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Introduction 

Our examiners’ reports are produced to offer constructive feedback on candidates’ performance in the 

examinations. They provide useful guidance for future candidates.  

The reports will include a general commentary on candidates’ performance, identify technical aspects 

examined in the questions and highlight good performance and where performance could be improved. 

A selection of candidate responses is also provided. The reports will also explain aspects which caused 

difficulty and why the difficulties arose, whether through a lack of knowledge, poor examination 

technique, or any other identifiable and explainable reason. 

Where overall performance on a question/question part was considered good, with no particular areas to 

highlight, these questions have not been included in the report. 

A full copy of the question paper and the mark scheme can be downloaded from Teach Cambridge. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Would you prefer a Word version?  

Did you know that you can save this PDF as a Word file using Acrobat Professional?  

Simply click on File > Export to and select Microsoft Word 

(If you have opened this PDF in your browser you will need to save it first. Simply right click anywhere on 
the page and select Save as. .. to save the PDF. Then open the PDF in Acrobat Professional.) 

If you do not have access to Acrobat Professional there are a number of free applications available that 
will also convert PDF to Word (search for PDF to Word converter). 

  

https://www.ocr.org.uk/qualifications/teach-cambridge/
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Papers 41-48 series overview 

The Drama and Theatre A Level exam is well established now, and teachers are increasingly improving 

their teaching methods/resources and approaches to this component. 

The single Assessment Objective – demonstrate knowledge and understanding of how drama and 

theatre is developed and performed – is examined through how the given set text is interpreted by a 

director for performance to an audience. 

In all papers, Question 1 gives an extract on which candidates are asked to explain a directorial vision 

and annotate to support their ideas. Those annotations form part of the required response for Question 1. 

Question 2 concerns the whole play. It is therefore to be expected that the extract from Question 1 may 

be included in the vision for the play in Question 2. Many responses use identical wording to introduce 

their directorial vision on the extract in Question 1 and on the whole play in Question 2. 

It might be hoped the opening of each question could be more varied and directly related to the particular 

question. This is because while each question is marked as a stand-alone (so there is no penalty for that 

repetition) the thrust of Question 1 and Question 2 is different. 

On the matter of response openings, many candidates wrote about historical/cultural contexts around the 

time the play was written, social contexts about the central themes/issues, biographies, backgrounds to 

events. This kind of opening does not get to the main point of the question. Responses are more 

successful when they link contextual influences, the history of the text and details on past productions 

directly to the question. 

In Antigone (Paper 41), candidates usually made reference to how Anouilh came to write the play, the 

Sophocles’ version, the role of women in society and the conditions in Nazi occupied France under 

which Anouilh wrote. Many suggested directing productions set in concentration camps, while others had 

visions of settings relevant for contemporary audiences through references to current conflicts, 

campaigns and beliefs. 

In different ways this was equally true of Earthquakes in London (Paper 43) with the focus on 

environmental earth issues, The Visit (Paper 47) dealing with revenge, greed and betrayal and Woza 

Albert! (Paper 48) and its drive on racial equality, hope and societal fairness. 

In general, the annotations were both the strongest and weakest elements of responses. More 

successful annotations contained detailed practical directions for the actors, which helped create mood 

and atmosphere. Less successful annotations were limited in scope, lacked detail and did not support 

the discussion of the question posed. 

Each play needed to be deconstructed, analysed, dismantled, exposed, explored, experimented with and 

interpreted before being shaped into a credible performance. 

Most candidates aimed for a contemporary setting. This led to some exciting, innovative and unusual 

ideas for production, locations and genres. 

Accessing the marking criteria 

While it is not expected that each one of the four strands in the level descriptors grid will be in evidence 

in equal measure in responses to both questions, there was credit for responses that recognised 

directing is a layered and usually collaborative process. 
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Candidates were expected to demonstrate understanding of acting and design, going beyond slavishly 

following the text's stage directions. The use of contemporary technology, including video games, public 

opinion, politics and social media to tell the story and explore new ways of communicating meaning was 

often very effective.  

