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Introduction

Background

A new structure of assessment for A Level has been introduced, for first teaching from September 2008. Some of the changes include:

· The introduction of stretch and challenge (including the new A* grade at A2) – to ensure that every young person has the opportunity to reach their full potential

· The reduction or removal of coursework components for many qualifications – to lessen the volume of marking for teachers

· A reduction in the number of units for many qualifications – to lessen the amount of assessment for learners

· Amendments to the content of specifications – to ensure that content is up-to-date and relevant.

OCR has produced an overview document, which summarises the changes to History B. This can be found at www.ocr.org.uk, along with the new specification.
In order to help you plan effectively for the implementation of the new specification we have produced this Scheme of Work and sample Lesson Plans for History B. These Support Materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos

All our Support Materials were produced ‘by teachers for teachers’ in order to capture real life current teaching practices and they are based around OCR’s revised specifications. The aim is for the support materials to inspire teachers and facilitate different ideas and teaching practices.
Each Scheme of Work and set of sample Lesson Plans is provided in:

· PDF format – for immediate use

· Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs

The Scheme of Work and sample Lesson Plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work

 SHAPE  \* MERGEFORMAT 




	gce History b: H108. f983 Protest & Rebellion in Tudor England, 1489-1601 

	Suggested teaching time
	8 hours
	Topic
	1. Introduction

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Protest and Rebellion in Tudor England 1489-1601

Using Historical Evidence

Preface


	Teacher introduces course to students and explains the nature of a course that is based around the Use of Historical Evidence. The introduction should provide students with the following essential information:

-
Course content

-
Assessment aims and objectives

-
Assessment/examination format

-
Exemplar examination papers

-
Mark schemes

-
Requirements of independent learning

-
Reading lists

Centres may choose to produce a course booklet that contains all this essential information and that can be referred to throughout the course.
	OCR teacher guidance packs. The following texts will be useful throughout the course:

AS OCR History B: The Theory of Historical Explanation and Using Historical Evidence Spring 2008
An effective way of helping students to develop the skills required for this course would be to develop a set of A4 ‘Briefing Sheets’ on each key rebellion/revolt. These would be single-side A4 summaries of the main events. ‘Briefing Sheets’ would include:

-
Warbeck

-
Cornish

-
Amicable Grant

-
Pilgrimage of Grace

-
Western

-
Kett
-
Northumberland
	The following websites are all very useful and have been recommended by OCR in the past.

An example of a ‘Briefing Sheet’ is available at – http://historyindeed.wordpress.com/the-essex-rebellion/


	
	
	-
Wyatt

-
Shane O’Neill

-
Northern Earls

-
Fitzgerald

​-
Geraldine

-
Tyrone

-
O’Neill

-
Oxfordshire
-
Essex
	

	Protest and Rebellion in Tudor England 1489-1601

Using Historical Evidence - Content
Introduction - 1
	This section of the introduction needs to begin the process of introducing students to the content.

Teachers could introduce the nature of 16th century society and politics.

Timelines could be used to establish the overall picture of rebellions in the period and the main developments in the century.

Briefing Sheets could be used (see resources column, above) and students could be asked to make initial conclusions about extent of similarities and differences i.e. nature, participants, causes, aims, how they were dealt with etc.
	Teacher produced PowerPoint on the nature of 16th century society and politics.

‘Briefing Sheets’ on each key rebellion/revolt.
‘Disorder and Rebellion in Tudor England’ Fellows (Hodder)
	· An example of a ‘Briefing Sheet’ is available at: http://historyindeed.wordpress.com/the-essex-rebellion/


	
	Alternatively, students could be asked to identify the major rebellions/protests by going through a standard textbook on the period and working this out for themselves.
	
	

	Protest and Rebellion in Tudor England 1489-1601

Using Historical Evidence

Introduction - 2
	Teacher outlines to students the issues that surround the interpretation, evaluation and use of historical sources as evidence in context, and the role of interpretations. Teacher goes on to explain that this will not be introduced in brief but developed in depth throughout the course.

Students could then be given a selection of source materials relating to Protest and Rebellion in Tudor England 1489-1601. These sources could include:

-
Henry VII – Polydore Vergil, Anglica Historia

-
OTA of the Pilgrimage of Grace – Robert Aske
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-
Engraving showing the execution of the 
London Carthusians in 1535
	Page 24 – Specification B

Course booklet (could contain a developed version of the bullet points on page 24 of the specification

Teachers may wish to develop a produce a structured hand-out to facilitate organised note-making for the activity

Extract – The Tudor Century (Dawson) p116-7

Extract – The Tudor Century (Dawson) p168

Extract – England 1485-1603 (ed. Murphy) p154

Extract – The Tudor Century (Dawson) p172

Extract – The Tudor Century (Dawson) p239


	Teachers will need to ensure that certain key words and phrases are fully understood by the students at the outset. Students could be encouraged to create their own glossary or teachers may provide glossaries in the course handbooks. Key words and phrases include:

-
Source

-
Evidence

-
Interpretation (teachers will need to ensure that students are aware of the need to see the use of the term ‘interpretation’ to include both the SCOPE and RELIABILITY of the approach taken by any one historian).

-
Content

-
Context

-
Audience



	
	-
Extract from the Treason Act of 1534

-
Extract from the Demands of the Western Rebels – 1549

-
Letter from Paget to the Duke of Somerset – July 1549

-
Woodcut from Foxe’s ‘Book of Martyrs’ showing the Catholic Bishop Bonner whipping a Protestant

-
Clip from the film ‘Elizabeth’ showing the supposed meeting between Elizabeth and Mary shortly after the crushing of the Wyatt Rebellion

-
Portrait of Mary, Queen of Scots

-
Extract from the Simon Schama series ‘A History of Britain’ showing his description of the execution of Mary, Queen of Scots.

-
Extract from Simon Schama’s ‘A History of Britain’ – written description of the execution of Mary, Queen of Scots

-
The Armada Speech – Elizabeth I
	Extract – England 1485-1603 (ed. Murphy) p189Extract – England 1485-1603 (ed. Murphy) p207

·  ‘Elizabeth’ – 

· The Reign of Elizabeth (Mervyn – SHP) p174

· History of Britain – Simon Schama (BBC DVD)

· History of Britain – Simon Schama (BBC book) p321-322

· History of Britain – Simon Schama (BBC book) p326

· Blackadder – (BBC DVD)


	-
Against the grain
-
Historicism

-
Hindsight

-
Cross – reference
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The activities in the second column are detailed and extensive. Teachers may successfully adapt/edit these activities to best suit the time they have available and the nature of their classes. Material not covered with the class as a whole may be adapted to smaller groups of students as stretch and challenge opportunities.



	
	-
Extract from ‘Blackadder’ (any clip that show’s Miranda Richardson’s portrayal of Elizabeth I)

· Students could be asked to comment on one, a selection, or all of the sources/extracts used in the exercise. Comments and initial reactions could focus on:

-
The different types of sources used – what issues do different types of sources raise for historians?

-
The different ways in which the sources might be interpreted – how should historians interpret sources? (Other questions on interpretation may be developed – different ways of interpretation, the use of imagination etc)
-
What questions should/could historians ask about the sources? How should historians frame their questions? Is their a limit to the number of questions they could/should ask? Will all historians ask the same questions? etc
	
	

	
	-
Why were the sources produced in the first place? Who were they produced for?

-
How far is it possible to read some or all of the sources ‘against the grain’? i.e. in ways that may not have been intended by the original authors.
-
How far should/could historians use


hindsight when using historical sources?

-
How far could a historian use all the sources? How do historians cross-reference sources?

-
How might different historians use the sources to construct very different interpretations of the past?

The above activity could be as detailed/brief as teachers wish. The important point to get across is that all the uses of historical evidence introduced above will be revisited in more detail throughout the rest of the course.
	
	


	gce History b: H108. f983 Protest & Rebellion in Tudor England, 1489-1601 

	Suggested teaching time
	8 hours
	Topic
	1. Introduction

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Protest and Rebellion in Tudor England 1489-1601

Using Historical Evidence

Introduction - 3
	· The issues of interpretation and evidence introduced above could now be developed in this activity.

· Students could be given two extracts describing the burning of Rogers, the Vicar of St Paul’s in 1555. One is an extract from Foxe’s ‘Acts and Monuments’ the other is an extract from the diary of Henry Machyn, a supporter of Mary and the return of Catholicism.

· Why might the two extracts be different?

· Can both sources be interpreted in the same way?

· How might historians be called upon to use their imagination in the way they interpret these two extracts?

· What questions might historians want to ask about the two extracts?

· How might historians read the two sources in ways that were never intended by the authors?

 What might historians conclude about the        intended audience for both sources?
	Both sources are available in ‘The Tudor Century’ (Dawson) p268-269

As above, teachers may find it helpful to provide students with a structured hand out into which they can note their reactions to the two versions of the same event
	

	
	· How might historians use hindsight when working with both the sources?

· Which source might a historian consider to be the most valuable, and why?

· Students may be asked to work in pairs to produce and deliver brief presentations on all or some of the key questions above. Teachers could facilitate a full class discussion to consolidate the activity and ensure that learning is taking place.
	
	

	Protest and Rebellion in Tudor England 1489-1601

Using Historical Evidence

Introduction - 4
	Teachers could introduce patterns of change and continuity by outlining to students a narrative chronology of the years 1489 to 1601 concentrating on the main events related to Protest and Rebellion in Tudor England.


	Teachers may choose to provide key points of narrative in the course booklets. Students could interact with this information by constructing detailed time lines and/or mind maps. They may be directed to other sources of reading/information to supplement the information they already have thus expanding the depth of their knowledge.

Teachers may choose to outline the key narrative points on a PowerPoint presentation and set students an independent reading/research task to add to their knowledge.
	· Teachers may take the opportunity to stress the nature of historical inquiry into patterns of change and continuity.



	gce History b: H108. f983 Protest & Rebellion in Tudor England, 1489-1601

	Suggested teaching time
	2 hours
	Topic
	2. Distinction between protest and rebellion

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Distinction between protest and rebellion 

Introduction
	Students discuss the main differences between rebellion and protest. Teacher plots points/ideas on board.

Teacher consolidates the key differences between protest and rebellion.


	Teacher produces flash-cards defining ‘protest’ and ‘rebellion’.

Alternatively, cards could be brief accounts of events (not necessarily from the 16th century) and students could discuss if each one is rebellion/protest. Discussions could also investigate if there are clear lines/connections between them. What did these terms mean then, rather than now?
	It should be possible to encourage students to use short sources to make their own distinctions between protest and rebellion. Contemporary views could be subjected to closer scrutiny and debate as an exercise in how interpretations of the past can be amended in the light of evidence.

	Distinction between protest and rebellion 

Development - 1
	Students could be given packs of cards where each card contains brief details of the key events of Protest and Rebellion in the period 1489-1601. Students work in pairs to sort the cards into two piles – protest and rebellion – based on the distinctions already developed in the introduction.

Class feedback. Discussion of pair decisions. Pairs explain their decisions to the rest of the class. Note-making activity using gapped hand out.
	Protest/Rebellion cards

Gapped handout
	


	gce History b: H108. f983 Protest & Rebellion in Tudor England, 1489-1601

	Suggested teaching time
	2 hours
	Topic
	2. Distinction between protest and rebellion

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Distinction between protest and rebellion 
Development - 2


	Students could be provided with a selection of sources that relate to the distinctions already developed between protest and rebellion. A selection of 9-10 sources will begin the process of familiarising students with the format of the examination paper for this module.

Students use the sources, plus the notes generated in the previous activity to test the interpretation: ‘Most Tudor disorder was protest rather than rebellion’.

	Selection of sources

Student notes from the previous activity
	Teachers could develop the activity by taking the opportunity to discuss the distinction between historical sources and historical evidence based on the extracts the students have used for the activity.

Teachers could explain the difference between historical sources and historical evidence.

There is a very poetic definition of ‘What is a source’ in Arnold’s ‘History: A Very Short Introduction (OUP)’ page 60.
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As an extension activity, students could be asked to write a response to Arnold’s definition.
Students could also be encouraged to develop an understanding of the distinction between primary and secondary sources by sorting the sources used in the exercise into primary/secondary groups - it is 


	gce History b: H108. f983 Protest & Rebellion in Tudor England, 1489-1601

	Suggested teaching time
	2 hours
	Topic
	2. Distinction between protest and rebellion

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	
	
	important here that the problematic nature of these terms is discussed and questions raised about whether sources can be clearly classified in this way, and does it matter?
Teachers could facilitate feedback discussion.

	Distinction between protest and rebellion 

Consolidation
	· [image: image6.jpg]


Students produce text message definitions of ‘protest’ and ‘rebellion’ in the context of Tudor England and swap texts with one other person in the class using their mobile telephones.

	· Student notes from the previous activities
	


	gce History b: H108. f983 Protest & Rebellion in Tudor England, 1489-1601

	Suggested teaching time
	10 hours
	Topic
	3. Causes, aims and demands of protestors and rebels

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Causes, aims and demands of protestors and rebels

Introduction
	Teachers could re-cap on earlier distinctions between protest and rebellion.

Teachers encourage students to re-focus on the chronology/timeline of key events.

Teachers explain and outline the content of this part of the course.
	Course booklet

Student notes.
	

	Causes, aims and demands of protestors and rebels

Causes
	Students could be asked to test the interpretation that: ‘The majority of protests and rebellions in Tudor England were caused by economic grievances’. This could be achieved in a number of ways: 

-
Students could be given a selection of sources that all relate to the causes of rebellion and protest in Tudor England. Students could be asked to draw conclusions from the sources in order to test the interpretation.

-
Students could be split into pairs and given one event of rebellion and protest to research with specific reference to cause. Students would then cascade information and findings back to the rest of the group. 
	Selection of sources relating to the cause of rebellion and protest. Most general text books contain good selections of source material. Dawson and the two SHP books by Rogerson /Ellsmore/Hudson and Mervyn are particularly good. If teachers could choose sources that reflect a range of type, then the activity (right) may be developed.

War, Taxation and Rebellion in Early Tudor England (1986) GW Bernard

Briefing Sheets
	Teachers may wish to make sure that students are aware of the nature of what is meant by ‘economic’. Some discussion and explanation here would be helpful.

Teachers could develop the activity by taking the opportunity to discuss the wide range of different types of historical sources e.g. written, pictorial, statistical etc.

Teachers could encourage a discussion on the issues raised by different types of source as well as the different uses that they have.

	
	Teachers could plot the findings on the whiteboard – students to take notes.
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Teachers may require students to undertake more detailed reading and research as a homework or possible extension activity.

	
	

	Causes, aims and demands of protestors and rebels

Aims and Demands - 1
	Teachers ask students to contribute general ideas to a whiteboard diagram: what did rebels and protestors hope to achieve? Ideas are plotted on the board.

Teachers could develop the activity in such a way that students are encouraged to categorise the general examples of the aims of the rebels and protestors: how many wanted to get rid of the monarch? How many wanted religious change? How many wanted local grievances to be addressed? etc.
	Most general text books contain good selections of source material. Dawson and the two SHP books by Rogerson /Ellsmore/Hudson and Mervyn are particularly good.
	‘Disorder and Rebellion in Tudor England’ N Fellows (Hodder) 

‘Authority and Disorder in Tudor Times’ 1485-1603’ Paul Thomas

‘Tudor Rebellions’ Fletcher and MacCulloch (see Chapters on individual rebellions)

These three texts could be offered as extra reading.

	Causes, aims and demands of protestors and rebels

Aims and Demands - 2
	Students work individually to develop timelines of the period 1489 to 1601 that show the aims associated with the main acts of rebellion and protest (link to previous activity). Discussion on the most and least dominant aims.

Students could be provided with 10 extracts from a selection of sources that all relate to the aims of rebels and protestors between 1489 and 1601. Students are asked to test the interpretation that: ‘Overthrow of the crown was not the most common aim of those who protested and rebelled against the Tudors’. Teachers may wish to investigate with students the possibility that other interpretations may be equally viable.

Teachers facilitate a whole class discussion.
	Briefing Sheets

Selection of short source extracts

‘Disorder and Rebellion in Tudor England’ N Fellows (Hodder) (Ch 7 provides good overview)

‘Authority and Disorder in Tudor Times’ 1485-1603’ Paul Thomas

‘Tudor Rebellions’ Fletcher and MacCulloch (see Chapters on individual rebellions)


	‘Disorder and Rebellion in Tudor England’ N Fellows (Hodder) (Ch 7 provides good overview)

‘Authority and Disorder in Tudor Times’ 1485-1603’ Paul Thomas

	
	
	
	‘Tudor Rebellions’ Fletcher and MacCulloch (see Chapters on individual rebellions)

These three texts could be offered as extra reading.

	Causes, aims and demands of protestors and rebels

Aims and Demands – 3
	Teachers could outline development of the aims and demands of protestors and rebels by explaining the availability of sources that outline rebel demands.

Students could be split into pairs and supplied with extracts from various demands made by rebels in the Tudor period - what do the demands reveal about cause and aim of the protest/rebellion? Students could feedback to rest of group and class could note key points on a structured note-taking sheet.

Teachers could consolidate this activity by prompting discussion and summary note-

making on the consistency and similarities/differences of rebel demands and any patterns of change and continuity that emerge across the whole period.
	Fletcher’s ‘Tudor Rebellions’ is particularly good for extracts from rebel demands.
	Teachers could take the opportunity in this section of the scheme to begin to address the interpretation of historical sources.
Students could be asked to focus on the demands made by the Western Rebels and the demands made by the Kett Rebels (both 1549).

