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Introduction 

Our examiners’ reports are produced to offer constructive feedback on candidates’ performance in the 

examinations. They provide useful guidance for future candidates.  

The reports will include a general commentary on candidates’ performance, identify technical aspects 

examined in the questions and highlight good performance and where performance could be improved. 

A selection of candidate responses is also provided. The reports will also explain aspects which caused 

difficulty and why the difficulties arose, whether through a lack of knowledge, poor examination 

technique, or any other identifiable and explainable reason. 

Where overall performance on a question/question part was considered good, with no particular areas to 

highlight, these questions have not been included in the report. 

A full copy of the question paper and the mark scheme can be downloaded from Teach Cambridge. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Would you prefer a Word version?  

Did you know that you can save this PDF as a Word file using Acrobat Professional?  

Simply click on File > Export to and select Microsoft Word 

(If you have opened this PDF in your browser you will need to save it first. Simply right click anywhere on 
the page and select Save as . . . to save the PDF. Then open the PDF in Acrobat Professional.) 

If you do not have access to Acrobat Professional there are a number of free applications available that 
will also convert PDF to Word (search for PDF to Word converter). 

  

https://www.ocr.org.uk/qualifications/teach-cambridge/
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Paper 7 series overview 

GCE Religious Studies Paper 7 is the A Level Developments in Hindu thought paper. It assesses 

knowledge and understanding of key elements of the philosophy, teachings and practice of Hinduism, 

together with the ability to analyse and evaluate the influence, significance or impact of these aspects. 

Candidates are required to choose three from the four available question and most candidates fulfilled 

this rubric correctly. All questions were represented in candidate selections; Question 4 was a noticeably 

less popular choice than any of the other three questions.  

Candidates who performed well on this paper generally demonstrated strong examination skills, 

including effective use of their examination time, a careful reading of the exam questions, the selection of 

material relevant to that question and the clear application of it to the specific question that had been 

asked. Responses showed the ability to construct and critically examine an argument to arrive at a 

justified conclusion with critical discussion that went beyond simply grouping material into ‘for’ and 

‘against’ positions.  

Candidates who did less well tended to be more descriptive in their approach to the questions, 

particularly with Question 3 where many responses included substantial descriptive detail about the 

origins, structure and contents of various Hindu texts but without reflection on aspects of their 

importance in Hindu life. Where analysis was attempted, it was generally more restricted, with relevant 

knowledge being connected to a specific view without further comment or reflective critique. 

Candidates who did well on this paper 

generally: 

Candidates who did less well on this paper 

generally:  

• demonstrated clear knowledge and 
understanding of Hind concepts and their 
relevance to the specific questions asked  

• showed understanding of how different 
religious concepts and ideas connect and 
interact in the context of practitioners’ lived 
experience. 

• showed a lack of application of material to the 
specific questions, giving extensive description 
without making its relevance to the question 
clear 

• demonstrated limited discursive engagement 
with the material and the question asked. 
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Question 1*  

This was a popular question and many responses showed evidence of strong personal opinion about, 

and engagement with, the issue of women’s rights; in some cases this was to the detriment of critical 

discussion of the question as some responses focused wholly on denouncing social evils at the expense 

of considering the extent to which Hinduism is responsible for either promoting or challenging these. The 

higher-level responses did not necessarily include less indignation about traditional practices such as 

sati and dowry payments, but they did show that Hinduism incorporates different understandings of such 

practices (including rejections of them) and/or that the relationship between traditional practices and 

written/formal religious teaching is often obscure. 

Many responses were primarily sociological and/or political in their focus, which was not problematic if 

the influence of Hinduism in these contexts was addressed. It is worth noting that there was a common 

assumption that the Hindu majority in India means no other religious perspective can ever have 

influence; similarly, Hinduism in an Indian context was often presumed to be homogenous. Both 

approaches tended to limit the effective discussion that could be had about the question asked; in these 

responses Hindu views were juxtaposed with ‘Western’ values, not necessarily explicitly but in ways 

which implied an inherently superior moral character to the latter.  

At all levels of overall performance there was some evidence of confusion about what is historical and 

what recent with, for example, customs such as sati being presented as currently widespread and 

common.  

Exemplar 1 is an example of a very strong response to this question, demonstrating the clear application 

of selected material to the question asked.  

Assessment for learning 

 

While the specification is a Religious Studies one a clearer understanding of historical 

timelines can be beneficial to the discussion of issues relating to contemporary social 

concerns. In the case of this question sati was obviously a relevant example to draw on but 

presenting it as a common contemporary practice prevented discussion not only of different 

Hindu attitudes to it today but also to the diversity of views on it that existed when it was legal.  