Some candidates discussed budgets that a director might have or wish for. This was a relevant aspect of 

the directorial vision, as the reality of financing must be addressed, although imaginary limitless 

resources were accepted as part of the vision. 

The specification makes clear that production processes and theatrical practices should be part of the 

learning. Many candidates referred to Brecht and Stanislavski, some to Artaud and Lecoq and a handful 

to Boal, Berkoff and Katie Mitchell. The most successful responses showed understanding of how the 

study of practitioners, dead or alive, had informed their ideas and experiments. Others needed to 

develop a more detailed discussion of how the practitioners’ influence would shape their ideas.  

There was an expectation of inspiration drawn and ideas applied from the work of practitioners; some 

they had seen; some they had actually studied. Their learning from the other AS and A Level 

components − research into live performances, staging styles and dramatic exploration of the themes - 

should feed into their responses. 

Practical exploration 

More successful responses appeared able to draw on practical work that had been undertaken on and 
around the text as part of the candidate’s journey. In contrast, less successful candidates offered 
superficial or simplistic references to practitioners. Phrases like ‘We used a Stanislavski technique’, 
‘Brecht and the 4th wall’, ‘Artaudian unease’ or ‘Berkovian ideas’ showed neither knowledge nor 
understanding.  

There has been an increase in candidates who argue for an ‘immersive’ direction for their text. 

Sometimes this was to be achieved by a thrust stage, a proscenium arch with a thrust, a promenade 

and/or site-specific setting. One went as far as advocating drenching the audience in blood when 

Sweeney Todd slashed throats and another that dummies should be hung above the audience in ‘The 

Crucible’ to deliver the ‘immersive experience’. 

For others, directorial vision included making the audience feel complicit in, if not fully responsible for, 

the way women were treated (Paper 47, 46, 43, 41), the climate emergency (Paper 43), current conflict 

in the Middle East and elsewhere (Paper 41, 44, 45, 46, 47), the US President and protest at every level. 

Finally, a general point about lengths of responses. The only limit on what candidates can write is what 

they have to say, and the time allowed. It has gradually become the case that responses have grown 

ever longer. A very long response does not necessarily mean that it will be a strong one, although it may 

be. If candidates focus on the question asked, it may help some to channel their thoughts, gather their 

evidence and arguments and set out their visions concisely. 

What is a Director? 

For this exam, candidates need to be clear of their directorial function: 

• has responsibility for an overall vision, concept, direction, purpose, imagining, shaping, guiding 

• works with performers, designers (of costume, set, lighting, effects, props, staging), venues, stage 
management and box office 

• is often all things to all people in a production while being the creative leader. 
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Candidates who did well on these papers 

generally did the following: 

Candidates who did less well on these papers 

generally did the following: 

• answered the questions posed rather than 
repeating prepared responses based on 
previous questions 

• considered the directorial purpose is to 
convey meaning to an audience 

• frequently used examples from the play to 
support discussion and ideas 

• demonstrated learning from directorial and 
practitioner practices and processes and 
applied them accurately 

• commanded the language of drama and 
theatre knowledgeably and with 
understanding. 

● discussed text as a piece of literature rather 
than as a blueprint for a live performance in 
front of an audience 

● began both responses with identical wording 
and explanation, although some overlap is 
acceptable 

● produced very few annotations to the extract 
in Question 1 or simply repeated the given 
stage directions 

● relied solely on the Question 1 extract to 
provide material for the Question 2 response 

● provided too much biographical or historical 
material as an introduction that was not 
relevant to the specific question. 
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Paper 44 series overview 

Teachers should note that the general points in the Papers 41-48 series overview above relate to 

Stockholm (Paper 44) as they do to all the other texts. 

In Stockholm, the influence of Frantic Assembly is integral to understanding how the play was created 

and works in performance. Candidates’ use of Frantic Assembly’s rehearsing and devising techniques 

was often patchy. Where they were used and explained as devising and explorative tools, responses 

were more effective. 