Teachers could facilitate a number of activities around several aspects of the extracts contained on the website. These could include:

Students are encouraged to interpret the extracts. This could be a pair exercise that leads to a comparison of interpretations.

Discussion – why do historians have to interpret sources?

Teachers could develop the activity by encouraging students to appreciate that sources do not have fixed and unalterable meanings – they can be interpreted in different ways. Students could be asked to look at the extracts again and interpret the sources from the perspective of a historian interested in:
-
Social history

-
Economic history

-
Political history

-
Religious history

-
Local history

-
East Anglian history
-
West Country history

	
	
	
	· 
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Causes, aims and demands of protestors and rebels

Case Study - 1

The Cornish Rebellion of 1497
	Students work in pairs to produce wall displays on the different causes of the Cornish Tax Rebellion of 1497. Displays must include a third dimensional element and must show evidence of the use of ICT.
Having understood the causes of the rebellion, students should go on to research and write an ‘intelligence report’ from Henry VII loyalist explaining how the rebellion was dealt with.

The third activity in the Case Study requires students to research and produce a timeline showing the links between taxation and rebellion between 1489 and 1525. The timeline should be annotated to show government responses and levels of seriousness.
	Fletcher’s ‘Tudor Rebellions’ is particularly good for extracts from rebel demands.

Briefing Sheets

	Students could be asked to reflect on the wall displays they have created: are they new sources? Are they evidence? Are they history?
A useful activity to add could be a discussion of how and why different interpretations of the past are constructed.

	Causes, aims and demands of protestors and rebels

Case Study - 2

The Lincolnshire Rising and the Pilgrimage of Grace - 1536
	Teachers could introduce the key events and chronology of the risings.

Students could be asked to test the interpretation that: ‘The 1536 risings in Lincolnshire and the North were primarily motivated by concerns over religious change.’ Students could conduct independent reading 

and research as a homework activity and then bring their research notes to a lesson that had been designated a plenary session on the 1536 risings. How did the Tudors themselves explain the rising? How have these interpretations been amended in the light of evidence?
Teachers would be looking to draw out other factors that contributed to the risings. Findings could be plotted on the whiteboard. Students could complete structured note taking using a gapped hand out.

Teachers could consolidate the activity and set the events in context by explaining to students the main concerns and issues of the Northern 
English between 1537 and 1547.
	Briefing Sheet

Moorhouse G. The Pilgrimage of Grace

Student notes and previous work

Gapped hand out for structured note taking
	Students could be asked to reflect on the number of different ways in which the source material relating to the Pilgrimage of Grace could be interpreted. As a mini-case study, students could be asked to consider the badge of the Pilgrims: what are modern historians to make of it?
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Causes, aims and demands of protestors and rebels

Case Study - 3

The Western Rebellion 1547 to 1549
	Teachers could outline to students the main interpretations of the Western Rebellion. These could include both religious and economic factors.

Students conduct detailed reading and research into the causes of the Western Rebellion and provide a response to the interpretation that: ‘The causes of the Western Rebellion were essentially about conservative demands to re-introduce Catholicism.’
Teachers could consolidate the activity by arranging small group tutorials to re-cap and emphasise key points of learning.
	Powerpoint of the main interpretations of the Western Rebellion.
	Students could be asked to reflect on the demands of the Western Rebels within the context of the period. What do they reveal about the state of England in 1549?

Could students construct an alternative interpretation? 
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Causes, aims and demands of protestors and rebels

Case Study - 3

The Kett Rebellion 1549
	Teacher re-caps the main events and outcomes of the rebellion.

Students work in pairs to make a contribution to the causes of the Kett Rebellion and produce structured mind-maps that explain the particular cause. These could include:

-
Enclosures

-
Government action against enclosures

-
High rents

-
Somerset’s policies

-
Protest against the quality of government in East Anglia

-
Clashes between key individuals

-
Religion

Teacher arranges feedback session where each pair contributes their findings to a master mind map that is being constructed as a wall display.
	Fletcher’s ‘Tudor Rebellions’ is particularly good for extracts from rebel demands.

Briefing Sheets
	Students could be asked to reflect on the Western and Kett demands as historical sources.

Who were they written for?

Why were they written?

Is it possible to read them ‘against the grain’ in a way that the authors never intended?

This could be a written extension activity. 


	
	Consolidation of this activity could be achieved by asking students to produce a considered response to the interpretation that: ‘The Kett Rebellion represents a breakdown of trust between the governing class and the people who normally sustainted local government.’
A homework activity could be developed around the interpretation that: ‘Somerset and his policies were largely to blame for the risings of 1549.’
	
	

	Causes, aims and demands of protestors and rebels

Case Study - 4

The Wyatt Rebellion 1554


	Students remind themselves of the main events and individuals associated with the Wyatt Rebellion.

Students work in small groups to produce a mini soap-opera called ‘Wyatt Enders’.

Students script and film a 10 minute episode set in 1554 that must have the key characters of the rebellion discussing the main causes behind 
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their decision to revolt.

The films are premiered to the rest of the class and the winners receive ‘Tudors’ (Oscar-like statuettes).

Teachers arrange a plenary session where the key causes of the rebellion are summarised. Students take notes.

· [image: image12.wmf]The activity is consolidated by students note taking from a PowerPoint presentation produced by the teacher  adressing the interepretation that: ‘The Spanish Marriage was the main cause of the Wyatt Rebellion of 1554.’

	Briefing Sheets

Tittler R. ‘Mary Tudor’

Powerpoint - ‘The Spanish Marriage was the main cause of the Wyatt Rebellion of 1554.’
	Students could be asked to consider a number of brief sources from the Wyatt Rebellion. To what extent should/could historians make use of informed imagination when interpreting historical sources?
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Case Study - 5

The Northern Earls 1569-70
	Teacher briefly outlines the main events and key individuals associated with the rising of the Northern Earls in 1569-70.

Students are provided with a selection of sources relating to the Northern Rising and are required to analyse them to obtain a list of the key causes of the rising.

A plenary session would check that all students have noted all possible causes.

The activity could be further consolidated by a group/pair analysis of the interpretation that: ‘Without religion as a primary cause, the rising of the Northern Earls makes little sense.’
	Briefing Sheets.

There is a good collection of source material in Mervyn B. The Reign of Elizabeth (SHP) p166-169

Dawson I. The Tudor Century – has an equally good collection of sources on pages 342-345
	The interpretation may be considered in detail as a written extension activity.
Students could also be encouraged to track down biographies of the main protagonists such as N.Wiliams ‘Thomas Howard, Fourth Duke of Norfolk (1964). Discussions could follow on the nature of historical interpretations based on biographies of ‘great men’.

	Causes, aims and demands of protestors and rebels

Case Study - 5

The Earl of Essex 1601


	Students are informed that the Earl of Essex has had his head chopped off.

Students must investigate the death of Essex to uncover why he has been executed.

The activity will require students to produce a word processed document that will explain why Essex acted in the way he did.
A consolidation exercise could be developed around a selection of 9-10 source extracts and the interpretation that: ‘The primary cause of the Essex rebellion was the state of factional politics in the later years of Elizabeth’s reign’.
	Briefing Sheet – example may be found at - http://historyindeed.wordpress.com/the-essex-rebellion/
Gapped hand out for note making in the form of a ‘charge sheet’


	Dawson I. The Tudor Century p401-402 contains a useful document exercise on causation that may be useful as an extension exercise.
Students could be encouraged to develop alternative interpretations of the argument that the Essex Rebellion was caused mainly by the state of factional politics.



	Causes, aims and demands of protestors and rebels

Consolidation


	Students are required to produce a summary piece of writing that summarises the main causes, aims and demands of protestors and rebels in the Tudor period. The piece of writing should also show awareness of patterns of change and continuity in the period. The format of this activity may be left to the students to decide to allow work to be completed in a way most suitable to their preferred learning styles.
	Student files and notes.
	


	gce History b: H108. f983 Protest & Rebellion in Tudor England, 1489-1601

	Suggested teaching time
	5 hours
	Topic
	4. How protests and rebellions were justified at the time

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	How protests and rebellions were justified at the time
Introduction
	Teacher outlines key points of content and the learning aims and objectives of this part of the course.

Teacher establishes and explains links with previous section on causes, aims and demands of protestors and rebels.

Teachers should also introduce notions of the 16th century context of society, ideas of obedience, authority (formal and informal) etc.
	Course booklet

Chapter One of ‘Disorder and Rebellion in Tudor England’ Fellows (Hodder) is good for notions/forces of authority.


	Rebellion, Popular Protest and Social Order in early Modern England (Cambridge 1984) Paul Slack

Power and Protest in England 1525-1640 (Arnold 2000) Alison Wall
Extra reading for more able students 

	How protests and rebellions were justified at the time

Development
	Students are supplied with a selection of sources. These could include:

-
Perkin Warbeck’s confession

-
The York Articles – 1536

-
Oath devised by Robert Aske – 1536

-
Interrogation of Aske - 1537

-
Western/Kett articles – 1549

-
Causes of the Wyatt Rebellion – 1554

-
Extracts from letters of those involved in the Northern Rebellion – 1569-70

-
Letter from the Earl of Essex – 1598
	Arthurson I. The Perkin Warbeck Conspiracy

Rogers D. The Early Tudors (SHP) p137

Dawson I. The Tudor Century p168

Dawson I. The Tudor Century p169

Rogers D. The Early Tudors (SHP) p236-7

Rogers D. The Early Tudors (SHP) p285

Dawson I. The Tudor Century p344

Dawson I. The Tudor Century p401


	Teachers could take the opportunity in this section of the scheme to continue to address the interpretation of historical sources.
How do historians interpret a document from the 15th/16th century as a historical source? To what extent could/should historians bring informed imagination to any interpretation of the source?




	gce History b: H108. f983 Protest & Rebellion in Tudor England, 1489-1601

	Suggested teaching time
	5 hours
	Topic
	4. How protests and rebellions were justified at the time

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	Students are required to make notes on the ways/reasons that rebels and protestors attempted to justify their actions.
	
	

	How protests and rebellions were justified at the time

Case Study – The Lincolnshire Rising and the Pilgrimage of Grace – 1536
	Teacher re-caps the case study by outlining and explaining the main events of the Lincolnshire Rising and the Pilgrimage of Grace.

Students undertake independent review and note making to address the issue of how the Lincolnshire and Pilgrimage rebels attempted to justify their actions.
	Course booklet (may contain timeline)

Briefing Sheet

Moorhouse G. The Pilgrimage of Grace

Student notes and previous work
	There are interesting discussions to be had here on the nature of interpretations of the Pilgrimage of Grace.

	How protests and rebellions were justified at the time

Case Study – The Lincolnshire Rising and the Pilgrimage of Grace – 1536

Consolidation
	Twenty point factual test on the justification of protests and rebellions.
	20 Point Test Paper
	Recap key words and phrases central to interpreting historical sources:

-
Source

-
Evidence

-
Interpretation

-
Content

-
Context

-
Audience

-
Against the grain

-
 Historicism

-
Hindsight

-
Cross – reference

	How protests and rebellions were justified at the time

Skills
	Teachers should find it appropriate to begin serious development of examination skills at this point of the course. Students have already encountered an exam paper and have done considerable work on historical interpretations throughout the section on cause. They should now be directed to systematic development of examination skills. This could be achieved in a number of ways:

-
Students could be given an exam paper and mark scheme. Teachers could highlight the main points in relation to the sources, rubrics etc.

-
Students may be asked to work in groups to compile a list of skills/content that the examiners are expecting to see in a good response – what makes a grade A response? 

-
Students could develop activity (2) by being given a ‘model’ answer and 

marking it. How close were they to the real mark? How could the essay be improved? This activity itself could be developed by giving pairs of student more than one model answer – which is best and why? etc
-
Students work in pairs to work on an essay question together and produce a plan. A whole class discussion could take place where the merits of all plans were noted. The class could agree on a basic interpretation of the sources and question and complete as a homework activity.
	Course booklet

OCR SAM scripts.

OCR Examiner Reports and Mark Schemes.

Exemplar examination papers.
	Homework or timed conditions task.


	gce History b: H108. f983 Protest & Rebellion in Tudor England, 1489-1601

	Suggested teaching time
	5 hours
	Topic
	4. How protests and rebellions were justified at the time

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	Students work in pairs to work on an essay question together and produce a plan.  A whole class discussion could take place where the merits of all plans were noted. The class could agree on a basic interpreation of the sources and question and complete as a homework activity.  
	
	


	gce History b: H108. f983 Protest & Rebellion in Tudor England, 1489-1601

	Suggested teaching time
	5 hours
	Topic
	5. Who protested and who rebelled, including the role of women

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Who protested and who rebelled, including the role of women

Introduction
	Teacher outlines key points of content and the learning aims and objectives of this part of the course.

Teacher establishes and explains links with earlier section on causes, aims and demands of protestors and rebels.
	· Course booklet


	

	Who protested and who rebelled, including the role of women

Development
	· Students are split into small groups and asked to represent one of several key social groups in Tudor England. These groups could include:
-
Peasants
-
Poor husbandmen
-
Yeomanry
-
Small landowners
-
Professionals – i.e. lawyers
-
Local gentry
-
Women
· Students must research their given group within the context of protest and rebellion between 1489 and 1601. And prepare a brief presentation outlining the evidence that exists for their group’s involvement in rebellion and protest.
	· Student notes and work so far

· Teachers may also wish to provide a selection of sources that would help utilise the skills opportunity (see right).
· Teachers may also find it useful to provide clear and brief definitions for each group – the relevant section of the SHP text ‘The Early Tudors’ contains some interesting and helpful diagrams.


	· Teachers may wish to put together a case study for the Northern Rebellion 1569-70 due to the gender aspect of those involved.

· Teachers may take the opportunity to continue to develop student skills of using historical evidence. It may be appropriate to begin by recapping some of the issues surrounding the interpretation, evaluation and use of historical sources as evidence in context, and the role and nature of interpretations.

· Students could be asked to review two different types of source related to the groups they have studied as part of the exercise.



	
	Teachers may wish to produce a structured hand out for a note making activity during the presentations.
	
	Teachers encourage a discussion on the importance of the questions that historians ask about the sources they are using.
Students could then be asked to frame a series of questions relevant to the sources they have chosen. Whilst sharing these questions with the rest of the group, teachers may ask students to note:
-
The reasons for certain questions being asked

-
The importance of how the questions are framed

-
The significance of the questions that the historian chooses not to ask

	Who protested and who rebelled, including the role of women

Consolidation and Skills
	Teacher asks students to provide their own verbal re-cap of this part of the course.

Teachers may wish to take the opportunity here to begin the process of developing examination skills.

Students could be given a selection of 10 short sources in the form of an examination paper and be required to comment on the 
following interpretation as a homework
	Course booklet

OCR SAM scripts.

OCR Examiner Reports and Mark Schemes.

Exemplar examination papers. 
	· Teachers may wish to take the opportunity to continue to develop student skills of using historical evidence. It may be appropriate to begin by recapping some of the issues surrounding the interpretation, evaluation and use of historical sources as evidence in context, and the role and nature of interpretations that have been covered so far on the course.



	
	exercise: ‘A number or Tudor rebellions and protests came very close to resembling a form of class warfare’.
	
	Students could be asked to discuss the validity of interpretations of history that categorise the past into ‘themes’ – ‘Women’s History’, or ‘Individuals in History’ for instance. 

What are the advantages and disadvantages of this type of classification? 

Do historians interpret sources in different ways if they are consciously writing ‘women’s history’? 

Does the categorisation of history raise issues of interpretation within context?


	gce History b: H108. f983 Protest & Rebellion in Tudor England, 1489-1601

	Suggested teaching time
	5 hours
	Topic
	6. The importance of leadership in protests and rebellions

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The importance of leadership in protests and rebellions

Introduction
	Teacher outlines key points of content and the learning aims and objectives of this part of the course.

Teacher establishes and explains links with earlier section on causes, aims and demands of protestors and rebels.
	Course booklet
	· A large amount of material will have been generated/accumulated by students during the activities covered so far. It is often a useful (and revealing) procedure for teachers to undertake some form of ‘file check’. This often highlights students struggling with organisation and allows ‘gaps’ in materials to be addressed by the whole class.

	The importance of leadership in protests and rebellions

Development - 1
	The class is divided into groups of four. Each group is then given ten minutes to choose a leader. The leader must then explain to the rest of the class why they are leader of their group. The leaders then form a group of their own and leave the room. Outside the room they are given 5 minutes to select a leader. They are then allowed back into the main class room but are not allowed to communicate with their class members. The rest of the class (the non-leaders) are then asked to choose a leader from the leadership group. Will they choose the leader that the leaders themselves chose?

	Fellows N. is useful again as a basic text. The final chapter makes some neat conclusions on the nature of leadership.

Both the SHP texts are useful for this section.
	

	
	Teachers could then develop this activity into a larger discussion on leadership. Why were certain individuals chosen in the class activity and why were others not chosen?

Teachers could then distribute cards to the whole group that contain single attributes of good leadership. The class as a whole should then rearrange themselves around the perimeter of the class room as a ‘hierarchy’ of leadership qualities. 

The activity could then be consolidated with a summary note making activity using either white or smart board.