A clearer understanding of the historical context against which the practice can be set 

together with recognition of how long ago the first laws addressing it were passed would help 

reflective consideration of what has changed and support a multi-sided discussion as to what 

the religion of Hinduism has had to say about it.  
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Exemplar 1 
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Exemplar 1 is a very strong answer to the question asked. It opens by identifying an apparent 

contradiction between the worship of goddesses and the existence of social inequities which claim 

religious support and then proceeds to unpack that social situation in some depth. The first section 

describes the concept of ‘pativrata’, connecting it to scriptural and scholarly sources first and then 

analysing its application in contemporary India in relation to violence against women. While there is room 

for expansion of the argument the knowledge displayed is clear, accurate and explicitly applied to the 

question. Similarly, the story of Sita and the requirement that she prove herself pure is set into the 

context of high levels of rape and the inherent injustice of blaming women for their own attacks. While 

these arguments are clearly strongly felt the discussion is not left one-sided: Goddess worship is also 

explored, with explicit recognition of the fact that some goddesses reinforce traditional gender roles and 

stereotypes while others challenge them. In addition, the concept of stridharma, the role of women in 

worship in the home and scriptural injunctions to respect and/or value women are all mentioned. While it 

is not as clearly set out as some other aspects of the response there is also an implicit recognition that 

the practice of sati can be challenged from within Hindu teachings as well as supported by them, with the 

prohibition of sati being linked to proscriptions on men being violent towards their wives.  

 



OCR Level 3 Advanced GCE in Religious Studies – H573/07 - Summer 2025 Examiners’ report 

 11 © OCR 2025 

It is important to note that while this is not a perfect response or a complete selection of all possibly 

relevant material it does meet all the criteria set out in the AO1 Level descriptors – it is focused on the 

question asked throughout and comprehends the complexity of the issue, all the material is relevant, 

detailed and applied with skill. The AO1 mark given was therefore at the top of Level six – 16 marks. 

AO2 was also in Level six but because there were places where evaluation was left implicit it was given 

a mark at the bottom of the Level, 21 marks.  

 

Question 2*  

Like Question 1, responses to this question often saw a sociological focus with answers addressing 

varna and caste in much greater depth than the other elements of the key term, even where all three 

elements of varnashramadharma were explicitly recognised. However, equal depth of consideration is 

not a requirement of the level descriptors and many responses were still able to demonstrate clear 

understanding of the ways the concepts relate to one another in the context of attaining liberation.  

At all levels varna and caste tended to be presented as synonyms. This is an oversimplification, 

although, in this instance, it was not one which significantly impacted on performance where the question 

had been understood. Similarly, understanding of the relationship between dalits and/or untouchability 

and the varna system (as distinct from caste) was often confused. 

Exemplar 2 illustrates a response built on a broadly correct but oversimplified understanding of 

varnashramadharma.  

 
Assessment for learning 

 

‘Varnashramadharma’ is a compound term consisting of three distinct but related concepts – 

varna, ashrama and dharma. Responses that were able to demonstrate understanding of the 

distinct concepts and then bring them together to explain the relationship tended to achieve 

better than those which did not because they were more likely to identify that the ‘dharma’ 

aspect of the compound term constitutes only one small part of the overall concept of dharma 

and this in turn provided a basis for discussion contrasting the specifics of varna-dharma and 

ashrama-dharma with the relationship between dharma and karma or bhakti yoga. 

Consideration of the ways in which central concepts such as dharma and karma related both 

to one another and to other aspects of Hinduism provides a strong foundation for responses 

that move beyond a descriptive account of the relevant topic area.  

 

Misconception 

 

‘Varna’ should not be translated unequivocally as caste; there are clear connections between 

the two concepts but, for many Hindus, caste is a distortion of the ideal of varna. This is 

demonstrated by, for example, the absence of any reference to avarna or outcaste groups in 

the Purusha Sukta (the oldest text referring to varna) and it was on this basis that social 

reformers such as Gandhi were able to support the varna system while condemning the 

concept of untouchability.  
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Exemplar 2 
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Exemplar 2 opens with the declaration that varnashramadharma refers to the caste system. This 

collapses all three aspects of the overall concept into one social application. There is some correct 

descriptive material of the four varnas, although dalits are incorrectly listed as a varna, and the system is 

presented as inherently hierarchical with place determined by birth – this is a contested position which 

many would argue is true of caste but not of varna if it is practised as it should be. Corruption of the 

system is referenced in passing at the end of the essay but not expanded on in a way that suggests 

understanding of the distinctions that can be drawn between caste and varna. Dharma is described in 

terms of doing the duties associated with one’s varna and thus earning good karma; thus, implying 

incorrectly that good karma leads to liberation. The ashramas are not mentioned at all and so the idea 

that duty has multiple elements and that changes is not explored in the response.  