To name a Frantic technique does not say much about understanding rehearsing and performing 

techniques in developing a character. Illustrating the point by explaining how an exercise works tells the 

examiners so much more about knowledge and understanding. 

Other practitioners such as Berkoff or Artaud may be relevant. Again, if there was evidence of practical 

sessions to underpin learning, it would help candidates in explaining and justifying their ideas. 

Pre-prepared responses 

As has been reported in previous series, some candidates had been prepared with generalised 
directorial responses, local settings and political interpretations before knowing the wording of the 
questions. While that formulaic or pre-prepared response is understandable, it limits candidates’ 
creativity and originality. Centres should not offer candidates ready-made directorial ideas, but help 
them work towards finding, exploring and presenting their own once they have seen the exam 
questions. 

The understanding of how mood and atmosphere are integral to a performance was generally well 

understood. Whether to use a proscenium arch, thrust, traverse or in-the-round layout was crucial to 

realising the vision, which then had to go beyond that to consider what the characters are doing and 

saying, especially to each other, in this drama of such agonising intimacy. 

The annotations are not just an add on to Question 1, they are fundamental. They can add practical 

detail to the ideas, they can introduce theatrical processes, contextual influences, new ideas for 

directing, new interpretations of text, new moves and vocal techniques and demonstrate making creative 

choices to convey meaning. 

Question 2 required candidates consider key moments from the text and explain how they would direct 

the moments to emphasise their dramatic impact. Most candidates selected three moments, or even 

whole scenes, which allowed them to amply address the demands of the question. The definition of a 

‘key moment’ was to be decided by the candidate using their perspectives as directors. 

An issue for some candidates was that they had prepared a response which did not explicitly answer the 

questions posed in this series and instead focused on key themes or Lavery’s intentions. Clearly key 

themes and intentions will be relevant to mood and atmosphere and key moments, but they were not 

asked for in the questions. 
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Question 1 

The question asks for a description and justification of the directorial vision. It requires a specific focus 

on mood and atmosphere. The annotations should demonstrate how the vision would be brought to life 

on stage, from page to stage. Atmosphere might relate to the stage ambience, as well as lights, sound, 

costume, setting and props. Mood might refer to the characters, so covers acting. 

The annotations are a significant part of the question and should reinforce ideas and add detail to the 

suggested plans. They may also introduce contextual influences and theatrical practices and processes. 

There is no set style for the layout of annotations. 

The response should show how making creative choices may convey meaning to an audience. 

Exemplar 1 

Exemplar 1 is an example of an opening paragraph in a response that went on to achieve 55 out of 60 

marks. It sets the background, mentions Frantic Assembly and raises points which will be addressed. It 

does not mention mood and atmosphere specifically at this stage, but it quickly moves onto that in the 

next paragraph. 
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Exemplar 2 
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Exemplar 2 shows one way of handling the annotations, part of Question 1. All candidates are different 

in their approaches, not all draw sketches, some write all over the text, some write tightly composed 

phrases, instructions from a director to an actor. All are valid. This one begins to address mood and 

atmosphere. 

 

Question 2 

The question requires candidates to explain and justify their directorial vision for the whole play, in this 

case through the key dramatic moments. Most candidates choose up to three moments to illustrate their 

points. The extract in Question 1 may be used as a key moment. 

The response should show understanding of how the play is structured and may be interpreted and/or 

performed. Most will use contextual influence and theatrical practices in their response. 
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Exemplar 3 
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Exemplar 3 is an example of an opening response to Question 2, which was given 23 marks out of 30 

available for the question, which is on the cusp of design threshold A. It starts with the selection of a 

particular key moment and explains what it is about and how to highlight it. There are candidate notes to 

themself at the top of the page. Many find a few jotted notes helpful to aid their thinking as they write. 

 

OCR support 

 

The OCR Delivery guide: Deconstructing texts for this component and for Stockholm in 
particular are invaluable. 