The activity could then be consolidated with a summary note making activity using either white or smart board.

	
	

	The importance of leadership in protests and rebellions

Development - 2
	Teachers could outline the number individual leaders of rebellions and protests in Tudor England between 1489 and 1601. The list could include:

-
Robert Aske

-
Humphrey Arundell
	Teachers may wish to make a selection of source materials available to students. 

Most general text books contain good selections of source material. Dawson and the two SHP books by Rogerson /Ellsmore/Hudson and Mervyn are particularly good.
	

	
	-
Robert Kett

-
Sir Thomas Wyatt

-
The Earls of Northumberland and Westmorland

​-
The Earl of Essex

Students should now work in pairs on one individual to produce a single PowerPoint slide that shows the leadership qualities of that person. What made them leaders?
Students could develop this activity by completing a chart that allowed them to note the key achievements of each individual.

The weaknesses and failures of the rebel leaders could then be added to the lists.

Teachers could consolidate the activity by outlining the importance of leadership in achieving change during the period.
	
	

	The importance of leadership in protests and rebellions

Consolidation and Skills
	Students could be asked to work in pairs to analyse a selection of 10 sources relating to the leadership of Tudor rebellions in order to test the interpretation that: ‘Weak leadership was a major reason behind the failure of many rebellions and protests between 1489 and 1601.’
	· Teachers may wish to make a selection of source materials available to students.
	· Teachers may take the opportunity to continue to develop student skills of using historical evidence.

· Students could be asked to consider the 10 source extracts they have been given to complete the consolidation exercise on the 

	
	Students could be asked to provide a range of alternative interpretations that could then be ranked in order of feasibility/importance.


	
	role of individuals and note the interests and intended audiences of the authors of those sources. Questions could include:

Why was each source produced?

How far were the sources produced for different reasons?

What, if anything, do the sources reveal about the motives of those who produced them?

What was the intended audience of each source?

How far were the sources produced for similar audiences?


	gce History b: H108. f983 Protest & Rebellion in Tudor England, 1489-1601

	Suggested teaching time
	5 hours
	Topic
	7. The organisation and methods and effectiveness of protests and rebellions

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Organisation, methods and effectiveness of protests and rebellion

Introduction
	Teacher outlines key points of content and the learning aims and objectives of this part of the course.

	
	

	Organisation, methods and effectiveness of protests and rebellions
Organisation
	Students could be asked to consider the interpretation that: ‘The majority of Tudor rebellions failed to achieve their aims because they were poorly organised’. Students could be given a selection of sources and asked to test the validity of the interpretation.

Students could negotiate with their teacher as to how they wished to achieve this task. This would be an opportunity to allow students to take responsibility for their own learning in a way that suited their preferred learning style.

Consolidation could be achieved through small group tutorials.

The interpretation could be considered through analysis of 10 source extracts and written up as an exam style response.
	‘The Tudor Years’ John Lotherington

‘Pilgrimage of Grace’  Geoffrey Moorhouse

‘Mid-Tudor Crisis’ Nigel Heard

‘The Mid-Tudor Crisis’ David Loades
Related articles

‘The 1549 Rebellions’ C Morgan in History Review 1994

‘The Pilgrimage of Grace’ CS Davies in Early Modern History Review 1992


	


	gce History b: H108. f983 Protest & Rebellion in Tudor England, 1489-1601

	Suggested teaching time
	5 hours
	Topic
	7. The organisation and methods and effectiveness of protests and rebellions

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Organisation, methods and effectiveness of protests and rebellions

Methods
	Teachers could introduce the topic by encouraging contributions to a white board mind map: What methods were used by those engaged in rebellion and protest during the Tudor period?

The activity could be developed by asking students to construct a continuum of methods ranging from peaceful attempts at persuasion through to threats and actual use of violence. Examples of relevant events could be added to the list.

Students could now produce a table that showed methods linked to success and failure of the rebellion/protest. Did any one method of protest prove to be more successful than another?

Consolidation could be achieved by considering the interpretation: ‘Violence was not the most common method used to bring grievances to the attention of the authorities between 1489 and 1601’.
	Briefing Sheets

PowerPoint summary
	· Interpretation of ‘methods’ could be considered in greater detail as an exercise in the use of historical sources.


	gce History b: H108. f983 Protest & Rebellion in Tudor England, 1489-1601

	Suggested teaching time
	5 hours
	Topic
	7. The organisation and methods and effectiveness of protests and rebellions

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Organisation, methods and effectiveness of protests and rebellions

Effectiveness
	Whole class discussion on the meaning of ‘effectiveness’ in the context of rebellion and protest in Tudor England. Link back to earlier discussion of aims and causes: not all outbreaks of disorder wished to overthrow the crown. Students need to be aware that success/failure needs to be viewed in context and often on the terms of the rebels themselves.

Students produce flash cards ‘Success’ and ‘Failure’. Students then work in pairs to produce a summary of ONE event.

Summaries are read to class who then hold up their ‘success’ or ‘failure’ card. Whole class discussion to reach agreement.

Teacher consolidates with PowerPoint presentation summarising the effectiveness of rebellion and disorder in the period.
	Briefing Sheets

Both SHP texts are useful.

Rebellion, Popular Protest and Social Order in early Modern England (Cambridge 1984) Paul Slack

Power and Protest in England 1525-1640 (Arnold 2000) Alison Wall
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	Suggested teaching time
	5 hours
	Topic
	7. The organisation and methods and effectiveness of protests and rebellions

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Organisation, methods and effectiveness of protests and rebellions

Consolidation and Skills

	Teachers should find it appropriate to continue to help students develop their examination skills at this point of the course. Students have already completed several exam type papers yet would still benefit activity.

from systematic skills development. This could be achieved in a number of ways:

-
Students could be given an exam paper and mark scheme. Teachers could talk them through the main points in relation to the sources, rubrics etc.

-
Students may be asked to work in groups to compile a list of skills/content that the examiners are expecting to see in a good response – what makes a grade A response? 

-
Students could develop activity (2) by being given a ‘model’ answer and marking it. How close were they to the real mark? How could the essay be improved? This activity itself could be developed by giving pairs of student more than one model answer – which is best and why? etc
	· Course booklet

· OCR SAM scripts.

· OCR Examiner Reports and Mark Schemes.

· Exemplar examination papers.
	· Extension activity. Students supplied with 10 short source extracts. Consider the interpretation: ‘The majority of Tudor rebellions achieved very little’. 

Is it possible to construct alternative interpretations?

	
	
	
	· Is it possible to use different sources to arrive at different interpretations?

	
	
	
	

	
	· Students work in pairs to work on an essay question together and produce a plan. A whole class discussion could take place where the merits of all plans were noted. 
The class could agree on a basic interpretation of the sources and question and complete as a homework activity
	
	


	gce History b: H108. f983 Protest & Rebellion in Tudor England, 1489-1601

	Suggested teaching time
	5 hours
	Topic
	8. The geographical distribution and frequency during the period 1489-1601

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The geographical distribution of rebellions and protest and their frequency during the period 1489 to 1601

Introduction


	Teacher outlines key points of content and the learning aims and objectives of this part of the course.

Teacher establishes and explains links with earlier section on causes, aims and demands of protestors and rebels.

Teachers should ensure that students are familiar with the basic geography of England in the late 15th and 16th centuries. It may be a useful introductory activity to require students to use all the information they have gathered so far to plot the major acts of rebellion and disorder in Tudor England on blank map outlines. Students should not be allowed to use atlases – prize for the most accurate plotting!
	Map outlines may be downloaded at - http://www.georesources.co.uk/ukmap.htm

	Students should be familiar with the geographical distribution e.g. the importance of local/regional characteristics – i.e. how far were these rebellions about local issues rather than national ones?

	The geographical distribution of rebellions and protest and their frequency during the period 1489 to 1601

Geography
	· Teacher facilitates a whole class discussion on the maps produced in the previous activity. Students are then asked to make notes on the geographical distribution of protests and rebellions. Headings could include:

-
‘Hot spots’ – areas of considerable unrest. Why?
	
	· Students could use hyperlinks on map outlines to show ‘hot-spots’ that would then link to detailed notes. This could be developed into a mini-micro site that would be both a stretch and challenge opportunity alongside the use of ICT. 

	
	-
To what extent do the ‘hot spots’ share common features?

-
‘Quiet zones’ – areas of relative peace. Why?
-
To what extent do the ‘quiet zones’ share common features?

-
Proximity to London. Significance?
The activity could be consolidated by producing a summary piece of writing around the interpretation that: ‘The majority of protests and rebellions in Tudor England took place away from the real centres of power.’
	
	

	The geographical distribution of rebellions and protest and their frequency during the period 1489 to 1601

Frequency


	Students could introduce this topic for themselves by producing a graph that showed the number of outbreaks of protest and rebellion during each reign of the period. This could also be done as a colour coded computer generated pie-chart.
Teachers could facilitate a feedback discussion that drew out any conclusions to be made about the frequency of rebellion and disorder in the period. 
	Teachers may wish to make a selection of source materials available to students. 

Most general text books contain good selections of source material. Dawson and the two SHP books by Rogerson /Ellsmore/Hudson and Mervyn are particularly good.


	As an extension activity, students could test the interpretation that: ‘No Tudor monarch was ever entirely safe from the threat of rebellion and protest’.

Is it possible to construct alternative interpretations?
Rebellion, Popular Protest and Social Order in early Modern England (Cambridge 1984) Paul Slack

	
	Teachers should also develop discussions about patterns of frequency across the century as a whole the following issues could be explored:

-
Why the explosion of unrest between 1447 and 1449?

-
Why were there a smaller number of rebellions after 1558?

-
What links can be made between frequency and the nature of rebellion?

Does any particular cause show a clear link with frequency?
	
	Power and Protest in England 1525-1640 (Arnold 2000) Alison Wall

For detailed reading

	The geographical distribution of rebellions and protest and their frequency during the period 1489 to 1601

Frequency – Case Study

A Mid Tudor Crisis?
	Teachers could introduce the topic by outlining the key concept and theory around the existence of a ‘Mid Tudor Crisis’.

Students could begin their case studies by examining the summaries of historians’ views of the likelihood of a ‘Mid Tudor Crisis’ and making interim judgements of their own.

· Students should then consider the period 1540-1558 in terms of religious, foreign policy, social/economic and factional aspects contributing to a sense of crisis. 

	Information sheet containing summaries of key historians views on the concept of a ‘Mid Tudor Crisis)

There are good overviews and historians extracts on pages 264-268 (Edward) and pages 312-317 (Mary and Edward) in Rogerson D. The Early Tudors (SHP)

Chapters 7 and 8 in Murphy D. England 1485-1603 (Collins) contain excellent overviews of the Mid Tudor period and good summaries of key historians’ views.


	Teachers may take the opportunity to continue to develop student skills of using historical evidence. It may be appropriate to begin by recapping some of the issues surrounding the interpretation, evaluation and use of historical sources as evidence in context, and the role and nature of interpretations.

For this exercise, students consider again the summaries and extracts they have used in their case study of the ‘Mid Tudor Crisis’. 



	
	This could be achieved through pair work and feedback to the rest of the class.

Students should now use their own knowledge and the information supplied to them to make two lists of evidence: one list in favour of a crisis, one list showing evidence against. Teachers may wish to arrange a formal debate at this point between teams of students advocating one of the two options.

Further consolidation could be achieved by supplying students with a selection of 10 short extracts and asking them to address the interpretation that: ‘It is no longer appropriate to refer to the reigns of Edward VI and Mary I as a ‘Mid Tudor crisis’’. How many different interpretations would a group of, say, 20 students working in pairs on this task produce? This would be a very interesting and useful exercise.
	Section 3 in Dawson I. The Tudor Century (Nelson) offers a good introduction to the concept of a Mid-Tudor Crisis.

Heard N. A Mid Tudor Crisis?
	Students could be asked to consider how historians using similar sources may arrive at very different conclusions.

Teachers may wish to develop the activity into a broader discussion on the use of historical sources together and cross-referencing between them.

Alternative case-studies may be constructed around other key areas of the period. Interesting discussions comparing interpretations of these different periods could be developed as a stretch and challenge activity.
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	Suggested teaching time
	5 hours
	Topic
	9. Reasons why protest and rebellion were feared and why they were seen as being against the natural order

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Reasons why protest and rebellion were feared and why they were seen as being against the natural order

Introduction
	Teacher outlines key points of content and the learning aims and objectives of this part of the course.


	Fellows N. Rebellion and Disorder in Tudor England (Chapter 1)
	Important that students grasp notions of ‘natural order’. The famous TW3 sketch by Cleese, Barker and Corbett might be usefully adapted here (it’s on You Tube). Students could re-interpret – ‘I’m the Duke of Norfolk, so naturally I look down on . . .’ etc.)

	Reasons why protest and rebellion were feared and why they were seen as being against the natural order

Development - 1
	Students put themselves into the position of leaders and political elites in Tudor England and list the reasons for fearing outbreaks of rebellion and disorder.

Class discussion and production of master-list of ‘threats’.
	Fellows N. Rebellion and Disorder in Tudor England (Chapter 1)
	Can the threats be linked to sources and interpretations? Can these interpretations be challenged?

	Reasons why protest and rebellion were feared and why they were seen as being against the natural order

Development – 2
	Teacher introduces sixteenth century theories about obedience, authority and rebellion.

Teacher develops concept of the ‘Great Chain of Being’. Students given pictures of a worm, dog, peasant, gentleman, nobleman, King, angel and God which they arrange according to their understanding of the great chain of being. Alternatively, 
	Fellows N. Rebellion and Disorder in Tudor England
	How would the ‘Great Chain of Being’ look today?

	
	seven students could be given the roles and the rest of the class physically arrange them around the room.

Students read and make extensive notes from Fellows on obedience, the different types of authority and sixteenth century attitudes to the mass of common people and the prospect of rebellion.
	
	

	Reasons why protest and rebellion were feared and why they were seen as being against the natural order

Development – 3
	Students work in pairs to consider Tudor rebellions and protest from 1489 to 1601 from the perspective of the ruling class. 

Students produce tables showing the rebellions/protests that were most dangerous and threatening to the Tudors, and why.

Students could produce a summary piece of writing that addressed the interpretation: ‘The perception of authority and authorities had changed considerably by 1570.’
	‘Authority and Disorder in Tudor Times’ 1485-1603’ Paul Thomas

‘Tudor Rebellions’ Fletcher and MacCulloch

Fellows N. Rebellion and Disorder in Tudor England (Chapter 1)
	Re-cap here on concept of a ‘Mid Tudor Crisis’

	Reasons why protest and rebellion were feared and why they were seen as being against the natural order
	· Teacher explains that one of the most common acts of protest and disorder was linked to issues around enclosure and the cost/shortage of food.


	· ‘Authority and Disorder in Tudor Times’ 1485-1603’ Paul Thomas

· ‘Tudor Rebellions’ Fletcher and MacCulloch

	· Explain meaning of ‘enclosure’

	Case Study – Enclosure/food riots


	Students research and produce timelines of enclosure and food riots.

Students make notes to explain the nature of these events.

The case study could be consolidated by providing students with 10 short extracts from sources and requiring students to compare the validity of the interpretations that: ‘Reaction to enclosures were a consistent and dangerous threat across the whole Tudor period’ and ‘Rebellions and protest against enclosures were seen as threats to the natural order.’
	
	

	Reasons why protest and rebellion were feared and why they were seen as being against the natural order

Consolidation
	Students are asked to study an extract from Sir Thomas Smith’s 1565 commentary on England ‘De Republica Anglorum’ that describes the class structure of Sixteenth century England. Questions that could be asked include:

-
How far did such rigid class structures prevent social unrest?

-
To what extent did they cause it?
	· The extract can be found on page 10 of Dawson’s ‘Tudor Century’.
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	Suggested teaching time
	5 hours
	Topic
	10. Nature of different reactions of the authorities and their relative effectiveness

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The nature of different reactions of the authorities and their relative effectiveness

Introduction
	Teacher outlines key points of content and the learning aims and objectives of this part of the course.

Teacher makes links to the previous part of the course on the reasons behind the fear of protest and rebellion and why they were seen as being against the natural order of things.
	 Teachers may wish to make a selection of source materials available to students. 

Most general text books contain good selections of source material. Dawson and the two SHP books by Rogerson /Ellsmore/Hudson and Mervyn are particularly good.

Moorhouse G. The Pilgrimage of Grace

Loades D. Two Tudor Conspiracies

‘Authority and Disorder in Tudor Times’ 1485-1603’ Paul Thomas

‘Tudor Rebellions’ Fletcher and MacCulloch (see Chapters on individual rebellions)
	

	The nature of different reactions of the authorities and their relative effectiveness

Reactions
	Students work in pairs and use ‘Post It’ notes to plot responses and reactions to rebellion and disorder on flip chart paper: mild rebuke to mass executions etc.

-
Each pair considers the placing of ‘Post It’ notes on the other charts and the teacher facilitates an agreed final version that is then plotted on the whiteboard for everyone to note.

	Briefing Sheets

‘Authority and Disorder in Tudor Times’ 1485-1603’ Paul Thomas

‘Tudor Rebellions’ Fletcher and MacCulloch (see Chapters on individual rebellions)


	

	
	-
Students now make connections and links between the reactions/responses and actual events. Questions that could be explored include:

-
Did certain types of rebellion receive certain responses?

-
Were the responses of some authorities/monarchs more brutal than others?