Overall, the response generally addresses the question, in that it attempts to relate both varna and 

dharma to the attaining of moksha. It uses relevant material but the development and application of it are 

limited. The AO1 mark was put at the bottom of Level three, 5 marks. AO2 similarly meets the 

requirements for Level three in that it does attempt an argument, asserting views which are not fully 

justified; the focus on dalits as being distinct from the other varnas and having a harder time following 

their dharma as a result is the basis for a relevant argument but it lacks development and, because of 

the absence of any reference to ashrama and the lack of depth in the consideration of dharma, only 

partially answers the question asked. It was given 9 marks for AO2.   
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Question 3*  

Responses across the range displayed a good level of relevant knowledge in relation to this question; 

knowledge of the great variety of Hindu scripture and the different ways in which they might be 

categorised – most responses were clear on the difference between smriti and shruti texts, although 

which texts are generally placed in which category was less clearly dealt with as was the idea that the 

status of some texts is contested.  

There was also a degree of confusion around the meaning of ‘Vedic’ with some responses using it as a 

synonym for shruti. Some responses also mis-identified the Upanishads as non-Vedic texts, although 

other categories of Vedic literature tended to be correctly attributed.   

Some responses considered the status of texts in the abstract rather than focusing specifically on the 

relative value or importance of different texts in practice and eliding this aspect of the question did have 

an impact on the quality of the discussion and the extent to which the response could be said to have 

addressed the question.  

This question was more likely than any other to give rise to explicit recognition that Hinduism 

encompasses many different schools and traditions and this observation served those who made it well, 

providing a foundation on which to build an exploration of different uses to which texts might be put.  

Assessment for learning 

 

Recognising that scripture does not describe the religion of Hinduism or its origins in the way 

the central texts of many other religions do is important. Understanding that even texts 

universally agreed to be of shruti status like the Vedas remain open to interpretation and it is 

such interpretations and reflections which constitute much of what is classed as scripture in a 

Hindu context. Central concepts such as dharma, karma and moksha are reflected on by 

different thinkers in different contexts, and the works which result are often substantially 

separated by time.  

Understanding this offers a firm foundation of discussion around the nature, status and role of 

scriptures themselves but it also expands understanding of the religion as a whole and a 

single concept can relate in different ways to different traditions of practice and belief.   
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Question 4*  

As noted above Question 4 was the least popular question to answer. It also demonstrated a noticeable 

difference in the range and depth of knowledge of relevant material in comparison to the other questions: 

for the most part candidates at all levels of performance showed some correct understanding of the 

meaning of key terms in Questions 1 to 3 while for this question understanding of the ideas comprising 

‘the cat analogy’ was more limited.  

Exemplar 3 illustrates one of the forms misunderstanding the cat analogy took.  

Misconception  

 

The cat analogy does not refer to any means by which qualities of the divine might be 
considered analogous to those of a cat; it is a specific name for one of a pair of analogies that 

describe different ways a devotee’s relationship with deity can lead to: the cat mother 
carries a kitten by the scruff of the neck and the kitten simply dangles, with no effort 
required on its part. This is analogous to salvation through the grace of God and 
contrasted with the monkey analogy, where the baby monkey must work to cling on to 
the mother.  

Commonly the cat is often said to describe the bhakti marga and the monkey the 
karma marga but from a Hindu perspective true devotion is often seen as requiring 
ongoing effort on the part of the devotee, so the distinction is not an absolute or 
unequivocal one. This is a valid critique of the analogy.  
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Exemplar 3 
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The Exemplar 3 response is an example of a limited understanding of the cat analogy: it uses the 

reliance of a cat on an owner to suggest that human beings are reliant on Brahman, so that the cat is 

analogous to the devotee rather than to God. This could have been turned into a broadly correct answer 

if expanded on in ways that present a domestic cat as helpless in the way that a kitten is helpless, but in 

fact the response does not develop the analogy beyond this expanding instead on the nature of 

Brahman and of the atman. There is very limited development that is clearly linked to the idea of 

liberation and the possible ways in which God might be involved. In fact, the dependence of the cat on 

the owner is implied to be analogous to the need for God to provide for humanity in the physical world, 

which suggests a limited understanding of liberation. The summary of the different ways the Vedanta 

philosophies understand Brahman is not made relevant to the question – the cat analogy relies on a 

saguna understanding of Brahman as personal and with qualities and both Dvaita and Vishishtadvaita 

emphasise the importance of bhakti but this connection is not made. Some of the other analogies 

identified are broadly relevant to a discussion of the question asked but the focus is more on the nature 

of the atman.  
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Overall, the response has a small amount of knowledge from the relevant topic area, but it is not used or 

applied in a way that demonstrates more than a basic understanding of the question that has been 

asked and so the AO1 mark was at the bottom of Level two, 3 marks. Regarding AO2 the identification of 

different analogies and the attempt to weigh up which of them is most appropriate led to a mark in Level 

two, with some argument attempted but little justification of views in relation to the question asked and 

some partially successful evaluation it was given 7 marks.  
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