Frantic Assembly’s own resource, Stockholm | Frantic Assembly, on their original production, 
is a must for every teacher to see.  

 

Assessment for learning 

 

Besides reading and discussing the play text, candidates can work through a number of 
Frantic Assembly and other drama exercises, exclusively from the directorial viewpoint.  

They can use techniques and ideas from Brecht, Stanislavski, Boal, Artaud, Grotowski, 
Berkoff and Katie Mitchell in turn to interpret a particular section. 

They should be encouraged to direct their peers in those particular sections and try them out 
in front of an audience.  

 

https://teachcambridge.org/item/957a2495-fec9-491d-b617-db4c83dd407d
https://www.franticassembly.co.uk/productions/stockholm
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Paper 45 series overview 

Teachers should note that the general points in the Papers 41-48 series overview relate to Sweeney 

Todd (Paper 45) as they do to all the other texts. 

In Sweeney Todd beyond Grand Guignol, music hall or the penny dreadfuls, there are no particular 

practitioner influences to expect. Sondheim’s notes and Harold Prince interviews should be helpful to 

candidates, which explain how the musical was created and works in performance. 

To name a Stanislavski, Berkoff or Artaud technique does not say much about understanding rehearsing 

and performing techniques in developing a character. Illustrating the point by explaining how an exercise 

works tells the examiners so much more about knowledge and understanding. Again, if there was 

evidence of practical sessions to underpin learning, it would help candidates in explaining and justifying 

their ideas. 

Pre-prepared responses 

As has been reported in previous series, some candidates had been prepared with generalised 
directorial responses, local settings and political interpretations before knowing the wording of the 
questions. While that formulaic or pre-prepared response is understandable, it limits candidates’ 
creativity and originality. Centres should not offer candidates ready-made directorial ideas, but help 
them work towards finding, exploring and presenting their own once they have seen the exam 
questions. 

The understanding of how mood and atmosphere are integral to a performance was generally well 

understood. Whether to use a proscenium arch, thrust, traverse or in-the-round layout was crucial to 

realising the vision, which then had to go beyond that to consider what the characters are doing and 

saying, especially to each other, in this drama of blood-drenched horror and madness, including the 

asylum inmates. 

In this text there is the added directorial decision of where to place the band or musicians if they are 

being used. They become either part of the visible stage setting or are hidden in an orchestra pit, behind 

the scenery or placed up high on a gantry. 

The annotations are not merely an add on to Question 1, they are fundamental. They can add practical 

detail to the ideas, they can introduce theatrical processes, contextual influences, new ideas for 

directing, new interpretations of text, new moves and vocal techniques and demonstrate making creative 

choices to convey meaning. 

In melodrama there is no specific practitioner to explore. However, many tried to make their productions 

‘immersive’ and so cited Punchdrunk Theatre since immersive is an increasingly popular contemporary 

format. Site-specific performances in old, deserted buildings were often imagined as was setting it in-the-

round or on a thrust stage to bring the audience closer to the bloody action. 

One aspect that some candidates commented on was the recurring tongue-in-cheek humour in the 

whole show. Some saw it as so ridiculous and over the top, it could only be presented as comedy, which 

was a valid line of reasoning. 

Question 2 required candidates consider the key moments from the text and explain how they would 

direct the moments to emphasise their dramatic impact. Most candidates selected three moments, or 

even whole scenes, which allowed them to amply address the demands of the question. The definition of 

a ‘key moment’ was to be decided by the candidate using their perspectives as directors. 

An issue for some candidates was that they had prepared a response which did not explicitly answer the 

questions posed in this series and instead focused on key themes or Sondheim’s intentions. Clearly key 

themes and intentions will be relevant to mood and atmosphere and key moments, but they were not 

asked for in the questions. 
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Question 1 

The question asks for a description and justification of the directorial vision. It requires a specific focus 

on mood and atmosphere. The annotations should demonstrate how the vision would be brought to life 

on stage, from page to stage. Atmosphere might relate to the stage ambience, as well as lights, sound, 

costume, setting and props. Mood might refer to the characters, so covers acting. 