-
Did any monarch appear to favour concession and clemency rather than revenge?

-
Did reactions to protest and rebellion change over the period or stay broadly the same?

-
Why were reactions different at different times?

-
Whole class discussion to consolidate and check learning.
	
	

	The nature of different reactions of the authorities and their relative effectiveness


	Teachers could introduce this topic by pointing out that the Tudors survived. Is this because of the effective way they dealt with rebellion and protest? Question and answer session with students.
	Teachers may wish to make a selection of source materials available to students. 


	Activities here should always focus on effectiveness – how do we measure effectiveness? How far were some reactions more effective than others?

	Effectiveness

· How do we measure effectiveness? 

· How far were some reactions more effective than others?
	Students undertake independent research and reading on the relative effectiveness of Tudor reactions and responses to rebellion and protest.

Consolidation activity based around the statement: ‘Not all Tudor responses to protest and rebellion were swift and organised. Some rebellions came close to toppling the dynasty’. How valid is this interpretation? Could students work in pairs using carefully selected sources to produce alternative interpretations?
	Most general text books contain good selections of source material. Dawson and the two SHP books by Rogerson /Ellsmore/Hudson and Mervyn are particularly good.
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	Suggested teaching time
	15 hours
	Topic
	11. Consolidation and revision

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Overview


	Teachers could re-cap on the order in which key issues and the key points of content have been discussed.
	Student notes and files

Course booklet
	Students told to prepare for file check

Revision sessions should allow students ample opportunities to develop their own interpretations from bodies of source material.

	Distinction between protest and rebellion
	Students could be told to prepare a set of revision flash cards that could be developed as an analysis of the following interpretation: ‘Protest rather than outright rebellion typified popular unrest towards the Tudor regime’.
The activity above could be developed by encouraging students to amend the interpretation based on either: specific periods, specific rebellions or specific causes and outcomes.
	Student notes and files

Course booklet

Selections of source material.
	Revise the distinction between historical sources and historical evidence and between primary and secondary sources.

	Causes, aims and demands of protestors and rebels
	Students could be given selections of source material (possibly in a suitable exam paper format) and be asked to explain how far the sources supported the view that social and economic factors were the primary causes of protest and rebellion in Tudor England.

Alternatively Students could be provided with a mock examination paper of relevant sources and be required to plan responses to all or some of the following interpretations: 

‘Religious unrest proved to be the main cause of rebellion and protest in the Tudor period’.
‘Issues of taxation were never far from the demands made by rebels and protestors during the Tudor period.’
‘The Western Rebellion was localised yet represented a reaction against national events.’
‘The Kett Rebellion was essentially a local protest against local grievances.’
‘The Wyatt Rebellion was motivated mainly by a desire to not see a return of the Roman Catholic Church’.
‘The rebellion of the Earl of Essex illustrates the changed nature of politics at the very end of the Tudor dynasty.’
‘Tudor rebellions were caused mainly by economic problems’
‘The majority of Tudor rebellions wished to draw attention to local grievances. Overthrow of the monarch was rarely an aim.’
‘Local grievances rather than national concerns were what motivated most Tudor acts of rebellion’.
Alternatively, students could be given source material for all or some of the themes introduced above and encouraged to provide their own interpretations. This type of activity could be developed further by encouraging the amendment of these interpretations after detailed discussions in class.
	Student notes and files

Course booklet
	Use the sources in the examination paper to revise the different uses of different types of historical sources.

For each interpretation in the list, students could be encouraged to formulate and justify alternatives.



	How protests and rebellions were justified at the time
	Students could be required to produce an A3 mind map based around possible responses to the following interpretations: 

-
‘Tudor rebellions and protest often justified their actions by claiming the right to demand certain changes, particularly in religion’.
-
‘Many Tudor rebels considered themselves loyal subjects, in spite of their actions’.
-
‘Some Tudor rebels justified their actions by claiming their protests were directed at key members of the Council, not the Crown itself.’
Alternatively students could be given suitable sources and be asked to amend the interpretations above based on the content of the sources provided.

	Student notes and files

Course booklet
	Revise the understanding that interpretations of historical sources must be based on, and consistent with, the content of the sources and their historical contexts. 

	Who protested and who rebelled, including the role of women
	· Students could be provided with two short selections of source material that each provide different interpretations of the types of people who were involved in protests and rebellions. These could be discussed as an exercise in testing the validity of interpretations.

· Students could be provided with mock examination papers of relevant sources and be required to plan a response to the following interpretations:

-
‘Protest and rebellion in the Tudor period was not confined to any one class or group of individuals.’
-
‘Disorder in Tudor England was mostly a case of the lower classes protesting and the upper classes rebelling.’
	Student notes and files

Course booklet
	Revise the importance of questions asked about historical sources. Students could be given a source relating to the effectiveness of civil rights organisations and ask as many questions about it as possible.


	gce History b: H108. f983 Protest & Rebellion in Tudor England, 1489-1601

	Suggested teaching time
	15 hours
	Topic
	11. Consolidation and revision

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The importance of leadership in protests and rebellions
	· Students could be asked to explain possible responses to the suggestion that ‘leadership was a key factor in the failure of Tudor rebellions.’ They could then be provided with appropriate short sources and be asked to amend/develop their original interpretations.

Students could be asked to prepare flip chart revision posters that illustrate possible responses to the following interpretations:

-
‘Tudor protests and rebellions rarely found effective leaders.’
-
‘The leaders of rebellions and protest between 1489 and 1601 were mostly naïve dreamers.’
-
‘Robert Aske was the most effective rebellion leader during the Tudor period’.
-
‘The lower orders usually looked to their gentry to supply the leadership of local protests.’
	· Student notes and files

· Course booklet
	· Revise the using of two historical sources together and the necessity/skills of cross-referencing.

	The organisation and methods and effectiveness of protests and rebellions
	Students could produce a set of revision notes that summarise the main patterns of change and continuity in terms of protests and rebellion under the Tudors.
	Student notes and files

Course booklet
	Revise the issues surrounding the importance of the purposes, interests and the intended audiences of the authors of historical sources.

	
	Students could be provided with mock examination papers of relevant sources and be required to plan a response to the following interpretations:

-
‘Few Tudor rebellions or protests could be described as successful.’

‘The organisation and methods of those who protested was never a match for the strength of the Tudors.’

‘Rebellions against the Tudors were badly organised. That is why they failed.’
	
	Students could be shown a clip of the David Starkey programme on Henry VIII. Discuss the importance of the purposes, interests and the intended audiences of the author of this particular historical source.

	The geographical distribution and frequency during the period 1489-1601
	Students could review their notes from this part of the course and prepare a set of index revision cards of the key points.

Students could be provided with mock examination papers of relevant sources and be required to plan a response to the following interpretations:

-
‘The Tudor dynasty was rarely threatened on its doorstep’.
-
‘Many rebellions took place away from London. This was both a help and hindrance to Tudor governments.’
	Student notes and files

Course booklet
	Teachers could encourage students to consider a number of important questions about the nature of interpreting historical sources and evidence. Questions that could be investigated at the end of the course include:

-
The extent to which the essence of English history between 1489 and 1601 can only be explained and defined by understanding the nature of the threats faced by the Tudor regimes.



	
	
	
	-
The extent to which different interpretations of the rebellion and disorder/protest in Tudor history can be constructed and why they are constructed.

-
The extent to which interpretations of the past can be advised and amended in the light of new evidence (views on the Mid Tudor Crisis: revisionists).

-
How historical sources can be used to test the validity of assertions.

	The Mid-Tudor Crisis
	Students could produce a set of revision notes that summarise the main patterns of change and continuity in terms of protests and rebellion under the Tudors.

Students could be provided with mock examination papers of relevant sources and be required to plan a response to the following interpretations:

-
‘Historians cannot agree on the validity of a Mid-Tudor Crisis’.
-
‘The Mid Tudor Crisis shows that protests and rebellions were not consistently threatening in the rest of the period 1489-1601.’
	Student notes and files

Course booklet
	Teachers may wish to either condense this section into the main body of revision or get students to see the ‘Mid Tudor Crisis’ in the broader context of rebellion and protests between 1489 and 1601.

	Enclosures and Food 
	Students could be given a selection of sources on enclosures and food and be required to test the suggestion that enclosures caused more problems for Tudor monarchs than any other single issue.

Students could also be asked to prepare flip chart revision posters that illustrate possible responses to the following interpretations:

-
‘Tudor governments sometimes caused rebellions and unrest by sending out mixed messages about enclosures.’
-
‘Enclosures were the most consistent cause of protest between 1489 and 1601.’
	Student notes and files

Course booklet
	

	Reasons why protest and rebellion were feared and why they were seen as being against the natural order
	Students could be told to prepare a set of revision flash cards that could be developed as an analysis of the following interpretations:

-
‘The Tudors were never fully confident that they had the necessary capacity to deal with troublesome subjects.’
-
‘Domestic rebellion could easily have attracted foreign support. This was always a major concern for Tudor governments.’
	Student notes and files

Course booklet
	

	Nature of different reactions of the authorities and their relative effectiveness
	Students could be required to produce an A3 mind map based around possible responses to the following interpretations:

-
‘The Tudor dynasty was never seriously threatened by any of the rebellions that took place between 1489 and 1601.’
-
‘Different Tudor leaders employed different scales of response to acts of protest and rebellion.’
	Student notes and files

Course booklet
	

	Protest and Rebellion in Tudor England 1489-1601. Patterns of change and continuity
	Students could review all their work on the course to produce tables showing the patterns of change and continuity in Protest and Rebellion in Tudor England 1489-1601. The following points could be emphasised:

-
Factors that promoted change

-
Factors that delayed change

-
Attitudes that illustrate change

-
Attitudes that illustrate continuity
	Student notes and files

Course booklet
	


	GCE History B: H108 - F983 The Impact of War on British Society and Politics Since 1900

	Suggested teaching time
	10 hours
	Topic  1
	Introduction

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The Impact of War on British Society and Politics since 1900

Using Historical Evidence

Preface


	Teacher introduces course to students and explains the nature of a course that is based around the Use of Historical Evidence. The introduction should provide students with the following essential information:

-
Course content

-
Assessment aims and objectives

-
Assessment/examination format

-
Exemplar examination papers

-
Mark schemes

-
Requirements of independent learning

-
Reading lists

Centres may choose to produce a course booklet that contains all this essential information and that can be referred to throughout the course.


	In due course, OCR will recommend text books and will provide teacher guidance packs. The following texts will be useful throughout the course:

-
‘Changing Nature of Warfare’ Neil Stewart (Hodder)

-
‘War and Society in Britain’ Rex Pope (Longman)

-
‘Changing Nature of Warfare’ Peter Browning (Cambridge)

-
‘Illustrated History of Warfare’ Geoffrey Parker (Cambridge)

-
‘Warrior Race’ Lawrence James (Abacus)

-
‘War in European History’ M Howard (Oxford)

-
‘War and Society in Europe’ B Bond (Sutton, copies also in Fontana)

-
‘Virtual War: Kosovo and Beyond’ M Ignatieff (Vintage)

-
‘Military Organisation and Society’ S Andreski (Routledge)

-
‘Out of the Cage’ – Braybon and Summerfield (Pandora)

-
‘Britain in the Century of Total War’ A Marwick (Bodley)

-
‘War and Social Change in the 20th Century’ A Marwick (Macmillan)

-
‘Total War and Social Change’ A Marwick (Macmillian)

-
‘Wars and Welfare: Britain 1914-145’ M Beloff (Arnold)

-
‘Britain in the 20th Century’ Liz Petheram (Nelson)

-
‘Britain 1783-1918’ ed Derrick Murphy (Collins)

-
‘Britain 1846-19164’ Martin Roberts (Oxford)

An effective way of helping students to develop the skills required for this course would be to develop a set of A4 ‘Briefing Sheets’ on each key war/social issue. These would be single-side A4 summaries of the main events. These may be time-consuming to produce at first, but would serve as a vital ‘bases’ resource for the life of the Unit.  ‘Briefing Sheets’ would include:
-
Anglo-Boer War
-
1906 General Election
-
Attitudes/needs – Social reforms
​-
World War One – DORA
-
World War One – Women
-
World War One – Impact on population, standards of living and franchise
-
World War One – Propaganda and Objections
-
World War One – Social reform
-
World War Two – Government powers
-
World War Two – Women
-
World War Two – Standards of Living, impact on population
-
World War Two – Propaganda and Objections
-
World War Two – Social change/reform – education, Beveridge
-
World War Two – 1945 election and Labour government
-
World War Two – Caribbean immigration
-
Cold War – Public attitudes and objections to nuclear weapons
-
Falklands War – Political Impact
-
Modern Conflicts – Ireland, War on Terrorism, Iraq etc – impact on relations between different racial and social groups.
	

	The Impact of War on British Society and Politics since 1900
Using Historical Evidence - Content

Introduction - 1
	This section of the introduction needs to begin the process of introducing students to the content.

Teachers could introduce the nature of modern warfare and its impact on British society and politics since 1900.

Timelines could be used to establish the overall picture of wars in the period and the main developments in the century relating to:

-
The powers of government

-
The impact on civil liberties

-
The changing role of women

-
Changing attitudes to war - propaganda and patriotism

-
The impact on social cohesion – class and standards of living

-
The importance/longevity of changes brought about by war

-
The possibility of changes due to other long-term factors

Briefing sheets could be used (see resources column, above) and students could be asked to be asked to make initial conclusions about extent of similarities and differences i.e impact on civil 
	Teacher produced PowerPoint on the nature of modern warfare and the impact on British society and politics.
‘Briefing Sheets’ on each key aspect of war/social change.


	The book by Pope will be good for introductory activities, even though it only covers the period up to 1948.

	
	liberties, changing role of women, propaganda, social class etc.
Alternatively, students could be asked to identify the major wars/social issues by going through a standard textbook on the period and working this out for themselves.
	
	

	The Impact of War on British Society and Politics since 1900

Using Historical Evidence 

Introduction - 2
	Teacher outlines to students the issues that surround the interpretation, evaluation and use of historical sources as evidence in context, and the role of interpretations. Teacher goes on to explain that this will no be introduced in brief but developed in depth throughout the course.

Students could then be given a selection of source materials relating to the Impact of War on British Society and Politics since 1900. These sources could include:

1. Boer War – fitness of recruits (in Pope, p 95)

2. War and the issue of drink (in Pope p 95)

3. Photograph of black non-commissioned officer – October 1918 (jn Browning, p125)

4. Extract – ‘Mobilizing Industry (Parker, p 272)

5. Poem by Siegfried Sassoon – ‘The General’ (any World War One anthology)

6. Poster – ‘Red Cross or Iron Cross?’ (Stewart p 92)

7. ‘Not Pulling their Weight’ – Illustrated London News extract (p 98 – Pope)

8. ‘Women and Part Time Work’ – Mass Observation (p 114 Pope)

9. ‘Educational Reform’ – The Times (p 102 Pope)

10. ‘Bombing and Social Disruption’ (p107 Pope)

11. ‘VD – In Town Tonight’ – photograph (p 108 Browning)

12. Extract – ‘Unconventional War’ (p 349-50  Parker

13. Extract – ‘CND’ (p 737-738 James)

14. Extract – ‘Thatcher and the Falklands War’ (p 360 Parker)

15. BBC extracts – The ‘Not in My Name’ march against war in Iraq.

Students could be asked to comment on one, a selection, or all of the sources/extracts used in the exercise. Comments and initial reactions could focus on:

-
The different types of sources used – what issues do different types of sources raise for historians?

-
The different ways in which the sources might be interpreted – how should historians interpret sources? (Other questions on interpretation may be developed – different ways of interpretation, the use of imagination etc)

-
What questions should/could historians ask about the sources? How should historians frame their questions? Is their a limit to the number of questions they could/should ask? Will all historians ask the same questions? etc 

Why were the sources produced in the first place? Who were they produced for?

How far is it possible to read some or all of the sources ‘against the grain’? i.e in ways that may not have been intended by the original authors.
How far should/could historians use hindsight when using historical sources?

How far could a historian use all the sources? How do historians cross-reference sources?

How might different historians use the sources to construct very different interpretations of the past?

The above activity could be as detailed/as brief as teachers wish. The important point to get across is that all the uses of historical evidence introduced above will be revisited in more detail throughout the rest of the course.
	‘Changing Nature of Warfare’ Neil Stewart (Hodder)

‘War and Society in Britain’ Rex Pope (Longman)

‘Changing Nature of Warfare’ Peter Browning (Cambridge)

‘Illustrated History of Warfare’ Geoffrey Parker (Cambridge)

‘Warrior Race’ Lawrence James (Abacus)

Page 28 – Specification B

Course booklet (could contain a developed version of the bullet points on page 24 of the specification

Teachers may wish to develop a produce a structured hand-out to facilitate organised note-making for the activity


	Teachers will need to ensure that certain key words and phrases are fully understood by the students at the outset. Students could be encouraged to create their own glossary or teachers may provide glossaries in the course handbooks. Key words and phrases include:

Source

Evidence

Interpretation (teachers will need to ensure that students are aware of the need to see the use of the term ‘interpretation’ to include both the SCOPE and RELIABILITY of the approach taken by any one historian.

Content

Context

Audience

Against the grain

Historicism

Hindsight

Cross – reference

Some students may later thank those teachers who at this point direct them towards the Ian McEwan novel ‘Saturday’.

