to reflect these
changes in all associated resources on Teach Cambridge, if you notice any discrepancies, please refer to the latest specification on our website
and let us know.

Our resources do not represent any teaching method we expect you to use. We cannot be held responsible for any errors or omissions in our resources.
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