The annotations are a significant part of the question and should reinforce ideas and add detail to the 

suggested plans. They may also introduce contextual influences and theatrical practices and processes. 

There is no set style for the layout of annotations. 

The response should show how making creative choices may convey meaning to an audience. 
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Exemplar 4 
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Exemplar 4 is from the opening page of Question 1. It mentions contextual background and some 

summary of plot and then gets into mood and atmosphere. The first directorial point is the contrast 

between moments of stillness and quiet and moments of chaos. Given the extract, that is a good start. It 

goes on to receive 27 marks out of 30 and overall shows real understanding of how creative choices 

convey meaning. 
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Exemplar 5 
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The annotations in Exemplar 5 provide a directorial vision, with instructions for actors to begin to achieve 

the mood and atmosphere. There are initial mentions of Lecoq, Stanislavski and Brecht. It should be said 

that not all candidates who produce such detailed explanations on the first page have the time to 

complete all annotation pages with the same depth and information. 

 

Question 2 

Candidates are expected to explain and justify a directorial vision for the whole play, in this case through 

the key dramatic moments. Most candidates choose up to three moments to illustrate their points. The 

extract in Question 1 may be used as a key moment. 

The response should show understanding of how the musical is structured and may be interpreted 

and/or performed. Most will use contextual influence and theatrical practices in their response. 
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Exemplar 6 
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Exemplar 6 is an example of a response that receives 18 out of 30 marks for the question. It contains 

some vague comments, such as ‘popular at the time’. It makes some general, basic comments on 

contextual influences. It references semiotics and acting skills, without exemplification. Only in the final 

sentence of the page does it address key moments, rather than key themes. Nonetheless, it is generally 

a reasonable way of starting the response off. 

 

OCR support 

 

The OCR Teacher guide: Sweeney Todd is invaluable for this component.  

The Northern Ireland Opera and Lyric Theatre have a useful resource pack from their 
production of the show, Sweeney Todd. 

 

Assessment for learning 

 

Besides reading and discussing the text, candidates can work through a number of 
practitioner inspired exercises, exclusively from the directorial viewpoint.  

• They can use techniques and ideas from Brecht, Stanislavski, Boal, Artaud, Grotowski, 
Berkoff, Kneehigh and Katie Mitchell in turn to interpret a particular section. 

• Candidates can be encouraged to direct their peers in those particular sections and try 
them out in front of an audience.  

 

https://teachcambridge.org/item/dcda88ea-04cb-4402-ad13-ac92d5ee74ae
https://www.nptcgroup.ac.uk/wp-content/uploads/2020/05/Sweeney-Todd-Resource-Pack.pdf
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Paper 46 series overview 

Teachers should note that the general points in the Papers 41-48 series overview relate to The Crucible 

(Unit 46) as they do to all the other texts. 

For The Crucible many took inspiration from practitioners such as Lecoq, Boal or Katie Mithcell. 

However, to name a Stanislavski, Berkoff or Artaud technique doesn’t say much about understanding 

rehearsing and performing techniques in developing a character. 

Illustrating their point by explaining how an exercise works tells the examiners so much more about 

knowledge and understanding. Again, if there was evidence of practical sessions to underpin learning, it 

would help candidates in explaining and justifying their ideas. 

A few referenced the current TV broadcasts of the final series of The Handmaid’s Tale to illustrate a 

religious-bound society that had spiralled out of control (Gilead). Others cited closed societies in other 

places and times, especially those that suppressed the rights of women and girls. 

Pre-prepared responses 

As has been reported in previous series, some candidates had been prepared with generalised 
directorial responses, local settings and political interpretations before knowing the wording of the 
questions. While that formulaic or pre-prepared response is understandable, it limits candidates’ 
creativity and originality. Centres should not offer candidates ready-made directorial ideas, but help 
them work towards finding, exploring and presenting their own once they have seen the exam 
questions. 