The activities in the second column are detailed and extensive. Teachers may successfully adapt/edit these activities to best suit the time they have available and the nature of their classes. Material not covered with the class as a whole may be adapted to smaller groups of students as stretch and challenge opportunities.

	The Impact of War on British Society and Politics since 1900

Using Historical Evidence - 

Introduction - 3
	The issues of interpretation and evidence introduced above could now be developed in this activity.

Students could be given two extracts describing the impact of bombing on the civilian population during World War Two. Extract One is from George Orwell’s wartime diary and Extract Two is from the Mass Observation Diary of a Barrow In Furness housewife, Nella Last. Extracts from both may be found in Pope.

-
Why might the two extracts be different?

-
Can both sources be interpreted in the same way?

-
How might historians be called upon to use their imagination in the way they interpret these two extracts?

-
What questions might historians want to ask about the two extracts?

-
How might historians read the two sources in ways that were never intended by the authors?

-
What might historians conclude about the intended audience for both sources?
 
	‘War and Society in Britain’ Rex Pope (Longman)

‘Collected Essays, Journalism and Letters of George Orwell’ ed Angus (Secker)
‘Nella Last’s War’ ed Fleming
As above, teachers may find it helpful to provide students with a structured hand out into which they can note their reactions to the two versions of similar events.
	‘Nella Last’s War’ was filmed for television in 2006 and is available on BBC DVD.

	
	-
How might historians use hindsight when working with both the sources?

-
Which source might a historian consider to be the most valuable, and why?

Students may be asked to work in pairs to produce and deliver brief presentations on all or some of the key questions above. Teachers could facilitate a full class discussion to consolidate the activity and ensure that learning is taking place.  
	
	

	The Impact of War on British Society and Politics since 1900

Using Historical Evidence - 

Introduction - 4
	Teachers could introduce patterns of change and continuity by outlining to students a narrative chronology of conflicts from the Boer War to the war in Iraq concentrating on the main events related to the impact of War on British Society and Politics.


	Teachers may choose to provide key points of narrative in the course booklets. Students could interact with this information by constructing detailed time lines and/or mind maps. They may be directed to other sources of reading/information to supplement the information they already have thus expanding the depth of their knowledge.

Teachers may choose to outline the key narrative points on a PowerPoint presentation and set students an independent reading/research task to add to their knowledge.


	Teachers may take the opportunity to stress the nature of historical inquiry into patterns of change and continuity.



	GCE History B: H108 - F983 The Impact of War on British Society and Politics Since 1900

	Suggested teaching time
	5 hours
	Topic  2
	The Impact of War on the Responsibilities and Powers of Government

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Impact of War on the Responsibilities and Powers of Government
Introduction 

The Second Iraq War

Issue focus

Public attitudes towards Iraq war

Impact of Iraq War

Skills/source use focus

Range of sources needed

How to evaluate sources
	Students are encouraged to brainstorm the powers that governments have in modern wars and the responsibilities that go with these powers. These ideas could be plotted as a table on whiteboard and in student notes and referred back to later in the topic.

primary focus of weeks 2 and 3 is on use of sources while continuing training in note making at appropriate depth and basic written work.

Content  for students to note

Range of differing attitudes by UK public towards the second Iraq War

Discuss. 
Why there were such a differing range of views and why have they changed over time.

Use as full a range of sources as possible-ranging from the cartoon to the diary-the official document to the leader article, news video clips and photographs. Ensure the 
	John Tosh. The Pursuit of History”  Chp 3

http://bubl.ac.uk/Link/i/Iraq.html
And the BBC News Archives on the Iraq War.


	

	
	maximum range is there. Look at the merits and demerits of the various types of material and its value to the contemporary historian.

Tosh Chp 3 gives an excellent range of suggestions on value of different types of material. 

Written work.

In order for the historian to get an accurate picture of the various attitudes of the UK public towards the Iraq War-, what sources need to be collected and evaluated?
	
	

	Impact of War on the Responsibilities and Powers of Government

Development 1
	Students could then be encouraged to work in pairs or small groups to research a particular example of the impact of war on the responsibilities and powers of government since 1900. The list of research topics could include:

-
The Boer War and the ‘condition of the nation’ issue.

-
World War One and the Defence of the Realm Act.

-
World War One and Conscription.

-
World War One and the Franchise.

Housing as an Issue during and after 
World War One.

-
World War Two – Increase in 
Government powers

-
Cold War – Government responsibilities and powers: ‘protect and survive’.

-
Northern Ireland – Detention of suspects/H Blocks

-
‘War on Terrorism’ – Government powers of detention/aftermath of 7/7

Alternatively - Students could be given packs of cards where each card contains brief details of the impact of war on the responsibilities and powers of government. Students work in pairs to note the nature of change and continuity across the period.


	‘Changing Nature of Warfare’ Neil Stewart (Hodder)

‘War and Society in Britain’ Rex Pope (Longman)

‘Changing Nature of Warfare’ Peter Browning (Cambridge)

‘Illustrated History of Warfare’ Geoffrey Parker (Cambridge)

‘Warrior Race’ Lawrence James (Abacus)

‘War in European History’ M Howard (Oxford)

‘War and Society in Europe’ B Bond (Sutton, copies also in Fontana)

‘Virtual War: Kosovo and Beyond’ M Ignatieff (Vintage)

‘Military Organisation and Society’ S Andreski (Routledge)

‘Out of the Cage’ – Braybon and Summerfield (Pandora)

‘Britain in the Century of Total War’ A Marwick (Bodley)

‘War and Social Change in the 20th Century’ A Marwick (Macmillan)

‘Total War and Social Change’ A Marwick (Macmillian)

‘Wars and Welfare: Britain 1914-145’ M Beloff (Arnold)

‘Britain in the 20th Century’ Liz Petheram (Nelson)

‘Britain 1783-1918’ ed Derrick Murphy (Collins)

‘Britain 1846-19164’ Martin Roberts (Oxford)
	

	Impact of War on the Responsibilities and Powers of Government

Development 2
	Students could be provided with a selection of sources that relate to the impact of war on the responsibilities and powers of government. A selection of 9-10 sources will begin the process of familiarising students with the format of the examination paper for this module.

Students use the sources, plus the notes generated in the previous activity to test the interpretation: ‘War had a greater impact on the responsibilities and powers of government at the start of the 21st century than had been the case at the start of the 20th.’


	Selection of sources

Student notes from the previous activity
	Teachers could develop the activity by taking the opportunity to discuss the distinction between historical sources and historical evidence based on the extracts the students have used for the activity.

Teachers could explain the difference between historical sources and historical evidence.

There is a very poetic definition of ‘What is a source’ in Arnold’s ‘History: A Very Short Introduction’ (OUP) page 60.

As an extension activity, students could be asked to write a response to Arnold’s definition.

Students could also be encouraged to develop an understanding of the distinction between primary and secondary sources by sorting the sources used in the exercise into primary/secondary groups - it is 

	
	
	
	important here that the problematic nature of these terms is discussed and questions raised about whether sources can be clearly classified in this way, and does it matter?
Teachers could facilitate feedback discussion.

	Impact of War on the Responsibilities and Powers of Government

Consolidation
	Students are required to contribute to the production of a major timeline wall display that summarises the impact of war on the responsibilities and powers of government since 1900. Students should work on different parts of the timeline to those areas they researched in the earlier activity. Students will be required to ‘trade’ and cooperate in order to complete a full and detailed timeline.

Teachers may wish to provide a brief summary overview by producing a short PowerPoint presentation of the key points.
	Student notes from the previous activities
Teacher produced PowerPoint.
	


	GCE History B: H108 - F983 The Impact of War on British Society and Politics Since 1900

	Suggested teaching time
	5 hours
	Topic  3
	The Impact on Civil Liberties

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The Impact on Civil Liberties

Introduction 

The Causes of the Cold War

Issues focus

Differing reasons for war

Skills/source use focus

Source evaluation

The questions to ask about sources
	Teachers could introduce this topic by announcing to the class that the school/college has taken the decision that all students will be required to carry identity cards and that all students will be subjected to metal scans upon entering the school/college. Teachers could also announce that a random number of students will be subjected to daily strip searches and full body cavity searches. Failure to comply with any of the new security measures will be dealt with severely and may result in students being asked to leave school/college. If this is perhaps a little too controversial, students could instead be informed that as part of the school/college ‘Healthy Student’ programme all ‘unhealthy’ foods and snacks will be banned and only suitably ‘healthy’ foodstuffs made available. No student will be allowed to bring food onto the school/college premises. Smoking anywhere on the school/college premises will be banned absolutely, as will chewing gum. The activity will undoubtedly lead to an interesting discussion about civil liberties which could easily be steered around to discussions relating to war. Most students will be aware of the debates surrounding identity cards and proposals to increase detention time for terrorist suspects.

Causes of the Cold War. Ensure a wide range of viewpoints are there from different nations-the East, the West, the neutral, the individual

Again ensure that the students are fully aware of the required depth of information needed-don’t let them get bogged down in detail

Assemble a wide range of sources on the Causes of the War- keep the focus on official documents which are easily accessible- Molotov’s speeches to the UN etc

 
	John Tosh The pursuit of History Cp 4 is excellent on source evaluation
www.bbc.co.uk/history/worldswars/coldwar
has a huge range of material on the Cold War


	

	
	-
Then really focus on he questions they need to ask about a source

-
Who wrote/spoke it?

-
Why? When? Where?

-
Context? Who was the author employed by?

-
What was the audience? What do you know about the audience?

-
Written work

Use Churchill’s Iron Curtain speech at Fulton and any one of Molotov’s speeches to the UN and get them to do a source evaluation on both based on the questions asked earlier.  
	
	

	The Impact on Civil Liberties

Development 1 

By the end of this introduction students have not been given a clear introduction to the crucial areas: the issues relating to sources and interpretations; the whole issue of how and why wars have an impact - e.g. students could start by brainstorming ideas about the latter - how might war have an impact? good or bad? ...
	Teachers could lead the development of this theme by outlining to students the current impact that war and the threat of terrorism has had on civil liberties in the UK. The purpose of this activity is to supply students with an ‘end point’ from which to later make judgements on change and continuity in relation to the impact of war on civil liberties since 1900.

Students could be asked to test the interpretation that ‘War has had a consistent impact on civil liberties throughout the period’. This could be achieved in a number of ways: 

1. Students could be given a selection of sources that all relate to the impact of war on civil liberties. Students could be asked to draw conclusions from the sources in order to test the interpretation.

2. Students could be split into pairs and given one event/issue to research with specific reference to the impact on civil liberties. Students would then cascade information and findings back to the rest of the group. Teachers could plot the findings on the whiteboard – students to take notes.

Teachers may require students to undertake more detailed reading and research as a homework or possible extension activity.
	Selection of sources relating to the impact of war on civil liberties. Most general text books contain good selections of source material, Pope and Marwick are particularly good. If teachers could choose sources that reflect a range of type, then the activity (right) may be developed.

Briefing Sheets
Specific areas to be developed could include:

Boer War – attitudes to concentration camps, censorship

World War One – conscription, limits on drinking, aspects of DORA, conscientious objectors (but, see later activity),aspects of censorship
World War Two – conscription, aspects of censorship.
Cold War – legislation against Greenham Common protestors.
Falklands War – ‘I counted them out and I counted them back’ – aspects of censorship.
	Teachers could develop the activity by taking the opportunity to discuss the wide range of different types of historical sources e.g. written, pictorial, statistical etc.

Teachers could encourage a discussion on the issues raised by different types of source as well as the different uses that they have.
Some students may find it enriching to be introduced to the Pat Barker ‘Eye in the Door’ trilogy for the various insights into aspects of objection and censorship in World War One.

It is important that at as the unit goes on students are gradually introduced to more sophisticated ways of using a body of source material to test an interpretation - e.g. amending an interpretation, replacing an interpretation with a more satisfactory one (based on the sources), using a body of source material to create their own interpretations).

	
	Alternatively, teachers may wish to ask students to focus on conscientious objection as an aspect of the impact of war on civil liberties. Students could be encouraged to test the interpretation that conscientious objection to war became more ‘acceptable’ as a response to war as the period progressed. This would be a good piece of homework.
	
	

	The Impact on Civil Liberties

Consolidation
	Whole class discussion - ‘War has had a consistent impact on civil liberties throughout the period’.

Teachers may wish to investigate with students the possibility that other interpretations may be equally viable.
Teachers may take the opportunity to explain to students that the exercise they have just completed is very similar to the format of the examination paper they will sit at the end of the course. It may also be 


	Student notes and research from previous activity.

Alternatively, Teachers may wish to supply a short selection of source material to encourage discussion of the interpretation.
	Teachers could take the opportunity in this section of the scheme to begin to address the interpretation of historical sources.
Teachers could facilitate a number of activities around several aspects of the extracts used in the activity. These could include:

Students are encouraged to interpret the extracts. This could be a pair exercise that leads to a comparison of interpretations.

Discussion – why do historians have to interpret sources?

	
	appropriate to encourage students to focus on the aims of the course and the assessment objectives
	
	Teachers could develop the activity by encouraging students to appreciate that sources do not have fixed and unalterable meanings – they can be interpreted in different ways.
A useful activity to add could be a discussion of how and why different interpretations of the past are constructed.

	The Impact on Civil Liberties

Skills
	Teachers should find it appropriate to begin serious development of examination skills at this point of the course. Various aspects of source issues and interpretations have been introduced above, students should now be directed to systematic development of examination skills. This could be achieved in a number of ways:

1.
Students could be given an exam paper and mark scheme. Teachers could talk them through the main points in relation to the sources, rubric etc.
	Course booklet

OCR SAM scripts.

OCR Examiner Reports and Mark Schemes.

Exemplar examination papers.
	Homework or timed conditions task.



	
	2.
Students may be asked to work in groups to compile a list of skills/content that the examiners are expecting to see in a good response – what makes a grade A response? 

Students could develop activity (2) by being given a ‘model’ answer and marking it. How close were they to the real mark? How could the essay be improved? This activity itself could be developed by giving pairs of student more than one model answer – which is best and why? etc 
Students work in pairs to work on an essay question together and produce a plan. A whole class discussion could take place where the merits of all plans were noted. The class could agree on a basic interpretation of the sources and question and complete as a homework activity.
	
	


	GCE History B: H108 - F983 The Impact of War on British Society and Politics Since 1900

	Suggested teaching time
	105 hours
	Topic  4
	The Boer War-1The Impact on the Changing Role of Women

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The Impact on the Changing Role of Women

Introduction

Boer War causes

Boer War course

Boer War- attitudes towards

Issue Focus

Impact on Government

Changing attitudes to war

Propaganda and patriotism

Skill Focus

Sources v Evidence

Primary and secondary

Range of sources-pictorial-written-statistics etc.

Interpretation of Sources - 

	Students are required to brainstorm ideas and examples of the roles of women in modern British wars. Teachers should be prepared to steer discussions towards roles/impacts in domestic situations as well as career/front line service.

Introductory discussions may also focus on preliminary judgements – how far, and how, has the impact of war on British women changed over the course of the last 100 years? How far might the impact of war on women be characterised more by continuity than change? These judgements and interpretations could be revisited at the end of the theme.

-
Causes of War-with focus on controversy

-
Course of war-sieges-initial defeats-methods used to ensure final victory

-
Treatment of civilians-concentrations camps and disease

-
Changing attitudes to war as a result of causes and results

 
	http://www.spartacus.schoolnet.co.uk/
2WWwomen.htm
http://www.historylearningsite.co.uk/
women%201900_1945.htm
http://www.history.ac.uk/reviews/paper/spencerS.html<<

Thomas Pakenham‘s ‘The Boer War’ Weidenfeld 1993. London. Illustrated ed. Has every type of source material in there.

http://www.archaeolink.com/boer_war.htm also has a great range of material.

There is also some excellent material on the controversy over the war and its methods in

http://www-sul.stanford.edu/depts/ssrg/africa/history.html
http://library.stanford.edu/africa/boers.html 

	Attitudes to women as submariners would be a useful way of encouraging deeper research and reading around the theme. 
http://www.royal-navy.mod.uk/
server/show/nav.2560
http://www.forces.gc.ca/site/
newsroom/view_news_e.asp?id=207


	
	Issues to discuss

-
Why was there so much controversy about both the causes and the course of the war?

-
Analyse the conflicting attitudes to the war by various sectors of the population

Activities/skills to focus on

-
Primary v Secondary on causes

-
Range of sources on course of war-ensure use of written-official-pictorial-statistical-newspaper reports.

-
Interpretation of sources
Written work

-
Utilising the sources-what do they reveal about both the causes of the war and public attitudes towards the war?

-
How useful is Lloyd George’s speech [The ‘barbarism’ one] as evidence of public attitudes to the war?
	
	

	The Impact on the Changing Role of Women

Case Study – Women and World War One


	Students to work in small groups to undertake research and make presentations on an aspect of the role of women in World War One. Each group to decide how it intended to conduct the research and how it intended to make a presentation to the rest of the group. This is an opportunity for Teachers to allow students to work to their particular strengths and styles as learners. ‘Presentations’ to include wall displays, a series of PowerPoint slides, video/film or a basic verbal presentation where all the group contributes. Areas of research could include:

-
Women and Employment

-
Women and Nursing

-
Women and Families

-
Women and the Franchise

Development of learning could be achieved in a number of ways:

-
Each group could provide a one-side A4 summary of their topic that could be reproduced for all students. 
	http://www.bbc.co.uk/history/british/
britain_wwone/women_combatants_01.shtml
http://www.spartacus.schoolnet.co.uk/Wfirst.htm
http://www.historylearningsite.co.uk/
world_war_one_and_women.htm

	Students could be asked to reflect on the presentations they have created: are they now sources? Are they evidence? Are they history?
A useful activity to add could be a discussion of how and why different interpretations of the past are constructed.

	
	-
Students could then be given a selection of sources that deal with the whole range of issues relating to women and World War One. The sources could be chosen and then used to test the interpretation that: ‘World War One changed the lives of British women far less than might have been originally thought’.
-
Students should also be encouraged to develop alternative interpretations.

As a consolidation activity, students could be asked to produce A3 charts that show the position/role of women in 1914 compared with 1918. Do the charts reveal more change than continuity, or not?
	
	

	The Impact on the Changing Role of Women

Case Study – Women and World War Two


	Students work in pairs to research, write and present mini episodes of ‘This Is Your Strife – World War Two and the Changing Role of Women.’ The women could include:

-
Caroline – a well educated woman in her late 30s. Single, degree in Modern Languages and willing to travel. Knows how to use a parachute.

-
Amelia – undergraduate at Oxford. Brilliant at mathematics.

-
Surinda – works for the BBC.

-
Mavis – 16 years old. Has worked in a whelk factory since leaving school. The factory has been bombed, she now fancies working on a farm to help the war effort.

-
Roberta – mother of eight grown-up sons. Lives in London, can drive.

-
Ruth – an independent woman who wishes to serve her country. Can fly aeroplanes.

-
Catherine – expert on the British constitution. Wishes to serve in the armed forces in some way.
	http://www.historylearningsite.co.uk/women_WW2.htm
http://www.bbc.co.uk/history/british/
britain_wwtwo/women_at_war_01.shtml
	Teachers could take the opportunity in this section of the scheme to continue to address the interpretation of historical sources. Given the amount of available material, the issue of attitudes to female employment during World War Two may be an appropriate theme to explore.
Students may be encouraged to explore the nature of ‘Women’s History’ via a collection of relevant sources linked to World War Two. 

Alternatively, students could be asked to research and collate sources that question the interpretation that, on the whole, the role of women changed considerably as a result of World War Two.

	
	-
Kayleigh – 22 years old.  Can type 2,000 words a minute.

-
Doris – mid 50s. Lives in the East End of London. Used to be a nurse in World War One.

-
Rosie – wants to build ships.

-
Giselle – Jewish refugee from Germany. Came to the UK in 1934. Speaks Russian.

Teachers should encourage whole-class discussion of the differences of experience and the reasons for these differences – geography, age, education, class etc.

Students could be encouraged to discuss the extent to which the experience of women during World War Two shows mostly change or continuity with the experiences of World War One.
	
	

	The Impact on the Changing Role of Women

Case Study – Greenham Common Women
	Students are asked to ‘Google’ images of Greenham Common Women. Each pair/group must select at least 10 images. These images should be placed in a film loop using PowerPoint or MS Movie Maker and shared with the rest of the class. Teachers should facilitate a discussion, based solely on the 
	http://www.greenhamwpc.org.uk/
http://news.bbc.co.uk/1/hi/uk/514492.stm
http://www.iwm.org.uk/
upload/package/22/greenham/index.htm
	When the film loops are finally uploaded to intranets (or, even better onto http://www.youtube.com/) teachers could encourage discussion and activities around the following issues and questions:



	
	photographs and images, on what interpretations could be made regarding the Greenham Common women.  They should then be supplied with a selection of written source materials and be required to show how their original interpretations might now be re-assessed given the extra (and different) historical sources.

Consolidation could be achieved by requiring students to now add a ‘soundtrack’ to the loop of images they created at the start of the activity.
	
	-
Have the students produced historical sources?-


-
To what extent might the sources be used as evidence?

-
In what different ways might the films be interpreted?

-
Do the films have any historical context?



	The Impact on the Changing Role of Women

Case Study – Women in Modern Wars
	Students are required to revisit the discussions that took place at the start of the topic and should consider the interepretation, based on the evidence gathered in this unit, that – ‘War has had a mostly positive impact on the roles of British women since 1900’.
	Interesting sources available at – http://www.casahistoria.net/Women_
History.htm#Women_&_Modern_War
	

	The Impact on the Changing Role of Women


	Teachers should find it appropriate to begin serious development of examination skills at this point of the course. Students have already encountered an exam paper and have done considerable work on historical interpretations. They should now be directed to 
	Course booklet

OCR SAM scripts.

OCR Examiner Reports and Mark Schemes.
	Homework or timed conditions task.

	Consolidation and
Assessment


	continue systematic development of examination skills. This could be achieved in a number of ways:

1. Students could be given an exam paper and mark scheme. Teachers could talk them through the main points in relation to the sources, rubric etc.

2. Students may be asked to work in groups to compile a list of skills/content that the examiners are expecting to see in a good response – what makes a grade A response? 

3.
Students could develop activity (2) by being given a ‘model’ answer and marking it. How close were they to the real mark? How could the essay be improved? This activity itself could be developed by giving pairs of student more than one model answer – which is best and why? etc

Students work in pairs to work on an essay question together and produce a plan. A whole class discussion could take place where the merits of all plans were noted. The class could agree on a basic interpretation of the sources and question and complete as a homework activity.
	Exemplar examination papers.
	


	GCE History B: H108 - F983 The Impact of War on British Society and Politics Since 1900

	Suggested teaching time
	105 hours
	Topic  5
	Changing attitudes towards war – the use and impact of propaganda, patriotism and different notions of Britishness

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Changing attitudes towards war – the use and impact of propaganda
Introduction <<content Focus

The impact of the war on UK politics

The impact of the war on the empire

Impact on welfare development

Issue focus

The role of the government in wartime

The impact on civil liberties

The impact on the role of  women and social issues

Other causes of changes allegedly brought about by the war.

The focus here is more relevant to the spec but the activities are still general and not particularly inspiring.

Skills/evidence use focus

Asking questions about sources

Intended audience of sources

Using sources ‘against the grain’

The advantages of hindsight

Cross referencing and hypothesis testing


	Students consider a range of propaganda source materials from across the period 1900-present.

What do preliminary studies of a wide range of propaganda sources reveal about changing attitudes towards war during the period? Focus for discussion could be on:

-
Portrayals of the ‘enemy’

-
Justification of war aims

-
Differing uses of technology/means

-
Impact

Content for students to note

-
Impact of war on politics-especially party divisions and election of 1906

-
Impact of war on empire- especially Australasia and imperial ties

-
Impact of war on welfare reforms - fitness - Rowntree etc

-
Social impact - if any.

-
Use of propaganda and censorship

Issues for discussion

Analyse the nature and extent of the changes brought about by the  Boer  War

To what extent were these changes in the pipeline already?  ( e.g. welfare reforms )

Activity

Give out 6 sources covering full range of types looked at in Week 5 e.g.

Casualty figures  war- both sides and for all reasons

Debate in House of Commons on methods of treating Boer civilians

Punch cartoons

Official concerns about the number of solders rejected as unfit in 1900

German support of the Boers

Public support and media support for UK in Australia and NZ  

All available to download in suggested sites plus Pakenham
Use those for source analysis purposes in class ensuring careful noting of methodology

Written work

Start them on an exam type question


	The following websites offer a wide range of source materials –

http://www.st-andrews.ac.uk/~pv/pv/courses/posters/
http://www.historylearningsite.co.uk
/propaganda_and_world_war_one.htm
http://www.spartacus.schoolnet.co.uk
/FWWwpb.htm

http://www.learningcurve.gov.uk/snapshots
/snapshot43/snapshot43.htm

http://users.westconnect.com.au/~
ianmac5/exhibit10.html

http://www.iwmcollections.org.uk/truth/
http://www.britishcouncil.org/history-why-propaganda.htm
As for Boer War 1-but both the BBC and Spartacus sites have lots of good material as well.

	

	Changing attitudes towards war – the use and impact of propaganda
Development
	Students work in pairs to consider propaganda from one war period in the larger period. These could include:

-
The Boer War

-
World War One (this may be themed to reflect other aspects of the Unit as a whole, i.e. women, civil liberties etc)

-
World War Two this may be themed to reflect other aspects of the Unit as a whole, i.e. women, civil liberties etc)

-
Cold War – aspects could include a specific study of film as propaganda.

-
The Falklands War – specific focus could be developed around the role of television.

-
Terrorism – The Iraq ‘Dossier’ would be an interesting study for more able students.period
Interpretation

“The Boer War had limited effect on the UK”

Using the sources and your own knowledge explain how far they support this view.

Spend time ensuring students are well aware of how marks are allocated- the 20-20-10 distribution and know how to focus on them.

Strong case for going through this first effort in real detail and ensuring they have a model answer to work from. Use exemplar MS.
	The following websites offer a wide range of source materials –

http://www.st-andrews.ac.uk/~pv/pv/courses/posters/
http://www.historylearningsite.co.uk
/propaganda_and_world_war_one.htm
http://www.spartacus.schoolnet.co.uk
/FWWwpb.htm
http://www.learningcurve.gov.uk/snapshots
/snapshot43/snapshot43.htm
http://users.westconnect.com.au/~
ianmac5/exhibit10.html
http://www.iwmcollections.org.uk/truth/
http://www.britishcouncil.org/history-why-propaganda.htm
The following websites offer a wide range of source materials –

http://www.st-andrews.ac.uk/~pv/pv/courses/posters/
http://www.historylearningsite.co.uk
/propaganda_and_world_war_one.htm
http://www.spartacus.schoolnet.co.uk
/FWWwpb.htm
http://www.learningcurve.gov.uk/snapshots
/snapshot43/snapshot43.htm
http://users.westconnect.com.au/~
ianmac5/exhibit10.html
http://www.iwmcollections.org.uk/truth/
http://www.britishcouncil.org/history-why-propaganda.htm

	

	Changing attitudes towards war – patriotism and different notions of Britishness


	The topic could be introduced by asking students to brainstorm the factors that may have lead to changes in attitude in the period. This exercise could be based around a small selection of relevant sources which students could use to highlight the relative importance of factors. The activity could be developed by constructing an interpretation about the relative importance of factors based on the given body of source material.
Students produce flip chart posters that show the changing notions of Britishness over the period. It is important that the posters attempt to explain why these interpretations of Britishness have both developed and changed. Case studies could include:

-
Patriotism and the ‘selling’ of the Boer War.

-
Patriotism and the volunteer armies of World War One.

-
Empire involvement in World War Two – notions of ‘Britishness’.

-
Attitudes to Britishness as seen through popular support for the Falklands Campaign.

-
Notions of ‘Britishness’ amongst British Muslims and other ethnic groups in British society. These notions need to be filtered and examined through responses and interpretations of the ‘war on terror’ since 2001.

The above case studies could require students to produce portfolios of evidence that illustrate how ‘Britishness’ has been promoted and defined in relation to specific periods of war and conflict. It is important that students are encouraged to use the evidence in such a way that they are able to suggest alternative interpretations.


	‘Warrior Race’ Lawrence James (Abacus) – most sections of this book contain material relevant to the whole period.


	Factors that have affected the rates of change are an important part of the course.
Some students may well find this activity a significant challenge. Teachers may wish to adapt the scheme in such a way that the issue is revisited and re-enforced at the end of the course.

	Changing attitudes towards war – Skills and Consolidation
	Teachers may find it helpful to take the opportunity to re-cap with students the exercises and discussions that have taken place so far on ‘Using Historical Evidence’. This could be achieved by supplying students with a single document/source related to the topics already covered. Students could provide an analysis of the document/source with reference to:

-
The source as evidence

-
Issues surrounding the type of source

-
Issues surrounding the need to interpret the source

-
Issues surrounding the content and context of the source

Teachers should find it appropriate to continue to encourage serious development of examination skills at this point of the course. Students have already encountered an exam paper but should now be directed to systematic development of examination skills. This could be achieved in a number of ways:

Students could be given an exam paper and mark scheme. Teachers could talk them through the main points in relation to the sources, rubric etc.
	Student notes from previous section of course

Source/s

Teachers could provide a gapped handout for recording findings of the analysis exercise

Course booklet

OCR SAM scripts.

OCR Examiner Reports and Mark Schemes.

Exemplar examination papers.


	Homework or timed conditions task.



	
	Students may be asked to work in groups to compile a list of skills/content that the examiners are expecting to see in a good response – what makes a grade A response? 

Students could develop activity (2) by being given a ‘model’ answer and marking it. How close were they to the real mark? How could the essay be improved? This activity itself could be developed by giving pairs of student more than one model answer – which is best and why? etc

Students work in pairs to work on an essay question together and produce a plan. A whole class discussion could take place where the merits of all plans were noted. The class could agree on a basic interpretation of the sources and question and complete as a homework activity.
	
	


	GCE History B: H108 - F983 The Impact of War on British Society and Politics Since 1900

	Suggested teaching time
	105 hours
	Topic  6
	Impact on social cohesion – relations between classes, social mobility; impact of war on the standard of living and on British politics

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Impact on social cohesion – relations between classes, social mobility; impact of war on the standard of living and on British politics

Introduction

1. Causes and course of War

2. Role of Government in war

3. DORA and conscription

4. Nationalisation

5.
Ensure real focus on how role of Government changed and had to change and why it changed
	Teachers outline and explain to students the content and associated skills of this part of the course. This may simply be a case of drawing attention to the relevant section of the course handbook.

It may be useful for teachers to outline to students how the impact of war on social cohesion may be mapped over the period being studied.

-
Scope of the war ( do not get bogged down in the military detail)
-
Demands made by the war-sizes of armies needed plus casualty figures etc

-
How role of government changed - DORA - conscription - rationing - nationalisation.

Issues to discuss

-
Why and how did the war change the role of the government?

-
What new expectations and demands were made on the government?

Activity

Assemble 8 differing sources on the issue of conscription. Ensure full range there-especially the poster/cartoon, as well as the statistical.
	The range of material on WW1 is staggering.

Some suggestions below

www.nationalarchives.gov.uk
www.world.war1-history.com
www.frstworldwar.com
www.iwm.org.uk
To name but four. There are thousands more. Those four above, plus the usual BBC and Spartacus sites produced everything that was needed. 
There is a need for references to books suitable for A level students to use - they should not depend on web sites all the time. Deluge: British Society and the First World War by Arthur Marwick

	There is considerable scope in this introduction for discussions on change and continuity as well as introducing notions of class based history and history writing.

	Issue focus
1. Impact on civil liberties

2. Impact of war on responsibilities of and powers of Government

Skills/source use focus

1. Sources v Evidence

2. Primary v Secondary

3. Range of sources available
4. Need for interpretation of sources and how to interpret them.


	In class work through the suggested source use skills-with particular focus on the need for interpretation and how to interpret them -especially statistics and propaganda posters.

Written work.

Using the conscription sources- do a standard exam type question

Hypothesis.

“Conscription was both popular and necessary”

Ensure they are reminded of mark allocation and that they don’t get bogged down in detail. Really stress the need for critical source evaluation.>


	
	

	Impact on social cohesion – relations between classes, social mobility

Development - 1
	Students could be provided with a pack of source materials that have been chosen to illustrate the relationship between classes at times of war across the whole period in terms of their different attitudes to war and conflict. Case studies could include:

-
Class relations and the Boer War – working class soldiers

-
Class relations and World War One – women and the ‘White Feather’ phenomenon’

-
Class relations and World War Two – would be possible to look at feature films produced during the war, such as ‘In Which We Serve’
	
	

	Impact on social cohesion – relations between classes, social mobility

Development - 2
	Students could be encouraged to test the interpretation that standards of living tend on the whole to be adversely effected during times of war. Students could be given a set of sources that illustrate issues of nutrition, diet, wages etc in such a way that the interpretation shows the negative impact of war. Students should then be encouraged to research the issue and provide alternative interpretations supported by the necessary evidence. This exercise could be presented to the rest of the group as a mini-web site hosted on the College intranet that contained hyperlinks to sites of specific interest/evidence. Students in the group could then access these pages as part of their further study/consolidation.


	Source packs.

Access to internet.

Student produced ‘mini-webs’
	There is a possible link between this activity and the requirements for Levels II and III Key Skills.

	Impact on social cohesion - relations between classes, social mobility

Development - 3
	Students work in pairs to consider the interpretation that war acts as a stimulus to social mobility. Teachers may wish to outline a brief case study and then encourage students to consider a small selection of source materials that support the interpretation. The purpose of this activity is to ensure full understanding of the concept of ‘social mobility’.

Students should then continue to work in pairs to consider a particular period/war between 1900 and the present. They should undertake research that attempts to offer a different interpretation of social mobility and war.

Teachers may wish to engage students in detailed discussions as to WHY interpretations of social mobility may have been formed in the way they have been.

Teachers may wish to consolidate and then offer further development of the issue by encouraging research around the latest research that shows social mobility in the UK slowing down. Students could be asked to consider the interpretation – is this because we don’t have as many major conflicts?
	http://www.dwp.gov.uk/asd/asd5/rports2007-2008/rrep450.pdf
http://www.independent.co.uk/news/uk/politics/the-big-question-why-has-social-mobility-declined-and-what-can-be-done-to-reverse-the-trend-454633.html
http://www.crest.ox.ac.uk/papers/p70.pdf
	Lots of stretch and challenge opportunities here that could be based around the following discussion points:

To what extent has the war on terrorism opened up opportunities for more social mobility?