The understanding of how mood and atmosphere are integral to a performance was generally well 

understood. Whether to use a proscenium arch, thrust, traverse or in-the-round layout was crucial to 

realising the vision, which then had to go beyond that to consider what the characters are doing and 

saying, especially to each other, in this drama of such intense emotion, hysteria and awful 

consequences. 

The annotations are not simply an add on to Question 1, they are fundamental. They can add practical 

detail to the ideas, they can introduce theatrical processes, contextual influences, new ideas for 

directing, new interpretations of text, new moves and vocal techniques and demonstrate making creative 

choices to convey meaning. 

Many candidates placed huge crosses and/or symbolic nooses as part of the setting for both the extract 

and the key moments. Some suggested video projections to reinforce the terror and tyranny of group-

think, emulating the McCarthyism of the 1950s, and the puritan context, graphically. 

Question 2 required candidates consider the key moments from the text and explain how they would 

direct the moments to emphasise their dramatic impact. Most candidates selected three moments, or 

even whole scenes, which allowed them to amply address the demands of the question. The definition of 

a ‘key moment’ was to be decided by the candidate using their perspectives as directors. 

An issue for some candidates was that they had prepared a response which did not explicitly answer the 

questions posed in this series and instead focused on key themes or Miller’s intentions. Clearly key 

themes and intentions will be relevant to mood and atmosphere and key moments, but they were not 

asked for in the questions. 
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Question 1 

The question asks for a description and justification of the directorial vision. It requires a specific focus 

on mood and atmosphere. The annotations should demonstrate how the vision would be brought to life 

on stage, from page to stage. Atmosphere might relate to the stage ambience, as well as lights, sound, 

costume, setting and props. Mood might refer to the characters, so covers acting. 

The annotations are a significant part of the question and should reinforce ideas and add detail to the 

suggested plans. They may also introduce contextual influences and theatrical practices and processes. 

There is no set style for the layout of annotations. 

The response should show how making creative choices may convey meaning to an audience. 
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Exemplar 7 
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Exemplar 7 shows the overview of a response to Question 1 that was given 27 out of 30 marks and 

which utilises contextual influences, theatrical practices, processes and practitioners and demonstrates 

how making creative choices can convey meaning to an audience. It shows understanding of the play, 

the themes, the messages, the behaviour of the characters and the role of the director in bringing the 

extract to life. 
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Exemplar 8 
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Exemplar 8 is the opening page of the Question 1 annotations which accompanied the overview in the 

previous example (Exemplar 7). They are detailed and add more practical, directorial information to the 

ideas already put forward. They continue to show understanding of the role of the director, and they 

address the question about mood and atmosphere. 

 

Question 2 

Candidates are expected to explain and justify a directorial vision for the whole play, in this case through 

the key dramatic moments. Most candidates choose up to three moments to illustrate their points. The 

extract in Question 1 may be used as a key moment. 

The response should show understanding of how the musical is structured and may be interpreted 

and/or performed. Most will use contextual influence and theatrical practices in their response. 
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Exemplar 9 
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The opening to Question 2 in Exemplar 9 begins to show some consideration of the key moments but 

also mentions key themes. It references contextual influences, two practitioners and processes and 

suggests the contemporary audience response to fear. It hints at immersing them, as mentioned in 

general overview of this exam series above. This response was given 23 marks out of 30, top of 

confident level. 

OCR support 

 

The OCR Delivery guide: Deconstructing texts for this component and for The Crucible in 
particular are invaluable. 

Useful links to the work of contemporary stage director Katie Mitchell are available in the OCR 
Delivery guide: Practitioners in practice 

The Guardian article on The Crucible: ‘the perfect play for our post-truth times’ 

 

Assessment for learning 

 

Besides reading and discussing the play text, work through a number of Frantic Assembly 
and other drama exercises, exclusively from the directorial viewpoint.  