Have modern wars offered social mobility to all classes? 

	Impact on social cohesion – relations between classes, social mobility
Case Study – The Blitz
	The London Blitz of World War Two offers a particularly good overview of issues relating to the themes covered in this part of the course. Teachers may wish to encourage students to delve into this issue in detail by providing them with the question: ‘Why was the Queen Mother initially booed during tours of the bombed-out East End and what does this reveal about social relations at the time?’
Having discussed the main issue, students could be encouraged to analyse associated questions such as:

Why did the Blitz produce history as myth?

Why have so few alternative interpretations of the blitz received widespread publication?
	Angus Calder ‘The Myth of the Blitz’

http://news.bbc.co.uk/1/hi/uk/2703403.stm
http://findarticles.com/p/articles/mi_qn4156/is_20020407/ai_n12575855
http://www.bbc.co.uk/history/british/britain_wwtwo/blitz_01.shtml

	The Calder book is essential reading. It would be pointless to attempt this exercise without at least an awareness of the key arguments of the book.

	Impact on social cohesion – relations between classes, social mobility

Case Study – Conscientious Objection
	Teacher re-caps on the concept of conscientious objection.

Students use own notes/internet to provide a brief timeline/overview of examples of conscientious objection from the early 20th century onwards.

Students should then be encouraged to each deliver a short verbal response to the suggestion that ‘conscientious objection shows more change over the 
	http://www.historylearningsite.co.uk/conscientious_objectors.htm
http://www.ppu.org.uk/learn/infodocs/cos/st_co_wwtwo.html
http://www.spartacus.schoolnet.co.uk/2WWco.htm
http://www.quaker.org.uk/Templates/Internal.asp?NodeID=90045
	There are links here with an activity in Section Three of the scheme. Teachers may wish to revisit this initially as an opportunity to re-cap and/or to avoid any unnecessary duplication of content.

Teachers could develop the activity by taking the opportunity to discuss the distinction between historical sources and historical evidence based on the extracts 

	
	period than continuity’. Students must defend their position and be prepared to challenge the views of others.

Teachers may wish to develop these discussions further by encouraging a consideration of :

-
The nature of sources available

-
Changing attitudes towards objection
	
	the students have used for the activity.

Teachers could explain the difference between historical sources and historical evidence.

It is important that at as the unit goes on students are gradually introduced to more sophisticated ways of using a body of source material to test an interpretation - e.g. amending an interpretation, replacing an interpretation with a more satisfactory one (based on the sources), using a body of source material to create their own interpretations.

	Impact on social cohesion – relations between classes, social mobility

Case Study – Social Reform (i)


	Students enter the theme by brainstorming the ways in which war might impact upon social reform. Teacher facilitates whole-class discussion.

Students are encouraged to consider their original contributions in terms of change and continuity across the period.

Case Study – Education: Students are asked to research and collate at least 10 pieces of source 
	‘Changing Nature of Warfare’ Neil Stewart (Hodder)

‘War and Society in Britain’ Rex Pope (Longman)

‘Changing Nature of Warfare’ Peter Browning (Cambridge)

‘Illustrated History of Warfare’ Geoffrey Parker (Cambridge)


	Teachers could facilitate a number of activities around several aspects of the extracts/sources used in the activity. These could include:

1. Students are encouraged to interpret the extracts. This could be a pair exercise that leads to a comparison of interpretations.



	Issues to be covered –

· Education

· Welfare

· Labour reforms post 1945


	material that related to the impact of war on Educational change since the Boer War. Teachers may wish to facilitate an understanding of the key changes and reforms beforehand. A decision will need to be made as to how far into the period the study will go. Some centres may wish to include the recent debate on the ‘hihab’ and madrasas. Some centres may not wish to include these points of discussion. The activity could lead to a larger discussion on the interpretation that war has had a mostly positive impact on the educational system of the UK. Do the students agree? What alternative interpretations could be developed, and why?
Case Study – Welfare Reforms: Students work in pairs to consider collections of short source extracts relating to welfare reforms. These might include:
-
Boer War and associated welfare reforms.
-
World War One – housing
-
World War Two – welfare state

	‘Warrior Race’ Lawrence James

(Abacus)

‘War in European History’ M Howard (Oxford)

‘War and Society in Europe’ B Bond (Sutton, copies also in Fontana)

Source extract packs.
	2.
Discussion – why do historians have to 


interpret sources?

3.
Teachers could develop the activity by encouraging students to appreciate that sources do not have fixed and unalterable meanings – they can be interpreted in different ways. Students could be asked to look at the sources/extracts again and interpret the sources from the perspective of a historian interested in:

-
Social history

-
Economic history

-
Political history

-
Military history

	
	Students should make brief presentations to the rest of the group on the issue/theme they have researched. 
The whole group should then consider patterns of change and continuity.
	
	

	Impact on social cohesion – relations between classes, social mobility

Case Study – Social Reform (ii)

Issues to be covered –

· Caribbean immigration after WWII

· Social and political consequences of immigration

· Contribution of immigrants to British society
	Teachers may wish to introduce the topic by outlining the main reasons behind Caribbean immigration to the UK after 1945, the social and political consequences of this development and the contribution of immigrants to British society.

Students could then be asked to consider a short selection of source materials relating to the immediate ‘Windrush’ generation. What do the sources reveal about the aims and motivations of those who travelled? Can the sources be interpreted in more ways than one? What has been the main motivation of those who have recorded their experiences? Do anniversaries of events like the landing of the ‘Windrush’ help or hinder the work of the serious historian?

This theme could be developed by requiring students to ‘curate’ a mini-display on the social and political consequences of immigration. These could be photographs or sound files from the internet or may be photocopies/print outs of original source materials. 
	http://www.guardian.co.uk/uk/2005/feb/16/race.world
http://news.bbc.co.uk/1/hi/uk/112688.stm
http://www.bbc.co.uk/history/british/modern/windrush_01.shtml
http://www.movinghere.org.uk/galleries/histories/caribbean/journeys/journeys.htm
http://www.hist.cam.ac.uk/academic_staff/migration.pdf

Empire Windrush: Fifty Years of Writing About Black Britain 
Onyekachi Wambu
Keep on Moving: "Windrush" Legacy - Black Experience in Britain from 1948 
Tony Sewell

	The recent anniversary of the arrival of the ‘Windrush’ has generated a mass of material. Some students may wish to investigate in more detail the historical significance of ‘anniversaries’ as a part of the historical process. 

This third activity might be expanded to include second generation immigration from the Indian sub-continent and Ugandan-Asian immigration in the 1970s. Whatever route is taken, this topic is potentially sensitive and teachers will need to make clear decisions as to which source materials are useful and which are not.

There is an opportunity here to facilitate a discussion on what happens when  sources are interpreted outside of the content and context.



	
	Students can choose to display/present their materials how they wish (a wall display may be the most effective). Students should then be encouraged to critically examine and compare all the displays and attempt to arrive at a generally agreed view on the social and political consequences of immigration. Teachers may wish to oversee/facilitate the discussion at this point.

The theme could be developed further by requiring students to consider the contribution of immigrants to British society. Sources may be selected that illustrate different aspects of the contribution – social, political, cultural, economical etc. Students may be asked to comment on what the most significant contribution may have been. Handled sensitively, students may also be directed to interpretations that are more critical of the contribution made. This would be a very good opportunity to discuss the nature of such sources and to discuss the reasons behind their production.
	http://www.ipa.co.uk/diversity/communities_black.html
http://www.ipa.co.uk/diversity/communities_black.html
http://www.blackpresence.co.uk/
http://www.bbc.net.uk/history/society_culture/multicultural/
	There is also an opportunity to continue to develop discussions on ‘using historical evidence’.



	Impact on social cohesion – relations between classes, social mobility
Case Study – Impact on British Politics


	This is a very broad and wide-ranging topic. There are many ways of interpreting the political impact of war and many of the themes worth discussing will almost certainly be linked to all the other topics in the scheme.

Students could be required to explore and note the impact of war on politics in any number of ways. These could include:

-
Impact on political parties – i.e. – Conservatives and Boer War, Liberals and WW I, Conservatives and WWII, Conservatives and Labour and the Falklands, New Labour and Terrorism/War in Iraq.

Specific case studies could include:

Asquith’s fall during WW1, the rise of Lloyd George

World War One as the ‘rampant omnibus’ crushing the Liberals

Churchill and defeat in 1945

Reasons for Labour’s victory in 1945

Conservatives and their approaches to CND, Greenham Common

Conservatives and Labour – attitudes to the Falklands conflict.
	‘Changing Nature of Warfare’ Neil Stewart (Hodder)

‘War and Society in Britain’ Rex Pope (Longman)

‘Changing Nature of Warfare’ Peter Browning (Cambridge)

‘Illustrated History of Warfare’ Geoffrey Parker (Cambridge)

‘Warrior Race’ Lawrence James (Abacus)

‘War in European History’ M Howard (Oxford)

‘War and Society in Europe’ B Bond (Sutton, copies also in Fontana)

‘Virtual War: Kosovo and Beyond’ M Ignatieff (Vintage)

‘Military Organisation and Society’ S Andreski (Routledge)

‘Out of the Cage’ – Braybon and Summerfield (Pandora)


	The last three chapters in Michael Bureligh’s ‘Sacred Causes’ are very good for both the IRA and Muslim fundamentalism. The book has a very distinct interpretation of both key themes.

Some students may well find this activity a significant challenge. Teachers may wish to adapt the scheme in such a way that the issue is revisited and re-enforced at the end of the course.

	
	New Labour and the War on Terrorism/Iraq – a damaging affair?

Case Study – Terrorism: Students could be asked to consider a range of historical interpretations drawn from the books and websites (right) relating to the British politics and government measures towards terrorism. Areas to be covered could include:
-
Northern Ireland and the IRA after 1969
-
Muslim fundamentalism after 2001 – 7/7

Various approaches could be used to tackle both issues:

Students consider sources relating to one or both of the themes and draw conclusions on change and continuity.

Students could be asked to produce ‘seismographs’ of terrorist activity and relate them to larger historical events.
	‘Britain in the Century of Total War’ A Marwick (Bodley)

‘War and Social Change in the 20th Century’ A Marwick (Macmillan)

‘Total War and Social Change’ A Marwick (Macmillian)

‘Wars and Welfare: Britain 1914-145’ M Beloff (Arnold)

‘Britain in the 20th Century’ Liz Petheram (Nelson)

‘Britain 1783-1918’ ed Derrick Murphy (Collins)

‘Britain 1846-19164’ Martin Roberts (Oxford)


	

	Consolidation and Skills
	Teachers may find it helpful to take the opportunity to re-cap with students the exercises and discussions that have taken place so far on ‘Using Historical Evidence’. This could be achieved by supplying students with a single document/source related to the topics already covered. Students could provide an analysis of the document/source with reference to:

-
The source as evidence

-
Issues surrounding the type of source

-
Issues surrounding the need to interpret the source

-
Issues surrounding the content and context of the source

Teachers should find it appropriate to continue serious development of examination skills at this point of the course. Students have already encountered an exam paper but should now be directed to systematic development of examination skills. This could be achieved in a number of ways:

1.
Students could be given an exam paper and mark scheme. Teachers could talk them through the main points in relation to the sources, rubric etc.
	Student notes from previous section of course

Source/s

Teachers could provide a gapped handout for recording findings of the analysis exercise


	More able students may be given a small selection of sources for this activity. Teachers may suggest comparison of sources.



	
	2.
Students may be asked to work in groups to compile a list of skills/content that the examiners are expecting to see in a good response – what makes a grade A response? 

3.
Students could develop activity (2) by being given a ‘model’ answer and marking it. How close were they to the real mark? How could the essay be improved? This activity itself could be developed by giving pairs of student more than one model answer – which is best and why? etc

Students work in pairs to work on an essay question together and produce a plan. A whole class discussion could take place where the merits of all plans were noted. The class could agree on a basic interpretation of the sources and question and complete as a homework activity.
	
	


	GCE History B: H108 - F983 The Impact of War on British Society and Politics Since 1900

	Suggested teaching time
	55 hours
	Topic  7
	How important, and long lasting, were changes brought about by war?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	· Role of women

· Welfare changes

· Impact on civilian population

· Changes to medicine

Issue focus
· Impact on role of women 

· Social impact of war

· impact on social mobility and standard of living

Skills/source use focus

· Interpretation of sources

· Use of imagination in interpreting sources 
· Awareness of context of sources, Introduction and Development
	Students to note for content

-
Changes in role, employment, attitudes to women

-
Impact on social cohesion and class attitudes

-
Changes to standard of living-taxation of rich etc

-
Political impact-decline of Liberals-coalition government-rise of Labour etc

-
Pacifism of Labour leadership and party splits on issue

Issues to discuss

-
Discuss the nature and the extent of the impact of the ‘Great’ War. Why so great? Compare and contrast with Boer War. A comparison is a good idea but this needs to be more focused and structured raising particular issues to be compared.

-
To what extent were many of these changes already happening/coming?

Activity/Source use/skills focus
	‘Changing Nature of Warfare’ Neil Stewart (Hodder)

‘War and Society in Britain’ Rex Pope (Longman)

‘Changing Nature of Warfare’ Peter Browning (Cambridge)

‘Illustrated History of Warfare’ Geoffrey Parker (Cambridge)

‘Warrior Race’ Lawrence James (Abacus)

‘War in European History’ M Howard (Oxford)

‘War and Society in Europe’ B Bond (Sutton, copies also in Fontana)

‘Virtual War: Kosovo and Beyond’ M Ignatieff (Vintage)

‘Military Organisation and Society’ S Andreski (Routledge)

‘Out of the Cage’ – Braybon and Summerfield (Pandora)

‘Britain in the Century of Total War’ A Marwick (Bodley)
	Some teachers may consider utilising this part of the scheme as an element of their revision programmes.

	
	8 sources on the way in which the role of women changed in the war. Full range - pictorial as well as written. The Imperial War Museum site is excellent for this. Extracts from Vera Brittain’s moving “Testament of Youth” are also invaluable.

Keep the focus on 

a)
The interpretation of sources

b) 
The use of imagination when interpreting sources

c) 
How the interpretation must be based on both content and context

Written work

Using sources chosen above-hypothesis

“The First World War was the key reason for the emancipation of women”

Ensure they think about the work of the earlier suffragettes to deal with the ‘changes already in the pipeline’ issue. Teachers outline the notion of change and continuity in relation to war. Students should be aware of the concept as it has been discussed at 
	‘War and Social Change in the 20th Century’ A Marwick (Macmillan)

‘Total War and Social Change’ A Marwick (Macmillian)

‘Wars and Welfare: Britain 1914-145’ M Beloff (Arnold)

‘Britain in the 20th Century’ Liz Petheram (Nelson)

‘Britain 1783-1918’ ed Derrick Murphy (Collins)

‘Britain 1846-19164’ Martin Roberts (Oxford)

And most websites mentioned in other sections.
	

	
	various times throughout the scheme.
Students could be required to work in groups or small pairs to consider a key aspect of change and continuity linked to war in the period being studied. These could include:
-
Impact of war on social conditions (housing, welfare, education etc). All or one, depending on group size.

-
Impact of war on the powers of government (conscription, DORA, propaganda and censorship, detention debate after 7/7 etc) All or one, depending on group size.

-
Impact of war on the role of women.

-
Impact of war on civil liberties.

-
Impact of war on notions of Britishness

-
Impact of war on relations between different racial and religious groups.

-
Impact of war on those opposed to war.
	
	

	
	Research and conclusions/interpretations should be written-up and presented to the

rest of the class as brief presentations. These should include some element of IT – PowerPoint, moviemaker etc.

Teachers may wish to provide a summary overview.
	
	

	Consolidation/Skills
	Students could be asked to consider the statement: ‘Social and political change caused by war has been, on the whole, important and long standing.’ Responses to the statement could be developed in a number of ways:

-
Students could compile lists of changes and reforms that have been long standing and important.

-
Students could produce comparative tables showing the most and least important changes.


	
	Teachers may take the opportunity to continue to develop student skills of using historical evidence.

Students could be asked to consider the 10 source extracts they have been given to complete the consolidation exercise on the effectiveness of civil rights organisations. Students could be asked to consider how the sources might be used to construct a particular interpretation of the past.

Teachers could explain how and why different interpretations of the past are created.

	
	-
Students could provide an essay plan type response using 10 source extracts in the form of an exam paper.
	
	Students should also be given practice here to amend the interpretation. Source will need to be carefully selected to allow room for amendments to be made.


	GCE History B: H108 - F983 The Impact of War on British Society and Politics Since 1900

	Suggested teaching time
	5 hours
	Topic  8
	Were these changes due to other long term factors? 

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Content focus

· Public attitudes to the war

· Propaganda and censorship

· Strikes, the conscientious objectors and pacifism

Issues focus on

· Civil Liberties

· Changing attitudes to war

· The changing role of women

· Propaganda and the media

Skills/source use focus

· Importance of asking questions about sources

· Awareness of intended audiences of sources

· Using sources ’against the grain’
	Teachers may wish to outline the nature of other factors that may promote change in society and politics other than war.

Students could produce A3 charts showing other factors and highlighting the relative importance of each.

Students could then be asked to work in pairs or small groups to consider alternative causes of change. These could include:

-
Economics

-
Cultural shifts

-
Changing demography/populations

Teachers could facilitate discussions on the different interpretations suggested by these other factors.