Candidates can use techniques and ideas from Brecht, Stanislavski, Boal, Artaud, Grotowski, 
Berkoff, Kneehigh and Katie Mitchell in turn to interpret a particular section. 

Candidates can be encouraged to direct their peers in those particular sections and try them 
out in front of an audience. 

 

https://teachcambridge.org/item/957a2495-fec9-491d-b617-db4c83dd407d
https://teachcambridge.org/item/a9cbe795-4f67-4316-9c56-ee8959d4bf75
https://www.theguardian.com/stage/2017/feb/14/the-crucible-the-perfect-play-for-our-post-truth-times
https://www.theguardian.com/stage/2017/feb/14/the-crucible-the-perfect-play-for-our-post-truth-times
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secure materials such as set assignments and exemplars, online and 
on-demand training.

Don’t have access? If your school or college teaches any OCR 
qualifications, please contact your exams officer. You can forward them 
this link to help get you started.

Reviews of 
marking

If any of your students’ results are not as expected, you may wish to 
consider one of our post-results services. For full information about the 
options available visit the OCR website.

Access to 
Scripts

We've made it easier for Exams Officers to download copies of your 
candidates' completed papers or 'scripts'. Your centre can use these 
scripts to decide whether to request a review of marking and to support 
teaching and learning.

Our free, on-demand service, Access to Scripts is available via our 
single sign-on service, My Cambridge. Step-by-step instructions are on 
our website.

Keep up-to-date We send a monthly bulletin to tell you about important updates. You can 
also sign up for your subject specific updates. If you haven’t already, 
sign up here.

OCR  
Professional 
Development

Attend one of our popular professional development courses to hear 
directly from a senior assessor or drop in to a Q&A session. Most of our 
courses are delivered live via an online platform, so you can attend from 
any location.

Please find details for all our courses for your subject on Teach 
Cambridge. You'll also find links to our online courses on NEA marking 
and support.

Signed up for 
ExamBuilder?

ExamBuilder is the exam paper builder platform for a range of our 
qualifications. Find out more.

Free for all OCR centres with an Interchange account, it allows unlimited 
users per centre. We require an Interchange username to verify your 
centre’s users for ExamBuilder. 

If you do not have an Interchange account, please contact your centre 
administrator (usually the Exams Officer) to request a username.
Once you have an Interchange username, use the form on this page to 
sign up for ExamBuilder, or ask an existing user at your centre to create 
an ExamBuilder account for you.

Active Results Review students’ exam performance with our free online results analysis 
tool. It is available for all GCSEs, AS and A Levels and Cambridge 
Nationals (examined units only).

Find out more.

https://teachcambridge.org/landing
https://www.ocr.org.uk/administration/support-and-tools/my-cambridge/index.aspx
https://www.ocr.org.uk/administration/support-and-tools/my-cambridge/index.aspx
http://ocr.org.uk/administration/stage-5-post-results-services/enquiries-about-results/
https://www.ocr.org.uk/administration/support-and-tools/access-to-scripts/
https://www.ocr.org.uk/qualifications/email-updates/
https://ocr.org.uk/qualifications/past-paper-finder/exambuilder/
https://interchange.ocr.org.uk/SingleSignOn/ValidateAuthentication.aspx?ReturnURL=/
https://www.ocr.org.uk/qualifications/past-paper-finder/exambuilder/sign-up/
http://ocr.org.uk/activeresults


Online courses
Enhance your skills and confidence in internal assessment

What are our online courses?
Our online courses are self-paced eLearning 
courses designed to help you deliver, mark 
and administer internal assessment for our 
qualifications. They are suitable for both new and 
experienced teachers who want to refresh their 
knowledge and practice.