Teachers may wish to give student 10 extracts from appropriate sources and ask them to comment on the interpretation: ‘War was not the sole cause of change in society and politics in the period since 1900.’
As a final activity (but nevertheless a very important one) students could be asked to produce their own interpretations. Content for students to note

-
Degree of public support for war

-
Role of propaganda-how used and why used 


-
Censorship-military and civilian. Importance and 
effectiveness
	All student notes and sources already listed. Philip Knightley’s ‘Truth-The First Casualty’ London 2003 - has some brilliant material on censorship in WW1 in addition to the sites already suggested. 

	It may be possible to ask some students to research their own collection of sources that they then use to develop their own interpretations.



	
	-
Strikes and the treatment of conscientious objectors and pacifism

Discuss 
The role, importance and impact of censorship.

What was the attitude towards those who went on strike or refused to fight?

What was the attitude of those who refused to fight or went on strike in wartimes?

Activities

Range of 8 sources with focus on propaganda and censorship.

Focus on 

-
Questions to ask about each source

-
Intended audience of sources

-
Reading ‘against the grain’

Ensure full use of the propaganda posters available on the IWM site

Written work-use the hypothesis

“Censorship was needed to maintain morale during the war”

Really push them to develop the ‘other hypothesis’ idea stressed in the MS for the final 10 marks.
	
	


	GCE History B: H108 - F983 The Impact of War on British Society and Politics Since 1900

	Suggested teaching time
	5 hours
	Topic  8
	Were these changes due to other long term factors? 

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Revision
	Teachers could re-cap on the order in which key issues and the key points of content have been discussed.
	Student notes and files

Course booklet
	Students told to prepare for file check

	Impact of war on responsibilities of government
	Students could be told to prepare a set of revision flash cards that could be developed as an analysis of the following interpretation: ‘War gives government increased powers.’
Students could be provided with a selection of sources and be asked to provide an alternative interpretation to the one offered above.
	Student notes and files

Course booklet

Selected sources on responsibilities/government
	Revise the distinction between historical sources and historical evidence and between primary and secondary sources.

	Impact – civil liberties
	Students could be provided with a mock examination paper of relevant sources and be required to plan a response to the following interpretation: ‘Civil liberties are always constrained during times of war.’
Students could then be asked to produce a more satisfactory alternative to the interpretation offered above.
	Student notes and files

Course booklet
	Use the sources in the examination paper to revise the different uses of different types of historical sources.



	Impact - women
	Students could be required to produce an A3 mind map based around possible responses to the following interpretations: ‘Women rarely benefit from the impact of war’ or: ‘Certain groups of women benefit from war more than others.’ or: ‘Throughout the period 1900 to the present, women have usually benefited as a whole from the experience of war.’
	Student notes and files

Course booklet
	Revise the understanding that interpretations of historical sources must be based on, and consistent with, the content of the sources and their historical contexts.

	
	Students could also be provided with a document that argued against the importance of women as key instruments and recipients of change during war. They could then be given a selection of sources that stressed the importance of women. How would/could they amend the original interpretation?
	
	

	Impact on social cohesion
	Students could be provided with mock examination papers of relevant sources and be required to plan a response to the following interpretations: 
‘Social mobility increases after periods of war.’
Social mobility because of war is rarely long-lasting’
‘War acts as an aggravating factor between social groups/religions.’
	Student notes and files

Course booklet
	Revise the importance of questions asked about historical sources. Students could be given a source relating to the effectiveness of civil rights organisations and ask as many questions about it as possible.

For each of the interpretations offered, students could be asked to develop their own, alternative interpretations.

	Importance of changes
	Students could be asked to prepare flip chart revision posters that illustrate possible responses to the following interpretations: 
‘Change brought about by war is largely temporary.’
‘Not all aspects of society and politics are changed by war in the same ways or at the same pace.’
The activity could be developed by encouraging students to develop alternative interpretations to those offered above.
	Student notes and files

Course booklet
	Revise the using of two historical sources together and the necessity/skills of cross-referencing.

More able students could be supplied with a more detailed/difficult set of sources and be asked to supply their own interpretations different to those offered.

	Importance of other factors
	Students could review all their work on the course to produce tables showing the possibility of other factors impacting on social change from 1900.

-
Other factors that promoted change

-
Other factors that delayed change

-
Attitudes that illustrate change

-
Attitudes that illustrate continuity
	Student notes and files

Course booklet
	Teachers could encourage students to consider a number of important questions about the nature of interpreting historical sources and evidence. Questions that could be investigated at the end of the course include:

-
The extent to which the essence of British history since 1900 can only be explained and defined by understanding the nature of war.

-
The extent to which different interpretations of the issue of 

	
	
	
	
war and society in British history can be constructed and why they are constructed.

-
The extent to which interpretations of the past can be advised and amended in the light of new evidence – revisit the Calder theses.

How historical sources can be used to test the validity of assertions.


Sample Lesson Plan: 

History b: H108. f983 Protest & Rebellion in Tudor England, 1489-1601 
Using Historical Evidence: Purposes, interests and intended audiences of the authors of historical sources

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	Students will begin to develop a greater awareness of the purposes, interests and intended audiences of the authors of historical sources

	Objective 2
	Students will begin to develop skills of critical evaluation when examining the motives of the authors of historical sources


Recap of previous experience and prior knowledge

· Students have already considered using historical evidence across a number of issues.

· Students have been introduced to issues surrounding the authorship of historical sources.

Content

	Time
	Content

	5   minutes
	· Warm up: Sources – students begin the lesson by contributing suggestions to a list of historical sources. Teachers may encourage discussion of the list in terms of ‘primary’/‘secondary’. All students must make a contribution.

	5    minutes
	· Introduction. Teacher explains the purpose of the lesson and outlines to students what they will learn and sets the lesson in the context of past and future sessions.

	10 minutes
	· As preparation for the lesson, students were asked to choose any historical source representing the period 1489 – 1601. (Teachers may choose to direct students towards specific sources. This ensures a reasonable cross-section of source type.)

· Students are given 10 minutes to appraise their source using the following criteria:

-
Why was the source produced?

-
Did the author have any direct/indirect link to the subject of the source?

-
Who were the intended audience? Who was the source written for?

	20 minutes
	· Feedback from the activity.

· Students make very brief presentations that describe their sources and address the three points above.

· In larger classes, this activity could take place in small groups with teachers visiting each group in turn.


Consolidation

	Time
	Content

	10 minutes
	· Teacher provides consolidation in a group note making activity on the whiteboard.

· Students contribute general observations about the purposes, interests and intended audiences of the authors of historical sources.

	10 minutes
	· All students contribute an example of one question that could be asked of any source from the Tudor period. (Links to next session)


Sample Lesson Plan: 

History b: H108. f983 Protest & Rebellion in Tudor England, 1489-1601 
Using Historical Evidence: Interpretation of historical sources (Introduction)

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	Students will engage in a comparative activity that will strengthen their understanding of the ways in which historical sources may be interpreted.

	Objective 2
	Students will begin to evaluate reasons why historians interpret sources.

	Objective 3
	Students will develop a good understanding of how and why different historians may interpret the same source in different ways.


Recap of previous experience and prior knowledge

· Students have already considered using historical evidence across a number of issues.

· Students have been introduced to issues surrounding the authorship of historical sources.

· Students have been introduced to issues surrounding the interpretation of historical sources.

Content

	Time
	Content

	5 minutes
	· Warm up: Fun with ‘Post-Its’ - Students use large format ‘Post-Its’ to jot down a key idea/fact they learned in the previous lesson then take it in turns to stick the ‘Post-It’ on the whiteboard. The teacher and the class help each student to place the sticker in relation to the others and may use a whiteboard pen to draw connections/links and to emphasise certain key points. This can have real impact as an opening activity especially if the teacher has given some thought beforehand as to what kind of themes will emerge and how they should ideally be displayed on the board, what to add etc.

	5 minutes
	· Introduction. Teacher explains the purpose of the lesson and outlines to students what they will learn and sets the lesson in the context of past and future sessions.

· Teacher explains that in this lesson the key aim is to begin to address the interpretation of historical sources.

	15 minutes
	· Students are supplied with edited (short) extracts from the demands made by the Western Rebels and the demands made by the Kett Rebels (both 1549).

· Students are encouraged to interpret the extracts. This could be a pair exercise that leads to a comparison of interpretations.

	10   minutes
	· Whole class discussion: why do historians have to interpret sources?

	15 minutes
	· Teachers develop the activity by encouraging students to appreciate that sources do not have fixed and unalterable meanings – they can be interpreted in different ways. Students could be asked to look at the extracts again and interpret the sources from the perspective of a historian interested in:
-
Social history

-
Economic history

-
Political history

-
Religious history

-
Local history

-
East Anglian history

-
West Country history


Consolidation

	Time
	Content

	5  minutes
	· Teacher summarises what has been learned in this lesson and how this knowledge will be applied in the next lesson. Students are aware that the next lesson will begin with a detailed consideration of the Cornish Tax Rebellion.

	5 minutes
	· Five minute paper – students are given five minutes to produce a paper on the interpretations they have discussed in the lesson. The papers are a useful way of consolidating learning and also offer a warm-up activity for the next lesson as used for re-cap.


Sample Lesson Plan: 

History b: H108. f983 Protest & Rebellion in Tudor England, 1489-1601 
Using Historical Evidence: the importance of the questions asked about historical sources. (as part of the consideration of: who protested and who rebelled, including the role of women)

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	Students will continue to develop their critical skills of evaluating historical sources.

	Objective 2
	Students will continue to develop their skills of questioning the nature and validity of historical documents and historical interpretations.


Recap of previous experience and prior knowledge

· Students have already considered using historical evidence across a number of issues.

· Students have been introduced to issues surrounding the authorship of historical sources.

· Students have been introduced to issues surrounding the interpretation of historical sources.

· Students have been introduced to the issues surrounding the way questions are asked of an historical source.

Content

	Time
	Content

	5 minutes
	· Warm up: Meditation – complete silence for four minutes. Students sit with straight backs, eyes closed and hands flat down on table. Legs should not be crossed. 

· With one minute left, teacher explains (in a very quiet voice) the purpose of the lesson and outlines to students what they will learn and sets the lesson in the context of past and future sessions.

	20 minutes
	· Students are split into small groups and asked to represent one of several key social groups in Tudor England. These groups could include:

-
Peasants

-
Poor husbandmen

-
Yeomanry

-
Small landowners

-
Professionals – i.e. lawyers

-
Local gentry

-
Nobility

-
Aristocracy

-
Women

· Students must research their given group within the context of protest and rebellion between 1489 and 1601 and prepare a list of bullet points outlining the evidence that exists for their groups involvement in rebellion and protest.

· Students will be supplied with a selection of 10 short extracts from sources relevant to their particular group in Tudor England.

· Teachers will supply a gapped worksheet on which to list the points.

	10 minutes
	· Feedback from the activity.

	20 minutes
	· Students could then be asked to frame a series of questions relevant to the sources they have been working with. Whilst sharing these questions with the rest of the group, teachers may ask students to note:
-
The reasons for certain questions being asked

-
The importance of how the questions are framed

-
The significance of the questions that the historian chooses not to ask


Consolidation

	Time
	Content

	5 minutes
	· Warm down: Meditation – complete silence for four minutes. Students sit with straight backs, eyes closed and hands flat down on table. Legs should not be crossed. 

· With one minute left, teacher explains (in a very quiet voice) what has been achieved in the lesson and sets the lesson in the context of past and future sessions.


Sample Lesson Plan: 

History b: H108. f983 Protest & Rebellion in Tudor England, 1489-1601 
The importance of leadership in protests and rebellions: Introduction
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	Students will understand the key factors associated with skills of leadership

	Objective 2
	Students begin the process of evaluating the significance of leadership as a factor in the failure/success of Tudor rebellions.


Recap of previous experience and prior knowledge

· Students have already discussed rebel leaders in terms of their aims and objectives.

· Leadership of rebellions was considered broadly in the discussion on ‘who rebelled?’

Content

	Time
	Content

	5 minutes
	· Warm up: students are asked to nominate one great leader from history and to briefly explain what made that person a great leader.

· Alternatively, students could be asked to complete the sentence: ‘I’d make a great leader because…’

	5 minutes
	· Introduction. Teacher explains the purpose of the lesson and outlines to students what they will learn and sets the lesson in the context of past and future sessions.

	15 minutes
	· The class is divided into groups of four. 

· Each group is then given 5 minutes to choose a leader. 

· The leader must then explain to the rest of the class why they are leader of their group. The leaders then form a group of their own and leave the room. 

· Outside the room they are given 5 minutes to select a leader. 

· They are then allowed back into the main class room but are not allowed to communicate with their class members. 

· The rest of the class (the non-leaders) are then asked to choose a leader from the leadership group. 

· Will they choose the leader that the leaders themselves chose?

· Teachers then develop this activity into a larger discussion on leadership. Why were certain individuals chosen in the class activity and why were others not chosen?

	15 minutes
	· Teachers then distribute cards to the whole group that contain single attributes of good leadership. The class as a whole should then rearrange themselves around the perimeter of the class room as a ‘hierarchy’ of leadership qualities. 

· The activity could then be consolidated with a summary note making activity using either white or smart board.

	5 minutes
	· Teacher now outlines the number individual leaders of rebellions and protests in Tudor England between 1489 and 1601. The list could include:

-
Robert Aske

-
Humphrey Arundell

-
Robert Kett

-
Sir Thomas Wyatt

-
The Earls of Northumberland and Westmorland

-
The Earl of Essex

	5 minutes


	· Students are allocated one leader from the list.

· Students begin preparation and pre-reading for set homework task.

· Students should now work to produce a single PowerPoint slide in time for the next lesson that shows the leadership qualities of that person. What made them leaders?


Consolidation

	Time
	Content

	5 minutes
	· Teacher checks that students understand the homework task.

· Teacher outlines what has been learned in the lesson

	5 minutes
	· Each student explains briefly to the rest of the class what they now feel is the most important characteristic of any great leader.


Other forms of Support

In order to help you implement the new History B specification effectively, OCR offers a comprehensive package of support. This includes:

OCR Training
Get Ready…introducing the new specifications
A series of FREE half-day training events are being run during Autumn 2007, to give you an overview of the new specifications.

Get Started…towards successful delivery of the new specifications

These full-day events will run from Spring 2008 and will look at the new specifications in more depth, with emphasis on first delivery.

Visit www.ocr.org.uk for more details.

Mill Wharf Training

Additional events are also available through our partner, Mill Wharf Training. It offers a range of courses on innovative teaching practice and whole-school issues - www.mill-wharf-training.co.uk. 

e-Communities
Over 70 e-Communities offer you a fast, dynamic communication channel to make contact with other subject specialists. Our online mailing list covers a wide range of subjects and enables you to share knowledge and views via email.

Visit https://community.ocr.org.uk, choose your community and join the discussion!

Interchange

OCR Interchange has been developed to help you to carry out day to day administration functions online, quickly and easily. The site allows you to register and enter candidates online. In addition, you can gain immediate free access to candidate information at your convenience. Sign up at https://interchange.ocr.org.uk
Published Resources

OCR offers centres a wealth of quality published support with a fantastic choice of ‘Official Publisher Partner’ and ‘Approved Publication’ resources, all endorsed by OCR for use with OCR specifications.

Publisher partners

OCR works in close collaboration with three Publisher Partners; Hodder, Heinemann and Oxford University Press (OUP) to ensure centres have access to:

· Better published support, available when you need it, tailored to OCR specifications 

· Quality resources produced in consultation with OCR subject teams, which are linked to OCR’s teacher support materials

· More resources for specifications with lower candidate entries

· Materials that are subject to a thorough quality assurance process to achieve endorsement

The publisher partnerships are non-exclusive with the GCE Sciences being the only exception.  Heinemann is the exclusive publisher partner for OCR GCE Sciences.

Heinemann is producing the following resources for OCR GCE History B for first teaching in September 2008 [publication – Spring 2008]
Angela Anderson, Andrew Pickering, Series editor Martin D W Jones
AS: The theory of Historical Explanation and Using Historical Evidence
ISBN: 978-0435312350
Tony Imperato Series editor Martin D W Jones AS Protest and Rebellion in Tudor England 1489-160  ISBN: 978-0435312381

Andrew Pickering, Matt Perry, Series editor Martin D W Jones
AS: The theory of Historical Explanation and Using Historical Evidence Planning and Delivery Resource
  ISBN: 978-0435312367

Approved publications

OCR still endorses other publisher materials, which undergo a thorough quality assurance process to achieve endorsement.  By offering a choice of endorsed materials, centres can be assured of quality support for all OCR qualifications.
Endorsement

OCR endorses a range of publisher materials to provide quality support for centres delivering its qualifications. You can be confident that materials branded with OCR’s “Official Publishing Partner” or “Approved publication” logos have undergone a thorough quality assurance process to achieve endorsement. All responsibility for the content of the publisher’s materials rests with the publisher.

These endorsements do not mean that the materials are the only suitable resources available or necessary to achieve an OCR qualification. Any resource lists which are produced by OCR shall include a range of appropriate texts.
= Innovative Teaching Idea


The icon is used to highlight exceptionally innovative ideas.





= Stretch & Challenge Activity 


This icon is added at the end of text when there is an explicit opportunity to offer


Stretch and Challenge.





= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.
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