Why should you use our online 
courses?
With these online courses you will:

•	 learn about the key principles and processes  
of internal assessment and standardisation

•	 gain a deeper understanding of the marking 
criteria and how to apply them consistently  
and accurately

•	 see examples of student work with commentary 
and feedback from OCR moderators

•	 have the opportunity to practise marking and 
compare your judgements with those of OCR 
moderators

•	 receive instant feedback and guidance on  
your marking and standardisation skills

•	 be able to track your progress and 
achievements through the courses.

How can you access our online 
courses?
Access courses from Teach Cambridge. Teach 
Cambridge is our secure teacher website, where 
you’ll find all teacher support for your subject.

If you already have a Teach Cambridge account, 
you’ll find the link to the Online courses under 
the Assessment or Training tab – hover over 
Assessment or Training on the horizontal menu 
and select Online courses from the dropdown.

If you don’t have a Teach Cambridge account 
yet, ask your exams officer to set you up – just 
send them this link and ask them to add you as a 
Teacher.

Access the courses anytime, anywhere and at 
your own pace. You can also revisit the courses as 
many times as you need.

Which courses are available?
We recommend all teachers complete the module 
on Online courses – NEA for their subject. These 
courses provide subject-specific information about 
course content; how to prepare for planning, 
marking and submitting; and support with 
understanding the marking criteria.

The subject-specific courses are tailored for each 
qualification that has non-exam assessment (NEA) 
units, except for AS Level and Entry Level. They 
cover the following topics:

•	 the structure and content of the NEA units

•	 the assessment objectives and marking criteria 
for the NEA units

•	 examples of student work with commentary and 
feedback for the NEA units

•	 interactive marking practice and feedback  
for the NEA units.

We are also developing courses for some of the 
examined units, which will be available soon.

How can you get support and 
feedback?
If you have any queries, please contact our 
Customer Support Centre on 01223 553998 or 
email support@ocr.org.uk.

We welcome your feedback and suggestions on 
how to improve the online courses and make them 
more useful and relevant for you. You can share 
your views by completing the evaluation form at  
the end of each course.

© OCR 2025
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OCR is part of Cambridge University Press & Assessment, a department of the University of Cambridge.

OCR is a Company Limited by Guarantee and an exempt charity. Registered in England. Registered office: The Triangle Building, Shaftesbury Road, Cambridge, 
CB2 8EA. Registered company number: 3484466.

We operate academic and vocational qualifications regulated by Ofqual, Qualifications Wales and CCEA as listed in their qualifications registers. 

We are committed to providing a fully accessible experience across all our products, platforms, and websites. Find out more about our  
accessibility standards.

© OCR 2025. All rights reserved. We retain the copyright on all our publications. However, our registered centres are permitted to copy and distribute our 
material for their own internal use, in line with any specific restrictions detailed in the publication. Find out more about our copyright policies.

We update our publications regularly so please check you have the most up-to-date version.

We cannot be held responsible for the persistence or accuracy of URLs for external or third-party internet websites referred to in this publication  
and do not guarantee that any content on such websites is, or will remain, accurate or appropriate.

When we update our specifications, you’ll see a new version number and a summary of the changes. While we do our best to reflect these  
changes in all associated resources on Teach Cambridge, if you notice any discrepancies, please refer to the latest specification on our website  
and let us know.

Our resources do not represent any teaching method we expect you to use. We cannot be held responsible for any errors or omissions in our resources.

Tell us what you think
Your feedback plays an important role in how we develop, market, support and resource qualifications now and 
into the future. We want you and your students to enjoy and get the best out of our qualifications and resources, 
but to do that we need your honest opinions to tell us whether we’re on the right track or not. 

You can email your thoughts to resources.feedback@ocr.org.uk or visit our feedback page to learn more about how 
you can help us improve our resources.

   Designing and testing in collaboration with you and your students

   Helping young people develop an ethical view of the world

    Equality, diversity, inclusion and belonging (EDIB) are part of everything we do

Contact the team at:

	 01223 553998
  ocr.org.uk

To stay up to date with all the relevant news about our qualifications, 
register for email updates at ocr.org.uk/updates

Visit our Online Support Centre at support.ocr.org.uk
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